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2. Descripcion

Este proyecto da cuenta de una investigacion-accion de tipo cualitativo realizado con estudiantes
que pertenecian a un grupo A2 en lengua extranjera (Inglés) que tenian baja produccion escrita en
Inglés. El objetivo del presente estudio es identificar y documentar cobmo la habilidad escrita de
estos estudiantes es desarrollada a través del uso de aplicaciones mdviles. Para ello se implementa
el uso del Process Based Approach bajo una metodologia basada en el proceso, donde la habilidad
escrita de los estudiantes es observada a lo largo de tres semestres con el propésito de examinar
cambios en esta. Para llegar a ese fin, se realiza una investigacion accion, recolectando
informacion con diferentes instrumentos y analizando datos de la produccion escrita de los
estudiantes.
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4. Contenidos

La presente investigacion se organiza por capitulos que corresponden al procedimiento hecho en
este estudio. El capitulo 1 de introduccidn que se refiere a la contextualizacion de los estudiantes
del Centro de Lenguas de la Universidad Pedagdgica y al problema diagnosticado en ellos en
cuanto a sus habilidades en inglés. Adicionalmente, se menciona el objetivo general que examina
como la habilidad escrita de los estudiantes de Basico 1 es moldeada al utilizar aplicaciones
moviles dentro de un enfoque basado en el proceso.

En el capitulo 2 se registra el marco tedrico y conceptual sobre los constructos utilizados en la
investigacion tales como “Writing” (Escritura), “Mobile Learning” (Aprendizaje Movil), y
“Process Based Approach” (Aprendizaje Basado en el Proceso).

El capitulo 3 contiene el disefio de la investigacion, la cual es de tipo “Investigacion-accion” con
enfoque cualitativo. Ademas, los instrumentos de recoleccion de datos son presentados, los cuales
son diario de campo, encuesta y borradores de los libros de los estudiantes.

El capitulo 4 concierne a la intervencion pedagdgica, en este capitulo se trata la metodologia
pedagdgica como la manera de aplicar las clases siguiendo el modelo de Process Based Approach
propuesto por Harmer (2007).

El capitulo 5 registra el analisis de resultados, en el cual se presentan 3 categorias cada una con sus
correspondientes indicadores que muestran los logros que los estudiantes debian lograr para
detectar el nivel de éxito de la intervencion. Finalmente, en los capitulos 6, 7 y 8 se exponen los
resultados, las conclusiones y recomendaciones a la comunidad educativa y a futuras
investigaciones relacionadas.

5. Metodologia

El método investigativo usado es cualitativo y el tipo de estudio es investigacion accion. Este tipo
de estudio es utilizado para asumir, interpretar y estudiar el problema de investigacion. Bajo esta
metodologia, se realizan etapas de planeacidn, accion, observacion y reflexion como indicado por
Phillips and Carr (2014). Finalmente, se establecen un cuadro con las unidades de andlisis
(produccidn escrita), las tres categorias (Writing Skills, Blended Learning y Process Based
approach) y sus respectivos indicadores ademas de los anexos de los instrumentos utilizados.
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6. Conclusiones

En general, todos los constructos utilizados en las intervenciones influyeron en el desarrollo de la
habilidad de escritura en Inglés como lengua extranjera de los estudiantes que participaron en la
investigacion. El enfoque basado en proceso con el propdsito de crear textos narrativos desarrolla
micro habilidades tales como el uso de dispositivos cohesivos que a su vez facilitan la escritura
cohesiva y coherente. El uso de aplicaciones mdviles y la retroalimentacién provista por estas, el
profesor y los estudiantes lograron un cambio positivo en la habilidad de escritura en los
estudiantes.

Finalmente, los resultados fueron positivos, los objetivos se lograron y la intervencién pedagdgica
fue lograda de manera satisfactoria. La intervencién con el proposito de abordar el problema
diagnosticado durante la fase de observacion tuvo resultados favorables. Estos resultados prueban
ser destacables para futuras investigaciones en habilidades de escritura a través del enfoque de
aprendizaje basado en el proceso a travées de aplicaciones moviles.

Elaborado por: Reyes Marimdn, Jonathan David
Revisado por: Mellizo Guaqueta, Nelson
Fecha de elaboracion del 21 11 2018

Resumen:




BLENDING WITH M-LEARNING TO ENHANCE EFL WRITING

ACKNOWLEDGEMENTS

First and foremost, | would like to thank my mother, whose resilience will forever be my
inspiration to overcome anything. To my brother, who always encourages me to achieve greater
things. To the Universidad Pedagdgica Nacional and all the amazing teachers that guided me
into becoming a better teacher every day.

I would like to thank all of my students, since without their support and participation this

would not have been possible. My thesis Director Nelson Mellizo, who steered my passion

toward meaningful shores. Last but not least, I would like to thank all my colleagues, my

friends and classmates at the Universidad Pedag6gica Nacional, for their wisdom and

unforgettable words.



BLENDING WITH M-LEARNING TO ENHANCE EFL WRITING

Table of Content
Chapter I
| L1306 18167 5 o) 1 1
1.1 InStitutional COMEXE .. ...uiit et et e e e e e e e et e ere e 1
1.2 POPULAtION ..ottt e 2
IO I - ¥ 4 L0 1) 3
1.4 Problem StatemENL .........o.iitttitt ittt ettt et e e e 6
1.5 Rationale of the StUAY .......oeiiii 7
1.6 ReSCArCh UESTION ....uiei ittt et et et e e e et e 8
1.7 RESEAICH ODJECHIVE . uit ettt e e e e 8
Chapter 11
2.1 LIErature REVIBW .....eeie ittt e e e et e e e 9
2.2 Theoretical framework ....... ... 14
2.2. 1 WIItING SKIll ... 14
2.2.1.1 Short Story, Narrative WIItING ........cooviriiii e 16
2.2.1.2 CONESIVE WITHING ...eeetitiit it 18
2.2.2 Blended Learning. .......c.o.vuiniieiiti e e 20
2.2.3 M-learning and AppliCationsS. ..........ouiutiniitiit ittt e 21
2.2.4 Computer Assisted Language Learning (CALL).......c.ooviiiiiiiiiiiieieieiieeeaeae 24
2.2.5 Mobile Assisted Language Learning (MALL)..........c.cooviiiiiiiiiiiiiieeeeea, 24
2.2.6 Thinker: Learning Management System (LMS)..........cccooiiiiiiiiiiiiiiiieeeeeaene, 24
2.2.7 Process Based APpProach...........c.ouiiiritii e 25
2.2.7.1 Color Coding and Virtual Feedback............covviiiiiiiiiiiiiie e 26
Chapter 111
B LTYPE OF STUAY ..ot e 28
3L 2ACHION TESCATCH ...ttt e e 28
3.3ANAIYSIS CAtEZOTIES ... vintiiieet ettt et et et et e et e et et et e et et e 29
3.4 Instruments and procedures for data collection ...............ooviiiiiiriiiiiiiiiiiieneeaan, 30
3.5P0pulation and SAMPIE ......ouiirie i 32
Chapter 1V
A.AVISION OF [an@Uage ..ot 33
4.2ViS1ON O ICAIMING ...oneiit it e et 33
4.3Teaching apProach .........oeiiiii e e 34
A4 UNIEPIANNING ..ot e e 35
4.4.1 INtErVENTION PRASES ... ettt e e 36
4.4.2 ACAOEMIC PrOgram . . ...u et 37
AA3UNI PlANNING. ..ot 39
Chapter V
5.1 Category 1. Writing SKillS. ......ooiiiii e e 42
5.2 Category 2. Blended Learning. ... .....ooueueeriiritit et et e eeaa 53

5.3 Category 3. Process based Approach............ooviiiiiiiiiiiii e 57



BLENDING WITH M-LEARNING TO ENHANCE EFL WRITING

Chapter VI

6.1 WITHING SKIlIS. ...ttt e e e e e e e e et e e e e e eaeans 62
6.2 Blended Learning ........ouiiii it e 62
6.3Process Based APPrOACH .........oiirie i, 64
Chapter VII

7. CONCIUSIONS ...ttt e e e e e et e e ettt e e e 66
Chapter VIl1

8. RECOMMENUALIONS ...\ttt e e e e e e e, 69
RO O ENICES ..ot 71

AANINIEXES ettt e e e 74



BLENDING WITH M-LEARNING TO ENHANCE EFL WRITING iii
ABSTRACT
The current paper is dedicated to the analysis of a problem observed in a basic English course in
the Centro de Lenguas de la Universidad Pedagdgica Nacional. Additionally, a pedagogical
intervention is proposed in order to help these students overcome their difficulty with writing
micro skills through Mobile Learning (M-Learning). This methodology in schools can and
should be implemented in a more mainstream fashion since the features of smartphones, such as
downloadable applications, in the English as second language classroom provide a
communication environment where the teacher can propose a plan of action to help students
enhance their communicative skills. This research is focused on helping developing writing skills
to narrate through smartphone applications and analyzes how Basic 1 EFL students' written
communication skills are shaped when using mobile applications within a process based
approach.
RESUMEN EJECUTIVO

Este documento esta dedicado al anélisis de un problema observado en un curso de Inglés basico
en el Centro de Lenguas de la Universidad Pedagdgica Nacional. Adicionalmente, una
intervencion pedagdgica es propuesta en aras de ayudar a estos estudiantes a sobreponerse a su
dificultad frente a micro habilidades de escritura a través de Aprendizaje Electronico Mavil (M-
Learning). Esta metodologia innovadora puede y deberia ser implementado de una manera mas
regular ya que las funciones que esta ofrece, tales como aplicaciones descargables, proveen un
ambiente comunicativo a la clase de Inglés donde el profesor puede proponer un plan de accion
para ayudar a los estudiantes a desarrollar sus habilidades comunicativas. Esta investigacion se
enfoca en la asistencia para mejorar la habilidad de escritura para narrar a través de aplicaciones
moviles y analiza como esta habilidad es moldeada cuando se utilizan estas aplicaciones desde
un acercamiento basado en el proceso.

Key words: M-learning, B-learning, smartphones, writing skills, process based approach
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1. Introduction
The current paper registers the implementation process of a research that seeks to help EFL
students enhance written communication skills. It explores the integration of portable
technologies like smartphones or tablets to the classroom. This chapter presents the
characterization of the participants, the identified problem in terms of English learning as a
second language. Additionally, it shows the rationale of the study, the research question, and the
objectives.
1.1 Institutional context

To ascertain the issue within the classroom, three dimensions were kept in mind
community surroundings, students’ context, and classroom context. In terms of community
surroundings, the UPN’s Centro de Lenguas (Named CLE hereafter) is divided in three branches.
The main branch of the CLE is located at Calle 79 #16-32, Bogota. The other two branches are
located at Calle 127 #20-11A, Bogota within the Instituto Pedagdgico Nacional, and at Calle 72
#11-86, Bogota within the facilities of the Universidad Pedagdgica Nacional.

This research was conducted at the branch inside the Universidad Pedagdgica Nacional.
The university complex is surrounded by a commercial zone in which it is possible to find banks,
companies, a church, supermarkets, and a mall. The high amounts of noise and movement can
affect the students’ learning process.

Within this branch of the CLE, the students have access to Wi-Fi and a computer lab,
although, these amenities are not offered to students on a regular basis. The classrooms were
supplied with televisions, projectors, and sound system.

In terms of Pedagogy, the CLE focuses on the Communicative Approach, for this reason

language is perceived as a tool that enables communication. The CLE focuses on sub
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competences such as grammar, speech, use of language in context, and negotiation of meaning.
Furthermore, the grading system relies on three main components, three term evaluations,
classwork and online work. To conclude, in this institution, students must attend classes every
Saturday for a period of six months. The students are asked to complete thirty minutes of online
autonomous homework in an online platform such as Schoology or Edmodo. It is important to
mention as well that the facilities offer Wi-Fi but students of the CLE do not have access to it,
and the computer lab needs to be booked since it is shared.

Furthermore, in this level the CLE utilizes the book Live Beat by Pearson. This book
contains grammar topics that belong to the level Al of the Common European Framework of
Reference. These grammar topics are evaluated in the term evaluations held every two months,
therefore, the teachers are asked to follow these books’ guidelines as part of the didactic
sequence.

1.2 Population

The observed students are from the Centro de Lenguas de la Universidad Pedagdgica in
the basic 1 course. Their ages range from 10 to 12. There are 24 students in total, eighteen girls
and 6 boys. In terms of cognitive background, it is possible to state that their English level is
basic. All of them assist to the CLE as a complementary formation program additional to their
private and public schools. For this reason, their knowledge of English varies but none of them
were making first contact with the foreign language.

Moreover, the students had to present a placement test in order to be classified
accordingly to their knowledge of English and due to their results all of them were enrolled in
the Al level of the CLE. Regarding students’ English skills, it is reasonable to think that they are
beginners and are not used to communicating in English all the time. Additionally, the majority
of them tend to ask for repetitions to their more advanced classmates often since they do not

understand the instructions of a task if it is given to them completely in English.
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In relation to a socio-emotional perspective, pupils have a good relationship with each
other in the group and with the teachers. They seem to bond easily and there is no evident sign of
antisocial behavior. Furthermore, there is an environment of respect and composure, their
behavior is rather attentive toward the class. All of the students live with their families. They
interact with each other playing sports and video games on their tablets or smartphones and listen
to music while in their free time. The totality of them have electronic devices such as tablets and
smartphones.

In addition, in terms of cultural background, the students stated that they enjoy subjects
that they study at their schools such as Arts, English, Music, and Physical Education. Besides,
they also claimed to be interested in drawing, reading and playing instruments. As part of their
pastime activities, they spend time using social networks and like to watch pop culture related
movies and series.

1.3 Diagnostic

To identify the object of analysis, the term evaluations applied once every two months
were analyzed under the parameters of evaluation of the CEFR (Common European Framework
of Reference for Languages). With the results of this test, that evaluated listening, writing, and
speaking, it was determined that the observed students had weaknesses in several language skills
(see annex 1).

The first section was listening. During this part of the evaluation the students had to
follow the instructions that the evaluation prompted to them. There were two fill in the blanks
type questions and an audio that lasted around 1 minute. The objective was to evaluate the
students’ listening comprehension of basic information like nationalities and phone numbers.
Students had to write the nationalities and numbers correctly in English in the answer sheet. As a
result of the analysis of these evaluations, it stands to reason to think that students were able to

understand an acceptable percentage of the information asked, understanding the numbers and
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the nationalities was not particularly challenging for them, nevertheless, writing the nationalities
with correct spelling tended to be a problem.

The second section was focused on grammar and the students needed to use the
possessive adjectives and conjugate the verb to be in present simple according to the context
given to them in the fill in the blanks questions. The students’ grammar results in this evaluation
were acceptable and some students achieving a very good performance in this category while
failing in other communicative skills.

In the writing section the students wrote a short paragraph describing a person’s basic
information such as age, name, nationality, and birthday. This particular part of the exam was in
general the lowest score among the students. In some students it was evident that this ability was
deficient. The students were not able to convey a message in the form of a paragraph and had
difficulties in terms of cohesion. Furthermore, the students struggled with the introduction of
punctuation into their texts. Owing to these results, it was evident that the students performed
badly at the written part of the evaluation.

Additionally, in the speaking evaluation students were asked information questions such
as name, age, nationality, and physical description. In this particular oral evaluation, the majority
of students were more proficient than in the other skills (Annex 1). The results of the students in
this skill was in general the highest, the students knew how to answer these questions by heart
due to the repetition done during class. It is possible to state that students tended to be more
proficient in this skill than in other evaluated aspects.

