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Abstract

In this thesis, a detailed analysis of the content of the textbook EFL Speak Your Mind 1
was carried out using the methodology proposed by Krippendorf in 2012. To conduct the
analysis, the first step was to consider the process of textbook selection at the National
Pedagogical Institute: this stage allowed for an understanding of the criteria and procedures
employed in the adoption of educational materials at this institution. Subsequently, a quantitative
analysis of the book was conducted, evaluating the distribution of topics, activities, and the
frequency and diversity of examples presented. In parallel, a qualitative analysis was carried out
focusing on gender representations, identifying how gender roles and stereotypes are presented
in the activities, illustrations, and texts of the book. The results of these analyses revealed both
strengths and areas for improvement regarding gender representation in the educational material;
consequently, an evaluation rubric for school textbooks was developed, not only to English
textbooks but also to Spanish and other language textbooks, providing a standardized and
objective method for evaluating pedagogical quality, representativeness, and gender equity in
educational materials. In summary, this thesis offers a comprehensive evaluation of the textbook
EFL Speak Your Mind I and contributes a practical tool for improving the selection and
evaluation of educational resources, promoting more inclusive and equitable education in

educational institutions in Colombia.

Key words: Gender stereotypes, Content analysis, EFL, EFL textbooks, Selection of EFL

textbooks.
Resumen

En esta tesis, se realizo un analisis detallado del contenido del libro de texto EFL Speak
Your Mind 1 utilizando la metodologia propuesta por Krippendorf en 2012. Para llevar a cabo el
andlisis, el primer paso fue considerar el proceso de seleccion de libros de texto en el Instituto
Pedagdgico Nacional: esta etapa permitidé una comprension de los criterios y procedimientos
empleados en la adopcion de materiales educativos en esta institucion. Posteriormente, se realizo
un analisis cuantitativo del libro, evaluando la distribucion de temas, actividades y la frecuencia
y diversidad de ejemplos presentados. Paralelamente, se realiz6 un analisis cualitativo centrado
en las representaciones de género, identificando cdmo se presentan los roles y estereotipos de

género en las actividades, ilustraciones y textos del libro. Los resultados de estos andlisis



revelaron puntos fuertes y areas de mejora con respecto a la representacion de género en el
material educativo; por lo tanto, se desarrolld una rubrica de evaluacion para los libros de texto
escolares, no solo a los libros en inglés, sino también a los de espafiol y otros idiomas,
proporcionando un método estandarizado y objetivo para evaluar la calidad pedagogica, la
representatividad y la equidad de género en los materiales educativos. En resumen, esta tesis
ofrece una evaluacion integral del libro de texto EFL Speak Your Mind 1 y aporta una
herramienta practica para reflexionar sobre la seleccion y evaluacion de recursos educativos,

ademads, promueve una educacion mas inclusiva y equitativa.

Palabras clave: Estereotipos de género, Analisis de contenido, EFL, Libros de texto EFL,

Seleccion de libros de texto EFL.



Research Context

This project arises from recognizing the importance of analyzing various aspects of
interculturality in the field of foreign languages, with a particular focus on gender stereotypes.
Additionally, it highlights the relevance of examining the educational materials used in
classrooms, evaluating how they facilitate students' immersion in a foreign language and how
they represent the world through images and texts. Given that textbooks are widely used in
Colombia, it is essential to identify the positive aspects and those that can be improved to enrich
the content presented to students. This critical evaluation of educational materials seeks a more
inclusive and accurate representation of reality, promoting a more equitable and higher-quality
education. Therefore, this project conducted a content analysis of a textbook used at the Instituto
Pedagogico Nacional, and investigated how textbooks are selected in this institution and the
country in general. The goal is to propose a rubric that allows institutions to have clear criteria
for selecting foreign language textbooks, considering equitable gender representation and other
aspects of inclusion.

In the complex landscape of educational research and analysis, understanding the legal
framework within which a project operates is crucial. In this context, the legitimacy of our
project is anchored in compliance with the regulations set forth by the Ministerio de Educacion
(MEN), ensuring alignment with national educational standards. Furthermore, our initiative
adheres to the laws governing education in the district of Bogot4, reinforcing its legality within
the local context. Additionally, our project is in accordance with the rules and guidelines
established by the Universidad Pedagdgica Nacional (UPN), further validating its ethical and
legal foundations at the institutional level.

In the Estandares Basicos de Competencias del Lenguaje (2006) published by the
Ministerio de Educacion Nacional (MEN), there is a dedicated section that underscores the
significance of language education. Within this context, it elucidates that "the linguistic system,
furthermore, plays a role in shaping various cognitive processes, including the awareness of the
impact individuals have on the world" (MEN, p. 19). This proposition extends the scope of
language beyond mere linguistic skills, fostering a holistic education approach that encourages
students to engage in critical reflection on their surroundings and to cultivate an awareness of

their agency. Furthermore, within the same document, there is an acknowledgment of how



language proficiency enables the exercise of responsible citizenship, as exemplified by the

following quotation:

Este ejercicio es viable a través del lenguaje, porque con €l los seres humanos expresan la
vision que han construido del mundo, del entorno, de su forma de relacionarse con éste y
con sus congéneres, lo cual supone usos del lenguaje en los que una ética de la

comunicacion propicia la diversidad, el encuentro y el didlogo de culturas, a la vez que se
constituye en cimiento de la convivencia y del respeto, pilares de la formacion ciudadana.

(MEN, p. 23)

Thus, the MEN guidelines provide insight into the capacity of language to facilitate
ongoing contemplation of the world's composition. Language serves as a conduit for
communication and dialogue, fostering the construction of societies that respect values and
embrace diversity. At the national level, language education holds paramount significance in
promoting respect for community and diversity. Consequently, specific programs and guidelines
in the field of humanities are being developed at the district level, complemented by the creation
of public policies. These initiatives enable educational institutions to align their practices with
national guidelines; in pursuit of this objective, the Secretaria de Educacion Distrital (SED)
introduces two key documents.

The first document of significance is the Plan Educativo de Transversalizacion de la
Igualdad de Género (PETIG), which is valid from 2014 to 2024. This strategy includes different
assessments carried out in urban schools to support the execution of PETIG. It emphasizes that
sexism remains prevalent in education, demonstrated by features like a focus on male
perspectives in the curriculum, particularly in everyday practices that perpetuate gender
stereotypes. Consequently, this recognition highlights the existence of practices within and
outside the school environment that perpetuate gender stereotypes. Furthermore, it underscores
that androcentrism persists in school curricula, influencing students' worldviews and
interpersonal interactions.

This text contributes to education by shedding light on the persistence of gender
inequality within the educational system. It draws attention to the PETIG, which outlines

strategies aimed at promoting gender equality in education from 2014 to 2024. By highlighting
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the assessments conducted in urban schools to support the implementation of PETIG, the text
underscores the importance of addressing gender bias and stereotypes within educational
settings.

Moreover, the text emphasizes the ongoing prevalence of sexism in education,
particularly evident in aspects such as the curriculum's focus on male perspectives and the
perpetuation of gender stereotypes in everyday practices. By recognizing these issues, educators
and policymakers are prompted to address and challenge ingrained gender biases in both formal
curriculum content and informal school practices.

Additionally, the text highlights the persistence of androcentrism in school curricula,
which can influence students' perceptions and interactions. By acknowledging and addressing
this bias, educators can work towards creating more inclusive learning environments that
promote gender equality and foster positive interpersonal relationships among students.

Overall, this text serves as a call to action for educators, policymakers, and stakeholders
in the education sector to actively combat gender inequality within schools and to promote
inclusive and equitable educational practices. Hence, it becomes imperative to explore these
phenomena within the school context and develop strategies to modify and problematize the
educational tools employed. Specifically, it is essential to examine how foreign language
textbooks can serve as a medium through which these gender stereotypes are perpetuated.

The second document is the Orientacion para el area integradora de humanidades.
Lengua extranjera y Segunda Lengua in 2015 which specifically states how the language subject,
specifically foreign and second languages, a gender approach should be taken through the

following section:

Las aulas de inmersion y los Centros de Interés de Lengua Extranjera y Segunda Lengua
se toman como espacios de interaccion y reflexion en torno a roles estereotipados de los
diversos géneros, conceptos de masculinidad y femineidad, tipos de interaccién en el

aula, aportes significativos de hombres y mujeres en las diversas areas del conocimiento.

(p, 14).

In this section, the focus is placed on the communicative and reflective aspects of

language. It underscores the importance of fostering an environment that encourages dialogue on



11

issues related to diversity and the valuable contributions of different segments of society,
including discussions pertaining to masculinity and femininity. The proposal advocates for the
establishment of classrooms as conducive spaces for deliberating on the societal roles assumed
by individuals. Consequently, it suggests that these reflective discussions can be situated within
the context of foreign language teaching manuals, which have the potential to either perpetuate
or challenge gender stereotypes.

Finally, in alignment with both national and district-level guidelines, it is imperative to
recognize the institutional role played by the Universidad Pedagdgica Nacional in contributing to
the development of societies that promote diversity through language. In this context, the
document titled Proyecto Educativo de los Programas del Departamento de Lenguas (2018)
serves as a foundational reference. This document adopts a political perspective on language,
asserting that language should be examined in conjunction with other significant and
foundational structures, such as society, civil society, citizenship, social imaginaries, ideology,
gender, and power.

Consequently, language serves as a medium for exploring and discussing the structural
underpinnings of these systems, facilitating dialogue, analysis, and critique to enhance them in
the future. Furthermore, the document delineates how both students and future foreign language
educators should strive to cultivate intercultural communicative competence. This competence
encompasses not only effective communication but also encompasses the acceptance of
differences and the deconstruction of prejudices; this approach aligns with the university's
commitment to promoting inclusivity and fostering a deeper understanding of diversity through

language education.

Ser criticos de estos aspectos es también ser interculturales, ya que los estudiantes de una
lengua extranjera aprenderan a ser tolerantes, respetuosos y a tener menos prejuicios, a
ser defensores de los valores, derechos y principios democraticos tales como la equidad,
la justicia y la libertad, la dignidad humana de todas las personas en general,
independientemente de su raza, clase social, género, orientacion sexual, credo religioso,
ideologia, limitaciones fisicas, enfermedades, edad, entre otras diferencias socioculturales
(p. 65-66).
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In this context, it is essential that foreign language education, regardless of the specific
language being studied, provides a platform for reflection and discussion on diverse subjects,
including but not limited to gender stereotypes. The overall aim is to foster a deeper
understanding of and commitment to democratic principles and human rights.

Considering the above context, this project is based on the analysis of textbooks, not only
their content but also their selection. Thus, it is understood that the study of textbooks in Latin
America, according to Garaffe and Orrego (2013), has been essential within the framework of
educational and curricular reforms that took place between the 1960s and 1990s. Various
research endeavors have addressed methodological, didactic, political, and ideological aspects
related to the conception and evaluation of educational materials. In the specific case of
Colombia, eight lines of research have been identified, encompassing the evaluation of
textbooks, the expectations of teachers and students, as well as the analysis of theoretical
frameworks and the scientific content of such materials.

Furthermore, Colombian legislation concerning textbooks throughout the 20th century
has been examined, emphasizing key historical moments that have influenced educational
policies. This approach facilitates understanding the impact of governmental policies on the
production, distribution, and utilization of school textbooks in the country. Additionally, the
significant compilation work conducted by Mejia (2001) is highlighted, as he developed an
analytical index categorizing laws, decrees, and resolutions related to school textbooks from
1886 to 2000. This compilation serves as a valuable resource for researchers interested in delving
deeper into the subject and gaining a better understanding of the historical evolution of
educational legislation in Colombia.

In the Colombian educational system, the process of selecting school textbooks is
governed by regulations set forth in Decree 3486 of December 9, 1981, which mandates
approval from the National Ministry of Education. While input from teaching staff may be
considered by school principals during textbook selection, ultimate responsibility for adherence
to curriculum objectives rests with the principal.

Hence, understanding the criteria employed by educational institutions, such as the
Instituto Pedagdgico Nacional (IPN), in selecting textbooks is vital. An interview was conducted
to elucidate this selection process, focusing particularly on intercultural and gender stereotype

considerations. The interview revealed several key aspects of textbook selection at IPN, firstly,
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the process is internal to the institution, allowing IPN to engage with publishing houses for
potential selections. This engagement may involve coordinators or teachers who identify the
need for a change in textbooks, proposing replacements aligned with the institution's curriculum,
the Common European Framework of Reference for Languages (CEFR), affordability for
students' families, and suitability for academic year activities. For instance, Speak Your Mind 1
was proposed by a teacher who considered these factors.

This textbook is designed for beginner English language learners and offers a structured
approach to foundational concepts and skills. Speak Your Mind 1 presents thematic units on
various topics, interactive exercises, and authentic materials. It emphasizes language functions,
cultural insights, and includes supplementary resources like audio CDs or online practice tools.
The analysis of materials like this textbook helps establish a connection with the community
using them and provides insights into their benefits and areas for improvement in fostering

communicative competence and cultural awareness.

Statement of the problem

In the realm of research dedicated to foreign language teaching, the utilization and
significance of teaching manuals as adjunctive pedagogical tools for enhancing classroom
instruction and augmenting foreign language acquisition outcomes have garnered substantial
recognition. Within this context, the Second Language District Plan, introduced by the SED in
2019, delineates procedures to enhance the quality of second language instruction within the
Bogota district. The plan notably underscores the central role of teaching materials within
classroom settings and advocates for the adoption of tailored textbooks to elevate instructional
practices. It explicitly articulates that the use of classroom materials helps support teaching
efforts and improves English or French as a second language proficiency for both teachers and
students (SED, 2019, P. 35). This unequivocally underscores the nature of teaching materials as
foundational educational resources, which possess the potential to yield benefits for both
students and educators alike. It is within this context that the present research project seeks to
identify and analyze the gender stereotypes evident in gender stereotypes discernible within the
teaching manual Speak Your Mind 1 in the Instituto Pedagogico Nacional, of the Bogota’s city.

It is asserted that educators should possess a profound understanding of the substantial
influence textbooks exert on the educational process and their profound capability to transmit a

plethora of values and messages, inclusive of those that pertain to gender dynamics and
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stereotypes (Cortés & Diaz, 2020, p. 33). Consequently, this study undertakes the arduous task of
meticulously scrutinizing textbooks to unravel and dissect any potential gender stereotypes
lurking within their content. Its overarching aim is to garner a comprehensive understanding of
how these stereotypes are manifested and disseminated thereby allowing educators to critically
engage with them in the classroom setting and ultimately prevent their inadvertent perpetuation.
It is essential to recognize that gender stereotypes are not merely innocuous elements within
textbooks; they are powerful agents that mold perceptions, attitudes, and behaviors. Hence, a
critical examination of these stereotypes is imperative to foster an equitable and inclusive
learning environment.

Furthermore, it is paramount to acknowledge that text analysis studies have consistently
postulated that texts, including textbooks, serve as both direct and indirect conveyors of models
pertaining to social behaviors, norms, and values (Brugeilles & Cromer, 2009, p. 14). Thus,
textbooks wield significant influence in shaping the worldview and sociocultural students’
understanding. By subjecting textbooks to meticulous analysis through the gender stereotypes
lens, educators can actively engage with and reshape the models propagated in the classroom; in
the educational landscape, particularly within the district institutions, textbooks are not mere
pedagogical tools; they are the linchpin of the teaching-learning process. These not only convey
linguistic and subject matter content but also embody and transmit socio-cultural norms and
values. Therefore, a conscientious examination of the gender dynamics and stereotypes
embedded within these textbooks becomes imperative, as it directly impacts the type of
education that students receive.

To continue, indecent years the issue of gender has gained significant prominence,
largely due to evolving national and local guidelines. This discussion seeks to define the concept
of gender and elucidate its relevance within the context of this study. The exploration of gender
has been a longstanding pursuit throughout history. Notably, Saxe (2016) delves into Judith
Butler's groundbreaking theory of gender performativity, expounded upon in her seminal work
Gender Trouble: Feminism and the Subversion of Identity, published in 1990. Butler's theory
posits that the notion of gender is fundamentally performative, implying that there exists no
intrinsic, universally applicable essence to gender. Rather, gender is contingent upon the
discursive and practical processes intrinsic to each unique cultural context. In the words of Butler

(1990), “Genders cannot be classified as either true or false, real or apparent, original or
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derivative. Nonetheless, as credible embodiments of these attributes, genders can also become
entirely and profoundly incredible.” (P. 69) Thus, Butler's theory of gender performativity
emphasizes the idea that gender is constructed through the imitation of culturally established
practices; it asserts that these imitations seek to emulate a notion of gender authenticity that
remains elusive.

This concept of gender performativity opens the opportunity for a profound analysis of
gender representations within English language teaching manuals. It allows us to discern how
culture shapes the representation of gender and conveys preconceptions regarding the
appropriate performance of individuals in various daily and academic pursuits. In essence, the
theory of gender performativity, as expounded by Judith Butler, provides a theoretical framework
that facilitates an in-depth examination of how gender is portrayed in English language teaching
materials. It allows us to scrutinize how cultural norms influence the representation of gender
and the promulgation of expectations regarding individual’s behavior in both every day and
scholar settings. Given the complexities inherent in the research landscape, it is imperative to
recognize that while extant studies shed light on the execution of such work, certain aspects
remain unexplored.

The first facet pertains to the paucity of research endeavors conducted within the country,
a conspicuous gap resides in the absence of analyses from a gender perspective concerning the
educational resources employed by the Ministry of Education. As delineated in the curriculum
framework, the imperative for conducting such investigations is evident. Notably, works by
Cortés and Diaz (2020) and Vargas (2015), conducted at the District University, provide
foundational insights. Therefore, there exists an inherent necessity to expand the scope of
research conducted within the Colombian context, thereby enriching the discourse surrounding
the validity of these studies. This, in turn, presents a salient opportunity for enhancing the
development of instructional materials intended for classroom use.

The second dimension of inquiry is closely intertwined with the materials under
examination. Although national-level studies, albeit limited in number, including the work of
Cortés and Diaz (2020), have emerged, there remains an absence of an analysis of the Speak
Your Mind 1 manual, specifically designed for students in grades six through eight. While the
above study scrutinizes analogous materials adapted for a later grade level, variations in the

content presented within the Speak Your Mind 1 textbook could be distinct. Moreover,
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considering that these manuals are typically used by students aged 11 to 14, a crucial period
marked by the onset of adolescence, it becomes imperative to determine whether these
instructional materials perpetuate gender stereotypes relevant to students' developmental stages.
The third facet revolves around methodological considerations, while studies employing
critical discourse analysis, such as those by Gutiérrez (2021), Tyarakanita (2021), and Rojo-
Paredes and Barros-Del Rio (2019), have ventured into aspects encompassing illustrations and
the use of language that may ascribe gender attributes to characters, their exploration
predominantly pertains to linguistic facets. However, these examinations remain somewhat
limited in their depth and precision, often confined to surface-level textual content and explicit
language expressions, thereby warranting a more comprehensive investigation into underlying
discursive structures. The primary aim of this study is to conduct a comprehensive examination
of gender stereotypes found within the English teaching manual Speak Your Mind 1 through the
application of Content Analysis; this approach will facilitate the identification of gender
stereotypes in a manner that encompasses both qualitative and quantitative dimensions, enabling

a thorough analysis of their characteristics and prevalence.

Objectives

Research question

What are the gender stereotypes emerging in the English textbook Speak Your Mind 1 ?
General objective

To analyze gender stereotypes from the English teaching manual, Speak Your Mind 1

through Content Analysis.

Specific objectives

1. Investigate the textbook selection process, elucidating the criteria employed to assess
their suitability within the institution.

2. Develop the Content Analysis of the textbook, encompassing both quantitative and
qualitative dimensions, to highlight prevalent gender stereotypes.

3. Propose a rubric for evaluating English textbooks, integrating considerations of gender

stereotypes and other types of social representations.
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Conceptual Context

Literature review

This section will describe the works found within the framework of gender stereotypes
analyzed in English as a foreign language (EFL) or second language (L2) teaching manuals. It is
important to mention that the works found were in indexed journals in the countries of origin and
university repositories. Likewise, the background information found is international, where the
largest number was found in the Asian continent, then in Europe, Latin America and finally one
study in Bogota, done at the Universidad Pedagdgica Nacional.

In a recent study conducted in 2023, Yelsa Astuti A.R and Delvi Wahyuni, both affiliated
with the University of Negeri Padang in Indonesia, conducted an analysis focusing on two
English language textbooks designed for high school students. This study employed a qualitative
approach based on the Content Analysis method proposed by Krippendorf (1980), it allows for
the extraction of valid inferences from textual content and situates them within different
contextual frameworks, with a specific focus on gender stereotypes. To provide this gender-
oriented context, the study incorporated Logsdon's gender representation theory (1985). Both the
textual content and accompanying images within the textbooks were scrutinized and considered
in the analysis.

The research findings underscore that activities associated with social and caregiving
responsibilities were predominantly linked with female characters and aesthetically represented
in a manner aligned with traditional feminine attributes corresponding to their roles. Conversely,
male characters were consistently portrayed in active and powerful roles, such as presidents,
leaders, and bosses. Although both textbooks exhibited pronounced gender stereotypes, it was
observed that the manual titled Bahassa Inggris published by the Ministry of Education and
Culture, demonstrated a more explicit commitment to promoting gender equality within its
textual content and accompanying images; this commitment signifies an important step towards
addressing and mitigating gender stereotypes within educational materials.

In 2021, Andrés Gutiérrez Jaime conducted a research study examining gender
representations in secondary education textbooks in Chile as part of his master's degree program
at the University of Chile. The study focused on two specific textbooks, Teens Motion 1 and 2,

Gutiérrez Jaime employed Fairclough's three-dimensional model (2001) for discourse analysis,



18

which encompassed visual and verbal aspects of gender representation. For the first dimension of
analysis, the study examined the identification of gender-related genres as named and visually
represented within the textbooks. The second dimension involved the quantitative analysis of
data using a matrix of domains and prototypes. These domains referred to broad categories of
representation, such as academic or occupational, while prototypes pertained to specific
subcategories within those domains.

For example, within the academic domain, the study aimed to identify whether
representations were at the school or university level, and within the occupational domain, it
sought to differentiate between physically demanding and intellectually oriented roles. In the
third dimension of analysis, the study synthesized and interpreted the data collected in the first
two dimensions. Additionally, it provided a sociocultural perspective, explaining the societal
implications of the findings. This final dimension bridged the micro-level analysis of textbook
representations with macro-level considerations, particularly examining how these
representations aligned with the educational policies of the Chilean Ministry of Education (P.
64).

The study's findings revealed that the analyzed textbooks exclusively depicted binary
gender representations, neglecting non-binary gender representations. However, it also noted that
the representation of male and female genders was equitable; despite this equitable
representation, certain gender-specific activities within the textbooks were found to perpetuate
gender stereotypes. For instance, family activities, insistence on aesthetics and domestic
activities such as cooking, were intended for female individuals, while activities related to
technology, sports and little aesthetic insistence was linked to the representation of men.

In 2021, a research team comprising Agustina Tyarakanita, Nur Arifah Drajati, Dewi
Rochsantiningsih, and Joko Nurkamto conducted a study affiliated with Sebelas Maret
University in Indonesia. This research was dedicated to scrutinizing the portrayal of gender
stereotypes within two English language textbooks that had received approval from the
Indonesian government. To undertake this analysis, the researchers drew upon two theoretical
frameworks aimed at facilitating the examination of gender representation. The first theoretical
lens employed was the concept of Sexist Language, as expounded by Sutherland (2006), this
perspective posits that the use of pronouns and nouns that dichotomously refer to professions or

social statuses can exert influence on individuals' linguistic comprehension. The second
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theoretical framework invoked was Narrative Representation, which explores how text and
imagery are intertwined with the ideologies and social constructs inherent to distinct cultures.
Consequently, the researchers opted for a Critical Discourse Analysis (CDA) approach to discern
how gender stereotypes were manifested within the selected textbooks, encompassing both
textual and visual elements.

The study's findings unveiled the existence of stereotypical representations in the images
contained within the textbooks. However, the analysis of language use within the textbooks
revealed the presence of non-heteronormative terms; consequently, the research underscores the
persistence of numerous gender stereotypes within English language teaching materials designed
for children and adolescents. This observation underscores the importance of continued scrutiny
and reform in the development of educational resources to ensure they promote more equitable
and inclusive gender representations.

In 2019, authors Teresa Rojo-Paredes and Maria Amor Barros-Del Rio conducted a
descriptive statistical study focusing on gender bias present in the illustrations within two
English textbooks utilized in secondary education in Spain. The study aimed to identify and
assess these biases and involved the selection of two sets of English textbooks: English Plus 1, 2,
3, and 4 published by Cambridge and Smart Planet 1, 2, 3, and 4 published by Oxford. The
research was conducted in two distinct phases. In the first phase, the evaluation encompassed
both quantitative and qualitative analyses of the illustrations featured in the selected
textbooks. This multifaceted approach aimed to provide a comprehensive understanding of the
gender representations portrayed in the textbooks. In the second phase, a comparative
investigation was undertaken to contrast the results obtained through quantitative analysis
between the two publishers.

This comparative aspect sought to identify both commonalities and disparities in gender
representation. The study's findings revealed that the analyzed publishing companies had not
effectively incorporated gender equality within the visual elements employed in their textbooks.
Notable discrepancies were evident, particularly in areas where greater gender equity was
required, such as depictions of sports, domestic tasks, and the private sphere.

Consequently, the study underscores the importance for publishers critically examine
underlying ideologies inherent in the visual elements accompanying language learning

textbooks. Such visual elements are not merely tools for communication but also manifestations
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of culture. This examination process is essential to foster a more inclusive and equitable
representation of gender in educational materials, to challenge traditional gender stereotypes, and
promote a more balanced and representative portrayal of society.

In 2018, Dr. Elena Cocorada, a professor holding a Ph.D. at the University of Brasov in
Romania, conducted a research study aimed at examining gender stereotypes present in primary-
level school texts. This investigation involved the analysis of educational manuals and literary
works from the established curriculum. Among the manuals scrutinized, which significantly
contributed to the study's empirical foundation, were Communication in the Romanian Language
and Mathematics and Environmental Exploration (2012).

These texts provided the primary material for the study, facilitating the quantification of
male and female character appearances within the texts, both visually and through textual
references. Furthermore, the study delved into the nature of the representations associated with
these characters, including their engagement in various activities, use of specific colors, positions
held, and other contextual factors.

The study's findings revealed that the portrayal of male and female characters in these
school texts were marked by a lack of equity, with a prevalence of stereotypes that disadvantaged
female characters. These stereotypes were particularly evident in the representation of female
characters engaged in activities traditionally perceived as passive, while male characters were
depicted in roles of dominance or leadership. However, it is noteworthy that the study also
observed signs of change in contemporary textbooks, with an increased representation of women
in roles compared to older educational materials. This shift suggests an evolving awareness of
gender representation in educational materials over time. Cocorada'’s research sheds light on the
evolving landscape of gender representation in educational texts and highlights the ongoing need
for critical examination and improvement in this important aspect of curriculum development.

In the Philippines, Ailel Suzette D. Manalo conducted a comprehensive analysis in 2018,
critically assessing the K-12 teaching materials used for English as a foreign language
instruction. For this examination, Manalo selected and evaluated the following textbooks:
English 7: English Learning Package; English 8: Voyages in Communication; English 9: A
Journey Through Anglo-American Literature; and English 10: Celebrating Diversity Through
World Literature. The analytical approach employed in this study involved various methods,

including quantitative assessments of male and female character representations across different
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categories. These categories encompassed visibility in both text and images, occupations,
personality portrayals, and domestic roles. Additionally, Manalo conducted interviews with
teachers and students to gather insights into their awareness of gender stereotypes present in the
textbooks.

The research findings revealed a pattern where active and leadership roles were
predominantly assigned to male characters, while passive and domestic roles were predominantly
designated for female characters. Furthermore, the quantitative analysis showed that male
characters received more prominent representation within the textbooks compared to their female
counterparts. Considering these findings, the study recommends a reconsideration of textbook
selection criteria and emphasizes the importance of conducting further research to explore the
representation of alternative gender notions, including non-binary identities, within educational
materials. This emphasis highlights the need for ongoing efforts to promote more inclusive and
equitable representations in educational resources.

In 2018, Hassane Benlaghrissi conducted an examination of the illustrations found within
the textbook titled Visa to the World (2006) in Morocco, this textbook is widely utilized within
the country's educational context. To undertake this analysis, the author employed a combination
of content analysis and critical image analysis methodologies. The study commenced with a
comprehensive inventory of the images contained in the textbook, subsequently progressing to
the quantification of images featuring male and female characters. Following this, an
observational and quantitative assessment was carried out, to identify the presence of these
characters in various occupational roles, categorized within the most frequently depicted
activities within the textbook.

Furthermore, the study selected the most prominent images from the text for in-depth
analysis, guided by the analytical framework formulated by Giaschi (2000) for the critical
examination of visual content. The research into the illustrations within Visa to the World
unearthed a disturbing pattern of unfair representation of female characters in terms of their
physical appearance and a stark gender disparity in the occupations and roles depicted. Female
characters were consistently assigned traditional roles, predominantly portrayed as mothers and
homemakers, whereas male characters predominantly occupied positions of a professional and

leadership nature. This perpetuation of traditional gender roles within the textbook reinforced
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prevailing gender stereotypes; furthermore, the analysis underscored the persistent
misrepresentation of women, thus perpetuating gender inequality.

Consequently, the study emphasized the imperative of promoting gender equity in
education, beginning with the development of textbooks devoid of gender stereotypes and the
integration of gender-related topics within curricula to foster awareness and understanding of this
pressing issue.

In the year 2020, the research initiative was conducted within the academic confines of
the Universidad Pedagdgica Nacional, with the principal researchers being Camila Alexandra
Cortés Jaimes and Camila Alejandra Diaz Alayon, both enrolled in the master’s program in
Foreign Language Teaching. The primary objective of this study was to scrutinize and appraise
the gender stereotypes prevalent in two English language textbooks, namely Way to go 7th and
English, Please! 10th, which had been officially endorsed by the Colombian Ministry of
Education for use in educational contexts. To accomplish this, a mixed-methods approach was
meticulously employed, combining quantitative and qualitative methodologies, with a particular
focus on the utilization of Feminist Critical Analysis.

This analytical framework was chosen deliberately to elucidate the nuanced aspects of
gender representation and portrayal within the selected textbooks. The research findings revealed
a multifaceted spectrum of gender stereotypes, encompassing elements related to power
dynamics and the perpetuation of gender binarism. These stereotypes have far-reaching
implications, exerting influence on the formation of students' identities within the educational
sphere. It is noteworthy that these identified stereotypes are embedded within the content of the
textbooks, and their presence underscores the need for a comprehensive examination of
pedagogical materials.

Furthermore, this study embarked on a critical appraisal of the notions of gender equity
and equality as espoused by international entities such as UNESCO and the National Ministry of
Education, thereby juxtaposing these conceptual frameworks with the actual content
disseminated within the textbooks employed in Colombian educational contexts. This
comparative analysis illuminated disparities and incongruities, thereby prompting a reevaluation
of the alignment between educational policies and the instructional materials that permeate the
educational landscape. In conclusion, this investigation conducted by Cortés and Diaz in 2020 at

the National Pedagogical University highlights the imperative nature of scrutinizing gender
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stereotypes within educational resources and serves as a catalyst for reflection upon the
congruence of pedagogical materials with prevailing educational policies and principles.