In conclusion, analyzing the results, it is safe to conclude that the writing skill was the
weakest skill in the majority of the students. Furthermore, while in average the oral performance
of the students was rated the highest, their writing skill was rated the lowest. They were asked to
create a paragraph however the majority created a list of sentences with no connection to each

other. In a general view, it was evident that in their texts the students lacked knowledge and
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appropriateness in the use of some writing skills’ elements such as the use of punctuation,
capitalizations, and orthography. This caused that their texts were insufficient for the paragraph
structure that they were asked to do.

This analysis revealed that the students have a deficient use of cohesive devices and
therefore cannot create a complete paragraph in order to successfully communicate their ideas.
Additionally, some learners also used words in Spanish in this activity showing that students
needed a higher vocabulary input. As a conclusion, according to the information provided by the
diagnosis, the majority of students had more difficulties achieving the goals of the writing part of
the evaluation than in the others (Annex 1).

1.4 Statement of the problem/ problem description.

Following the analysis mentioned in the previous section and the Centro de Lenguas’
vision of language. An effective language speaker must be able to communicate successfully in
both oral and in written form, thus, it is essential to highlight that the communicative approach
and objectives that the CLE has are intrinsically related to writing skills. Considering this vision,
the students had problems when describing in written form. As part of the term evaluations,
students were asked to describe a person’s basic information in a paragraph, they could follow
the instructions given but many failed to create a paragraph and committed grammar and
cohesion mistakes while completing the task.

Furthermore, the CEFR states that an Al EFL student is supposed to write isolated
sentences and in the A2 level they must be able to write sentences connected with linkers such as
and and but. Bearing this in mind, this problem that involves cohesive writing and paragraph
creation, was part of a process to be tackled and evaluated during the following year as part of
the course at the CLE. Following the previous outline stated by the CEFR, it is concluded that

the students failed to accomplish a writing skill objective set for Basic level in their terms.
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To continue, there are grounds for believing that the causes of the students’ low
performance in writing skills may be rooted in the fact that these students do not spend enough
time for the development and improvement of the writing skills. According to Gau (2003),
providing participants with more writing time and opportunities to write results in a significant
progress in their writing ability. The author states “when students are given routine journal
writing opportunities, as well as frequent opportunities to write throughout the content areas,
their attitudes toward writing will improve and the amount they write will increase.” (p.48). For
this reason, this research looks for enabling students to spend more time writing in order to see
significant changes in their writing skill.

Additionally, this deficiency in the students’ writing skill may be rooted in the fact that
the number of students there are, when considering the amount of hours of class, makes giving
each student some minutes of individual writing skills tutoring highly time consuming during the
face to face sessions. Furthermore, the students are often more exposed to input by listening or
reading material brought to them than to expressing themselves freely in order to communicate
their own thoughts (see annex 9, Class 11).

In conclusion, the issue relies on the fact that students need an alternate environment to
write with a real communicative intention and receive feedback of their texts in order to
strengthen this particular skill.

1.5 Rationale

Developing Writing Skills is essential for achieving a higher proficiency in their
communicative skills as well as accomplishing objectives for the CLE. Following Hosseini
(2013) “Writing skills are the primary tools for communicating knowledge, especially in
educational settings. The capacity to communicate specifically may prove to be an achievement

in life chances” (p. 10). Due to this, with this study that focuses on Writing Skills, it is expected
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to provide tools to students to develop specific micro skills and an environment in which the
students receive and express information actively.

Furthermore, recognizing the importance of the smartphone in the social, educational and
personal life, Sarwar (2013) states “Smartphone can certainly be smart if the vendors, society
and technologists understand their responsibility towards usage of these devices smartly in order
to get more benefit in business, education, health and social life . . ., the benefits of Smartphone
are tremendous and negative impacts are minor” (p. 224). Continuing Sarwar’s reflection on
Smartphones, the current research seeks to promote the development of writing micro skills by
means of the M-Learning approach and, as complementary purpose, educating the students to
have a responsible attitude when self-learning through Mobile Applications.

Moreover, this research searches to take advantage of the potential of the smartphones, to
offer the previously mentioned students of English in the Centro de Lenguas de la Universidad
Pedagogica of level Al an environment where they can learn grammar and vocabulary through
PDFs, galleries, games, and videos to posteriorly engage in narration tasks through forums,
chats, and evaluation. Blended learning is an innovative proposal in Education that continuously
grows. On top of that, the observed students evidently like to use this technology in their free
time (see annex 8) which makes using this approach engaging for students.

Additionally, providing them with individual feedback can be an effective strategy in
assisting written error correction. Hattie (2007) claimed that providing feedback at a process
level is very effective for achieving a deeper learning. Bearing this in mind this research agrees
with that perception and searches to provide feedback for developing writing skills and to
individualize feedback through smartphone applications in which all the participants of the class
can interact outside of the face to face sessions and write paragraphs to communicate original

ideas.



1.6 Research Question
How are Basic 1 EFL students' written communication skills shaped when using mobile
applications within a process based approach?
1.7 Research objectives
e To assess students in the creation of narrative-descriptive texts of events, past
activities and personal experiences, family, living conditions, and simple imaginary
biographies and stories.
e To analyze changes in students' cohesion in terms of basic cohesive devices in written
discourse such as contrast and addition linking words.
e To evaluate the usage and changes in grammar systems, patterns and rules according

to the content of the didactic sequence.



CHAPTER Il THEORETICAL FRAMEWORK

This section is dedicated to the presentation of the selected studies taken as

background for this research. These studies share vision, theoretical bases, and

objectives with this research. Therefore, important concepts and conclusions of these

works on Technology and Education are highlighted and described in the following

paragraphs, as well as the definition of key concepts and the communicative skill

focus that this research has.

2.1 Literature review

Applications for Effective Mobile-
Assisted Language Learning.

Yeonhee, Kwon.

# | Title Author Year | Source

1 | Desarrollo de Computer Assisted | Fiallo Hernandez, | 2016 | Bogota. Universidad
Language Learning  (CALL) | Hernan. Pedagdgica Nacional.
estado del arte.

2 | Plataformas E- learning. Una | Espinosa Diaz, José | 2016 | Bogota. Universidad
cuestion de perspectivas. Javier. Pedagdgica Nacional.

3 | Uso de aplicaciones moviles para | Sanchez ~ Burbano, | 2016 | Universidad de la Salle.
el aprendizaje de una lengua | Jennyfer.
extranjera.

4 | Design and Implementation of [ Buenafio  Palacios, | 2013
Quality Indicators for Obtaining [ Yamil Red-revista De Educacion A
Digital Identity and Distancia
Individualization of Learning

5 | Emerging Technologies Mobile | Godwin-Jones, 2010 | Virginia Commonwealth
Apps For Language Learning. Robert. University.

6 | Exploring Smartphone | Heyoung, Kim. [ 2011 [ Chung-Ang University.
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7 | What is the Potential Impact of | Goundar, Sam. 2015 | Bay of Plenty Polytechnic.
Using  Mobile  Devices in
Education?

8 A process genre approach to | Badger, R., & White, | 2000 | ELT journal
teaching writing. G.

Table 1: Literature review.

Nowadays, new technologies like smartphones and tablets have reached numerous
aspects of the human life such as social, educational, and communicative due to its portability
and instrumental potential in many fields. In Colombia this technology is in a constant growth.
Therefore, it is predicted that this portable technology is going to become the next frontline of
technology and will outrace other technologies in the field of computer assisted language
learning.

In order to analyze the history that Technology and English as Foreign Language (EFL)
have together and understand the current trends of this relationship, this document will rely on
the research in a state-of-the-art done in 2016: Desarrollo de Computer Assisted Language
Learning (CALL) estado del arte. The general objective of this paper is to explore the evolution
of computers in language learning and its evolution toward M-Learning (MALL), which is the
last item mentioned since it is a state-of-the-art technology done in 2018. The author documents
how throughout the years and in the advent of new technologies Education has found a way to
integrate these innovations to the classroom. This document concludes that it has become
impossible to teach a foreign language without using technology directly or indirectly. For this
reason, this paper is used to establish the current state of CALL, and it is used as a base to say
that the future of this relationship lies within the smartphones’ potential.

The main focus with working with new technologies is reconceiving the interdependent
relationships established in the classroom, the objective of using smartphones in classes is to

create a new vision of Education and new ways or strategies to access and build knowledge. For
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this reason, this research considers accurate the thoughts and conclusions proposed in
“Plataformas E- learning. Una cuestion de perspectivas. (2016). This study, which focuses on
the implementation of an e-learning platform in a natural science class to allow students to
access different natural environments, concludes that no platform or smartphone application
successfully enhances teaching or learning processes without reflecting on their pedagogical
potential.

Bearing in mind the previous statement, this research agrees with the principle that the
aim of any technology innovation used in Education should be allowing the community to
rethink what learning is and the dynamics of the classroom in order to find new strategies to
improve the learning process with this technology.

In 2016. a group of undergraduates lead by Jennyfer Sanchez carried out a research
which was documented in her paper Uso de aplicaciones moviles para el aprendizaje de una
lengua extranjera. On her paper she explains that in order to fully engage students and achieve
meaningful learning teachers need to include their intrinsic motivations. Using smartphones apps
proved to be really engaging and motivating for the students in her study due to the interactivity
and excitement that these apps introduced to her classroom. This perspective matches the vision
of this research, since both agree that successful learning is heavily shaped by the desire to learn
and this technology can raise this level of engagement.

Furthermore, the article Design and Implementation of Quality Indicators for Obtaining
Digital Identity and Individualization of Learning becomes really informative for teachers that
want to explore the potential of smartphones in the classroom. This paper presents a review of
several studies done with smart mobile technology in the classroom. Its objective is to contribute
to designing and implementing high quality learning and teaching strategies with smartphones in
order to achieve an individualization of learning. The author reflects on individualization of

Learning and concludes that this tool promotes self-learning through Ubiquitous Learning (U-
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Learning) because it drifts apart from the teacher-centered traditional model and moves into a
type of Education where the students becomes autonomous. This perspective is shared by this
research and even though this study is developed and shaped under the dynamics of Blended
Learning (B-Learning), the researcher agrees that U-Learning is a very important goal of using
smartphones in the classroom.

On the paper Emerging Technologies Mobile Apps for Language Learning. Godwin-
Jones highlights the fact that this emerging technology (smartphones) is a great opportunity to
integrate face to face classes with an intelligent tutoring system (ITS). He mentions Blended
Learning works such as the TenselTS project (Cui & Bull, 2004) which featured a mobile ITS
using context and location of the user to determine which verbs to use in drill exercises. Godwin-
Jones continues with the idea that smartphones are ideal for individualized informal learning.
Since it is the user who chooses which apps to acquire and how to use them. This research agrees
to the idea that language educators should encourage and assist the learners’ autonomy by
providing contextualized means to learners to combine formal and informal learning.

Moreover, on the paper Exploring Smartphone Applications for Effective Mobile-Assisted
Language Learning, Heyoung and Kwon aim to explore the applications to learn English in the
iOS App store, an Apple webpage, in order to analyze how to implement appropriate
pedagogical strategies and activities to work with these apps. They focus on each communicative
skill and state the strategies behind each type of exercise proposed and later their results. This
research focuses on writing skills, therefore, it is a matter of interest when it comes to their
analysis on writing skills. They conclude that some applications effectively facilitate users with
writing practices from various writing approaches, such as process writing, self-editing and
interactive writing. This paper becomes a great source of information when looking for
understanding the factors to take into account when creating the strategies behind the writing

exercises to give to students.
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Furthermore, Goundar on his paper What is the Potential Impact of Using Mobile Devices
in Education? develops the idea that mobile assisted language learning (MALL) offers
pedagogical benefits that are underrated and that teachers should explore them and not deny to
students. Also, he discusses the challenges that Education faces with the growth of this
technology. This part in particular is useful to take into consideration for this research since not
all schools or institutes have the appropriate facilities, internet connectivity or technological
devices needed for this approach. Goundar, concludes by stating the advantages of introducing
MALL since the learning environment can be enhanced by the use of quizzes to test knowledge,
summary of main learning points, and interaction with other students and the tutor via instant
messages. The latter perk, instant message interconnectivity between the teacher and the
students, became very important in the development of this research since one of the goals of this
research is to individualize feedback and this technology helps to achieve this purpose.
Furthermore, to outline the concept of Process Based Approach, this research relies on
the study done A process genre approach to teaching writing by Badger and White (2000). What
they are mainly concerned with in this research, is to define Process, Product, and Genre Based
Approaches and to observe their overlapping points in order to establish a delimitation for each
concept. Badger and White comment on Process Based Approach by saying that “In process
approaches, the teacher primarily facilitates the learners’ writing . . ., Like babies and young
children who develop, rather than learn, their mother tongue, second language learners develop,
rather than consciously learn, writing skills. Teachers draw out the learners’ potential. (p. 154).
This research done by Badger and White concludes that an effective writing methodology
has to be able to become flexible in order to integrate aspects of all approaches such as Product,
Process, and Genre. They continue mentioning that when one approach lacks aspects that are
necessary, the teacher must adapt the approach in order to match these needs. They exemplify

by mentioning that the Process Approach does not focus on input, which can be problematic
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especially in Basic levels. Furthermore, this study follows by suggesting techniques such as
group work, where input is provided by other learners, and conferencing. This study provides to
this research a deep insight into different ways to teach Writing. Also it feeds this research by
introducing this flexibility in approaches which they further on name Process Genre Approach,
which is a synthesis of these three approaches.

Finally, the authors mention that within the Process Approach there are different opinions
in terms of the stages that the students needed to go through when producing a paper, but a
typical model identifies four stages: prewriting; composing/drafting; revising; and editing (p.
154). These stages were considered as a starting point for the design of the stages to be
completed in this research.

In conclusion, the previously mentioned documents allow this research to be set in the
current state of Blended Learning as well as integrating concepts such as MALL and CALL.
These papers contribute to the research by providing a theoretical background for introducing
technology to the classroom as well as a theoretical base in order to design a Process Based
Approach methodology to assist students in their Writing Skills.

2.2 Theoretical framework

This part of the study comprehends the theoretical framework that supports the research.
Firstly, Writing Skills which was the target language skill developed through the research is
defined as well as the subcategories of Narrative and Descriptive Writing, and Cohesive Writing.
Following, Blended Learning and its implications such as Computer Assisted Language Learning
(CALL), Mobile Assisted Language Learning (MALL) and Learning Management Systems
(LMS) are described as they are a main component of the implementation of technology in the
study, finally, the concepts of Process Based Approach, Color Coding, and Feedback are
developed to understand the methodology used throughout the study.

2.2.1 Writing skills
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To start defining what writing skills are, it is necessary to contrast different conceptions.
Therefore, several authors are mentioned in order to set the perspective of the current research.
According to Ivani¢ (1998) writing is not just about conveying content but also about the
identification with the text and how this action plays a part in reproducing interests. This
perspective sees writing as a self-discovery of a writer self. This vision of writing follows an
important angle shared by this research which is connected to the creation of a creative text in

form of a short story, feeding in way this rather artistic point of view toward writing.

It is also important to contrast this definition with the Common European Framework of
Reference (CEFR). In this perspective writing skills are defined from a task completion regard,
as it is defined by writing skills requirements or objectives the students must achieve. In this
framework a 6 level scale was created in order to classify the EFL learners, being Al the lowest
level and C2 the highest in terms of language knowledge. Following, these writing requirements
for Al and A2 are described. According to the CEFR, writing should be categorized in three

components: overall written production, creative writing, and reports and essays (Annex 3).

Furthermore, the CEFR explain that in A1 and A2 levels, learners must be able to write
simple isolated phrases and sentences and write a series of simple phrases and sentences linked
with simple connectors like and, but, and because. Additionally, they must be able to write about
everyday aspects of their environment such as people, places, a job or study experience in linked
sentences. Learners of these levels should also be able to write very short, basic narration of
events, past activities and personal experiences; write a series of simple phrases and sentences
about their family, living conditions, educational background; write short, simple imaginary

biographies, where they live and what they do.