The collected studies have revealed crucial insights pertaining to their employed
methodologies and the resultant findings. Methodologically, a common thread across all the
studies was the inclusion of a quantitative component, involving the systematic enumeration of
specific data points subsequently subjected to qualitative analysis. Furthermore, most of these
investigations adopted a comprehensive approach, scrutinizing both the textual and visual
elements within educational manuals.

This comprehensive analysis serves the dual purpose of assessing the interplay between
text imagery and identifying associated stereotypes. Notably, these studies make noteworthy
methodological contributions by integrating Critical Language Analysis models into their
research frameworks; this analytical approach enhances the depth and rigor of the investigations.
In terms of results, a consistent pattern emerges wherein male characters predominate within the
analyzed textbooks. For instance, the findings underline the presence of prevalent societal
perceptions regarding gender role, so they reveal that leadership and professional roles tend to be
embodied by male characters, while female characters are more likely to be depicted in family
and academic contexts.

Collectively, these studies underscore the imperative of conducting thorough analyses of
academic content employed in educational settings. Such analyses should adopt diverse
perspectives, including a gender-focused lens, and be conducted within varied educational
contexts, such as the Colombian educational landscape. In addition, these texts contain key
methodological aspects, such as the use of Krippendorff's Content Analysis, which offers an
adaptable and precise design for analyzing textbooks. Furthermore, these texts demonstrate that
the proposed work holds academic and intellectual value, as it suggests a rubric for the selection
of texts. This rubric considers equitable gender representation, avoiding textbook selection with

stereotyped gender representations.

Conceptual framework

In this phase of the research, it is of utmost importance to provide a comprehensive
exposition of the key concepts and theoretical underpinnings that will serve as the cornerstones

for the project's development. Drawing upon the insights and perspectives of a diverse range of
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authors and scholars, the intention is to meticulously elucidate and expound upon these critical
themes. This not only enhances the clarity and depth of the project but also ensures a robust and
well-structured foundation, fostering a thorough understanding of the conceptual framework that
underlies the research endeavor. By incorporating insights from various academic sources, this
approach contributes to a holistic and multi-dimensional exploration of the subject matter,

enriching the project's theoretical and analytical basis.

Gender

On numerous occasions, and driven by necessity, a distinction has been drawn between
two concepts that were previously conflated and perhaps not sufficiently differentiated.
However, it was not until the emergence of feminist movements and gender studies, primarily
rooted in Europe and the United States, that this differentiation gained prominence, such is the
case with the concepts of "sex™ and "gender.” This study establishes the specific parameters
within which these terms are employed. Nevertheless, the former's significance remains integral
to a comprehensive understanding of gender. This is not due to their equivalence but rather
because of the historical and epistemological link between the term "sex," which can be
approached from both biological and sociological perspectives (Laqueur, 1994), and the term
"gender," which is recognized as a social construct.

The first concept is the gender, approached by different authors as Lamas (2014) who has
observed that in the realm of feminist scholarship, the term gender has undergone a redefinition,
delineating it from its biological underpinnings and situating it firmly within the cultural domain.
This reframing enables a discussion focused on the sociocultural construction of attributes,
behaviors, and roles ascribed to individuals within a given society. Our analysis, specifically,
directs its attention towards the construction of male and female genders.

The concept of gender can be scrutinized from different perspectives and within various
disciplinary contexts. Parini (2010) emphasizes that gender serves as an analytical category that
underscores the social dimension concealed within ostensibly natural phenomena. Therefore, our
use of the gender concept hinges on the premise that it can shed light on power disparities among
members of a society.

The World Health Organization WHO (2024) delineates gender as pertaining to the social
concepts of roles, behaviors, activities, and attributes that each society deems appropriate for
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men and women. his definition accommodates vital concepts within our conceptual framework,
including activities which aligns with our iconographic approach within the educational domain,
considering actions in diverse contexts and communicative scenarios. Additionally, the term
attribute is employed to scrutinize how gender is not only conveyed through actions but also
through the symbolism present in English as a foreign language (ELE) textbooks.

In our exploration of gender power differentials, we draw upon the classifications
articulated by the School of Gender Studies at the National University of Colombia. This
framework identifies four principal axes that manifest as social norms, symbolic elements,
stereotypical images, and dominant identities associated with power relations between the male
and female concepts (Minsalud, 2021). It is pertinent to acknowledge that these gender relations
exhibit a non-linear, hierarchical nature across different dimensions, including the social,
political, economic, and educational realms, among others, these axes form the foundational
bedrock for our examination of the representations found in the study manual.

Estrada (1997) posits that the conceptualization of the field of gender studies underwent
three pivotal phases, each contributing to the development of gender-related terminology at
varying levels. The first phase, according to the author, can be attributed to Gayle Rubin, who
introduced the gender/sex system and presented the dichotomy as a social construct. Rubin's
work aimed to elucidate how, drawing from a Marxist perspective, society transforms biological
sexuality into products of human activity and subsequently satisfies these transformed needs.

The second phase, which transpired in the 1980s, is exemplified by Joan Scott's
contributions. Scott expanded the purview of gender studies to encompass both men and women,
emphasizing that the analysis of femininity encompasses the study of what represents women,
and similarly, the understanding of masculinity involves studying the essence of manhood.
During this period, linguistic analyses gained prominence, seeking to comprehend the meaning
of terms associated with femininity, such as femininity or feminine essence. Finally, as
articulated by the author, a third phase emerged, marked by the deconstruction of gender and the
adoption of diverse approaches in gender studies. This phase recognized the significance of
social and political movements advocating for women's rights. This acknowledgment paved the
way for a critical examination of not only structural issues concerning women but also those

affecting men; scholars like Judith Butler entered this discourse, exploring how the body is a
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malleable entity materialized through various representations of gender.

The notion of male and female

The sociological concept of gender traditionally pertains to an identity predicated on the
biological attributes ascribed at birth, specifically the classification of individuals as male or
female based on their biological characteristics, leading to the assignment of gender as either
man or woman. However, this dichotomy has proven inadequate in capturing the intricacies of
gender roles across diverse societies. Conventional representations of men as strong and women
as sensitive have propagated numerous harmful stereotypes that extend beyond sexual
boundaries, permeating various facets of social, political, and educational life. Consequently,
women's image has frequently been linked not only with sensitivity but also with a perceived
fragility that constrains their participation in activities and spaces traditionally associated with
men. Everyday tasks are frequently gender-categorized, reflecting societal norms that prioritize
certain skills and interests depending on one's gender.

These stereotypes also manifest in distinct aesthetic representations of men and women,
even when engaged in identical activities, culminating in differentiated clothing and visual
characteristics. These stereotypes yield implications that transcend mere activity limitations,
exerting influence over economic dimensions as well. Pianaro (2014) elucidates that gender-
based divisions, such as the assignment of colors, contribute to inequalities by guiding product
choices based on presumed differences in purchasing behavior between the sexes, this marketing
segmentation reinforces gender stereotypes and perpetuates hierarchical relations.

In response to these challenges, various theories, including gender theory and feminist
theory, have surfaced to facilitate a systemic, process-oriented, and historically comparative
comprehension of the structuring of differentiations and social hierarchies, considering their
symbolic, cultural, normative, and institutional dimensions (Bonan and Guzman, 2020). These
theories have reshaped the understanding of gender in diverse societies, probing into aspects
traditionally neglected in the examination of the interplay between sex and gender.

Given the inherent social nature of human beings, it is imperative to examine domains
where gender disparities are particularly pronounced, stereotypes are reinforced, and roles are
solidified. The Federacion de Mujeres Jovenes (Federation of Young Women), in its 2017

publication titled The Female Gender in Advertising delineates values attributed to the female
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gender that vary across distinct social contexts. The document underscores four notable domains:
the family sphere, focusing on the individual primarily responsible for child care and education,
as well as the translation of instilled values into tangible practices, encompassing toy selection,
clothing choices, and colors linked to gender identity; education, where gender-based disparities
in access persist, and women's intellectual contributions remain largely invisible in historical
records, thereby perpetuating gender inequalities in knowledge production; peer interactions,
characterized by distinct spaces, differentiated activities, and specific relationship dynamics
between boys and girls; and the study of advertising, which assesses how the portrayal of women
in society is influenced either by a patriarchal perspective or media outlets seeking to fulfill
needs aligned with this perspective.

Consequently, the representation of gender is scrutinized through the lens of Bereni's
(2012) conceptual framework, which identifies four fundamental axes delineating gender. Within
this context, two of these axes are emphasized: firstly, gender is a socially constructed
phenomenon that evolves over time, influenced by culture and shaping the values attributed to
the concepts of masculinity and femininity. Secondly, gender is intrinsically linked to power,
manifesting not in a linear fashion but rather as social hierarchies and unequal distribution of

privileges depending on assigned gender.

Gender stereotypes

In this section, it is imperative to inquire about the underlying drive guiding this study,
which encompasses the concept of gender stereotypes. Subsequently, the intention is to establish
a connection with the theory of gender performativity, as articulated by Butler, and, additionally,
to argue how this social phenomenon falls within sociological realms, such as the Habitus
proposed by Bourdieu (1991). This argument can also be extended to the field of sociology, with
the author Bourdieu (1991) who proposes the concept of Habitus, defined as "An infinite
capacity to engender in total (controlled) freedom products - thoughts, perceptions, expressions,
actions - which always have as limits the conditions of their production, historically and socially
situated.” The concept of habitus responds to a social order produced, reproduced, and
naturalized by individuals within a society. In the context of this study, gender roles acquire

naturalness and are perpetuated according to the behavior of the social group; it defines what is
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appropriate for each individual belonging to a gender, mostly historically, binary, and socially
determined.

This work focuses on examining gender stereotypes, as a matter of fact to accomplish
this, it is imperative to delve into the origins and usage of the term, as gender stereotypes are not
confined solely to the realm of gender studies but extend their presence into various other
domains. A precise definition is crucial for their identification within the selected instructional
manual for this investigation.

According to Grandiére and Molin (2004), stereotypes serve as instruments for social
regulation. They argue that the origin of this concept can be traced back to Lippman in 1922,
within the context of a study exploring public reactions to wartime imagery. Lippman's insights
delineate how humans construct mental images of experiences they have not lived through, and
these mental constructions give rise to specific emotions when they are externally stimulated.
This phenomenon occurs when the conveyed message is perceived as authentic, although it can
be manipulated for specific objectives. It is essential to underscore that the formation of
stereotypes is intrinsically linked to perceptions of others and represents a simplification,
whether in a positive or negative light, of the "other" (Réseau Canopé, 2022).

Furthermore, stereotypes, which can come from various sources such as social class or
race, also find expression in the realm of gender. According to Baudelot and Establet (2007), as
cited by Santos, P. (2018), the disparities between notions of masculinity and femininity
originate from a biological standpoint. Consequently, the generation of gender stereotypes is not
an isolated phenomenon; it is accompanied by the constructed images of men and women and
the societal roles ascribed to them. These narratives may include perceptions such as boys or
men being characterized as strong, and girls or women being portrayed as more sensitive.

Moreover, there may be preconceived notions that girls and women exhibit greater
diligence in educational pursuits compared to their counterparts of the opposite gender. This
information and these preconceptions about gender representation in language teaching materials
align with the perspective of the Office of the United Nations High Commissioner for Human
Rights (OHCHR) (2022), which underscores that stereotypes impede the full development of
personal skills and the capacity to make life choices for individuals, regardless of their gender or

other potential attributes that could subject them to discrimination. For instance, these
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stereotypes can affect not only gender but also marginalized groups, individuals with disabilities,
social class distinctions, among others.

Thus, it is understood that socially women are perceived as having a passive, sensitive,
and organized role in society, whereas men, on the other hand, are attributed with an active,
powerful, logical, and intellectual role. For this reason, and considering the characteristics of the
analyzed book, a series of categories were chosen, which are not only linked to the themes of the
book, but also where gender stereotypes can be identified; these categories include Academic,
Professional, Family, Social (social life, hobbies), Sports, and Art.

The first category, Academy, encompasses activities related to studies, either precise
actions of a specific area, or simply being in a school or university context. In this category, it is
possible to find stereotypes such as the one that women are most organized for academy,
responsibility and caring roles. Then there is the Professional category, which considers
employment, various occupations and professions, here, one can see a disparity in the
representation of positions of power and intellectuals, representing mostly male characters in
these roles. The category of Family is broader, since they begin to play the roles, which means
that those who are in roles of care, in roles of authority, etc. Also, in the Social category, broad
as the previous one, enter factors such as the activities that the characters do in contexts of
pastimes, social life and free time. For the last two categories, Sports and Arts were taken, as
they are activities that have been historically represented by certain characters and ignored by
others. Here it is important to see the representation of genders in the categories to visualize
whether there are gender stereotypes in the chosen school text or not.

Now, building upon gender performativity, it is possible to argue how gender stereotypes
are created. According to Butler (1990), "gender expression is the result of a social, historical,
and cultural construction-production, and therefore there are no sex roles or gender roles,
essentially or biologically inscribed in human nature.” This implies that accepted norms
regarding gender roles are not natural, they are not innately given to humans, but rather a social
construct that is reproduced according to the social, historical, and cultural context of
individuals. Thus, it is possible to assert, considering the definitions of gender stereotypes, that in
recognizing the other, there is a simplification in the imagery conceived of that other. In this
way, when putting it all together, there is a judgment based on learned social standards, about

seeing it as good or bad, even seeing it as acceptable or unacceptable.
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According to Colas and Villaciervos (2007), who conducted research on the
internalization of gender stereotypes among adolescents, there is significant internalization of
these stereotypes. Both girls and boys tend to accept that emotional behaviors are more closely
associated with femininity, as well as household duties and activities with fewer intellectual or
leadership demands. These stereotypes are accepted from a young age and perpetuated during
adolescence, highlighting the importance of addressing these issues and providing educational
materials that offer a different representation than what students have likely accepted in their
environment. This project, which focused on educational materials aimed at children and
adolescents, underscores the importance of this word; it emphasizes that adolescence is a crucial
period for examining the social phenomenon of gender stereotype representation in textbooks.

Additionally, as naturalized roles, there is a resistance to seeing a different situation, not
because it is not accepted that a gender dedicates itself to household chores or both genders have
equitable domestic tasks. But because it does not belong to the historical and social imagery that
had been established and accepted. Therefore, it is necessary to incorporate this concept into the
project. It is not necessary to deny the historical moment in which this project is framed, which
allows us to see how at the national, district, and local levels there is an influence on how gender
stereotypes are viewed in school textbooks. It is necessary, then, to evaluate how academic
content represents them, to see if there are changes or not regarding the naturalization of gender

roles, or if, on the contrary, there is a representation of stereotypes.

Textbooks

Textbooks serve as a crucial educational resource within the classroom. As noted by
Oakes and Saunders (2004), they represent a foundational and dependable source of information
for students while acquiring new knowledge. Simultaneously, they provide educators with the
opportunity to concentrate their efforts on enhancing pedagogical strategies and fostering
effective learning outcomes. It is noteworthy that textbooks assume a pivotal role owing to their
thoughtfully curated content, affording instructors the flexibility to select diverse topics and offer
students exercises that facilitate the exploration of novel knowledge through language
acquisition.

Drawing from the insights of Alzate (1999) from the University of Pereira in Colombia,

textbooks, whether viewed as pedagogical aids or historical documents that capture the zeitgeist
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of a particular era, inherently embody cultural artifacts intricately linked to the circumstances of
their origin, production, and distribution. This intrinsic quality lends itself to interdisciplinary
investigations spanning the realms of anthropology, economics, linguistics, history, and learning
theories. In this context, the judicious selection of up-to-date and well-considered instructional
materials emerges as an imperative task in the classroom. Recognizing that textbooks often
reflect historical events and the prevailing mindset of their era, it becomes vital to comprehend

the potential influence of these factors on students.

EFL textbooks

According to Besse (2010), who conducts an analysis of discourses related to the
utilization of school textbooks, it is emphasized that the use of instructional manuals within the
classroom can prove to be inadequate unless educators take the initiative to elaborate, elucidate,
and expand upon the subject matter contained within them. While textbooks are undeniably
valuable and virtually indispensable in the realm of language instruction in schools, they should
be regarded as supplementary tools rather than replacements for teachers. Consequently, it is
imperative not only to consider how well the textbook aligns with the specific needs of the class,
ensuring that its content remains current, its teaching methodologies address the communicative
requirements of students, and that it conveys a coherent worldview, but also to examine how
teachers employ this material within the classroom, both in terms of their pedagogical approach
and ideological perspectives. In essence, this underscores the importance of establishing a

dynamic interplay between the teacher, the school textbook, and the students.

EFL textbooks and the hidden curriculum

Undoubtedly, culture constitutes an integral component of English as a Second
Language/English as a Foreign Language (ESL/EFL) teaching and learning, as highlighted by
Howatt and Widdowson (2004). The central role of culture in language instruction is rooted in
the fundamental objective of language education, which seeks to enable learners to accurately
convey cultural meanings (Rodriguez & Espinar, 2015). The entwinement of culture with second
language (L2) teaching is unmistakable, giving rise to the question of whose culture should be

imparted: that of the target language, the learners, or a broader international culture comprising
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diverse cultural sources (Harumi, 2002). Language learning materials, as emphasized by Gray
(2002), serve not only as repositories of linguistic knowledge but also as conveyors of cultural
messages. These messages are disseminated through both implicit and explicit means, serving as
reflections of the specific values and beliefs of the target society, underpinned by defined
policies.

The concept of the hidden curriculum was originally introduced by Philippe Jackson in
1968, although some attribute its creation to William Waller in the 1930s (Eisner, 1985).
Subsequently, various definitions have emerged that share a common essence. For instance,
Giroux (1983), characterizes the hidden curriculum as the unspoken values, norms, and beliefs
transmitted to students and educators through the structure of the educational system. It
underscores the notion that each curriculum emphasizes a particular perspective of the social
order, thereby influencing the social meanings, constraints, and values that shape students'’ roles
beyond the classroom. Hubbard (2010) emphasizes that the term "hidden" alludes to the
intentional and concealed aspects of education. Furthermore, Ndura (2004) posits that students'
attitudes toward themselves, L2 speakers, and society can be profoundly influenced by the
content of English Language Teaching (ELT) materials over time.

Conversely, the hidden curriculum can be an expression of attitudes and values that
significantly impact the overall perception of ELT materials and, consequently, the entire
curriculum (Cunningworth, 1995). The examination of textbooks as critical educational
resources, as highlighted by scholars such as Oakes and Saunders (2004) and Alzate (1999),
underscores their dual role in facilitating knowledge acquisition and reflecting cultural and
historical contexts. This recognition aligns with the need for a meticulous selection process that
ensures instructional materials are not only pedagogically sound but also culturally and socially
conscious. In the realm of English as a Foreign Language (EFL) instruction, the interplay
between textbook content and cultural messaging is particularly salient, as noted by Howatt and
Widdowson (2004), and Gray (2002). The concept of the hidden curriculum, articulated by
Jackson (1968) and expanded upon by Giroux (1983) and Ndura (2004), further illuminates the
implicit values and norms conveyed through educational materials. Against this backdrop, the
present study aims to analyze gender stereotypes within the English teaching manual, Speak Your

Mind 1 using Content Analysis.
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The specific objectives are to investigate the textbook selection process at IPN, develop a
comprehensive content analysis to identify prevalent gender stereotypes, and propose a rubric for
evaluating English textbooks at IPN that integrates considerations of gender stereotypes and
other social representations. This approach ensures that textbooks not only meet educational

standards but also promote equitable and inclusive representations.

Critical Discourse Analysis

In this section, it is crucial to define the academic aspects to be considered for analyzing
the text, with a particular focus on employing Critical Discourse Analysis (CDA) to achieve this,
the theories and methodologies of Fairclough and Van Dijk will be utilized. The application of
CDA is essential for uncovering the underlying gender stereotypes that are presented in the
English teaching manual, Speak Your Mind 1. By investigating the textbook selection process at
IPN and elucidating the criteria used to assess their suitability, this study aims to ensure that
instructional materials are both pedagogically effective and socially responsible. Additionally, a
comprehensive content analysis, incorporating both quantitative and qualitative dimensions, will
be developed to highlight prevalent gender stereotypes. Ultimately, the study seeks to propose a
rubric for evaluating English textbooks at IPN, integrating considerations of gender stereotypes
and other types of social representations. This approach underscores the importance of CDA in
understanding and addressing the implicit messages conveyed through educational texts,
ensuring they foster an equitable and inclusive learning environment.

On the one hand, Fairclough’s Critical Discourse Analysis (CDA) definition is an
interdisciplinary approach to the study of language and communication that originated from the
works of linguist Norman Fairclough. It constitutes a methodological and theoretical framework
for examining the intricate relationships between discourse, power structures, and societal
structures within various contexts. This analytical approach seeks to illuminate in which ways
language functions as a tool for both maintaining and challenging power imbalances, social
hierarchies, and ideologies.

CDA goes beyond the surface-level analysis of language and delves into the deeper
dimensions of communication ; it aims to reveal the hidden or implicit ideologies, as well as the
explicit meanings encoded within discourse. By scrutinizing language use in diverse contexts

such as politics, media, education, and everyday conversation, CDA aims to unveil how
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discourse contributes to the perpetuation or transformation of social inequalities. In doing so,
CDA provides a critical lens that enables researchers to uncover the subtle ways in which
language reflects, reinforces, or subverts existing power dynamics in society. This approach is
invaluable for understanding the role of language in shaping and mirroring complex societal
power structures and the potential for linguistic discourse to drive social change.

On the other hand, as articulated by Teun A. van Dijk, represents a multifaceted approach
to the study of language that delves into the intricate interplay between discourse, societal power
dynamics, and communication. At its core, CDA is primarily concerned with investigating how
language, whether in written or spoken form, serves as a medium for the exercise and
perpetuation of social power, abuse, dominance, and inequality within various social and
political contexts.

CDA goes beyond the surface-level examination of language and discourse, aiming to
unearth the underlying structures and mechanisms that underpin the construction and
dissemination of ideology, as well as the reinforcement of existing hierarchies. It probes the
ways in which text and talk are utilized to legitimize or challenge prevailing power structures
and the social injustices they may perpetuate. By scrutinizing the linguistic choices, rhetoric, and
discursive strategies employed, CDA seeks to unveil the strategies through which dominant
groups maintain their positions and, conversely, how marginalized or subordinated groups resist
or counteract these forces.

In essence, Critical Discourse Analysis represents a methodological and theoretical
framework that invites researchers to critically examine the connections between language,
power, and society. Through this critical lens, CDA seeks to provide insights into the complex
relationship between linguistic communication and social, political, and ideological dimensions,
offering a deeper understanding of how language can be harnessed to both maintain the status
quo and challenge the existing order in our multifaceted and dynamic world.

Teun A. van Dijk’s Critical Discourse Analysis (CDA) provides a valuable framework for
analyzing gender stereotypes in the Speak Your Mind 1 textbook. CDA, as articulated by Van
Dijk, emphasizes the examination of language as a social practice, focusing on how discourse
both reflects and shapes power relations in society. When applied to the analysis of gender
stereotypes, CDA allows for a nuanced exploration of linguistic elements, such as language

choices, representations, and underlying ideologies present in the textbook.
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Van Dijk’s approach encourages scrutiny of explicit gender biases and the subtle and
implicit ways in which language may contribute to reinforcing stereotypical norms. By
employing CDA, you can systematically deconstruct the discourse in the textbook, uncovering
the linguistic mechanisms that may perpetuate or challenge gender stereotypes. This method
facilitates a comprehensive examination of the socio-cultural context embedded in the language
used, enabling a more profound understanding of how gender roles and expectations are

constructed and conveyed within the educational material.

Content Analysis

Content Analysis, as formulated by Harold D. Lasswell, constitutes a methodical and
rigorous research approach utilized to deconstruct and interpret the contents of diverse
communication mediums, which encompass written records, spoken or recorded dialogues, and
visual materials. This systematic methodology provides a structured framework for the
comprehensive investigation of the information inherent in these various forms of
communication, with the overarching goal of revealing the underlying messages, concepts, and
recurring patterns embedded within them.

A fundamental aspect of content analysis involves the in-depth examination of both overt
and covert aspects of the communication. It includes examining the apparent and surface-level
content and the concealed and deeper connotations and associations within the materials.
Researchers employing content analysis undertake the categorization and quantification of
information, the identification of recurring themes and motifs, and the exploration of the
utilization of symbols, metaphors, and rhetorical techniques to fathom the essence and
organization of the communication.

The versatility of content analysis is evident in its multifaceted utility, it serves as a
potent tool for unveiling concealed biases, ideologies, and conveyed messages within textual
compositions, thus proving invaluable in uncovering the social, cultural, and political dimensions
that underlie various forms of media and discourse. Content analysis facilitates the systematic
scrutiny of communication, offering valuable insights into the predominance of specific content
elements and allowing for comparisons across different texts or contexts. Its adaptability and

versatility make it an invaluable resource for researchers investigating a broad spectrum of
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subjects and phenomena, encompassing domains such as media analysis, social research, and
inquiries rooted in content-driven investigations.

In this way, content analysis in research is a systematic and methodical approach to the
study and interpretation of textual, visual, or audio information with the goal of identifying and
understanding the patterns, themes, and meanings within the content. Researchers employing
content analysis examine and categorize the content to extract valuable insights, reveal
underlying structures, and draw conclusions about the subject matter, themes, and messages
contained within the analyzed material. This method can be applied to a wide range of data
sources, including written documents, interviews, media, social media content, and other forms
of communication, making it a versatile tool for both qualitative and quantitative research in

various fields such as social sciences, communication, and media studies.
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Methodology

In this section, it is essential to explain what type of research this project is. In that way,
the focus, type and analysis method are developed, as well as the instruments that were used for
the research. Also, to explain how this project is achievable and valid as research in the Foreign
Language field.

We have chosen to employ a mixed research approach, it means qualitative and
quantitative in this work. It is important to mention that this work is mainly on the qualitative
type, but it is necessary to use the quantitative to get the information that will be analyzed later.
The qualitative section allows us to better comprehend the social, cultural, and personal context
of the literary phenomenon in education. As per Sandin (as cited in Bisquerra, 2009), qualitative
research aims to comprehend various socio-educational phenomena and facilitate the
modification of their practices; it also delves deeply into the exploration and advancement of
knowledge related to the field under investigation. To put it another way, the goal is to conduct
research that considers all the many dynamics present in the socio-educational setting, as well as
any gaps or issues that may be readily apparent.

Sampieri, Fernandez, and Baptista (2014) state that there will be a variety of
interpretations within the study framework, each of which needs to be understood in the context
of its own. On the other hand, the study adopts a mixed-methods approach, which entails the
amalgamation of quantitative and qualitative data collection, analysis, and integration within a
single research endeavor to address the research problem (Sampieri & Mendoza, 2018).
Employing this mixed-methods framework facilitates a comprehensive understanding of the
population, potential areas for enhancement, and the research subject matter; accordingly, the
study relied on diverse data collection instruments and methodologies such as observation, field
diaries, interviews, and forthcoming Content Analysis.

Regarding the researcher's work, Bisquerra (2019) highlights the significance of the role
in the interpretation, comprehension, and transformation of the information gleaned from the
social interactions throughout the observation. Therefore, to make an impact on his field of
study, the researcher must take on a participatory role in the proposal and intervention of new
knowledge or the transformation of these. In the instance of our study, the researcher's function

is to distinguish between different components that might be created during the teaching and
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learning processes to address gender stereotypes in texts written in English as a foreign language.

Type of research

Regarding the kind of research, the present is structured as a monograph, to comprehend
this claim, according to Torres (2013), a monograph is a written report created after an extensive
investigation on a particular subject, in which the results are explained and shared. Its primary
goal is to inform through doing a comprehensive analysis of a subject in all its facets, as a result
the current study compiles and analyzes the gender stereotypes found in EFL textbooks, it falls
within the typology of monographs.

Furthermore, monographs follow a set of guidelines to ensure that this work is completed
successfully. These guidelines, as outlined by Torres (2014), consist of seven steps: first,
choosing a straightforward theme that is specific, adequate, and has a well-defined extension;
second, looking for relevant literature; third, reading and selecting a relevant bibliography;
fourth, creating a work plan to organize ideas and provide direction for the work; and fifth,
completing the work, which must include original research on the topic and not just copying the
ideas of other writers. The sixth phase seeks to complete the final research and its presentation.

To explain the first step, it was chosen a focused theme that involves conducting a
content analysis of the English textbook Speak Your Mind 1 to identify potential gender
stereotypes present within its content. Then, for the second step, it is essential to conduct a
thorough search for literature related to content analysis, gender stereotypes in educational
materials, and previous studies examining gender representations in English textbooks. This step
will provide a foundational understanding of existing research in the field and help identify gaps
or areas for further investigation.

For the third step, the present monography reads through the literature and selects sources
that are directly relevant to the theme, going from international to local studies that show the
main discoveries and the main gaps in this field. Taking this into account, a next step is
necessary and so is the creation of a work plan that outlines the steps that will be taken to
conduct the content analysis of Speak Your Mind 1. This plan includes details on the data from
the textbook, the criteria used to identify gender stereotypes, and the methods employed to
analyze the data. Next, this workplan takes the work to another level to analyze the data found,

this is a systematic process where the information is analyzed through the Content Analysis.
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Finally, in the sixth phase, the information will be presented in an organized document
with a discussion. In this one, there will be highlighted the key findings and insights; by other
side, the conclusion section, will be summarized the main points of the research, to discuss the
implications of the findings for the broader context of gender representation in educational
materials.

In addition to being a monograph, which follows certain specific phases for its
completion, this project has an additional focus that complements and solidifies its nature. This is
the emancipatory approach, for the Universidad Pedagdgica Nacional, it is stipulated that teacher
trainees must understand their work from an emancipatory perspective. Thus, the document
proposed by the Department of Languages, the Proyecto Educativo de los Programas del
Departamento de Lenguas indicates that the teacher, as a sociocultural figure, should have as an
objective the empowerment that allows them to understand social and cultural conditions. As a
result, they should actively contribute to the meaningful transformation of the “time that each
individual is meant to live." (p. 27)

Thus, when discussing transformation, the teacher must not only be knowledgeable about
theory, but also be a spokesperson who initiates discussions about it. This implies that the
teacher, after completing their training, will understand that practice, theory, discussions, and
reflections must be directed against absolute norms and authorities that hinder the reflection of
their future students. In other words, both in theory and in practice, the teacher must transform
themselves, understanding their reality and being self-critical, to transform their environment, a
clear and practical method is essential. The following outlines this method and its relevance to

the research.

Analysis method

Content analysis, as defined by Krippendorff (2012), is a method for drawing replicable and
valid conclusions from texts or other meaningful materials regarding their usage contexts.
Specifically, we concentrate on the content of Speak Your Mind 1, using content analysis to
identify gender stereotypes within the text, including sentences, images, and information. As
teacher-researchers, our goal is to examine the presence, meanings, and connections of these

elements to infer the underlying messages conveyed in the material being studied.
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Aigenere (1999) highlights various motivations for implementing content analysis,
including "Detecting the existence of propaganda, identifying the intentions, focus, or
communication trends of an individual, group, or institution, describing attitudinal and
behavioral responses to messages, determining the psychological or emotional state of persons or
groups” (P.5). Several of these reasons align with the objectives of our research project,
particularly, our focus on gender-related issues examines how messages within educational
materials, as guided by the MEN, projects from the Secretaria Distrital de Educacion de Bogota,
and the Universidad Pedagdgica Nacional, might be crafted with distinct intentions. These
intentions could potentially impact the emotional and psychological states of both teachers and
students while engaging with English as a Foreign Language (EFL) textbooks during English

classes.