In order to articulate these definitions, it is possible to say that Ivani¢ was centered in

writing as a subjective performance connected to a cultural phenomenon that allows the writers



16
to represent their values and beliefs, whereas the CEFR focuses on a final product that is related
to the complexity in the use of language and the students’ knowledge to fulfill specific tasks. For
this specific paper it is important to follow the guideline of the CEFR since in the Centro de

Lenguas a didactic unit is used and the content of it was planned according to the CEFR.

Moreover, the objectives of this research are set to support students to meet these
requirements established by both the Centro de Lenguas and the CEFR (Annex 3). For this
reason, the research focuses on assisting students in writing short narrative texts with
descriptions about everyday activities and experiences using linked sentences in the form of a
short story. This objective introduces the concept of Narrative and Cohesive Writing which are

key elements of this research. These concepts are explained in the following subcategories.

2.2.1.1 Short Story. Narrative and Cohesive Writing.

Following the idea of the creation of a narrative descriptive text, it is important to
mention that the final stage of their process involved the creation of a book. This book contained
a short story which is defined by Abrams (2011) as “s a brief work of prose fiction . . ., the
various narrative techniques of the novel are applicable to the short story as well . . ., and as in
the novel, the plot form may be comic, tragic, romantic, or satiric” (p.286). According to this
author the short plot can be narrated from one or more points of view; and it may be written in
the mode of fantasy or realism. This definition by Abrams works accordingly to the perspective
that this research has toward Short Stories and for this reason the students were asked to create

their short stories considering main aspects like protagonist, plot, and genre.

Moreover, this type of texts was selected as it is appropriate for the EFL Basic students
due to the length and complexity of the narration. The Short Story is the shortest genre of fiction,

hence, it can be a preferable form when focusing in developing students' narrative writing.
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Following the definition of short story, this research agrees with the reflection that Saricoban
(2011) does about this genre “short story with its setting, characters and compelling plot,
captures and holds the attention of the learners which is an important part of the learning process.
The use of short stories to teach English has several other benefits including motivational,
literary, cultural and higher —order thinking benefits”. (p.161). This perception of short stories
highlights motivation and attention as important aspects of engaging in writing and adds a more

creative perspective when compared to Abram’s definition.

Furthermore, this literary genre also matches the expectation from the CEFR of the A2
level in terms of text production (Annex 3) when it is established that students should be able to
write short narration of events, past activities and personal experience. When it comes to creative
writing, the CEFR indicates that introducing imaginative writing is considered an indicator of the
level B1 even if the past event narration is considered since the level Al. Because this research
follows the process of the children from Al to B1, assisting students in the creation of
imaginative narrative-descriptive texts becomes of high importance in order to achieve the

indicators of the CEFR and the CLE during all the stages of the process.

Additionally, this definition is also observed by Boucher (2011) who proposes that
narrative writing may be used to inform, persuade and socialize. With this definition Boucher
states that the main structural components of Narrative Writing are the orientation, the
complication and the resolution. Taking into consideration these components and the authors’
definitions, this research set as the literary genre to develop the Short Story, understanding this
type of texts as a short narrative text in which past imaginative events are described. In this
process, the short story was organized in 5 chapters or moments such as Chapter 1: Introduction,

Chapter 2: Problem, Chapter 3: Plot Twist, Chapter 4: Problem Solution, and Chapter 5:
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Conclusion. These chapters followed the stages set by Boucher (2011) named orientation,

complication and resolution.

This short story is focused on a main plot seen from the point of view of a main character
and the chapter organization was used as the rafting submissions stages. Each student submitted
a draft of their chapters as part of the Process Based Approach and later needed to edit and

resubmit them taking into consideration the feedback given by Apps, classmates, and teacher.

Incidentally, the creation of this text also involves the Narrative writing. These two
concepts are different but complementary for the creation of short stories. When it comes to
outlining Narration, this concept is understood as stated by Abdel-Hack (2014) “reporting events
that happened or telling stories. Two skills involved in this kind of communication are the
placement of events in appropriate sequence and the selection of details to include in the story”.
Following this definition, Narration focuses on writing a time-ordered text that is used to narrate
events, create, or entertain. This definition is evidently connected to the CEFR A2 and CLE’s
Basic writing requirements objectives due to the fact that they focus on past event narration and

basic description of people and places where the events occur.

2.2.1.2 Cohesive Writing

In this matter, this research understands Cohesive Writing as writing in a manner that
enables text unity and enables the reader to successfully follow the logical relationships between
sentences and paragraphs. About this concept, Halliday & Hasan (2013) coined it as “the
continuity provided by cohesion that enables the reader or listener to supply all the missing
pieces, all the components of the picture which are not present in the text but are necessary to its

interpretation” (p. 299). Taking into consideration this definition, this research focuses on
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Cohesive Writing as it is essential to organize ideas logically in the students’ short stories

through a combination of grammar and vocabulary systems.

This brings us to the concept of Coherence. For understanding the meaning of this
concept in this research, Hyland (2006) is quoted as he defines Coherence as “The ways a text
makes sense to readers through the relevance and accessibility of its configuration of concepts,
ideas and theories” (p. 311). With this concept, it is implied that the student not only needs to
have a cohesive writing but also needs to convey the message in a coherent manner to

successfully express itself in written form.

These definitions make reference to correct use of cohesive devices to logically connect
sentences but also regard the concept of coherence as they are related in terms of logical writing.
For this reason, this research follows Witte (1981) idea as the author states that “Cohesion
defines those mechanisms that hold a text together, while Coherence defines those underlying
semantic relations that allow a text to be understood and used”. (p.206). According to this
definition both Cohesion and Coherence are properties that allows the creation of the structure of

a paragraph and are considered important aspects to be observed in the process of the students.

Furthermore, to develop the point out the concept of paragraph, this study understands a
paragraph as a body of text composed of five to seven sentences that develop a single topic.
McCloud (2009) outlines paragraphs as “much more than a collection of connected sentences”
(p.2). The author indicates that paragraphs provide the structure needed to develop the thesis of a
paper by presenting the topic sentence, middle or body called the supporting details and end or
conclusion named the concluding sentence. In this perspective, a paragraph is related to

academic writing.
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In conclusion, it is important to mention that students were not analyzed under this
definition, instead, students needed to create a Narrative Paragraph, which is more connected to
creative writing as students created a short story. This type of paragraph is defined by McCloud
(2009) as a type of paragraph that focuses on an experience or an event, “narrative uses
transitions of time and space . . ., The unique feature of this type of development is that it tells a
story” (p. 9-10). Within this perspective, the focus of a paragraph is connected to how events are

narrated in terms of chronological order or sequence of events.

2.2.2 Blended Learning

For this concept, two authors are cited to give define Blended Learning. Firstly, Garrison
and Kanuka (2004) define blended learning as “the thoughtful integration of classroom face-to-
face learning experiences with online learning experiences. There is considerable intuitive appeal
to the concept of integrating the strengths of synchronous (face-to-face) and asynchronous (text-
based Internet) learning activities” (p. 96). It is possible to agree that this is the commonly

accepted definition that several authors provide.

Regarding Blended Learning, Picciano, who is a recurrent researcher on this topic,
partially agrees with this definition. He accepts this conception of blended learning but he also
states that the definition of blended learning is not hermetically defined. There are many forms of
blended learning, nevertheless, a taxonomic table is still currently discussed. In his words “One
school's blended is another school's hybrid, or another school's mixed-mode... Without a clear
definition, blended learning is perceived as some nebulous combination of online and face-to-

face instruction”. (Picciano. 2014). (p.8).
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While both definitions agree on the fact that Blended Learning in essence is the
combination of face to face learning and online learning, for this paper the dynamic and flexible
perspective of Picciano toward Blended Learning suits the best. Since taxonomically speaking
there is no consensus yet about the types of Blended Learning, this study does not consider any
tentative classification of Blended Learning as a starting point. Instead, it provides a case study
for posterior analyses and determination for a possible classification of M-learning in the EFL
classroom. In conclusion, Blended Learning is a concept that is outlined as an approach that
implies the integration of technology to the classroom. This study relies in M-learning as part of

its blended component.

2.2.3 M-learning and Apps

The M in M-learning stands for ‘mobile’, which means portable and personal like a
mobile phone or a tablet. Traxler (2005) defines it as “any educational provision where the sole
or dominant technologies are handheld or palmtop devices” (p. 262) Crompton (2013) on the
other hand said M-learning is “learning across multiple contexts, through social and content
interactions, using personal electronic devices” (p.4). It is possible to state that both agree in the

portability aspect of M-learning.

Moreover, M-learning consists in using smart devices that allow students to get
information regardless of time and place like smartphones and tablets. This is why Traxler
emphasizes that mobile learning, in terms of learners’ experiences, help them identify some key
attributes of mobile learning such as personalized, situated, authentic, spontaneous and informal.
The definition by Traxler results relevant for this research because the research is student
centered as students are encouraged to regulate their own learning using their smartphones to

achieve autonomous learning.
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Currently, smartphones in Colombia are more widely available than computers.
According to the Ministerio de Tecnologias de la Informacion y la Comunicacion (MINTIC) in
its research “Diserio y medicion Indicador Terminales por cada 100 habitantes. 2014-2018
revealed that in the year 2016 there were 54.5 smartphones per 100 Colombian people, and in the
year 2017 there were 69.55 (Annex 13). According to MINTIC, it is expected that this number
will continue increasing and by the year 2020 the amount of people that will own a smartphone
will grow up to 90%. With this statement which argues that currently more than 50% of
Colombian people have smartphones it is logical to think that the access to this technology
proved to be broader than computers not only in terms of portability but in numbers as well,
since this study also revealed that there is one computer per four people in Colombia.

Moreover, it is important to set the boundaries of the conception of M-Learning within
this research. This vision of learning stands in the middle of informal and formal education and it
is connected to the concept of Ubiquitous Learning (U-learning) and it is in essence learning
anything, anywhere, and in any moment through mobile technologies. Furthermore, Mishra
(2013) mentions different relevant aspects of U-learning such as the fact that the System
recognizes the learner’s location and its surrounding and based on the environment situation it
provides contextualized information and that learners can store their work in these platforms and
follow their own progress as it is stored into the database permanently.

It becomes significant to set boundaries when talking about U-learning and Blended
Learning. This study recognizes the value of autonomous learning and understands U-learning as
a more individual learning. This learning approach was encouraged to students by asking them to
download and use Apps for practicing Writing Skills and other grammar related topics but this
autonomous work did not constitute a requirement of the course in terms of grading.

For this reason, this research leans more on Blended Learning (B-learning). The

difference in these two concepts becomes evident as U-Learning omits the teacher from the
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learning process and the face to face time that this study implements. Both concepts are regarded
as complementary as feed the vision of use of M-learning in this study as students could use the
apps to learn in class when permitted (B-learning), and using the teacher selected or self-selected
Applications everywhere they had internet connection (U-learning).

Furthermore, when people think of smartphones and M-learning, the concept of
Applications is often mentioned. In order to define Applications or Apps, this study relies on the
definition by Hinze (2017). The author stated that a mobile app is “a software application
developed primarily, although not exclusively, for use on small computing devices, such as
smartphones or tablets” (p. 2). From this research’s point of view, a mobile app or mobile

application is a software created to execute in smartphones, tablets.

To continue with this definition, when Apps are created for the specific purpose of
assisting teaching or self-learning in different subjects they are categorized within the concept of
Educational Software. For the outlining of Educational Software this study agrees with Squires
(1999) as the author stated “educational software is designed to support teaching and learning in
new and innovative ways, such as by developing and exploring models . . ., or by supporting
collaboration at a distance via the internet” (p.1). This type of software has been used since the
introduction of computers to EFL classrooms and this pedagogical approach was named
Computer Assisted Language Learning (CALL). Currently, applications aimed at autonomous
language learning is a fast growing field as it can be seen in Apple’s App store or Android’s Play
store. The main use of these Apps is to allow individual self-paced learning and individualized

feedback.

Moreover, one of the components of the M-learning in this research is the apps for EFL
students. For this study, the applications were selected by the teacher bearing in mind the

students’ objectives in terms of grammar to assist students achieve the goals set by the CLE, and
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Writing Skill as a way to tackle the identified problem among the students. These applications
(Annex 11) were chosen as they assisted students in autonomous learning through grammar
practice (Busuu, Duolingo and Thinker), vocabulary learning (Visual Vocabulary). Furthermore,
other applications were considered as an optional tool for the face to face classes such as an
offline dictionary (Livio’s Dictionary) and an Internet Browser. Finally, these applications also
aimed to allow students learn logical connectors by providing examples and exercises (Linkers,
English Listen &Write, and Linking Words). Students were encouraged to search and use these
and other applications in English that were not strictly EFL related as part of autonomous

informal learning (Brainilis, Word Connect, MentalUP, etc.).

2.2.4 CALL

It is possible to state that CALL (Computer Assisted Language Learning) evolved into
MALL (Mobile Assisted Language Learning). This paradigm proposes that learning a language
is not solely linked to a formal institutional teaching, instead, people can access to a device such
as a computer or smartphone and be exposed to an ever increasing amount of resources and
applications that do not depend neither on space or time (Cope. 2009). Nowadays, there are very
few educational functions that smartphones cannot do when they are compared to a computer,
for this reason, the concept of MALL becomes the next step in CALL.

2.2.5 MALL

Mobile assisted language learning (MALL), is an approach to learning language through
the use of portable devices such as mobile phones, MP3 and MP4 players, Personal Digital
Assistants (PDASs), smartphones, tablets and electronic dictionaries (Chinnery. 2006). In this

sense, M- learning and MALL are in essence the same, being M-Learning the general concept
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and MALL being the methodology focused on language learning. What is more, MALL is a

pioneer concept in the EFL field and it is 1990°s CALL’s successor as it is smartphone oriented.

MALL evolved to support students’ language learning, as learners are able to access
online language learning material and interact with their teachers and friends at any time and in
any place. Mobile language learning programs can be retrieved by downloading applications to

smart mobile devices or accessing web pages via Internet.

2.2.6 Learning Management System (LMS)

A LMS is according to Ellis (2009) “is a software application that automates the
administration, tracking, and reporting of training events” (p.1). There are multiple LMS
designed specifically for language assessment. This research uses Moodle as its LMS for the

purpose of administering material, providing feedback, chatting, evaluating, and others.

Finally, to synthesize the contributions from this works to this document and taking into
account the viewpoints provided by some authors named above, it is concluded that both
teachers and students are becoming aware of the potential of using smartphones in order to
enhance EFL communication skills and fostering autonomy in the long term. Additionally,
Teacher literacy for creating or using these technologies is of high importance nowadays, as well
as, motivating students to be in charge of their own learning and empowering them with the right

tools to do so.

2.2.7 Process Based Approach

The Process Based Approach in writing has had a long relationship with the EFL
classroom since the 80’s (Applebee, 1981; Leki, 1989). This approach focuses on the process of

writing rather than the final product. It aims at the examination of the writing process that
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involves several stages of drafting and editing. The teachers need to tutor students in going
through stages of pre-writing, brainstorming, and revising (Widodo, 2008). Bearing this in mind,
this research takes into consideration the reflection done by Harmer (2007) in terms of the
implications of the Process Based Approach. The author states that in this approach, teacher and
students play different active roles (p.257). In this approach, the teacher becomes a resource,

facilitator, motivator, and feedback provider and evaluator.