Documentary sample

For this analysis, it is important to apply Krippendorff's concepts of Units of Analysis,
Context Units, and Recording Units, as outlined in his influential book Content Analysis: An
Introduction to Its Methodology (2004). This book serves as a comprehensive guide to content
analysis, detailing various aspects of the methodology, including these key concepts.
Krippendorff's framework allows us to move from the most general level, the Units of Analysis,
which in this case refers to the entire textbook being studied. We then narrow down to specific
aspects, such as the units and sections within the book that will be analyzed. For the Speak Your
Mind 1 textbook, the analysis will focus on topics developed throughout the academic year. The
most specific level of analysis will concentrate on the sentences within the reading exercises
from units 1 to 12, as analyzing the entire text would not be practical. The Speak Your Mind 1
textbook, published in 2020 by Taylore-Knowles, M. & Rogers, J., is the instructional material
chosen for this research project. It is currently used at the Instituto Pedagogico Nacional, making
it an ideal subject for this study, as it provides an authentic educational context.

This selection is crucial for establishing a meaningful connection between the research
and real classroom settings. By examining how this textbook is utilized in practice, the study
aims to gain a deeper understanding of its effectiveness, impact, and relevance within the
educational framework of the Instituto Pedagdgico Nacional; this section also includes a

description of the material that will be analyzed. The Speak Your Mind 1 textbook represents a
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modern approach to English language teaching, specifically designed for beginner learners. It
emphasizes contemporary pedagogical principles and engaging content, with the primary goal of

enhancing language proficiency and effective communication skills among English learners.

Instruments

As an integral component of the research methodology, two primary instruments have
been employed to facilitate the execution of this project: interviews and content analysis based
on Krippendorff's framework (2012). This section provides a comprehensive overview of these
instruments, elucidating their respective roles and contributions towards the attainment of the
project's objectives. The interview methodology served as a pivotal means of gathering firsthand
insights and perspectives from participants, thereby enriching the depth and breadth of the
study's data pool. Additionally, Krippendorff's content analysis methodology provided a
structured framework for systematically analyzing and interpreting textual and visual elements
within the research corpus. By meticulously delineating the utilization of these instruments, this
section delineates their methodological rigor and efficacy in ensuring the robustness and

comprehensiveness of the research findings.

Interview

The interview was conducted to understand how the Instituto Pedagdgico Nacional (IPN)
selects the textbooks used in classrooms and to determine whether teachers are aware of potential
gender stereotypes within these materials. According to Taherdoost (2021), data can be collected
by directly asking questions and receiving answers, which contrasts with methods like
questionnaires that rely on indirectly collected data (P. 17). In this case, a semi-structured
interview format was chosen to allow for open-ended questions that guided the conversation
based on the teachers' experiences with textbook selection at the institution. Given the
multifaceted nature of textbook selection, some questions were designed to be adaptable and
could be addressed as the conversation progressed.

The interview plan for the IPN teachers (see Appendix 1) was divided into seven
sections, each focusing on different aspects. The first section served as an introduction to the
teacher and provided context for the interview. The second section addressed the selection

process for the Speak Your Mind 1 textbook. The following section explored the involvement of
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various community members—teachers, administrative staff, and parents—in the textbook
selection process. The fourth section was dedicated to the academic criteria considered during
selection, such as content volume, level, and topics covered. The fifth section focused on how
the validity of textbooks is assessed, including the frequency and criteria used for evaluation.
The sixth section examined whether teachers consider gender stereotypes and other intercultural
aspects when selecting textbooks. Finally, the seventh section addressed future considerations

regarding the use of textbooks in the classroom.

Content analysis

After the interviews, the project continued with the analysis of the gender stereotypes in
the Speak Your Mind 1 textbook. For the analysis process, the methodology of Krippendorff's
Content Analysis (2012) and its six stages were used. These stages are briefly explained in this

section and later in the results, they will be developped in a detailed and contextualized way.

Unitizing

Select the material for analysis. In this research, an EFL textbook serves as the general
unit. Each unit will be reviewed to identify relevant content for detailed analysis.

Sampling

Define the scope of the analysis by choosing manageable elements such as chapters,
sentences, or images for examination.

Recording/Coding

Establish criteria to categorize and code the selected content into analyzable units.

Reducing Data

Organize and simplify the data into categories to facilitate analysis and highlight key
aspects.

Inferring Contextual Phenomena

Analyze and interpret the data within its context to uncover underlying meanings and
patterns.

Narrating the Answers

Present and interpret findings based on the research context, including additional insights

beyond the main objectives.
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Ethical considerations

Ethical considerations for this project include obtaining informed consent from the
teachers who participated in the interviews described in the methodology. Since the purpose of
these interviews was to explore the selection and evaluation of textbooks at IPN, participants’
identities were kept confidential, and only their insights were used to support the research
foundation. The textbook and images analyzed in this study were sourced from the original
Speak Your Mind 1 textbook provided by IPN. In Colombia, both the Ministry of National
Education and district entities like the District Education Secretariat have supported initiatives to
address gender representation in educational materials; consequently, this study not only
analyzes the content but also proposes the development of a textbook evaluation rubric for IPN,

focusing on both general criteria and the equitable gender representation.

Research schedule

This section explains the schedule and activities for the research, divided into five phases.
First, interviews gather information on book selection at the IPN, the second phase involves
developing instruments for the content analysis; in the third phase, the results are analyzed. The
fourth phase focuses on identifying gender stereotypes and proposing an evaluation rubric to
improve textbook selection, this rubric is based on the research findings, extending the project's

impact on the evaluation and selection of educational materials.

Figure 1

Research schedule 1

Month February March April May August |September | October
Weeks 112(3(4|1]2(3|4]1(2|3]|4(1(2]|3|4(1|2|3|4|1]|2|3(4|1]|2|3|4
Interviews
Development
Analysis
Phases| Proposal
Conclusion
Revision
Note: This schedule contains the weeks and duration of the semester. No vacations were

contemplated.
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Results

This section analyzed the results of the research, three specific points will be analyzed.
The first is interviews with IPN teachers, which were an essential input in understanding the
selection of textbooks and how the IPN addresses intercultural aspects. The second point is the
content analysis itself, which contains the quantitative and qualitative analysis part, there are the
graphs showing the content analysis of the textbook Speak Your Mind 1. Finally, in this section,
you will find the proposal that extends the meaning of this project, which is the rubric that will
help institutions to carry out an evaluation of textbook proposals, in order to know if they are

appropriate and aligned with the academic and cultural needs of the educational community.

Interviews

The interviews provided essential insights for this project, assessing its feasibility in two
key areas. First, they offered an understanding of the general practices for textbook selection at
the institution, with a specific focus on the language department. Second, they explored the level
of involvement of the educational community in the selection, use, and evaluation of school
textbooks, as well as their awareness of intercultural aspects, including gender stereotypes. This
section analyzes the data collected from these interviews.

The interview responses will be transcribed and categorized into themes such as: textbook
selection at IPN, textbook selection for the foreign language department, teacher involvement in
the selection process, evaluation of textbooks, and intercultural aspects, including gender
representation. The analysis will identify response patterns and relate them to the project’s

problem statement, objectives, and overall findings.

Textbook selection at the IPN

In this section, the interviewed teachers unanimously agreed that the selection of school
textbooks should adhere to the publishers available in the country, which are approved by the
Ministry of Education (MEN). Thus, publishers are invited by the institution to present their
texts, and subsequently, it is the institution that decides based on curriculum objectives, a price
suitable for the student population, and the number of themes to be addressed throughout the

year.
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Textbook selection for the Foreign Language area

In this segment, one of the teachers specified that, although the process is the same for
selecting texts in the language area, they emphasized that the chosen book should serve as
support for teaching, with diverse themes catering to different skills: reading, writing, speaking,
listening, and grammar. Both teachers stressed the importance of evaluating publishers on a
global scale and their alignment with the Common European Framework of Reference for
Languages.

Participation of teachers in textbook selection

Under this category, both educators mentioned the involvement of language teachers in
evaluating and changing textbooks within the institution when deemed necessary and after
sufficient time of use. The teacher recounted initiating a change for the 5th grade textbook due to
the breadth of themes. Although the previous book had interesting topics, they were too
numerous to cover in one school year, as classes do not revolve solely around the textbook but
rather use it as a supplementary resource.

Thus, the change required convening language teachers and coordinators to propose a
new textbook, which the institution approved for the following academic year. Another teacher
emphasized the need for textbook changes to incorporate updated themes, after at least three

years of usage.

Evaluation of textbooks

Both teachers provided similar responses regarding the continuous evaluation of school
textbooks. While they stressed ongoing assessment, they admitted to lacking a specific rubric for
evaluation. Instead, teachers rely on student needs for diverse and updated themes, activities
encompassing all skills, and the feasibility of textbook use throughout the academic year,

considering not only students but also their families' perception of resource utilization in class.

Intercultural aspect of textbooks: Gender Stereotypes
Responses in the intercultural category were similar among both teachers. While
acknowledging the inclusion of intercultural aspects in textbooks, they emphasized that,
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according to the Common European Framework of Reference for Languages criteria,
intercultural elements should be included in texts. However, the institution or teachers do not
prioritize book selection solely based on these themes. It is considered secondary, as renowned
publishers attempt to showcase Anglophone culture to students through various topics.

Regarding gender stereotypes, one teacher argued that they are not significantly
considered during textbook selection. Nonetheless, they suggested that these themes could be
addressed depending on the teacher's methodology and the students' level of maturity for
discussing such topics. Both teachers noted changes in the themes and character representations
in textbooks, indicating a trend toward more diverse activities and increased inclusivity. For
instance, activities like sports, previously dominated by male characters, now depict mixed
genders. Ultimately, the teachers stressed that addressing gender issues not only depends on
classroom discussions but also on students' interest in gender sensitization at school, allowing
them to connect textbook content with their daily lives.

According to this project, the objective is to interview teachers from the National
Pedagogical Institute to understand how textbooks are chosen within the institution and whether
there is any awareness regarding gender stereotypes that may influence their interpretation in the
educational setting. Building upon this and considering the problem statement, it is essential to
consider the information provided by the teachers; although there are not yet many studies in
Colombia that incorporate the gender dimension in education, particularly in textbooks, it is
important to examine how this issue is perceived in schools.

From the perspective of the interviewed teachers, gender sensitivity is regarded as
important, but primarily as a methodological initiative for classroom discussions rather than a
criterion for textbook selection. For the teachers, the priority lies in the thematic content and the
textbook'’s utility in their teaching, rather than how gender themes are represented. Additionally,
it is important to understand how textbooks are chosen. While there are educational policies and
regulations governing textbook selection, the responsibility ultimately falls on the institution,
allowing for institutional freedom in material selection. While selecting an appropriate textbook
for students is important, other factors such as the students' families' purchasing power and the
range of topics that can be covered also influence the decision. During the interviews, it was
argued that parents do not influence how textbooks are selected, and therefore, they do not

influence the thematic content included in them.
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Content analysis Speak Your Mind 1

This section aims to analyze the data obtained in the research. Previously, the work
phases were explained according to Krippendorff’s methodology. There, 6 steps were mentioned
to perform a content analysis, which were developed in this project. Thus, in this section, we will

briefly mention the steps already developed and their results.

Unitizing

In this initial stage, the material for analysis, namely the textbook, was selected. Due to
changes in the hosting institution, the National Pedagogical Institute, the English textbook for the
year 2023 was replaced with the 2024 edition, necessitating an examination of the most recent
textbook. Hence, Speak Your Mind 1 was chosen, which is used in high school, specifically for

sixth and seventh grades.

Sampling

After selecting the textbook, specific sections were chosen for analysis. Although the
textbook covers various topics, not all are suitable for examining gender stereotypes. The
selection criteria, outlined in an inventory table below, focused on ensuring that the content
involved human characters. For example, units covering nature or ordinal and cardinal numbers
were excluded, as they do not lend themselves to gender stereotype analysis. First, attention was
given to the specific unit, lesson, and skill within the textbook, recognizing that not all lessons
included reading activities. Thus, the focus was directed towards texts typically found in the
Reading and Writing section; next, the thematic content of each selected text was evaluated. The
contextual framework was assessed using predetermined categories known to often include
gender stereotypes, such as Academic, Professional, Family, Social, Arts, and Sports. Each text
was then evaluated for inclusion in the research, designated as either "Yes™ or "No" based on its
relevance and suitability. For texts that met the criteria, gender representation was identified and
categorized as relating to female, male, or both genders. Finally, in the Observations section,
rationale was provided for excluding certain texts. Common reasons for exclusion included the
absence of relevant textual material or the impersonal nature of the content, which made it

unsuitable for gender analysis due to the lack of identifiable human characters.
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Figure 2.

Inventory of text and images

Unit [Lesson |Ability |[Topic |Context | Validity | Gender |Observations I+T

Note: This is a short representation of the main chart which is in the appendix section. The
objective of this figure is to show and make it easier to understand the creation of the chart. | +

T, refers to Image + text.

For this section, the inventory was made through the table proposed above (appendix 1) a
graph was generated showing, according to the criteria, the texts analyzed and those developed.
For this, the 12 units and the 5 aspects of each (Lessons) were taken to analyze it; this gave a
total of 60 texts to analyze. The graph below shows in its axes the criterion YES and NO for the
validity of the text to be analyzed, and the number of texts that have this criterion per Unit. Thus,
the results generated were shown as follows. From the inventory 60 items were taken to observe,
among which 23 were chosen to analyze, which is equivalent to 38% of texts valid for analysis.
On the other hand, 61% of the material was not taken for analysis, as they did not meet the
criteria to be analyzed. Of this percentage of material that was not validated for analysis, 30% of
these texts were impersonal and 31% of the book did not present reading exercises that could be
analyzed. In this way, the graph allowed us to continue with an analysis, knowing what the
specific texts are:

Figure 3.

Inventory of texts to analyse

Inventory - Validity of texts to analyse

3

2 2

s taliladatdiiila

NO YES NO YES NO YES NO YES NO YES NO YES NO YES NO YES NO NO YES NO YES NO YES

1 2 3 4 5 6 7 8 9 10 11 12

EUNIT/VALIDITY (YES-NO)
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Note: This is the result of the chart in Figure 2. The validity of the text is marked in Yes or No,
the Unit of the book is below it.

Recording/Coding

After selecting the units and lessons for analysis through the inventory, the next step was
to choose specific sections for examination. Reading exercises were prioritized for the selection
because they contain multiple sentences in various contexts related to the theme being taught and
often include images for analysis. It is essential to examine both textual and visual language to
assess the representation of stereotypes. Two key parameters guided the selection of texts: first,
the inclusion of reading exercises or reference text blocks intended for students to engage with
the topic; second, the requirement that the texts be personal rather than impersonal, featuring
both male and female characters. This ensures that the selected materials contain identifiable

human characters suitable for analysis.

Reducing data

Following Krippendorff's guidelines, researchers are tasked with reducing data to make it
both understandable and quantifiable. After selecting the relevant texts and images, analysis
categories were established to help meet the project objectives and address the research problem.
The first phase of this data reduction involved the creation of text analysis tables, which initially
recorded details such as the unit, lesson, theme, context, and the predominant gender
representation in each instance. Subsequently, an additional table was created to include
categories related to gender stereotypes—such as academic, professional, family, social, artistic,
and sports contexts—allowing for the identification of sentences that might reflect gender biases
within these specific areas. In the second phase, images from the textbook were analyzed
alongside the selected texts. An inventory was compiled to determine which texts were
accompanied by images, ensuring a more comprehensive examination. The visual analysis
considered factors like the colors of clothing, distinguishing between light and dark tones, and
whether the clothing appeared typically male or female. Age was also considered, categorizing
characters as children, teenagers, adults, or elderly adults. Moreover, the study examined
whether the images depicted individual characters or groups, taking note of whether the groups

were made up of individuals of the same or mixed gender. This approach allowed for a nuanced
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understanding of how gender stereotypes were represented not only in the text but also in the

visual elements of the educational materials.

Figure 4.

Chart of specific sentences

Unit [Lesson |Ability [Topic |N°sentence |Literal Stereotype Gender

sentence represented

Note: This is the shorter representation of the complete chart that is in the appendix section. In
this one, the sentences of each text were identified and analized.

Figure 5.
Chart of Images

Unit |Lesson |Ability [Topic [(Stereotype (Gender 1 2 3 ¥4 5 |6 [7 8

Note: In this chart, every number corresponds to a category of a gender stereotype, which were
mentioned before.

Abductively inferring contextual phenomena

For this section, the analysis was divided into two parts, one quantitative and one
qualitative. The first one contains the information about the charts created before, that gave as a
result a group of graphics; here, there is a contextualization of what the quantitative part means
in the context of gender stereotypes. Also, quantitatively, analyzing the tables and graphs
descriptively and using the numerical results generated from the proposed tables.

Then, the second part, includes the interpretation of the results in a qualitative way, in
which all the information obtained from the analysis tables, which resulted in graphs, was
analyzed considering the authors from the conceptual framework. This, the most notable data
from each table was considered the most represented stereotypes through sentences and images,
to see how gender stereotypes are reflected, whether positive or negative. This also served to
make different considerations about the importance of the work and possible ideas for

conducting content analysis in school textbooks from other perspectives.
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The first chart analyzed is the chart of specific sentences (Figure 3), three (3) graphics
were obtained to organize and make the information easy to represent and to explain the total of
87 sentences taken from the 23 texts selected. In this first graphic, the stereotypes connected to
the category of Professional represented a total of 40 sentences. In this estimate, 21 of these
stereotypes were related to the female gender, 18 to the male gender and only one sentence
related to both genders in a general way. That is, more than half of the stereotypes represented,

were towards the characters represented through the female gender.

Figure 6.

Professional stereotypes in sentences
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The analysis of professional representations in the textbook highlights a clear pattern of
gender stereotypes that align with traditional notions of gender roles and power dynamics. This
pattern can be further explored through the lenses of Baudelot and Establet’s (2007) observations
on societal roles and Judith Butler’s theory of gender performativity (1990). Baudelot and

Establet, as cited by Santos (2018), argue that societal roles assigned to men and women
often stem from perceived biological differences, leading to distinct social expectations and
professional paths. They note that men are typically viewed as strong, rational, and suited for
intellectually demanding or leadership roles, while women are seen as sensitive, nurturing, and
more apt for caregiving or aesthetic professions. This division is evident in the textbook’s
representation of professional roles. For example, in Unit 1, Lesson 1, Zinah Saleh, an
entrepreneur from Iraq, is depicted as running an eco-friendly shampoo business, a profession
that, while entrepreneurial, is still closely tied to personal care and aesthetics. Her familial
background is also highlighted, with her father described as an engineer, a profession



52

traditionally associated with intellectual rigor and societal importance, and her mother as a
housewife, reinforcing the stereotype of women in domestic roles. This narrative reflects the
broader societal tendency to associate men with careers that require technical knowledge and
leadership, while women are linked to roles that emphasize care, creativity, and aesthetics.

Similarly, in the Follow a Pro section of Unit 2, the portrayal of IT professions further
reinforces these stereotypes. Male characters are depicted in managerial and technical roles, such
as managers, computer technicians, and consultants, whereas female characters are described as
creative and enjoying writing. This dichotomy suggests a hierarchy of professional value, where
male-dominated roles are seen as requiring more skill, responsibility, and intellectual capacity,
while female roles are framed in terms of creativity and auxiliary skills. This representation
aligns with Baudelot and Establet’s argument that societal expectations, rooted in traditional
gender roles, influence the types of professions deemed appropriate for men and women. It
perpetuates the notion that men are naturally predisposed to leadership and technical prowess,
while women are more suited to supportive, creative, or caring roles.

Judith Butler’s theory of gender performativity (1990) provides a critical framework for
understanding these representations. Butler argues that gender is not an inherent identity but
rather a series of acts and performances that conform to societal expectations. These
performances are deeply embedded in cultural narratives and educational materials, which shape
and reinforce what is considered natural for each gender. The textbook’s portrayal of
professional roles illustrates this concept, as it repeatedly depicts women in roles that are socially
constructed as feminine, such as those requiring creativity, caregiving, or aesthetic sensibility.
For example, in Unit 11, the text on turning hobbies into careers describes a woman who takes
photographs of food and shares them on social media. While this profession requires skill and
creativity, the focus on aesthetics rather than intellectual or technical value underscores how
female professional identities are constructed around appearances and caregiving. This portrayal
aligns with Butler’s notion that gender is performed through repeated actions that conform to
societal expectations. The repeated depiction of women in roles that emphasize aesthetics and
personal care, as opposed to intellectual or leadership capacities, perpetuates the performative act
of femininity as something inherently linked to beauty, sensitivity, and care.

Furthermore, Butler’s theory suggests that these performative acts are not passive

reproductions but active constructions that maintain and legitimize existing power structures.
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The textbook’s narratives contribute to the reinforcement of these structures by limiting the
scope of female characters’ professional roles and by associating male characters with positions
of intellectual authority and societal influence. This division is particularly evident in Unit 4,
where male characters are represented as holding prestigious positions such as working for a
major New York magazine or being chief officers of companies. These representations suggest
that male success is defined by professional achievement and societal impact, whereas female
success is defined by creativity, aesthetics, and personal satisfaction.

Even in cases where women are shown in more traditionally male-dominated professions,
such as the firefighter in Unit 4, the narrative focuses on her motivation to care for and help
people. This framing reinforces the stereotype that even when women occupy roles of strength
and authority, they do so through a lens of caregiving and nurturing, rather than skill or ambition.
This portrayal limits the perceived legitimacy of female authority in these roles and aligns with
Baudelot and Establet’s notion that societal expectations and stereotypes are deeply ingrained in
professional and personal identities.

The portrayal of Malala Yousafzai in Unit 10 as a Nobel Peace Prize winner and an
advocate for girls’ education stands as a rare counterexample, where a female character is
represented as a leader in a field typically associated with male authority. However, this remains
an exception, rather than the norm, within the textbook. Even here, the focus on her activism is
framed through her personal experiences and struggles, highlighting her resilience rather than her
intellectual or leadership capabilities. This subtle framing still aligns with Butler’s concept of
performativity, where even representations of female empowerment are filtered through a
narrative that emphasizes personal sacrifice and caregiving roles.

Overall, the textbook’s depiction of professional roles reflects and reinforces traditional
gender stereotypes. Using Baudelot and Establet’s framework, these roles are seen as extensions
of societal expectations based on supposed biological differences, while Butler’s theory of
performativity reveals how these roles are constructed, performed, and perpetuated through
repeated representation. This analysis underscores the need for more nuanced and diverse
portrayals of both male and female characters in educational materials, to challenge the deeply
embedded stereotypes that continue to shape our understanding of gender and professional

identity.
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The second graphic, related to the Academy, represented mostly female characters over

male ones.

Figure 7.

Academic stereotypes in sentences
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The analysis of the textbook reveals significant themes regarding the representation of
female characters, particularly related to personal care and emotional well-being. An important
example is the example of the research project on Digital Detox, which explores the health
benefits of reducing phone and electronic device usage, as well as the importance of priorization
of human socialization. Additionally, a focus on Personal Development showcases two female
characters as organized and responsible, being succesful in their academic lives because of this
characteristics. Another text discusses an university project in which a teacher provides insights
on how natural environments influence student learning.

While female characters are positioned as researchers, teachers, or students in these
contexts, their representations are predominantly linked to personal care and emotional support.
In the Digital Detox article, for example, the narrative shows a female character's role in
achieving positive study results, reproducing the stereotype that women are linked to
responsability and academic skills. The Personal Development text similarly highlights the
significance of balancing academic duties with self-care, illustrating female characters as
committed to maintain a healthy life-style with the aesthetic aspect as a priority.

The Detail section of Unit 12 further emphasizes this trend, as the teacher’s opinions
center on the emotional development of students and the beneficial impacts of nature on their

well-being. This representation reinforces the notion that female characters are often depicted in
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roles focused on caring for others and fostering emotional health, rather than men, who are not
mentionned or represented in these sections.

Other categories, including Family, Social, Arts, and Sports, although they are not highly
represented in Speak Your Mind 1, are essential for understanding these dynamics. The portrayal
of women in personal care contexts, like the Digital Detox and Personal Development reinforces
traditional gender roles. Female characters are characterized as organized and responsible,
focusing on self-care and emotional wellness. For instance, the Digital Detox article showcases a
female character recognized for her health improvements stemming from reduced device usage,
which is not a negative example of a research, but it doesn’t include male characters as examples
or as participants of the mentionned research. Likewise, the university project text illustrates a
teacher discussing the emotional benefits of natural environments for students, showing a strong
connection between the ideal of female and a connection with nature.

These representations resonate with Judith Butler’s (1990) theory of gender
performativity, which argues that gender is not an innate identity but rather a series of behaviors
and performances formed by societal expectations. In this context, the textbook’s depiction of
female characters primarily involved in caregiving and emotional support underscores the
performative nature of gender roles. Female characters are predominately portrayed within a
framework that emphasizes their roles in nurturing and emotional domains, suggesting that these
traits are inherent to femininity or their ideal behavior as female characters.

Butler writes that these gender performances are socially constructed and reinforced
through repeated representation, which is the case in the text analyzed. The consistent portrayal
of women as caregivers or individuals focused on personal and emotional aspects perpetuates a
narrow understanding of female identities and capabilities. This framing, though is not excluding
or giving an explicit comment about female roles, ignores the recognition of women’s potential
in intellectual or leadership roles, as their portrayals largely conform to traditional stereotypes.

Furthermore, Butler’s theory emphasizes that these performances are not passive
reproductions but active constructions that maintain existing power dynamics. The narratives in
the textbook reinforce the expectations of society on individuals that women are primarily
concerned with personal care and emotional aspects of life, thereby legitimizing traditional

power structures.
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Overall, the analysis underscores the need for more diverse and nuanced portrayals of
female characters in educational materials. By challenging the deeply embedded stereotypes that

shape our understanding of gender and professional identity.

Figure 8.

Family, Social, Arts and Sport categories represented in sentences
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The analysis of gender stereotypes in the textbook reveals an emphasis on traditional
gender roles, which can be better understood through Bourdieu’s concept of Habitus, it refers to
the internalized system of dispositions shaped by social structures, which individuals
unconsciously reproduce through their actions and attitudes in their daily lives. In the textbook
Speak Your Mind 1, the family category exemplifies this concept by portraying the father as the
authoritative leader and guiding force, a role that is repeatedly emphasized in different contexts.

For example, in Unit 10, Lesson 1, the text about Malala Yousafzai presents her father as
the central figure who supported her education and activism. The narrative focuses almost
exclusively on his role, suggesting that his guidance was essential to her achievements. This
example aligns with Bourdieu’s (1991) idea that social roles and power structures are
internalized and perpetuated through habitus. By focusing on the father’s influence, the text
reinforces the stereotype that male figures are the natural, main leaders and protectors in the
family, while female agency depends on male approval and support. This representation reflects
and legitimizes patriarchal values, making the father’s authority seem both natural and necessary,
while the role of Malala’s mother, for example, is not even mentioned in the text.

The gendered dimension of this section is a bit more evident when contrasted with

another example in the same unit, called the Websites of Advice In this section, a female



57

character is looking for help to learn how to deal with her controlling parents, who restrict her
freedom and autonomy. This representation reveals a different aspect of habitus, where the
family’s authority is not only paternal but also patriarchal because of the controlling behavior
towards women of the family. While Malala’s father is depicted as empowering, the female
character’s parents are portrayed as oppressive, reflecting how habitus is differently
representated based on gender and social conditions. This distinction shows a strong stereotype
of women, more than men, are in a position of subordination in their families.

In the social category, the textbook continues to reinforce genderhabitus through different
representations of male and female activities. Male characters are associated with active,
outdoor, and social activities such as sports, socializing, and going to social events. These
portrayals show that men are naturally interested in public participation and active engagement.
This aligns with a habitus that highlights male presence and visibility in social spaces,
reinforcing the stereotype of men as outgoing, adventurous, and socially dominant. The
occasional representation of male vulnerability, such as the character in Unit 10 who struggles to
make new friends and asks for help in a forum, serves as an exception that highlights the norm
rather than challenges it ; it underscores the expectation that men are generally socially
confident.

Female characters, on the other hand, are represented in individualistic and passive
activities like shopping, yoga, or using social media. These activities are often connected to
personal care or leisure contexts, suggesting a habitus that confines women to private, and
introverted spaces. This representation perpetuates the stereotype that women’s social roles are
less about public participation and more about personal care and emotional reflection. The
frequent use of first-person narratives in these contexts indicates an acceptation of these roles,
showing how the habitus can shape female behaviors by presenting these activities as natural.

The examples given of sports further exemplify the gendered habitus, male characters are
portrayed as competent, skilled, and competitive, which is a representation of an ideal
construction for this gender. This representation reflects a habitus that values physical challenges
and competition as naturally masculine traits. For instance, male characters are well-know for
being fast in running or liking sports like hiking, emphasizing their physical abilities and social

value. This understanding of skill and performance reinforces the expectation that men should be
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intrested and good at sports, mirroring a lot of social pressures for men to be competitive and in
some areas of life.

In contrast, female characters’ participation in sports IS illustrated in activities related to
enjoyment and personal well-being, with less emphasis on skill or competition. This
representation suggests that women engage in sports for leisure or health, more than for
achievement or recognition. Such representation reflects a habitus that positions women’s
physical activities as an activity for pleasure, emphasizing personal satisfaction over public
recognition or competitiveness. The difference in language used to describe male and female
engagement in sports highlights the inequal expectations of society; while male sports activities
are associated with skill and achievement and leadership, female activities are linked to feelings
and personal enjoyment. This distinction not only reinforces traditional gender roles but also
perpetuates the notion that women are less capable and less competitive in traditionally male-
dominated areas. Also, it shows that women are given less importance in some activities and that
some spaces in society are only occupated by men.

Through Bourdieu’s concept of habitus, these representations reveal how the textbook
presents a gendered social order by showing as natural these stereotypes. By associating men
with active, public, and competitive roles and women with passive, private, and self-oriented
activities, the textbook can show social hierarchies and power dynamics. This analysis
underscores the importance of critically examining educational materials to challenge and
dismantle entrenched gender stereotypes, revealing how deeply rooted and subtly perpetuated

these biases can be within seemingly neutral texts.

Figure 9.

Stereotypes in colors
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According to the two graphics, separated for light and dark colors, there is a majority
representation of light colors for female characters in the categories of Professional and Social,
while dark colors are mostly depicted for male characters in the Professional and Sports
categories. When the characters were mixed within the same image, the representation of colors
was also mixed and fell into the category of Social and Professional. According to the
information obtained, it is possible to argue that there is a reinforcement of gender stereotypes
through colors, being the light colors almost exclusive for the female characters and not the male
ones, while the male ones, use dark colors most of the time. This can be connected to the idea
that gender is a performance that legitimizes itself through the repetition of patterns, in this case
the use of colors, giving a social structure where women look better and are recognized for using
light colors as a representation of feminity, vulnerability and softness, while men can show force,
dominance and authority through dark color. Something interesting about this discovery is that
exceptions do exist but are not common in the book. For example, some female characters can be
portrayed with dark colors, and male characters with light colors, but in a low percentage of a
quantity. This compliments the idea by Butler that individuals can subvert gender roles that are
performen in different societies, but there is a reinforcement of this representation which leads
individuals to align with societal expectations.