Additionally, in this approach, the teacher does not focus only on the final product but
also takes into consideration the different stages of the students’ papers (Harmer. 2007). What is
more, the teacher as part of the examination of the process must check shaping in the students’
texts in terms of drafts. In this approach the teacher evaluates in a comparative way the first
stages with the last stages to say whether changes have been made in terms of language use

(grammar, vocabulary), punctuation, spelling, order of ideas (cohesion).

This approach as set by Harmer is compared to Klimova’s reflection on the matter as they
both comment on Process Based Approach. This research feeds on both perspectives to set the
definition of Process Based Approach and process writing. According to Klimova (2013) the
Process Based Approach requires presentation of a model text and students are asked to construct
a similar or a parallel text in order to observe how its ideas are organized (p. 148). Following,
Klimova and Harmer agree on the fact that the Process Based Approach focuses on the

development of language use through brainstorming, group discussion, and re-writing stages.

Moreover, in the Process Based Approach, feedback during the different stages set by the
teachers becomes important in order to correct initial mistakes in terms of grammar, cohesion or
vocabulary. For this reason, this study observes feedback from three different sources teacher

feedback based on color coding, classmate feedback, and virtual feedback.
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2.2.7.1 Color Coding and Virtual Feedback

Color coding is connected to the Process Based Approach as the teacher marks with
colors mistakes committed by the students in their submissions. This technique to tackle
correction was used in this study in order to help students recognize the specific mistakes in
which they had to work. According to Cook (2013) providing students with in-text marks has
proven to be effective when fostering teacher assisted self-correction. This way, the students can
understand the type of mistake they have done and correct them. This study categorized these
mistakes in Punctuation, Spelling-Vocabulary, Coherence, Grammar, and General (Annex 7).
The teacher provided this type of feedback in three moments throughout the course. As part of
their homework and several classes, students were asked to self-correct and provide peer
feedback through this coding as this feedback was downloadable through their smartphones.

Moreover, as part of the M-learning, Virtual Feedback comes from both the teacher in the
LMS Thinker and the applications the students were asked to download. This type of feedback
focuses on individual correction as the applications such as Busuu, Duolingo and English Listen
&Write, that  provide prompts with explanations and the specific mistakes that students
committed in terms of grammar or vocabulary. In conclusion, these three types of feedback
coming from different sources such as teacher, students, and applications were considered as the

corrective input that each student received.
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CHAPTER 111

Research Design

“Teachers need to integrate technology seamlessly into the curriculum instead of viewing it as an add-on, an

afterthought, or an event.” — Heidi-Hayes Jacobs

This chapter embodies the research methodology behind the current study. Furthermore, it is
explained that the type of study selected for this research is action research and develops its
implications. It also encloses the analysis categories kept in mind during the implementation as
well as the participants’ description, the data collection instruments used.
3.1 Type of Study

This research follows the investigation parameters of the Qualitative Research, an
interdisciplinary method which focuses on allowing the researcher to achieve a better
understanding of the target population dynamics in order to determine explanations that explain
the behavior roots. According to Denzin and Lincoln (1994) Qualitative Research is an

interpretive naturalistic approach to a context in order to interpret its dynamics. Hence, follows
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this type of study to deals with matters regarding the EFL classroom pointed toward the
development of writing skills within a Process Based Approach with the use of Blended
Learning.
3.2 Action Research

This research aims to provide solutions to the flaws found in the dynamics of the
classroom and improve the practices in it. Therefore, the type of study selected is Action
Research since it matches this objective. As a theoretical base this research relies on Phillips and
Carr’s (2014) understanding of Action research as “a form of research done by teachers within
their own classrooms and with their own population with the goal of improving a specific
situation” (p.17). According to these authors, this type of research requires systematic
observations and data collection done by a researcher with the purpose of understanding its
context in order to change practices in the future. Thus, this research follows this type of research
since it seeks to enhance writing communication skills in an A1 ESL classroom, due to this,
Action research was the most appropriate type of study to undertake.
3.3 Analysis Categories

The following section contains the explanation of the analysis units and the analysis
categories as well as the indicators assessed in the implementation of the research. These

indicators are used in order to analyze the data taken during the research study.

Unit of analysis Category Indicator

1.1 The student is able to convey information and
narrate events related to people in the form of a short
story.

Writing Skills 1.2 The stu_dent uses approp_rlate grammar systems and
rules in written form according to the content of the
didactic sequence.
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1.3 The student is able to logically use cohesive
devices in written form.

2.1 The student is able to use and access the LMS and
apps flexibly and complete the activities.
Blended Learning

Writing Skills . . i
2.2 The student is able to keep track of their learning

to promote independent learning.

3.1 The student is able to self-correct initial writing
mistakes.

3.2 The student applies properly the feedback given
and it is reflected in the following entry.

Process Based
Approach.

3.3 The student is able to introduce content learned in
class to their texts.

Table 3. Unit of analysis.
3.4 Instruments and procedures for data collection

This section is dedicated to the explanation of the instruments and procedures used for
analyzing the data as well as the participants in this research. This research relies in three data
collection instruments: a weekly journal which contains one entry per class, one survey done in
the middle of the process, and 9 texts per student in order to observe changes in their writing.
Hence, the data gathered is extensive and rich for the researcher to analyze. The data was
collected while undergoing the principles of qualitative research and it is reliable due to
triangulation with three data collection instruments. Triangulation is, in words of Cohen and
Manion (2000) “an attempt to map out, or explain more fully, the richness and complexity of
human behavior by studying it from more than one standpoint”. (p. 254). In the following
sections these instruments are further explained.
Field notes

The first one is a weekly journal. Tessier (2012) accurately claims that field notes enable

researchers to register observations of events. This instrument guarantees the compilation of
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information on the context, nonverbal cues and situational background in which the researcher
writes one entry per class about the interaction in the classroom, the attitude of the students, their
reaction towards the research, class interventions, reflections on the class activities, and
commentaries about the class dynamic in general (see annex 9). This instrument is efficient due

to its portability and easy access to previous entries.

Survey

The second instrument was a written survey in order to determine the opinion of students
on their process or possible changes in their writing skills. According to De Leeuw et al. (2012)
“a survey can be seen as a research strategy in which quantitative information is systematically
collected from a relatively large sample taken from a population”. Additionally, this research
regards this self-assessment as an individual analysis of the influence that the Applications had

on the students’ writing skills.

Following Wride (2017) as he quotes Taras (2010), when it comes to observing shaping,
this research sees self-evaluation in the terms of ‘weaker’, ‘median’, and ‘stronger’, as students
evaluated improvement with ‘yes’, ‘little’, and ‘no’. With this outline in mind, this research
conducted a survey asking students to self-evaluate their writing after using the applications and
to provide feedback on how they can continue using their smartphones in order to enhance their

writing skills.

In conclusion, with this instrument, the students provided another voice in order to
triangulate the results and contributed to their own learning process. With this instrument,
students shared their opinion on M-learning and their process by the end of the project of their

books.

Texts/Drafting
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Moreover, the third data collection instrument consists of nine texts submitted by the
students. These texts are 6 drafts and a final version of their book per student; a narrative text
based on a video, and a summary of their own book. These texts were analyzed in order to
observe shaping in students’ writing abilities (see annex 4). For this reason, the texts or drafts
analyzed are considered as the individual submissions that the students uploaded to Thinker as
part of the writing process. This research follows the definition of drafting as stated by Seow
(2002) “At the drafting stage, the writers are focused on the fluency of writing and are not
preoccupied with grammatical accuracy or the neatness of the draft.” (p. 317). With this outline a

draft is a text that focuses on the content rather that the correctness in the use of the language.

Furthermore, this research follows the basic stages of the writing process as stated by
Seow (2002) (Annex 12). This research conducts the process through stages of planning,
drafting, revising, and editing. Due to the nature of the Process Approach, with each submission
the students were instructed to include process-oriented stages which were related to cohesion
and grammar as well as including corrections given by the teacher, their classmates or new
knowledge learned from the applications. The dynamic of the completion of these stages is the

central object of analysis of this instrument.

In conclusion these instruments allow the researcher to analyze the data from a teacher
monitored process view and students’ self-evaluation enabling this way different voices within

the analysis.

3.5 Population and sample
This research focuses on the development of 24 students at a basic 1 level group of 24

students from the CLE, between the ages of 10 and 12. From these 24 students, 13 students were
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analyzed, in order to get more than half of the population under examination. The criteria to
select the specific samples shown in the data analysis is based on contrasts. The students were
selected as they had different opinions or results in their process and were categorized in terms of
indicator achievement such as self-assessment, self-correcting or teacher assisted correcting.
Moreover, the purpose of making the selection in this manner, is to show how the
students’ writing skills were shaped throughout the process by highlighting students who had
different degrees of changes in this communicative skill. The students’ whose excerpts are
shown in the analysis were chose as they showed different types of errors and correction success,

in order to show different results.

CHAPTER IV

Pedagogical Intervention

This chapter comprises a view towards the pedagogical intervention also the vision of language

and learning, as well as a class development timetable of the research carried out.

4.1 Vision of Language

The vision of language in this study considers the CLE’s vision in this matter as the north
to be followed. The CLE focuses on a Communicative Approach based on Richards and
Rodgers (2014). In this approach language is understood as an active instrument that allows
communication and the creation of meaning in culture and social interaction. In other words, the
ability that speakers have in order to communicate successfully, in order to achieve what they

call an effective language speaker. Following, the previously mentioned vision is shared with
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this research since it values language as a vehicle that empowers speakers to communicate
through communicative abilities that need to be developed.

4.2 Vision of Learning

This research explores Blended Learning as a type of learning that enhances the
interactivity in the classroom through the use of LMS and Apps in portable devices M-Learning.
This type of learning moves forward a more individualistic self-paced learning in which the
student can access information regarding a second language regardless of time and space. This
vision of learning contemplates learning as a student centered process in which during the face to
face time the students interact with each other and receive general feedback while during the
virtual time they interact with the Apps and receive individual feedback.

Additionally, according to Yahya and Arniza (2010) some characteristics in this vision of
Blended Learning are: Permanency, the information remains unless the learners purposely
remove it; Accessibility, the information is always available whenever the learners need to use
it;Immediacy, the information can be retrieved immediately by the learners; Interactivity, The
learners can interact with peers, teachers, and experts efficiently and effectively through different
media; Context-awareness, the environment can adapt to the learners real situation to provide
adequate information for the learners.

4.3 Teaching Approach

In this category the teaching approach is defined to mention the perspective that this
research has in terms of teaching. This study focuses on the student as part of a communicative
approach, therefore, the selected teaching approach is called Process Based Approach and it its
main concern is described by Onozawa (2010) as “In the Process approach, learners are looked
upon as central in learning, so that learners” needs, expectations, goals, learning styles, skills and
knowledge are taken into consideration . . ., by utilizing the appropriate help and cooperation of

the teacher and the other learners.” (p.155) He continues explaining that the term is used to
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express how student writers engage in their writing tasks through a checkpoint approach rather
than a task approach.

With this approach, students need to go through stages of drafting and receiving feedback
from their apps, peers or teacher. Therefore, a process approach tends to focus more on the
students’ classroom and autonomous activities which promote the development of language use
in order to set stages such as brainstorming, group discussion and rewriting.

According to Steele (2004) the Process Approach Model should have several stages. This
research bears in mind these stages proposed by Steel while making some adjustments to the
stages in order to match the objectives of this course and research.

Furthermore, Steele mentions that during the stage one a Brainstorming activity should
be done since this can help the students generate ideas by proposing different topics and
discussing them. In stage two the focus should be Planning or Structuring. The students
exchange ideas into text and judge quality and usefulness of the ideas. In stage three or Mind
mapping students should be able to sequence ideas into different organization layouts such as a
mind map or linear form.

After going through the previous steps of the process, in the fourth stage the students start
their first draft. During this stage, students write the first draft following instructions of how to
create a paragraph and introducing logical connectors of addition and contrast. In the case of this
research, this stage was carried out both during face to face time and virtual time.

Following Steele’s stages, during the stage five, peer feedback, the drafts are exchanged
and read on the platform in order to let the students cooperate and learn about their classmates’
works. This stage emphasizes the fact that their works are read by someone so they need to
include and provide feedback to each other. This stage also emphasizes on paragraph form and
cohesive writing. The students are required to suggest improvement in terms of cohesion and

grammar to their classmates.
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During the stage six or Editing Stage, the students are asked to revise their drafts and
include corrections pointed out in the feedback from the teacher and the classmates. These
corrections are included in the submission of the second draft as well as the creation of another
chapter. The stage five and six are cyclical as the same dynamic can be repeated as necessary in
order to correct with the individual feedback given and include new content into their books.
Finally, in the stage seven or Final draft stage, in this stage the appropriate feedback was
already given, hence, students submit their last draft with all the corrections done. Finally, the
stage eight is related to self-evaluation and teachers’ feedback, during this stage students’ final

drafts are evaluated considering as well the process to reach the final stage.

4.4 Unit planning

Due to the policies set in the CLE, the teachers need to follow a didactic sequence.
Therefore, the classes integrated simultaneously CLE’s objectives alongside the objectives of
this research. For this reason, every Unit Planning combined these two perspectives, that even
though are co related, sometimes had a different skill as a focus since the main ability to be
developed with this research is writing and in the CLE this focus is seen as a more

comprehensive process.

4.4.1 Intervention phases
First term (Introduction)

During this period of time, the students were told to download applications such as
Livio’s Dictionary, Visual Education's Visual Vocabulary, Busuu, Duolingo, Linkers, English
Listen &Write, Linking Words, Brainilis, and Mental Up in order to foster M-Learning.
Additionally, the students were told they would make a book with narrative characteristics even

though they were totally free to choose their own story plot.
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Furthermore, the teacher showed examples of their final project product in order to set an
objective. In this period of time some initial stages as proposed by Steele were carried out, such
as: Brainstorming, planning and structuring, mapping as well as the elaboration of the first draft.
The class activities were organized in such a form that instructions were given during face to
face time and the activities were developed individually through the LMS and apps. Among the
activities done during this time the teacher also instructed children on how to navigate
throughout Thinker the app specially created for this study.

Second Term (Rewriting process / Feedback)

During this term, students received individual feedback through the LMS and it was
explained to them how the feedback was to be understood. The drafts were submitted to Thinker
and the researcher decided to use commentaries on each entry by the student as well as to use
color coding in order to highlight individual mistakes.

Also, other stages proposed by Steel were implemented with variations to match Seow’s
(2002) stages of the writing process. This resulted in a rewriting process divided in planning,
drafting, revising, editing in order to suit more adequately the children’s needs. The stage four
first draft, which was done twice in order to correct repetitive mistakes; stage five peer feedback
an activity that was held twice in order to allow students to interact and contribute to other
books; and stage six editing, was based on color coding feedback given out by the teacher. In this
period of time students submitted and re submitted a total of five texts after peer and teacher
feedback. During this rewriting stage, the teacher and peers gave general feedback during face to
face class based on color coding to the students, and through the LMS specific feedback on the
mistakes committed by each student.

Third term (Final stage)
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In this last term students were asked to hand their final draft, which meant the
culmination of the process, and to prepare for an oral presentation about their books. The
students were evaluated in terms of the indicators mentioned in the analysis categories and were
asked to write a last descriptive / narrative text regarding a brainstorm a new plot for a new story
in order to check shaping in terms of writing skills in the students after the process. During this
stage the stage seven and eight as proposed by Steele were carried out. These stages involved a
final an evaluation in terms of all the indicators and shaping of the students’ writing.
4.4.2 Academic program
The following table contains the academic program of the class development that
comprehends a period of 6 months. The content of the general objectives is connected to the
objectives of the CLE as well as to the objectives that students require as part of the process of

this research. This table also contains the indicators selected to analyze each of this activities.