As for the category of clothing (Figure 9), it is identified that the characters are
represented with garments that are socially associated with their gender. That is, women’s
garments are represented in skirts, dresses, accessories and other garments that have been
designed to highlight the gender of that person. Also, for male garments enter the social ideal of

garments for this genre, with pants, shirts, sportswear and others.

Figure 10.
Clothing stereotypes
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Note: Clothes representations in male and females in the textbook.

In the analysis of clothes représentations in the Speak Your Mind 1 textbook, the use of
female clothes like skirts, dresses and accesories, represent the notions of feminity that are
socially accepted for women. In contrast, male characters are represented with different types of
clothes like pants, sportwear and smart clothes to represent, a performance of the authority,
strenght and practicality. According to Santos (2018) gender stereotypes are acquired since a
young age which forms their personality while growing up, so in the same way they learn how to
associate some colors, objects and behaviors socialle accepted for the gender they identify with,
images like in the textbook can perpetuate how children understand and internalized that these

characteristics are linked to their gender and other can be seem as not normal.

Finally, the age category represented a polarization within the book Speak Your Mind 1.

Figure 11.

Age representation
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The representation of characters in the textbook shows principally young adults, with a
low representation of adolescents and a complete absence of children and grown-adult. This
emphasis on a specific age group reflects a cultural bias towards an idealized image of youth,
showing that textbooks prefer the representation of a particular age group as the standard for
most of the activities and roles of an active and interesting life. This tendency is important

because these materials are designed for children and adolescents, who are developing their
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vision of the world and understanding of norms of society. From Judith Butler's perspective on
performativity, this emphasis on young adults reinforces a narrow definition of competence and
capability connected to age. By mainly representing characters who are physicality young, active
and healthy, the textbook implicitly communicates that professional and social success is linked
toan ideal moment in life, putting aside the contributions and experiences of grown-adults and
children.

This representation of one age group can shape how young learners understand age-
related roles, reinforcing stereotypes that connect some abilities with the age, specifically with
youth. Bourdieu's concept of habitus can also be useful on this topic, because it illustrates how
cultural grown-adults and children perpetuates a habitus that values youth and marginalizes other
age groups. This can limit the social role models available to students, who may internalize the
notion that some ages are naturally less capable or important in professional and social contexts.
In summary, the focus on young adults in the textbook reflects a cultural preference that ignores
the important role of diverse age representations. By aligning with Butler's theory of
performativity and Bourdieu's habitus, it is important to include portrayals that challenge these
stereotyped and provide a wider and better understanding of age and identity in textbooks.

Narrating the answers

These findings align with Butler’s (1990) theory of gender performativity, illustrating
how gender roles are perpetuated through social and educational contexts. Bourdieu’s (1991)
concept of habitus also explains how these roles are internalized and reproduced within
educational materials, contributing to the persistence of traditional gender stereotypes. Colas and
Villaciervos (2007) emphasize the importance of addressing these stereotypes in educational
materials to provide diverse role models and challenge traditional notions of gender roles. The
analysis of the textbook Speak Your Mind 1 highlights the need for educational content that
represents a broader range of gender roles, promoting gender equality and helping students
develop a more equitable view of society.

In this sense, the representation of gender in educational texts continues to reflect and
reinforce traditional stereotypes. By incorporating more balanced and diverse representations of

genders, educational materials can challenge these stereotypes and contribute to a more equitable
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society, in line with the recommendations of the Office of the United Nations High
Commissioner for Human Rights (OHCHR) (2022).

Also, for this section, it is important to mention that the textbook Speak Your Mind 1
presents gender stereotypes in the categories selected for this content analysis. Although it is a
book that has interesting topics, updated and that can encourage students to have interesting
discussions, there are stereotypes related to the male and female gender. Additionally, as a
finding remarked during the research process, it was found that the book does not have a diverse
representation at all. It is worth mentioning that there is a diverse ethnic representation, which
was not analyzed due to the project's extension and objectives. Ethnic representation with people
from Asia, people of African descent and even from Latin American countries is varied.
However, the representation of people with disabilities is not present in the book, as is the
representation of people of different ages in different activities. From these findings, the
opportunity is given to continue with the development of the last objective, which is the creation
of a rubric for the evaluation of textbook selection in institutions. This proposal is based on the

findings found in the interviews and content analysis.

Proposal — Rubric for the EFL textbooks evaluation
In this last section of the results, it is intended to develop the fulfillment of the last

objective of this research, which is to propose a heading of evaluation of textbooks. This, to
provide the institution with a tool that contributes to the rigorous selection of school texts. To
carry out this proposal, it was necessary to review the results obtained from the previous points,
in order to draft a rubric based on the needs found within the institution, which were identified
with the interviews and, with the findings of the content analysis.

This rubric was divided into three main indicators: institutional indicator, academic
indicator and intercultural indicator. It should be clarified that this heading could potentially be
used in different institutions, so some of the indicators have been designed with general criteria
for the country’s schools. Thus, the rubric has a description of the heading, in which the
evaluators will find the necessary indications to make use of this instrument, it specifies the
fields that the evaluators will find within the rubric and how to grade them. Likewise, it is

determined that in order for the book to be considered suitable for its choice, it must have at least
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a score of 3. Then there are the indicators, to choose the first two and develop them, the most
notorious aspects that teachers commented on in the interviews were taken into account.

The first indicator, Institutional Indicator, is divided into 4 sections, it is related to the
institution’s PEI, for the context of the IPN, a project approach is used (P. 35), so it is
recommended to align the methodology and contents of the book with the pedagogical approach
and model of the institution. The second section consists of the number of copies that the
publisher has available to the institution, because it is imperative that the entire educational
community have access to the book, not only the version of students, but the version for the
teacher. The third section comprises price, although in private institutions, it is the teachers who
must contribute for the materials of their children, the institution knows in advance what the
average purchasing power of families is, in order to propose texts that are adapted to it.
According to teachers, this is an essential factor when choosing a text, in this way, it is proposed
that the evaluators write the minimum and maximum price of the book and give a valuation
depending on whether or not it is within the budget.

The fourth section of the first indicator relates to the work plan for the school year, so the
intensity of each academic space is always chosen. At the IPN is 4 hours per week of English
class, but these spaces can be affected by multiple factors, including holidays and institutional
activities. In this way, it is proposed that the evaluators, with the help of other instances of the
institution, can foresee the academic spaces and, depending on them, the hours of work with the
book. This, to take it as a truly useful resource, because according to the teachers of the
institution, the book, being a supporting material, must also be realized and fulfilled with its
development during the year. For them, teachers must complete the fields with the number of
units of the book, the weekly hourly intensity, the classes during the year and the hours allocated
to work with this resource. Thus, it is intended to evaluate whether the amount of content is
appropriate to choose the book.

The second indicator, the Academic Indicator, is divided into 4 sections. There, aspects
related to the book's development have been considered, in the first section, it is intended to
evaluate that the textbook is adapted to the level of students according to the CEFR, since it is a
criterion that is considered in Colombia at the national level to evaluate the level of language. In
addition, it must be at an adapted level, as it is intended that students develop their foreign

language skills to show their results in state ICFES tests. There, it is mentioned that the levels
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evaluated are based on the criteria of the CEFR and for Colombia, the levels chosen are A-, A1,
A2, B1 and B+ (p. 1-4). In the second section, there is the communicative approach, and it is
related to the inclusion of exercises that evaluate both comprehension skills (Grammar, Listening
and Reading) and foreign language production skills (Speaking and Writing) : there it is essential
to see the variety, relevance and practicality of the exercises offered there so that teachers can
use them in their classes.

Then, in the third section, reference is made to the evaluation of the themes. This section
aims to encourage institutions to choose texts that contain a good structure and methodology in
language teaching and updated and varied topics so they can be discussed in class. Also, by
choosing a book with themes of general interest and that bring students to different cultures, it is
possible to encourage them to think critically and find in the book resources to boost their critical
thinking in a foreign language. Finally, in the fourth section is the variety of resources, this
section is related to the additional benefits the publisher provides when purchasing the book.
Thus, evaluators can give a grade according to additional resources such as interactive platforms,
materials and resources to evaluate the level of students.

In the last indicator, called Intercultural Indicator, 3 sections are proposed. To develop it,
we considered findings taken from the results of content analysis and interviews. Although this
project has a gender approach, the sections proposed to evaluate the book go beyond gender
issues, so it was decided to use the term intercultural. This indicator was also developed from the
UNESCO material called Promoting Gender Equiality through Textbooks (2009). In the first
section, it is proposed to identify if the textbook meets a balanced representation of male and
female characters both in the text, and in the image. According to UNESCO, there are several
options to reduce gender inequality in textbooks, one of them is to use themes that do not have
gender, or, if necessary and preferred to use activities with gender differentiation, it is
recommended to create balances in the visual and textual representation of the characters (P.

41).

The second section, on gender representation, aims to evaluate whether the chosen
characters are represented in different activities. According to the results obtained, the academic
and professional areas are where there are more stereotypes and unequal representations between
the masculine and feminine genders. In such a way, it is necessary to represent the characters in

different activities, in different roles and different facets of social life in an equitable way. For



65

this reason, in order to evaluate this section, it is necessary to review the themes of the book,
which will vary according to the level, and to check if within the proposed activities there is a
varied representation of characters in different roles. Roles proposed for an entry-level book,
such as Speak Your Mind 1, are the categories chosen for content analysis: Academic,
Professional, Social, Family, Arts and Sports.

Finally, based on the findings of the present research, it was identified that the
representation of diversity is a factor to be analyzed. On the one hand, the representation of
different cultures and ethnicities is present, for example, the inclusion of women from Iraq
(Zinah Saleh) and Pakistan (Malala), however, it is a minority case. It is therefore proposed to
pay attention to the representation of different places where the English language is used, which
is one of the most prestigious today, also brings students closer to what is the English-speaking
world and the diverse places where this language is used. On the other hand, as mentioned
above, one of the findings that extends the meaning of this research, in addition to gender
stereotypes, is that the book does not have representation of people with special needs.

Requiring the representation of these groups is an essential factor in education, as they
are groups considered minorities that deserve to be represented in textbooks. They are
communities that cannot be invisible or ignored, knowing that in schools they can and must
address issues related to inclusion and respect for all types of people, regardless of their origin,
identity or condition. For this reason, in this indicator, a section is added where evaluators assess
whether the book includes people from different communities and, in cases of new publications,

that include people of non-binary genders.

Figure 12.

Rubrica de evaluacion de libros de texto

Rubrica de evaluacion - Seleccion de libros de texto

Esta rdbrica tiene como finalidad apoyar la eleccion y evaluacion de libros de texto de lengua extranjera en la
institucion IPN (Instituto Pedagdgico Nacional). A continuacion, encontrara tres (3) indicadores generales en la
rabrica, los cuales contienen criterios especificos y cada uno deberéa ser notado de la siguiente manera. En cada
indicador especifico, se otorga una puntuacion del 1 al 5, donde:

1: Insatisfactorio 3: Adecuado 5: Excelente
/Al final de cada indicador se debe realizar la suma, para luego promediar los resultados. Es decir, tomar los 3 totales

de los indicadores y dividirlos en 3 para obtener el resultado final. Este Ultimo, determinaré la validez del libro en
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utilizacion.

general para seleccionarlo o evaluar su validez. Si tiene un valor por encima de 3, es un material adecuado para su

Titulo del texto a evaluar:

Nombre(s) de participante(s) de la evaluacion:

Indicador

Puntuacion

1

3

5

Indicadores
Institucionales

Coherencia con el PEI

Disponibilidad de ejemplares para todos los estudiantes

Costo adaptado al poder adquisitivo de los padres de familia

e Costo minimo:

e Costo maximo:

La cantidad de contenidos a desarrollar durante el afio escolar es suficiente*

e Cantidad de unidades del libro:

e Intensidad horaria semanal de Inglés:

e Cantidad de clases durante el afio:

e Tiempo destinado al desarrollo del libro:

*A partir de las horas a llenar en el formulario, saque el promedio de horas para
desarrollar las unidades del libro y verifique si es una buena opcion para elegirlo,
haciendo uso de la escala del 1 al 5.

Total Indicadores Institucionales

Indicadores
IAcadémicos

/Adaptacion al nivel de los estudiantes, de acuerdo con el Marco Comun Europeo
de Referencia para las lenguas (MCER/CEFR)

Enfoque comunicativo: El libro contiene diversos ejercicios que entrenan todas

las habilidades (Listening, Reading, Grammar, Writing, Speaking)

Contenidos de interés para discutir y tratar en la clase, con tematicas

actualizadas, diversas y complejas de acuerdo con el nivel de los estudiantes.

'Variedad de recursos: Material audiovisual, plataformas interactivas, material de

practica y estrategias de evaluacion

Total Indicadores Académicos

Representacion de género de manera equitativa
e Texto

e Imégenes
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Indicador de
Interculturalidad

Representacion equitativa de género en diversas actividades y espacios

Inclusion de diversidades
o Diversidad étnica, racial, funcional, etaria y cultural

e Representacion de géneros no tradicionales

Total Indicadores de Equidad de Género

Promedio total

Observaciones

Note: This rubric represents a tool to evaluate the selection of textbooks, not only at the IPN but

it is applicable to general schools which desire to select language textbooks.
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Conclusion

This research project conducted a content analysis based on the Krippendorft (2012)
model, in which it was found that the textbook Speak Your Mind I presents stereotypes related to
male and female genders, primarily through the roles they play in the activities proposed in the
book’s themes. In this way, it was identified that stereotypes are most prevalent in academic,
professional, and family contexts, as these themes reflect traditional gender roles. These findings
emphasize the need for a more detailed examination of the content in textbooks, aiming for more
inclusive and accurate representations of human beings. As representations evolve over time, it is
crucial that textbooks reflect a broader vision of the roles individuals can and must play in
society. As such, activities in academic, professional, social, family, artistic, and sporting
contexts should portray individuals based on their real abilities and social realities, not on

gender-based stereotypes.

The educational and pedagogical implications of this study are clear. The findings
highlight the essential role that textbooks play in shaping students' understanding of societal
roles, particularly in English as a Foreign Language (EFL) contexts. Textbooks are not just tools
for language acquisition, but also for social and cultural learning. Therefore, it becomes crucial
to ensure that the content presented to students aligns with contemporary values of gender
equality and inclusion. If students are exposed to stereotyped representations in the classroom,
they may internalize these ideas and reproduce them in their understanding of gender and other
social dynamics. Thus, careful selection and evaluation of textbook content can have a direct
impact on both language learning and the broader educational objective of fostering critical

thinking and social awareness.

It can be concluded that while Speak Your Mind 1 has an enriching educational
commitment to the structural aspects of language and academic content, it also contains
stereotypical representations by placing characters in different contexts such as academic,
professional, and social. Gender stereotypes are part of socially accepted ideals about people’s
behaviors, and it is crucial to assess these representations critically. Since students may adopt and
replicate the information they encounter in textbooks, there is a clear need for constant
evaluation of how stereotypes are presented, particularly in the context of language learning,

where the materials serve both linguistic and cultural purposes. Furthermore, this research
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provided insight into how textbooks function in the IPN institution, showing that they are key
tools not only for the cultural exposure of students to English but also for developing linguistic
skills in a contextualized manner. Given their important role in English education, it is vital to
analyze and discuss the content of textbooks, especially since students are learning not only the
language but also observing how individuals are portrayed. Based on these results, a rubric was
developed for the selection and evaluation of textbooks, inspired by UNESCO’s project
Promoting Gender Equality through Textbooks (2009). This rubric offers a proposal to create
spaces for discussion within Colombian schools, encouraging improvements in the selection of
academic materials and contributing to a more equitable representation of gender in educational

content.