Activity General objectives Indicators Resources
Brainstorming To brainstorm possible ideas for N/A N/A
(February 3'%/2018) the plot.
Story Instructions 1 To describe daily routines. Thinker (LMS) and Visual
(February 101/2018) 212231 Vocabulary (APP)
3.2
Story Instructions 1 To describe daily routines 111321 Thinker (LMS) and Visual
(Edit) 223132 Vocabulary (APP)
(February 241/2018)
Story instructions 2 To make invitations and Thinker (LMS) and Visual
(February 24"/2018) suggestions, and express feelings 111321 Vocabulary, Dictionary
and opinions. To describe routines | 2.23.13.2 (APPS)
and other frequent activities,
including details such as the
corresponding times. To talk about
past activities and events, like
holidays and trips. To use logical
connectors of contrast.




Story Instructions3 | To  make invitations and | 1.11.32.1 | Thinker (LMS), Dictionary,
(March 31%/2018) suggestions, and express feelings | 2.22.33.1 | Livio’s Dictionary, Visual
and opinions. To describe routines 3.233 Education's Visual
and other frequent activities, Vocabulary Busuu,,
including details such as the Duolingo, Linkers, English
corresponding times. To talk about Listen &Write, Linking
past activities and events, like Words, Brainilis, and Mental
holidays and trips. Up (APPS)
To wuse logical connectors of
contrast and addition.
Scrat-astrophe To make invitations and All the Thinker (LMS), Dictionary,
(April 21%/2018) suggestions, and express feelings | indicators | Livio’s Dictionary, Visual
and opinions. To describe routines Education's Visual
and other frequent activities, Vocabulary, Busuu,
including details such as the Duolingo, Linkers, English
corresponding times. To talk about Listen &Write, Linking
past activities and events, like Words, Brainilis, and Mental
holidays and trips. Up (APPS)
To use logical connectors of
contrast and addition.
First draft To  make invitations and Thinker (LMS), Dictionary,
(May 5" 2018) suggestions, and express feelings All the Livio’s Dictionary, Visual
and opinions. To describe routines | indicators | Education’s Visual
and other frequent activities, Vocabulary, Busuu,
including details such as the Duolingo, Linkers, English
corresponding times. To talk about Listen &Write, Linking
past activities and events, like Words, Brainilis, and Mental
holidays and trips. Up (APPS)
To wuse logical connectors of
contrast and addition.
Second Draft To  make invitations and All the Thinker (LMS), Dictionary,
(May 12" 2018) suggestions, and express feelings | indicators | Livio’s Dictionary, Visual
and opinions. To describe routines Education's Visual
and other frequent activities, Vocabulary, Busuu,
including details such as the Duolingo, Linkers, English
corresponding times. To talk about Listen &Write, Linking
past activities and events, like Words, Brainilis, and Mental
holidays and trips. Up (APPS)
To use logical connectors of
contrast, addition, and purpose.
Final draft To make invitations and All the Thinker (LMS), Dictionary,
(June 2" 2018) suggestions, and express feelings | indicators | Livio’s Dictionary, Visual

and opinions. To describe routines
and other frequent activities,
including details such as the
corresponding times. To talk about
past activities and events, like
holidays and trips.

To wuse logical connectors of
sequence, contrast, addition, and
purpose.

Education's Visual
Vocabulary, Busuu,
Duolingo, Linkers, English
Listen &Write, Linking
Words, Brainilis, and Mental
Up (APPS)

39
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(August 4% 2018)

Book Summary To make invitations and All the Thinker (LMS), Dictionary,
(June 9™ 2018) suggestions, and express feelings | indicators | Livio’s Dictionary, Visual
and opinions. To describe routines Education's Visual
and other frequent activities, Vocabulary, Busuu,
including details such as the Duolingo, Linkers, English
corresponding times. To talk about Listen &Write, Linking
past activities and events, like Words, Brainilis, and Mental
holidays and trips. Up (APPS)
To wuse logical connectors of
contrast, addition, and purpose.
To brainstorm possible ideas for All the Thinker (LMS), Dictionary,
Script Examples the plot. indicators | Livio’s Dictionary, Visual

Education's Visual
Vocabulary, Busuu,
Duolingo, Linkers, English
Listen &Write, Linking
Words, Brainilis, and Mental
Up (APPS)

Table 3 Academic program

4.4.5 Unit Planning

Following the CLE’s policies, a syllabus and a book were followed in order to create

these unit plannings in order to continue with the process that the students have been developing

during 2017-18. The target ability to develop is writing skills, nevertheless, it was necessary to

include reading, speaking and listening activities to match these objectives. It is important to

mention that the entirety of classes was not dedicated to this research, the classes also included

activities to practice content of the book Live Beat. The following Lesson Plan shows an

example of an activity focused on writing skills and the second chapter of their books. The

activities that do not concern the project are not mentioned in the following table.

Teacher:

Jonathan Reyes

Class: 4

Class Length: 90 minutes

Date: Feb, 24th. 2018.

No
of
Ss:
25

Lesson Topic: Present Continuous, weather vocabulary, Chapter: Crossover.

2 of their book.

content into them.

e Lesson objectives: By the end of the lesson students will know the present continuous structure and will be
able to describe weather conditions. Students will work cooperatively in pairs in order to create the chapter

e Process Approach Objectives: Students will be able to self-edit previous submissions and integrate new

Target communicative skill: Writing

book.

Resources: Smartphones or Tablets (optional), Live beat 1

Stage

Procedure

Time
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1.Assistance

Teacher calls everyone by first and last name to check attendance.

5
minutes

2.Logins

Since students are working on Thinker, an online platform, the teacher asks
students to connect to the internet to check connectivity and progress on the
platform if possible.

5
minutes

3. Resubmission
Chapter 1
Instructions

Students are told that they need to continuously go back to their previous
chapters in order to make self-correction as well as integrating new content
seen throughout the course into their books. The teacher explains that
editing these submissions is essential for their process and successful
completion of their book.

20
minutes

4. Crossover activity

The teacher explains the concept of “Crossover’ and provides examples of
them. The teacher asks the students to get in pairs and create an interactive
dialogue between their created characters in order to complete the second
chapter of their book. This chapter must be co-written and they can decide
whether it will be the same chapter appearing in both books, nevertheless,
the teacher explains that this chapter needs to be narrated from each
student’s character’s point of view when included in their books. The teacher
states that students can start writing on paper or in the app, however, the
final draft must be submitted online.

45
minutes

5. Blended Learning
Homework

The teacher explains that the second chapter must contain present
continuous, simple present, prepositions of time, giving the hour, and
adverbs of frequency. Furthermore, the teacher sends an image containing
logical connectors for the following class session and asks students to
develop exercises regarding logical connectors in their apps as autonomous
work.

10
minutes

CHAPTER V

Data Analysis

This chapter contains the analysis of the data gathered in this study, providing examples of the

texts of the children and commentaries about their process seen from the point of view of the

indicators. Also, it is discussed different situations that occurred along the research process. This

chapter comprises the performance of the children in terms of the categories in order to observe

shaping in their writing skill to determine the impact of this process. This chapter develops the

positive and negative aspects encountered throughout the study as it explains the favorable

outcome that M-Learning had on the students’ writing skills.
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Firstly, it is necessary to state that the data collected is found in the webpage
www.thinker.moodlecloud.com. All the texts submitted and the feedback given can be accessed
through this link. As previously mentioned, this analysis relies mainly on 9 texts that each
student wrote. For this reason, the study selected some texts in order to present evidence of
shaping in students’ writing abilities.

Secondly, it is important to mention some difficulties or limitations faced during the
implementation of the research. Since this study is based on M-Learning, it was necessary to
have access to a smartphone and internet connection. In terms of owning a smartphone, 100% of
the students had a smartphone, nevertheless, the internet connection was not insured. Even
though the facilities have free Wi-Fi connection, not all the students were able to successfully
connect to this Wi-Fi due to the lack of login accounts. The researcher looked for a way to give
the students a login account in order to have internet connection but the CLE was not authorized
to provide students with such logins. This represented making adjustments to the planning of the
techniques used in class to integrate M-learning to the face to face time. Therefore, the teacher
always stated that the activities done in the platform were to be done at home or in the university
if possible.

Additionally, it is essential to highlight that the face to face classes were quite short as
there were only three hours and a half per week and with intervals of one week between each
other. Also, it is important to mention that the Language Centre facilitated the space to develop
the research process provided that the goals set by the institution were also considered in the
process. Therefore, the activities done throughout the study were always planned taking into
consideration the activities and goals of the CLE. This condition also involved simultaneously
spending time in the fulfillment of book exercises, holding parents-teachers meeting, and
preparation for bimonthly evaluation. These requirements to be met implied a limitation to this

research in order
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In terms of positive outcome, it is a fact that all students successfully submitted their
books and, in general, were able to draft and redraft as the teacher requested. Although the
limitations above, such as short amount of time available to be dedicated to revision of individual
progress, the researcher was able to keep in touch with students and parents as it relied on
communication outside the classroom with virtual tools such as Thinker and WhatsApp to
provide instructions and feedback. In conclusion, this solution to the lack of time proved to be
efficient since students could always receive immediate answers to their project related
questions.
5.1 Category 1: Writing Skills

This category tackles the target communicative ability to be observed in this study. It
focuses on the evolution of the ability of the student to write a text in a coherent and cohesive
manner. It follows the observation of logical relationships between different ideas in order to
allow the reader to easily understand the connection of the parts of a text, between clauses,
between sentences, and between paragraphs. This can be expressed by linkers such as and, or,
because, so etc. There were some challenges during the gathering of the information and using
the instruments due to time related limitations. The collected data through the instruments is
analyzed with the indicators proposed for each category as follows.

Indicator: 5. 1.1. The student is able to convey information and narrate events related to
people in the form of a short story.

The main concern of this indicator was to observe students’ ability to properly write a
short story about an imaginary event of their choice. This story was written in stages and
rewritten as feedback was provided in order to ensure that students could properly convey all the
description and information that they wanted. This indicator was accomplished by students as
they elaborated their books and understood the feedback given by the teacher.

Also, this indicator helped determine the understanding of the students regarding
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cohesive writing and short story creation. According to Lucke (1999), the traditional definition
of a short story is a narrative that has characters, actions and plot organized in a text with a
beginning, a middle and ending. This type of text was particularly chosen since in the
observation stage it was evident that students were not able to create a long paragraph, thus, even
less an organized plot to create a story.

The first difficulty encountered within this indicator was the ability that the students had
to convey information in the form of a short text. The tendency was to write isolated sentences
giving the first chapter the appearance of a list more than a descriptive paragraph. Students were
redundant in terms of the usage of pronouns and nouns since they did not use conjunctions to
make the description of their characters as seen in the following screenshots taken from the first

draft submitted by a student to Thinker.

FIRST STORY CHALLEMGE: You will create a character. You can draw it or use a picture from the internet. This
character will be the protagonist of the adventures you want! You will describe it physically and Think about what it
normally does during the week, its likes, its occupation, its hobbies. Describe you character's daily activities and
appearance using the vocabulary seen in class. Post your story in the story chat room!

You name is lena

She have green eyes

She hawve light hair

She is very fun and friendly
She likes play soccer

She likes chat in the celphone

She likes trawvel

1 chapter

my main character is a panda and his name is Sparks

Its physical characteristics are:

it is small, it's chubby, it has large eyes, big ears, white teeth.

It is distinguished by its small white spots, this is not so common in pi
your personality:

It is tender, playful, friendly, sociable,

his routine is:

he always wakes up at eight thirty in the morning

he stretches his arms and legs

sparks rises at nine o'clock

Excerpt 1. Thinker. Students’ Writing activity: Story Instructions 1.

As it can be observed, the students followed the instructions of describing their characters
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as well as including vocabulary seen in class, however, they were not able to connect the
sentences. As this study relies on the process based approach, other submissions were analyzed
to see changes in cohesive writing. The students who wrote these excerpts, did not describe their
characters with a paragraph, therefore, they failed at first to achieve this indicator that focuses on
the form of a story. As it can be seen in the next excerpt, the teacher responded to this error by
mentioning this common mistake among students during face to face classes, and by
commenting on their Thinker submission mentioning that a paragraph included punctuation and

logical connectors rather than spaced down sentences.

whith him and is happy forever.

1 chapter
Imma FEEDBACK
* Luciana, don't use: she has, she has too many times, Ex:
She has straight hair, she has blue eyes, she has white

5 . . skin, she has gold hair. It is better if you say: she has white
She has straight hair, she has blue eyes, she has white skin, she skin, golden straight hair and beautiful blue eyes.
has gold hair, she is skinny, daily routine she ? atbamo «  Be careful with the possessives. HIS is for men and HER is
clack wakes4p and takes a shower at half pass 7 am she break, for women. Ex: Emma has a * sister " bis HER name is Aleja

* Use logical connectors like therefore, however,
additionally, etc.

+ Be careful with the capital letters for the names. Ex:

a quarter to twelve am she exit GOES TO THE to university and she Emma: you can't go to the cinema

goes to lunch and after she goes to the house Algja: no | am sorry.

* The chapters are too short, maybe you should say more.

half pass six pm she will save the world « Don'tforget to use "S, ES or IES" for the 3rd person.

brushes his theet and go to the university.

Excerpt 2. Thinker. Teacher feedback on Students’ Writing activity: Chapter 1.

After the feedback given in class and through Thinker about this error and others, the
students understood the form of the paragraph and grasped the concept of cohesive writing. This
way student understood the Short Story, as a narrative text with interconnected sentences,
correcting this mistake concerning the form of a paragraph in order to write the book to develop.
In the next excerpt the edition made by one of the students shows how the student was able to

convey the information in a more cohesive way.
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summary

My book is about a panda his name is Sparks a day he goes to celebrate his birthay also he is found with the dry river and goes
to the city to work for finding help and recovering his jungle

After they find a zombie besides help to cure him for return to the city ,he and his friends { Marco, Kika, Tita) created a campaign
to finish the contamination

Excerpt 3. Thinker. Students’ Writing activity: Book Summary.

Following the same student, in order to examine individual changes in this matter. In this
picture it is observable that the student no longer described using a list. In this exercise the
student described a summary of her own story and used the form of a paragraph. After being
exposed to examples of applications, online books and physical books that the teacher brought to
class, they were able to understand the form of the text they were asked to make. This way this
student and in general the group managed to use an appropriate form for following submissions
accomplishing this indicator.

Indicator: 5.1.2. The student uses appropriate grammar systems and rules in written form
according to the content of the didactic sequence.

This indicator focuses on the students’ grammar and their ability to self-correct after
revision and face to face and virtual feedback. During the analysis of this indicator, it was found
that the students had poor grammar skills with the exception of very few students whose
feedback on this topic were not as grammar-focused as with the rest of the group. The need of
this indicator is important not only for achieving the CLE’s goals but also to write a quality
narrative in text in terms of coherence and cohesion.

Moreover, Cook (2013) emphasizes the need of being specific when it comes to assessing
grammar mistakes. The author highlights that the assessment the student receives can aid or
confuse the student in its next texts (p.3). The author argues that whenever possible, the
instructor should refer to specific page numbers, or paragraphs, or in-text marks that demonstrate

the errors.
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% r&l Re: chapter

by laura sofia moreng suarez - Sunday, May 27, 2018, 1206 PM

Caroline always gets up at 7.00 in the moming, always goes to the qym after the gym where she goes to bathe, never bathes
with cold water sometimes likes to bathe with hot water or warm water. After bathing, he goes to eat with a friend at 2:35. The
friend told her that in the year 1886 an accident occurred and that the same accident had happened in 2006, she finished lunch
and went to buy clothes after returning home. She stayed like reading a book. She fell asleep reading that book when she woke
up and realized that she had fallen asleep reading the book.

Excerpt 4. Thinker. Students’ writing activity: Second Draft.

The student submitted this text as part of her character’s description. At this point the
teacher focuses on grammar mistakes to provide specific feedback to her publication about her
mistakes. The following image depicts a downloadable Microsoft document that the student

could access through her smartphone in order to receive the grammar - oriented feedback.

Caroline always gets up at 7:00 in the moming, SHE
always goes to the gym after the gym whesa she goes
to bathe, SHE never bathes with cold water sometimes
SHE likes to bathe with hot water or warm water. After
bathing, she goes to eat with a friend at 2:35. The friend
told her that in the year 1886 an accident occurred and
that the same accident had happened in 2006, she
finished lunch and went to buy clothes after returning
home. She stayed bka reading a book. She fell asleep
reading that book when she woke up and realized that
she had fallen asleep reading the book.

Excerpt 5. Thinker. Teacher feedback on Students’ Writing activity: Second Dratft.

This approach to using color coding to address grammar - related mistakes follows
Cook’s proposal in terms of being specific and providing in-text mark. This coding was
previously explained to students during the first stage of the process and were given examples on
how to understand the teacher’s correction. The students were asked to resubmit their texts and
in general to correct the mistakes addressed by the teacher and the follow suggestions made by

their peers. These aspects were expected to be taken into account during the edition stage. The
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following excerpt is an example of the same student’s resubmission after this blended feedback.

BEST FRIENDS FOREVER.

Caroline always gets up at 7:00 in the morning, she always goes to the gym after the gym she goes to bathe, she never
bathes with cold water sometimes she likes to hathe with hot water or warm water. After bathing, she goes to eat with a
friend at 2:35. The friend tald her that in the year 1886 an accident occurred and that the same accident had happened in
2006, she finished lunch and went to buy clothes after returning home, She stayed reading a book. She fell asleep reading
that book when she woke up besides realized that she had fallen asleep reading the book.

Excerpt 6. Thinker Students’ Writing activity: Final Draft.

When this text is compared to her first submission, it is observable that the student fixed
previous grammar mistakes such as missing subject, simple present, wrong word, and others as
addressed by the teacher. Due to being asked to correct herself and exposure to both face to face
and virtual feedback, she accomplished this indicator. However, it is important to state that this
indicator worked at different time rates depending on the student and some students did not
correct initial grammar mistakes even at the submission of the final draft. In a group scale, most
of the students self-corrected few non-addressed mistakes.

In conclusion, it is within the bounds of possibility to state that the students writing
became more coherent as they wrote the following submissions. In many students it was
observable that they tended not to commit previous mistakes, although, there were recurrent

grammar mistakes which had to be addressed several times in the individual feedback.

Indicator: 5.1.3. The student is able to logically use cohesive devices in written form
This indicator relies on the observation of the process of reflection, awareness, and
integration of logical connectors into the students’ texts, since the objective was to progressively

introduce different types of linkers that were taught during class and practiced with the apps.
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According to observation previous to the implementation of the research, it is reasonable
to state that in general the group of students were used to write short sentences with no cohesive
connection between them hence this indicator seeks to observe if the student was able to
logically use cohesive devices to describe and narrate their story.

It is important to mention Struthers’ (2013) definition about ways to write cohesively.
The author argues that cohesion in writing is achieved through the use of linguistic devices that
connect ideas together across a text, and it is an essential aspect in cohesive writing. Therefore,
the teacher dedicated face to face time to exemplifying paragraphs connected with logical
connectors and provided material about logical connector on Thinker for students to practice, as
well as encouraging them to use applications like Duolingo, Linking Words, Linkers, English

Listen &Write, Linking Words, and Busuu to explore this topic.

[~ I THINKER

THINKER)

FIRST STORY CHALLENGE: You will create a character. You can draw it or use a picture from the internet. This character will be the
protagonist of the adventures you want! You will describe it physically and Think about what it normally does during the week, its likes, its
occupation, its habbies. Describe you character’s daily activities and appearance using the vocabulary seen in class. Post your story in the
story chat room!

My character is a ghost and his name is Joseph. He was a boy before he died, he was of dark skin, he had dark brown hair, his eyes was blue,
he was low size and thin, and he was twelve years old when he died. His principal purpouse was help to the people through a friend. When
he was a child, he wanted to be a doctor but he could not because he was a victim of a traffic accident. in his ghost life, he usually get up at
seven o'clock, make his bed and have a breakfast at eight o” clock. Normally he go out from his house at eight thirty after taking out his dog
Max. Always he crossing the magic portal at nine o'clock to meet with his best friend that is called Samuel. Normally Joseph go to the school
with Samuel up to two o” clock that he finally his class, and usually they go to the samuel’s house, have a lunch and drink a soft coffee and at
four thirty they are ready to help the people. Always they do this until six o'clock, because is the time when Joseph have to cross the magic
portal. He arrive to his house at seven thirty, plays with Max, he have a dinner, watch T.V, brushes his teeth and normally he go to his bed at
nine o’clock.

Excerpt 7. Thinker. Students’ Writing activity: Story Instructions 1.
This excerpt contains the realization of the first submission to Thinker. At this stage the
student submitted his first chapter concerning the character’s description. The student at this

point had been exposed to logical connectors already during face to face session and is asked to
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include this vocabulary. The previous excerpt was taken from a student whose writing skills
flaws mainly are cohesive writing. The teacher responded to this submission by providing

feedback on both cohesion and grammar. The following picture includes this feedback.

This is becoming really, really interesting. A red sphere of
eternal life? Would you like one? | would

e It is great but maybe vou can use more words like additionally, however, also.

Like we discussed in classl

Excerpt 8. Thinker. Teacher feedback on Students’ Writing activity: Second Dratft.

Several classes were used to tackle logical connectors. In order to accomplish this
indicator, the students needed to be able integrate these logical connectors in a correct way. As
part of peer revision activity, the students needed to exchange their texts and highlight their
classmate’s logical connectors and the finding another one that could be used as well as
introducing themselves linkers where they thought would work. After the resubmission the
researcher observed changes in the use of these cohesive devices. The following picture shows
the results of the same student after receiving feedback from teacher, classmates and their own

progress at different applications.



Additionally. one day the villain appeared in his mirror and he
threatened him with death if he didn't get to the precious red sphere
of eternal life and if Samuel got It, the villain and Joseph could go

back to live.

Qne. day. Joseph and Samuel were walking on the
street when they met a villain that they didn't know,
however he did know them because he had caused the
accident in which Joseph died. In the same way the
villain lately had made Samuel’s life a bit difficult
because he wanted to fulfill a wish; but Samuel couldn't
see him because the villain also died in the same
accident of Joseph.

Iherefore Samuel accepted his proposal and
he decided to face that challenge; he went
through many obstacles and went through
many terrifying places, but he only thought
about doing it to save his life and help his friend
Joseph. Thev found the exact where the

Excerpt 9. Thinker. Students’ Writing activity: Final Draft.
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In his final draft it is evident that the student understood and logically used cohesive

devices. When the student’s 9 texts are observed it is possible to see how progressively the

student started to include this vocabulary, improving the cohesive aspect in which he used to fail.

In conclusion, it is within the bounds of possibility to state that the students were able to

achieve this indicator by correctly using logical connectors to improve their cohesive writing.

The results turned out to be positive due to the fact that the teacher dedicated face to face and

virtual time to the explanation and practice of logical connectors.

The students were asked to integrate different types of logical connectors as they

resubmitted. The next excerpts are used to compare the first, second, and fourth chapters done in

their first submissions and the last ones to observe changes in cohesion in a student by tracking

the use of cohesive devices.

Text 1 (Story Instructions 1)

Type of logical connection
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She's angelica.she has blues leyes ,brunette
hair, fair skin,she uses a hat,a blues shirt,a

black jeans,blues tenis converse and black

glasses.

her routine,usually is going to bed at eigth
o'clock ,then have a shower and brush her
teeth at quarter past eigth,has a breakfast at
half past twelve has lunch,then at three
o'clock,leave school and get home at four
o'clock,she her homework,then at six o'clock
,She has dinner,at quater past six,she waches
tv and at nine o'clock she going to sleep

The student was only capable of using and as
logical connector of Addition and then as a
logical connector of Sequence. The student

did not wuse proper punctuation and

capitalization.

Text 2 (Story Instructions 1: Edit)

Type of logical connection

She's angelica. She has blue leyes, brunette
hair, and fair skin, she uses a hat,a blue shirt,
black jeans, blue tenis converse and black
glasses.

her routine is usually going to bed at eigth
o'clock, then having a shower and brushing
her teeth at quarter past eigth. She has
breakfast at half past twelve and has
lunch,then, at three o'clock. She leaves
school and gets home at four o'clock, she
does her homework, then, at six o'clock ,she
has dinner. At quater past six,she watches tv
and at nine o'clock she goes to sleep

The students introduced more frequently the
logical connector of Addition and, reducing
this way the repetitions of the subject. Also,
the student introduced better punctuation as
she introduces the period and capitalization

improving this way the cohesion of the text.

Text 5 (First Draft)

Type of logical connection

On a rainy day, Angelica would take her dog out
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to the park after it stopped raining. The sky was
cold and cloudy; at that moment a strange guy
shouts at her, it's me. That strange guy wore a
black buso with blue jeans. she nervous ,thought
.who ?, will hurt me ?, is bad?. A few seconds
later the sky lit up shone like never before, that
stranger was frendi a gifted child, some They said
nerd but he thought he was a scientific hero. She
thought he would have changed the weather
because something so cold to something so hot
and so fast in less than a blink would be possible.
As she the asked Frendi you caused this climate
change So sudden, he answered if it was | have
created a climate changer or as | say air
conditioner | plan to market it to achieve my great
dream travel around the world to improve it with
my inventions. She answered that, is amazing
frendi but as You have no one to think that it will
be solved, he answered, | will make you believe it
one way or another, good bye angelic | have to go
to the university to try my proyect then we will
speak goodbye. Frendi, angelic continuos her way
home with her dog

The students improved in terms of providing
a Sequence in the text. The logical connectors
used show a better understanding of narrative
writing and demonstrates shaping in the
writing skills.

In this submission is now more evident that
the student is writing a paragraph which has a
narrative structure as it moves forward. The
student  uses and

punctuation logical

connectors of sequence much more often.

Text 8 (Final Draft)

Type of logical connection

But the problem was, that was not me, | was
not that person the one that was in that
moment. | felt different almost as if | saw
myself in a mirror, only that the mirror did
not do the same as me, as if he had life.
However he also felt like, as if he had already
lived it, maybe it was memory or a trip in
time, although | knew it was not like that.

So it was a superstition, my imagination or a
simple joke. However, it was not like that, it
was me but, why, what was there?

And | was back again at 6 o'clock in the
morning, which had passed and | had a
memory in my mind.

In this submission it can be seen that the
student moved from only using the logical
connector and to including up to three types
of logical connectors. This shows a better
understanding of cohesion and appropriate
connectors in terms of

use of logical

Comparing, Sequencing, and Contrasting.

5.2 Category 2: Blended Learning.
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As previously defined, Blended Learning is a term used to define a combination of
traditional classes with the use of technology. This category was selected in order to analyze the
dynamics observed during the implementation, as well as the students’ accomplishments, and
changes in their skills with the integration of the LMS Thinker and ESL apps. Additionally, it
also explores the potential of automated feedback and virtual provided teacher feedback as a
complementary input apart of the traditional face to face error correction.

Indicator: 5.2.1. The student is able to use and access the LMS and apps flexibly and complete
the activities.

The purpose of this indicator lies in the examination of the implementation of M-
learning. It was set to look upon the reach of using applications and a LMS as part of a Blended
Learning methodology with this group. For that reason, it observed the dynamics in relation to
the students’ accessibility, Process Based submissions, use of apps and LMS. It also includes the
result of a survey in which they provided their own perspective of their interaction with these
technologies. It is possible to state that this indicator was accomplished by students even though
some aspects of the LMS represented difficulties for them. This analysis follows Elias (2011)
universal design for mobile learning (see annex 10), a set of objectives to be achieved by the
students while learning with mobiles. This analysis is based on 3 of these objectives: flexible
use, simple and intuitive, and instructional climate.

In terms of flexible use, students had ready access to content and assignments in multiple
formats. They could successfully access dictionaries, vocabulary builders and previously selected
audios or videos. This tool proved to be practical to offer choices and additional course related
information such as dates, homework, and general questions.

It is important to add that the lack of internet connection for all the students was a
drawback in order to fully exploit the potential of the smartphones. Therefore, internet

connection was never deemed as necessary for face to face classes. Instead, the teacher
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recommended to download content prior to the class. Due to this change in the planning, it is
possible to state that students had ready access at all times to the apps. With regards to
completion, the analysis concluded that students mostly completed tasks to be evaluated in the
LMS Thinker. Additionally, in terms of Thinker aiding students’ writing abilities, students
opinions were divided as shown in the next excerpt taken from a survey done by students as part
of the data collection instruments (Annex 6).
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Excerpt 10. Students’ Self-Assessment survey. Annex 6.
The students were asked to self-assess their writing skills after using the apps and the

LMS. The students shown in the previous surveys said to have observed a positive outcome after
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using these platforms. Also, the students stated in the Self-Assessment survey (see annex 6) that
they saw the potential of the apps and suggested ways to autonomously improve their writing
skills. Furthermore, a problem that was often debated among the students was the simple and
intuitive aspect of the LMS, which is an important characteristic that a LMS needs to have
following Elias’ (2011) design. The interface was for some students not user friendly and
thought that it was difficult to upload photos and documents. For this reason, this indicator was
not accomplished for many students. This conclusion leads to consider that user interface is
extremely important for the students.

To conclude, it was possible to have flexible use regardless of the lack of internet,
Thinker’s interface was not as simple and intuitive as many students expected, and the
instructional climate provided by apps through instant communication among all participants
was remarkable as there was immediate response about class related material, reminders,

quizzes.

Indicator: 5.2.2. The students are able to keep track of their learning to promote independent
learning.

The goal set for this indicator is connected to autonomous learning. Students were asked
to download the following apps: Thinker (LMS), Livio’s Dictionary, Visual Education's Visual
Vocabulary, Busuu, Duolingo, Linkers, Linking Words, English Listen &Write, Brainilis, and
Mental Up. In order to understand the students independent learning using these apps, the teacher

asked in a survey to auto evaluate their writing skills after using the apps.
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Excerpt 11. Students’ Self-Assessment survey. Annex 6.

Due to this positive self-assessment that students claimed to have observed, it is possible
to state that they used and were able to practice writing skills in an independent way, and noticed
a change in their own writing skills. Also, it is relevant to highlight several comments of the
students regarding using these apps. Additionally, a student stated that smartphones’ auto
corrector was great but another said he preferred to turn in off. The first student in the excerpt
above confidently stated that these apps helped him specially the auto corrective prompts, and
the second student stated these apps did not help him significantly but instead he could use the
cellphone more effectively for his M-learning based autonomous learning by downloading and
reading his favorite books.

To conclude the analysis under this indicator, in regards to self-learning, it was evident
that students were in control of their learning-pace and strategies and the learning use they gave
to these apps, achieving in this way, the goal of this indicator. It was observed that some students
said that EFL apps such as vocabulary builders and grammar exercises apps were not as

frequently used as other apps or games they used to practice their writing skills.
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5.3 Process Based Approach

As for the Process Based Approach, the main concern of this category was to note
changes in the students’ writing ability throughout the course. For this reason, aspects such as
self-correction, feedback employment and class content utilization are monitored to find possible
improvement in the students’ texts. Observing the group results, there are grounds for believing
this indicator was achieved, but it is important to mention a few drawbacks.