Challenges found during this project include limited access to analytical materials, such
as textbooks, which had to be borrowed from the host institution to comply with copyright
restrictions. Additionally, the scarcity of accessible studies in this field, particularly those
available for free, posed difficulties during the research process. Also, it can be classified as a
challenge, the resistance in the acceptance of this research topic, as it does not seem as important
and valid as other topics in the education field and its application. Nevertheless, these obstacles
were seen as opportunities to expand research in this area and to guide future projects focused on
textbook analysis. This is a need and it’s essential in this field as it can support social
development in society and what is established in the Colombian norms that aim to reduce

gender inequalities.

Lastly, the application of technology is recommended for handling the volume of
information in content analysis, as the quantitative aspect requires careful selection of content to
ensure suitable theoretical sampling. This project opens up new perspectives for research, not
only from a gender perspective but also in terms of race, ethnicity, representation of people with
special needs, and emerging trends in the global economy. These aspects, such as the creation of
occupational profiles and the purchasing power of new generations, merit further discussion as
they influence the worldview presented to students through educational materials. By addressing
these broader societal factors, educators and textbook creators can ensure that English language
learning also supports the development of critical, socially aware, and globally informed

students.
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Introduccién:

A. ;Podria contarme un poco sobre el proceso que siguen en el Instituto Pedagdgico Nacional para seleccionar
libros de texto?

B. ¢Cuales son, en su opinién, los objetivos mas importantes que la institucion busca lograr al elegir libros de
texto para los estudiantes?

Seleccién del libro Speak Your Mind:

A. ;Como llegaron a la decisién de utilizar el libro Speak Your Mind para los grados Sexto y Séptimo?

B. ¢{Hubo factores particulares que destacaron en este libro durante el proceso de seleccion?

Aspectos Académicos:

A. ;Como se aseguran de que los libros de texto seleccionados cumplen con los estdndares académicos de la
institucién?

B. ¢Existe algun enfoque especifico para adaptar los materiales a las necesidades y habilidades de los
estudiantes?

Dimension de la interculturalidad:

A. ;Se aborda la interculturalidad en este libro de texto? ¢ De qué manera?

B. ¢{En qué sentidos se puede abordar la interculturalidad en el aula a través del uso del libro?

C. ¢Qué temas sociales, culturales, tienen en cuenta para elegir los libros de texto? Llevar el tema de la
interculturalidad, por ejemplo, los roles sociales.

Participacion de la Comunidad Educativa:

A. ;Como involucran a profesores, padres y estudiantes en el proceso de seleccion de libros de texto?

B. {Reciben retroalimentacion de la comunidad educativa durante este proceso y como la integran en sus
decisiones?

Evaluacion Continua:

A. ;Como evaltan continuamente el impacto del libro Speak Your Mind en el aprendizaje de los estudiantes?
B. ¢(Hay mecanismos establecidos para realizar ajustes si es necesario a lo largo del tiempo?

Recursos Adicionales:

A. Ademés de los libros de texto, ¢qué otros recursos 0 materiales educativos consideran esenciales para
respaldar el aprendizaje?

Futuras Consideraciones:

A. ;Cdmo se preparan para posibles cambios en el plan de estudios y enfoques pedagdgicos al seleccionar libros
de texto para el futuro?

B. ¢ Existen aspectos especificos que creen que podrian cambiar en la seleccidn de materiales en los préximos

afos?
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LN TOPIC
1 Social Media sites Soca
1 2 NV Hello and (Goodbye NV NO i) Mo text material
1 3 NV Murnbers. NV WO N Mo text material
1 DETAIL Reading Social Media sites Spcaal YES Female N
1 STUDY SKILLS NV Mermory strategies NV NO NV mpersonal
2 1 Feading Business owners Professional YES Female NV
2 2 NV Farmily WV NO M o text material
2 3 Wiiting Farnily and Professions Profiessional YES Both NV
2 DETAIL Reading Professional choice Professional NO N mpersonal
2 FOLLOW A PRO Reading T Professions Profiessional YES Both NV
3 1 Reading Free-time activities Sport YES Mae NV
3 2 NV Preferences NV NO N Mo text material
3 3 NV Special events NV NO N Mo text material
3 DETAIL NV Groups NV NO N mpersonal
3 STUDY SKILLS Reading Hobbies Socal YES Female NV
4 1 Reading Routines Profiessional YES Mae NV
E 2 NV Freguency NV NO NV Mo text material
4 3 Wiiting Day off Socal YES Female NV
4 DETAIL NV Advice Socal YES Mae NV
2 FOLLOW A PRO Reading Firefighter job Profiessional YES Female NV
5 1 Reading Places to Live NV NO Baoth mpersonal
5 2 W Flaces in a neighborhood N NO N Mo fext material
5 3 NV Directions NV NO N Mo text material
5 DETAIL Reading Places to Live Profiessional YES Female NV
[ STUDY SKILLS NV Research ski's NV NO NV mpersonal
i} 1 NV Social Media N NO Baoth mpersonal
a 2 NV Vioggin NV NO N Mo text material
3] 3 NV Buying and Sefing online NV NO M Mo text material
5} DETAIL Reading Digital Detox Academic YES Female NV
i} FOLLOW A PRO Reading Cormiparny management Profiessional YES Mae NV
7 1 Reading Finess Siport YES Both NV
7 2 NV Ball games NV NO Bath Mo text material
7 3 NV Exercising NV NO Both Mo text material
7 DETAIL NV Outdoor gyms around the word NV NO Bath mpersonal
7 STUDY SKILLS NV Group work N NO N mpersonal
[ 1 NV Food Blog NV NO Both mpersonal
g 2 NV Balanced dists N ND i) Mo text material
8 3 NV Cooking NV NO i) Mo text material
a DETAIL NV Restaurant guide NV NO N mpersonal
8 FOLLOW A PRO Reading Food stylish Profiessional YES IMae NV
g 1 NV Virtual tours il NO M mpersonal
g 2 NV Travel advice NV NO N Mo text material
E 3 NV Packing for raveling NV NO NV Mo text material
g DETAIL WV Diebourism N WD i) mpersonal
2 STUDY SKILLS NV Formal vs. Informal witing NV NO N mpersonal
1] 1 Reading Inspiration Malala Profiessional YES Female NV
i 2 NV Socal life NV NO N Mo text material
10 3 NV Expeniences N NO M mpersonal
L] DETAIL Reading Websites for advice Socal YES Female NV
i0 FOLLOW A PRO Reading Event onganisar Profiessional YES Female NV
i1 1 NV To-do lists NV NO Female mpersonal
2 NV Sawing for the Fulure il NO M Mo text material
3 Wiiting Career plans Profiessional YES Female NV
DETAIL Feading From hobbies to careers Professional YES Female NV
STUDY SKILLS Reading Personal development Academic YES Female NV
12 1 NV Climates NV NO N mpersonal
i2 2 NV Matural features NV NO N Mo text material
iz 3 NV Wonders of the Natural Wordd il NO M mpersonal
12 DETAIL Reading Developing a Matural Area Academic YES Female NV
12 FOLLOW A PRO NV A Forest Ranger N NO M mpersonal
Tatal 80 [T (1] 1]
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Stereotype  Gendel

Unit Lesson Context  Validity Gender sent Sentemce Tepresenied sasocisted
1 Sacial ¥ES Femialy 1 Fm an English teacher in Germany. Professional  Femial
1 1 Sacial YES Fefmiale 2 My hobbies ane swimming, dancing and yoga. Social Feffiale
1 DETAIL Feading Social YES Femals 3 lama student incommunications Academic
1 DETAIL Reading Social Medi Social YES A My tavorite Bhing |5 my pets and my car Social
2 1 Reading Business owners Professional  YES Female 5 Her company makes eco-friendly soap and shampoa. Professional
2 1 Reading Business owners Professional  YES & remale ners are unusual in kag. Professional
2 1 Reading Business owners Professional  YES 7 Zinahrs employees ae all women. Professional
2 1 Reading Business owners Professional  YES Female B er iather s an eneineer Professional
2 1 Reading Business owners Professional  YES & Hermother is 3 homemaker. Professional
2 1 i Business owners Professional  YES 10 Zinal nare important for her ¥ iy Professional
2 3 Family and Professions  Professional  YES Both 11 Mydad is an engineer Professional Maile
2 3 Professional  YES Both 12 She'san accountant Professional Female
2 3 Family and Professions  Professional  YES Both 13 Mywuncle Jos is amath teacher Professional
2 3 Family and Professions  Professional  YES Both 14 She'sthe manager of a large restaurant Professional
2 FOLLOWAPRO Reading IT Professions Professional  YES Both 15 Tim Watkins. fm a consultant at my family's company. Professional
2 FOLLOWAPRO Reading IT Professions Professional  YES Both 16 My sister is an accountant Professional
2 FOLLOWAPRO  Reading IT Professions Professional  YES Both 17 Her husband, Bob, i a computer technician Professional
2 FOLLOWA PRO IT Professions Professional  YES Both 18 My mom ks creative Academic
2 FOLLOWAPRO Reading IT Professions Professional  YES Both 19 She lies o write Professional
2 FOLLOWAPRO Reading IT Professions Professional  YES Both 20 _She's the social medica marketing man: Professional
2 FOLLOWAPRO Reading IT Professions Professional  YES Both 21 Hydad is the penersl manager Professional
3 1 Reading YES 22 Heruns really fast Sport
3 1 Reading YES 23 Heasbways catches the Frisbee Sport
3 1 Reading YES 24 Helikes hiking Sport
3 1 YES 25 Hewatches soccer and foothall with me alot Social
3 1 Readin, YES 26 Helikes eating Social
3 1 Readin, YES 27 Hehates cals Social
3 STUDY SKILLS _ Readin, Hobbies Social YES 28 mynalk is sbout photography Academic
3 STUDY SKILLS _ Readin, Hobbies Social YES 29 | realy enjoy swimming Sport
3 STUDY SKILLS _ Readin, Hobbies Social YES 30 R makes me feel pood Sport
3 STUDY SKILLS _ Readin, Hobbies Social YES 31 1 like swimming se i fun Sport
4 1 Feadin Routines Professional YES 32 I wark for an entertainment magazine in New York Professional
4 1 Readi Routines Prolessional  YES 33 My riends think my jab ks ama: Social
4 1 Readi Routines Professional  YES 34 | walk my dog Social
4 1 Reading Routines Professional  YES 35 | et ready for work Professional
4 1 Routines Professional  YES 36 1 po out with friends Social
4 3 Day off Social YES 37| love to write this blog Social
4 3 Day off Social YES 38 | usually get up late. Social
4 3 Dayoff Social YES 9 lgetdressed Social
4 3 Dayoff Social YES Social
4 3 Day aff Social YES Social
4 DETAIL Advice Social YES A2 | have a pood job Professional
P DETAIL Athice ‘Social YES 43| wark ata big hospital Professional
4 DETAIL Advice Social YES A4 | alwarys go 1o the gym after work Professional
4 DETAIL Advice Social YES A5 | alwarys play soccer with miy friends Sport
4 FOLLOWAPRO  Reading Firefightes job Professional  YES A6 _Sally Lane is a firefighter Professional
4 FOLLOWAPRO  Reading Professional  YES A7 She is at the fire station 24 hours a day Professional
4  FOLLOWAPRO  Reading Firefighter job Professional  YES A3 She goes to the fire station gym Sport
4  FOLLOWAPRO  Reading Firefighter job Professional  YES 49 She takes online classes to l=am new information Academic
4 FOLLOWAPRO  Reading Firefightes job Professional  YES 50 Ilike to help ple Professional
5 DETAIL Reading Professional  YES 51 | hawe my own business here Professional
5 DETAIL Reading Professional  YES 52 | speak Spanish, so communication is not a problem Academic
& DETAIL Reading demic YES 53 She explains: about what's healthy Academic
& DETAIL Reading Digital Detox Academic YES 54 She is a Club DJ from Brasilia Professional
& DETAIL Reading Digital Detox cademic YES 55 She is also studying 1o be a doctor Academic
& DETAIL Readi Digital Detox demic YES 56 | use my phone all the time Social
& FOLLOWAPRO  Reading Compary manaj Professional  YES 57 Dani Chavez, the Chief Listening Officer Professional
6 FOLLOWAPRO Reading  Company menag Professional  YES 58 My company knows who buys our drinks Professional
G FOLLOWAPRD  Readin Comperry mangg: Professional  YES 99 | hawve good listening skills Professional
7 1 FReadin Fitness YES 60 Rrecords your steps, calories and steep Spart
7 1 FReadin Fitness YES 61 1love swimming Spart
7 1 FReadin Fitness YES 62 rm surfing Spart
7 1 FReadin Fitness YES 63 Butits ussful for professional nners Spart
4 FOLLOWAPRO  Reading Food stylish Professional  YES 64 rm Ablonso Garcia and my job is b miake food book real Professional
4 FOLLOWAPRO  Resdi Food stylish Professional  YES 65 | love my job Professional
U] 1 FReadin Inspiration Malala Professional  YES 66 _Her father was an educator Professional
U] 1 FReadin Inspiration Malala Professional  YES 67 Hewanted his dawehter to peta Family
U] FReadin Inspiration Malala Professional  YES 68 Halala stopped poing o scheal Academic
0 1 Inspiration Malala  Professional  YES 69 _She wanted al gils to hawe the opportunity to et an education Academic
0 1 Inspiration Malala  Professional  YES T0_She continued to ik abowt education for pirs in Pakistan Academic
0 Inspiration Malala  Professional  YES 71 She won the Nobel Frace Priee Professional
1] 1 Inspiration Malala  Professional  YES 72 _She started to study for 2 deree at Oxford University Academic
U] 1 Reading Inspiration Malals Professional  YES 73 Malala continwes o inspire young people aroung the word Professional
U] DETAIL Reading Wiehailes for advice Social YES 74 s hard to make new iriends Social
10 DETAIL Reading W Social YES T5_My parents control my life Family
U] DETAIL Reading W 3 Social YES F6 I dontwant to Family
U] DETAIL Reading Wiehailes for advice Social YES 77| made 2 mistake and my boss yelled at me Professional
10 FOLLOWA PRO  Resding Eve Professional  YES T8 Heloves social events Social

3 Wiriting Cafeef plars Professional  YES alot ol work, but Duale likes it Professional
DETAIL Reading  From hobbies to careers Prolessional  YES 80 Social media can help them turn their passion into a career Professional
DETAIL Reaging  From hobbies to careers Professional  YES A1 She takes photos and shares them on social media Professional
DETAIL Reading  From hobbies to careers Prolessional  YES #2 She has a talent for making the food ook nice Social
DETAIL Reading  From hobbies to careers Prolessional  YES 83 Mer pictures are very popular Social
DETAIL Reading  From hobbies to careers Prolessional  YES 84 She puts together her career plan Professional
1 STUDYSKILLS  Reading  Personal development defic  YES Academic
11 STUDYSKILLS  Resding  Personal development  Academnic  YES Social
12 DETAIL Reading eLoping & Natural Area demic  YES 87 We want aur stdents (o learn about rature and lear new skils Academic
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1:;'&: t 2(:2:: Jcllfstr::;e :hh:::: 5 Children 6 Teenagers 7 Adults 8:;:::7
1 1 Reading Social Media sites Social Female NO YES YES NO NO NO YES NO
1 DETAIL Reading Social Media sites Social Female YES NO YES NO NO NO YES NO
2 3 Writing Family and Professions Professional Both YES YES YES YES NO NO YES NO
3 1 Reading Free-time activities Sport Male NO YES NO YES NO NO YES NO
4 1 Reading Routines Professional Male NO YES NO YES NO NO YES NO
4 3 Writing Day off Social Female YES NO YES NO NO NO YES NO
4 DETAIL NV Advice Social Male NO YES NO YES NO NO YES NO
T 1 Reading Fitness Sport Both YES YES YES YES NO NO YES NO
10 1 Reading Inspiration Malala Professional Female YES NO YES NO NO YES NO NO
11 3 Writing Career plans Professional Female NO YES YES NO NO NO YES NO
11 DETAIL Reading From hobbies to careers Professional Female YES NO YES NO NO YES NO NO
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