Indicator: 5.3.1. The student is able to self-correct initial writing mistakes.

As part of the process based objectives, the teacher provided feedback of some of the
mistakes in the students’ submissions, but as well, students were motivated to look for mistakes
that the teacher deliberately did not color and to self-correct them before the resubmission. This
category monitors the ability that students had to make this self-correction over time.

As stated by Cook (2013) it is important not to correct every mistake that the student
commits, due to the fact that the student has to revisit and resubmit the text with corrections that
both student and the teacher work on during face-to-face sessions and virtual feedback.

For this reason, it is possible to state that that this indicator failed from a general point of
view since a low percentage of students accomplished to self-correct mistakes that the teacher

did not comment. The students primarily corrected mistakes that teacher highlighted.

My name is elliot and i am 16 yeras old. i am not very normal, i am a misunderstood person, as
SOMme say.

am slightly taller, my hair is brown, short and wavy, my eyes are honey brown and all the people i
know tell me that i have a nice smile and i am used to saying that i have a nice smile.
Excerpt 12. Thinker. Students’ Writing activity: First Draft.
In the picture above it is seen a grammar mistake | am slightly taller. This specific
mistake was never addressed to the student, however, after the submission this topic was studied

and students were requested to introduce comparatives and superlatives in a new chapter as well
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as self-correcting. After the student had already received input of this grammar lesson, it was
expected of her to self-correct this repetitive mistake by the end of the process but the student did

not.

. jeimmy sanchez final draft
w by jeimmy sanchez reyes - Thursday, June 7, 2018, 9:529 PM

Chapter 1

My name is Eliot and | am 16 years old. | am not very normal, | am a misunderstood
person, as some say.

am slightly taller, my hair is brown, short and wavy, my eyes are honey brown and all 5
the people | know tell me that | have a nice smile and | am used to saying that | have a
beautiful smile.

Excerpt 13. Thinker. Students’ Writing activity: Final Draft.

In conclusion, as seen in the previous picture, the student was able to correct punctuation
and capitalizations, which were mistakes addressed by the teacher. However, she was not
proficient at self-correction at that point yet. As her, in terms of group results many students
performed better when it came down to teacher assisted written error correction than self-
correction.

Indicator: 5.3.2. The student applies properly the feedback given and it is reflected in the
following entry.

Complementary to the indicator mentioned above, this indicator focuses on the
application of the feedback given by the teacher throughout the different resubmissions of the
chapters of the books. This indicator is committed to the study of the analysis of effective
application of the feedback that was given individually. With this indicator the researcher
examines changes such as use of punctuation, spelling and vocabulary, coherence, grammar and
general aspects during the feedback process.

In the pictures below it can be seen that the student effectively applied the feedback given

« war and love...

lauren was so destroyed , she was needing help, but no one believe her, but that
day someone was coming , he was wanting go to help lauren to destroy the
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therefore it is reasonable to think that this indicator was achieved.

Excerpt 14. Thinker. Students’ Writing activity: First Draft.

The teacher provided feedback to the tense error used in the sentence she was needing by
sending an attached document as the one seen below. The teacher highlighted with color coding
and the student understood both face to face and virtual feedback given to her regarding this
topic in order to follow Cook’s thoughts on process based approach regarding individual

feedback.

but she decided fo teil him that same day , and she saicillatman i
m in love with you , i love you and i don't want that this changes
the relationship between us lut batman sai-TOLD herflluren i
don't know what fo say , i think that you are confused because we
spend a ot of time together , and it's better to stay away for a time
and clarify your ideas , so lauren didn't say semething ANYTHING
and she left the room...

* let'sstart ..

MY CHARACTER IS:.LAUREN SHE IS 18 YEARS OLD,SHE HAS
GOT LONG AND GURLY HAIR , BLUE EYES, WHITE
SKIN,LIPS SHE IS YOUNG AND A PRETTY WOMAN. SHE IS
HONEST, COMPETITIVE, FASHIONISTA GUTE LOVELY AND SO
FRIENDLY . EVERYDAY SHE WAKES UP AT 7:00 O'CKLOCK
EVERYDAY, SHE GOES TO THE SCHOOL AND EVEN THERE
EVERYTHING WAS NORMAL BUT SUDDENLY SHE GAM
COULD FLY IN THE HOUSE, BUT THAT WAS ONLY IN THE
DAY, SHE HELPED WHOEVER NEEDED IT | BUT ONE DAY
SHEWAS NEEDINGHELR SHE NEEDED HELP, BUT NOBODY
HELPED HER SO SHE DECIDED TQ BE A BAD GIRL AND
FROM THERE EVERYTHING STARTS TO CHANGE , NOW SHE
WASNT BUILDING HER CITY,SHE WAS DESTROYING IT
LITTLE BY LITTLE. THE WHOLE CITY WAS TERRIFIED TO SEE
HER GO THROUGH THE STREETS. BUT SOMEONE HAD TO
PUT AN END YWIFH-TO THAT.

« war and love

lauren was so destroyed | SHEMAS-NEEDING HELP SHE

NEEDED HELP, but no one believed her, but that day someone
was coming , he was-wanting-WANTED to go fo help lauren to
destroy the world starting from{llllon , where she was | that
character was BATMAN, the one who aiso had been rejected in
France when he needed help, as some said together with hunger
and the desire to eat and from there nothing was the same again
from the fondon city but aliiliren ar{lIN spent so much
iime together, sinfillllren didn't see batman only as a friend, she
was in love with batman, bul she did not know how fo say i, she
was so scared of whatJllllan thought of her from that moment ,

s girl power,

since lauren was hurt with batman, because he rejected her, she
infends to be worse than ever, made his-HER master plan and was
executing it to the letter, but when the plan was about fo win, a
superhero called Wonderwoman, and since Wonder Woman
appeared, and no one is afraid of lauren, but Lauren was not going to
stay with her arms crossed, then he began to plan his master plan
and , b =5 so strong , so it was very difficult fo
destroy her, but lauren doesn't give up so easy , but wonder woman
wins every single battle with lauren , 50 she was so destroyed

FEEDBACK
« Be careful with the punctuation. Remember that you
must leave a space after a comma. Ex: SHE IS
HONEST, COMPETITIVE, FASHIONISTA, CUTE,
LOVELY, AND S0 FRIENDLY"
« Don't use the past continuous with verbs like want or

need. Ex: bwas-waniing. | wanted. «7

- Use capital letters for the names of everybody and the
countries too.

- Sometimes you speal{ about Lauren as a "HE™. She is a
qirl rignt?

- Maybe Yyou can use more Iogical connectors: However,
therefore, addilionally, etc.

“ery good jobl | hope Batman loves her back one day! o)
Excerpt 15. Thinker. Teacher feedback on Students’ Writing activity: Second Draft.
After this student read and discussed the feedback in class and through chat, she

introduced the feedback given in her next submission.
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» war and love...

lauren was so destroyed , she needed help, but no one believe her, but that day
someone was coming , he wanted to go to help lauren to destroy the world
starting from London , where she was , that character was BATMAN, the one who

Excerpt 14. Thinker. Students’ Writing activity: First Draft.

In conclusion, it is possible to infer that this indicator was a success in terms of
application of teacher feedback into her text and in general to all students’ although in different
acceptable levels. This way, since they understood and applied this feedback, the students’
books, the outcome at the end of the process, was significantly more coherent and cohesive
accomplishing this indicator.

Indicator: 5.3.3. The student is able to introduce content learned in class to their texts.

This indicator is assigned to look into the ability that had the student to introduce content
learned throughout the course into their books regardless of grammar correctness. As stated by
Onozawa (2010) process based approach indicates it's essential to set as an objective the
introduction of various language content into the editing, submission and resubmissions of the
texts without paying too much attention to grammar flaws. This indicator was successfully
accomplished by students as they revisited their texts and introduced the content learned in class
as requested. The students also accomplished this indicator in a general perspective since it can
be observable that students were able to introduce content seen in class in texts that were
different to their books.

With this in mind, students were asked in the submission of the chapters to include
certain grammar topics, vocabulary, and situations seen during class. This objective becomes
important in order to assess the ability that the student has to face in different communicative

situations in written form. With regards to the level of success of this indicator, it is fair to claim

&l
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that the students were able to find the use of the content seen in class in order to introduce it in
different moments of the book.

Furthermore, as part of the development of the chapters, the students were instructed to
revise their previews submissions and add new content into these chapters. Nevertheless, these
two specific texts shown in the following excerpts were not part of the writing process. These
texts are selected as evidence of introduction of content as they show that the process resulted in
spontaneous use of content of the course.

In the following excerpts it is possible to see how a student went from only using the
simple present into elaborating more the narration of the text by introducing simple past, adverbs
of frequency, comparatives and superlatives and other content seen in class that they had not
studied at the CLE before the implementation of this research. These excerpts correspond to two
narrative activities in which students had to summarize a video and their own book

correspondently.

Text 5. Scrat-Astrophe

Text 9. Book Summary

Scrat catches his acorn , he drove a spacecraft, the
maneuver and handled it until it broke the ice
where the space maching to was stuck suddenly
he pressed a button that accelerated the machine
from space...

e Simple past and logical connector of

sequence.

My book is about a sorcerer who experiences very
unexpected things, he theaches the children of
kings magic where he also tell all his lucky
moments of his life as the death of his mother and
the theft of his gems by an evil witch ,
additionally , where a child is found and they
become best friends.

connectors  of

e Intensifiers, logical

addition, simple past and superlatives.

In conclusion, the result of the analysis is positive after analyzing all the indicators. For
this reason, it is possible to state that the objectives set by this research were accomplished and

there was shaping in the students’ writing skills by the end of the implementation of the process.
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CHAPTER VI
This chapter deals with the findings of the analysis after examination with the most relevant
dimensions of each category, Writing Skills, Blended Learning, and Process Based Approach. In
pursuance of comprehending the success of the research, the reasoning of the categories is listed
as it follows.
6.1 Writing Skills

Regarding Writing Skills, it is possible to state that by the end of the process there was a
deeper understanding in terms of paragraph creation. At the beginning of the process, many
students were only able to make short sentences, but by the end of the process 100% of the
students had successfully created a short story embodied in, for almost all of them, their first
book.

Furthermore, it was necessary to provide individual feedback concerning grammar,
punctuation, and cohesion mistakes. Hence, individual color coding feedback proved to be an
effective way to assist students in their writing skills. Also, the teacher’s approach to provide
face to face time and virtual individual feedback on students’ writing abilities, nourished the
students’ understanding for their next submissions and always seemed to cause a positive
outcome in this communicative skill.

As a conclusion of the analysis about writing skills, it is reasonable to think that there
was a considerable improvement in terms of cohesion as a result of the research among the
students resulting from the feedback given to them by teacher, applications, other sources and
self-editing. Additionally, owing to the support provided to students about the form of the book,
students moved from creating isolated sentences to knowing how to write a short story.

6.2 Blended Learning
In relation to the influence of technology in the classroom, M-Learning and the LMS’

performance is measured in the aftermath of the research. There are grounds for believing that
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this double approach to feedback giving made a change in students’ communicative skills.
Moreover, Blended Learning becomes most helpful when the class time is reduced as in the case
of this study.

First of all, it is important to highlight some issues concerning the use of smartphones in
the classroom such as using their phones for other non EFL related purposes and using
translators. This represented a behavioral complication that was of great importance to address
during several sessions. Furthermore, some students used online translators to complete their
tasks, therefore, the teacher pointed that doing this was inadmissible and later on this behavior
was curbed and the students who did this were asked to resubmit.

Keeping in mind that the research needed to include simultaneously grammar oriented
objectives, Blended Learning activities using apps as part of complementary class work turned
out to be a great example of Blended Learning grammar correction. However, it was found that a
minority of students did not use all the applications as they were not ‘obligatory’. This reveals
that an autonomous learning mindset is yet to be taken by these students. Nevertheless, every
LMS activity related to the book was done by the students. This leads me to think that students
only worked on these apps when they were told that they would be evaluated, which is contrary
to idea of self-learning.

Altogether, after observing the dynamics within the classroom and in the students’
learning autonomy, it was possible to foster writing skills through Thinker, the applications and
links to different educational content regarding topics they had previously expressed to like. As a
general idea, it is possible to say that students writing skills abilities where until some point
influenced by the use of different mobile applications, of course understanding that its meaning
became more important to the students as the presence of the teacher and evaluation was there.
In conclusion, a considerable amount of students seemed to be more participative in learning

with the aid of the teacher than by themselves with the apps.
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6.3 Process Based Approach

It is possible to say that students had a positive outgrowth process throughout the course.
The students were able to shape their writing skills throughout their different submissions, since
drafting and resubmission of their own texts allowed them to have a space that was not
previously conceived in this course in order to reflect on their own mistakes. The support that the
teacher provided in terms of grammar related or narrative related problems gave the students
control over their writing. Due to this, there was progress in students’ understanding of
coherence and cohesion, main concerns for both the CLE and this research.

Furthermore, assessing students in their different specific issues in terms of writing skill
would have been extremely difficult to accomplish due to the short amount of time provided
during face-to-face classes, therefore, utilizing technologies that enable students to have
communication with the teacher becomes of great importance to a process based approach in
order to have a follow up of the students’ evolution as well as for the students to keep track of
their own weaknesses.

In terms of feedback, the students were more prone to listen to the teacher in both face to
face sessions as well as virtual feedback. Teacher provided feedback was more meaningful for
students as most of the resubmissions corrections came from teacher assessment. For this reason,
this study proves that the effectiveness of a Process Based Approach to shape students’ writing
abilities mainly consists on the students’ receiving feedback from different sources being teacher
feedback the primary source of information in order to redraft their texts.

Additionally, it is necessary to state that a Process Approach requires a teacher to solve
questions that the students might have. In this study the role of the teacher in the process of the

students was essential. It was observed that students’ autonomy was only acceptable, they tended
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to develop exercises directly requested by the teacher. This becomes a new problematic to take

into consideration.

In conclusion, as teachers, not only do we need to assess students in their learning, but
also we must teach them how to learn autonomously by providing the right tools and strategies
contextualized to their specific needs. As for now, the students observed need to develop a
receptive attitude towards using applications as a complementary activity to their language
learning process. Due to this, it is possible to think that no process based approach can rely

solely on the automatic feedback provided by applications
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CHAPTER VII

Conclusions
This chapter contains the conclusions after the implementation and analysis of the data collected.
These conclusions are related to the objectives of this research which seeks to observe how basic
1 EFL students' written communication skills are shaped when using mobile applications within
a process based approach. As a result of this research, the following conclusions were made.

Firstly, the objective of assessing students in the creation of narrative-descriptive texts of
events, past activities and personal experiences, family, living conditions, and simple imaginary
biographies and stories is analyzed to identify the extent of the effect of this research on students.
When the process of the students is observed it becomes evident that the students’ writing went
from describing using isolated sentences to producing complete paragraphs. The exposure to
online texts as examples and feedback from the apps and the teacher gave students the tools in
order to achieve this objective.

Additionally, there was a favorable result in terms of narrating an imaginary story. The
students were capable of creating their first book in the form of a short story. Before the
implementation of this research, students were not required to do such tasks, however, by the end
of this study they had the necessary knowledge towards describing past activities in the form of a
short story. The impact of this research on this specific objective is substantial and promising for

their learning future.
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As a conclusion of this objective, the students are now more aware of the requirements
for narrating and describing past events than when observed before the study. For this reason, the
approach used in this research deems to be recommendable to tackle this goal.

With regards to the analysis of changes in students' cohesion in terms of basic cohesive
devices in written discourse such as contrast and addition linking words, the students were
capable of significantly improving their cohesion in their writing skills owing to the stimuli of
apps, teacher feedback, and peer assessment. The aim of this objective was to observe shaping in
students’ cohesion through the use of logical connectors. After the analysis it can be concluded
that students were more spontaneous, accurate, and sensible in the use of these devices at the end
of the process than in the beginning.

Moreover, students started integrating these logical connectors in their oral production as
a consequence of the focus of this study which targets cohesion. This way students became not
only more cohesive in their writing, but also, in their speech. This result shows how suitable this
approach can be for teachers to use it when facing a similar issue in their classrooms and how the
expected impact can exceed prognostic.

When it comes to examination of the usage and changes in grammar systems, patterns
and rules according to the content of the didactic sequence, it is concluded that there were
prominent positive alterations in students’ grammar coherence. In this objective, the content of
the students’ drafts in terms of the grammar content of the didactic sequence was analyzed in
order to observe if students had less difficulty using the grammar systems studied at the
beginning when compared to the end of the research. The balance indicates that many students
who struggled with some specific grammar were able to overcome these problems due to the
grammar focus that this study considered. The color coding grammar correction approach that
was sent individually to each student turned out to be a well-structured manner to provide

specific feedback on grammar mistakes.
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Furthermore, when analyzing how the pre-selected and student selected apps helped
shape the students’ writing, this becomes a matter of individualization of learning. In a general
perspective, it is agreeable to think that these apps facilitated students with quality input in order
to enhance written communication skills as well as other communicative skills. Nevertheless, the
attitude of students towards learning with these apps becomes of high importance since not all
students have the sensibility to use apps in a profitable way.

Furthermore, the students’ perception towards the outcome of the process, in terms of
their writing skills and the influence of the applications, resulted positive (Annex 6). As it can be
seen in the students’ self-evaluation, the students observed a favorable aftermath when using
Applications and smartphones as part of the course. Furthermore, they were always proposing
and mentioning different ways in which they could use their smartphones to learn English
showing that this tool can adapt to different learning styles.

As a way of conclusion to this chapter, it is resolved that both teacher and students
detected the success of the objectives of the research. With this results, it stands to reason to
conclude that the range of possibilities that are opened when using smartphones proved to be a
set of tools in order to shape EFL writing. Additionally, teacher literacy for creating or using
online platforms is of an ever growing importance nowadays. Blended Learning is remarkably
motivating for students to be in charge of their own learning and teachers need to empower

students by giving them the right tools to do so and fostering autonomy in the long term.
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CHAPTER VIII

Recommendations
The current chapter is dedicated to provide proposals with respect to the use of M-learning for
further research. The recommendations stated here seek to improve pedagogical intervention
dynamics as well as becoming a starting point to reflection on the current status of apps and
platforms in EFL classrooms.

Firstly, it becomes necessary to take advantage of every learning strategy when facing a
group of students whose interests and learning styles are multiform. Teachers need to adapt to
the way students learn rather than students adapting to the way we teach. For this reason, it is
necessary to try as many approaches as it is required to reach an efficient learning environment.
This study concludes that M-Learning has the potential of becoming exactly what students and
teachers need in order to overcome many types of obstacles such as lack of time or failure to
follow individual performance.

Besides, the CLE considers within its grading system the use of an online platform. That
is why the CLE should realize that using an online platform requires a contextualization for
students to relate to this online learning in order to achieve meaningful learning. Students tend to
think that platforms are not adjacent to their learning process if they do not offer content that
represents something they understand or feel part of their lives. Therefore, this study proposes
that the CLE not only permit students to use apps for their learning inside and outside the
classroom, but also that a CLE app or platform be created in order to allow that students feel this

Blended Learning process as a personal and inherent way to learn languages.
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To conclude, nowadays smartphones in school seems to be a problematic for many institutions
and is understandable why. Regardless, instead of assuming a banning position towards using
smartphones in class, educational centers such as schools and universities have the debt of
teaching students how to use their smartphones to foster autonomous learning.

Furthermore, important pedagogy universities like the Universidad Pedagdgica Nacional
need to take a stand on this topic and propose teaching models for M-learning to counter a rather
simplistic view towards smartphones in the EFL classroom. We need to be the engine of a highly
profitable educational mechanism, not the unmindful stop sign that curbs the development of M-
learning in Colombia.

In conclusion, for the upcoming researchers | recommend to continue looking into
strategies to implement M-Learning in the EFL classroom. When technological evolution is
observed it is possible to state that technology has always been allied to Education. History gives
us grounds for believing that this affinity is not ceasing any time soon, therefore, we cannot turn
our backs on all the steps taken to bring us to this point. Instead, we need to pave the future of
this interrelationship by cultivating a self-learning frame of mind when using technology in the

classroom.
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ANNEXES
Annex 1. Centro de Lenguas’ term.
This evaluation corresponds to a term held during the observation stage. The majority of students

had more difficulties achieving the goals of the writing part of the evaluation than in the others
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Annex 2. Thinker Interface. Found at thinker.moodlecloud.com
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Annex 3: Common European Framework of Reference. Written production descriptors.
This table contains the requirement to meet at level A2. These objectives were considered a

starting point to set the objectives of study in order to follow the guidelines given by the CEFR.

78



['WI1] OVERALLWRITTEN PRODUCTION

C1 | Can write clear, smoothly flowing, complex texts i an appropriate and effective stle and a logical struchure
which helps the reader ta find significant points.

C1 | Can write clear, well-strenired texts of complex subjects, underlining the relevant salient issues, expanding and
supparting poinis of view at some length with subsidiary points, reasons and relevant examples, and rounding
off with an appropriate conclusion,

B | Can write clear, detailed texts on a variety of subjects related to his field of interest, synthesising and evaluating
informarton and arguments from o number of sourees

Bl | Can write straightforwand conmected hexts on a range of familiar subjects within his fiefd of interest, by linking a
series of shorter diserete elements imo a linear Sequence,

PWIAZL) . , .

A (IE d Can write a series of simple phrases and sentences linked with simple connectors [ike “and”, “but
and “because”,

PWI-ALL-
Al | [CPWEALE] Can write simple Bolated phrases and sentences,

Note: The deseniptors on this scale and on the wo sub-scales which follow {Creative Wniting; Reports &
Essays) sub-scale have not been empirically calibrated with the measurement model. The deseriptors for these
three scales have therefore been created by recombining elements of descriplors from other scales

CREATIVE WRITING

2

Can write clear, smoothly flowing, and fully engrossing stories and descriptions of experience in a sivle appropriate

to the genre adopted.

1

Can write clear, detailed, well-structured and developed descriptions and imaginative texis in an assured, personal,

natural style appropriate to the reader in ming.

B2

Can write clear, detailed descriptions of real or imaginary events and experiences marking the relationship between

ideas in clear cennected text, and following established conventions of the genre concerned.

Can write clear, detailed descriptions on a variety of subjects related to his/her field of interest.

Can write a review of a film, book or play.

B1

Can write straightforward, detailed descriptions on a range of familiar subjects within his field of interest.
Can write accounts of experiences, describing feelings and reactions in simple connected text.
Can write a description af an event, a recent trip - real or imagined.

Can narrate a Story.

A2

Can write about everyday aspects of his environment e.g. peaple, places, a job or study experience in {inked
seniences.

Can write very short, basic descriptions of events, past activities and personal experiences.

Can write a series of simple phrases and sentences about their family, living conditions, educational background,
present or most recent job.

Can write short, simple imaginary biographies and simple poems about peaple.

Al

Can write simple phrases and sentences about themselves and imaginary people, where they live and what they do.
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Annex 4. Students’ Production. Thinker. Found at www.thinker.moodlecloud.com
The following texts are submitted as excerpts of the students’ process. They show the edition of
the same text to show shaping in students’ writing. They are taken from the texts submitted to
Thinker and they follow the skills of the shown as examples in the data analysis. Three texts per

student are attached, these correspond to Story Instructions 1, Final Draft and Scrat-astrophe.

Student 1. Joseph’s Adventure

My character is a ghost and his name is
Jossph. He was a boy bafors he disd, he
wiad of dork skin, he had dark brown haie,
his oyes was blue, he was low sire and
thin, and he was twelag ysais old when he
died. His principal purpouse was help 1o
hie peopli through b frkend. When he waE a
child, he wanted 10 be a doclor but he
could nal because he was a vietim of o
traffic accident. in his ghost lile, he usually
gel up &t aeven o clock, make his Bed and
v a breaklast at eight o clock. Nomally
e go oul from his house ot eight thirty
after taking out his dog Max. Abways he
ChFE3ng the magic porlal 81 nine o clock 1o
meet with his best friend that is called
Sarmuel. Normally Joseph go 1o the schoo
with Samuoel up 19 Two o clock that he
finally héa closs, and usuadly they Qo 1o the
samoel s houss, have a lunch and dink a
#eft colfes and at four thirty they are ready
16 help the peoph. Always thy da this until
sl o chock, because is ihe time when

Joseph have 1o cross the magic ponal. He

JOSEPH'S DALY ROUTINE

My Cha 2 (oSt 1 ame 5 Josegh e
S 2 00y Defore he e B was of whie Sin, he
193 Gk brown Ao v eyes weve Do, fe it
S0 300 1 200 N w hethve yeas O when
D G0 HS pARCEN pupose was heping propie
Brough 3 Fend When he was & Chid he wanied
10 0e 3 Gocker Duf e Could fot Decause he w3
VoI of 3 i ot

s ghost Me, e Uity ety Normadly Josep gets ot e 1000 w8

9 500 Rk ks Samuet o 10 UCKK Dt ety
b i s et o et ca sy ey 0 b De
ook Normaly b goes o '}'J‘ Samue’s s, e kch M0 ek 3
N house 2 ot By e WL sof cooe and o ey ey e
Sy Ot s o Max Aways ey % bep e pecple Aays ey &0
he Co8se8 e magC jors X et 53 000K, Decaune 1 D
e 00 e WP s et I when ossgh s 1) O D
Yrend I 5 Cated Samund mage pord
He amves 03 house 2 3even

ety pvs W M e b
v, WS TV tstes s
e 20ty e o

e il s atba

by Samuel Delgado Alarcon -
Thursday, June 14, 2018, 6:06 P

In this book you are going to find
funny and short stones of a ghost
that is called Joseph and Samuel
hs friend, In which the principal
purpose that they have is help to
the people and make them thesr
friends, but they have to put face
10 face with some villains and evil
people, nevertheless they can
know some Interesting amazing
and famous people

Dare 1o read it. you will pot regred
and you are going to find greot
and wonderful stories

Permalink | Edit | Delete | Reply

= the summary of Camegre



Student 2. Let’s Change

MY CHARACTER IS:LAUREN SHE I5 18
YEARS OLD.SHE HAS GOT LONG AND
CURLY HAIR , BLUE EYES, WHITE

SKIN HUDE LIPS, SHE IS YOUNGAND A
PRETTY WOMAM.

SHE IS

HONEST,COMPETITIVE FASHIONISTA CUT
ELOVELY.AND 50 FRIENDLY

EVERYDAY SHE WAKES UP AT 7:00
OCKLOCK EVERYDAY, SHE GOES TO THE
SCHOOL AND EVEN THERE EVERYTHING
WAS NORMALBUT SUDDEMLY SHE CAN
FLY IN THE HOUSE, BUT THAT WAS OHLY
IN THE DAY , SHE HELPED WHOEVER
NEEDED IT , BUT SOMEONE DAY SHE WAS
NEEDING HELP , BUT NOBODY HELPED
HER 50 SHE DECIDE TO BE A BAD GIRL
AND FROM THERE EVERYTHING STARTS
TO CHANGE , NOW SHE WASNT
BUILDING HER CITY,SHE WAS
DESTROYING IT LITTLE BY LITTLE. THE
WHOLE CITY WAS TERRIFIED TO SEE HER

My main character is a panda and his

name is sparks

Its physical characteristics are

s small

it's chubby

it has large eyes

big ears

white teeth

It iz distinguished by its small white
spots, this is not so common in
pandas why it makes it mane special
your personalily

It iz tender

juguenton

friendly

sociable

hils routine is

he always wakes up at eight thirty in
the moming

he stretches his arms and legs

s |et's stait ...

MY CHARACTER IS:LAUREN SHE
IS 18 YEARS OLD, SHE HAS GOT
LONG AND CURLY HAIR, BLUE
EYES, WHITE SKIN, LIPS, SHE IS
YOUNG, AND A PRETTY WOMAN.
SHE |5 HONEST, COMPETITIVE,
FASHIONISTA, CUTE, LOVELY,
AMD SO FRIENDLY . EVERYDAY
SHE WAKES UP AT 7:00
OCKLOCK EVERYDAY, SHE GOES E
T0 THE SCHOOL AND EVEN
THERE EVERYTHING WAS ﬁ
NORMAL BUT SUDDENLY SHE
COULD FLY IN THE HOUSE, BUT
THAT WAS OMLY IN THE DAY,
SHE HELPED WHOEVER NEEDED
T, BUT ONE DAY SHE

MEEDED HELP , BUT NOBODY
HELPED HER 50 SHE DECIDE TO
BE A BAD GIRL AMD FROM THERE
EVERYTHING STARTS TO

Student 3. Sparks and his Earth in danger.

1 chapter

rmy main character is a panda
and his name is Sparks

s physical characteristics
are

itis small, it's chubby. it has
large eyes, big ears, white
teeth

R is distinguished by its small
white spols, this is not so
common in pandas why il
makes it more special

yaur personality

is

tender, playful, friendly, sociab

le,

his routme i

he always wakes up at eght
thirty in the morning

Let"s change
by Mafiana Salazar Flores
Saturday, June 23, 2018, T:16 AM

My story is about a nodmal girl
thal discovers that she has
powers | therefore she decides 19
sanve her city, she always helped
peophe , however one doy.she
nieded help bosides no ong
hiebped hed honce thi decude 1o
destroy her city and Batirman
helped her doing that , thesetone
she folls in lowe with Batman ,
however Batmman rejected her , 5o
she decide 1o ba worst than ever
Jwmreer Wonder Woman airives
In London and she won the batlle
versus Lawen | however Lauren
decided 1a be & good gid and she
wll get mamed wath Batman and
thery waill be a happy family,

Parmalink | Edit | Delete | Reply

= Thi unexpected

LT D )

EUmMmiany

Ky book is about a panda his
nami 5 Sparks a day he goos 1o
celebrate his birthay also he is
found with the dry rver and
goes to the city to work for
finding help and recovering his
Jungla

After they find a zombie besides
help 1o cune him foe retum 1o the
cilly he and lis lnends [ Mareo,
Kika, Tita) created a compaign 1o

finigh the contamination
Permalink | Edit | Debele | Reply

= The Joseph's adventures (Summarny)

SUmany *

FIRAL DRAFT
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Student 4. Lena

TIT LI | Lot TeRT TRRCMTTT

¥ou name is lena

She have gieen eyes

She hawe bight hai

She is very fun and Triendly
She likes play soccer

She likes chal in the celphone
She likes trawel

In the week she always

Go Lo school

Chat in the celphone
Watcht.v

Lisien music

Malke homeworks

She |z tenth grade

Annex 5. Teacher color coded individual virtual feedback.

Her noma is Lena she is 16 years
odd and she is in thenlh grade she
is @ boautiful girl, she has green
eyes and light hadr,

Sh 18 very funny and friendly, in
heer free time she likes to play
soccer, chat in the celphone and
travel.

Thie Lena's routine is always go ti
schoal in the mommings, when she
arfives 1o school she walch Ly,

Listen music chat in the celphong
and makes homaeworks every day.

Paragraph 2

Lena iz new in the achool she has
TR MRS

| 'wias bost | neadend 1o Hind room
10E -said Lena

Heflo my nam is Sam welcome
1o school. How can | help you?

Celeile

by Celeste Cormefio rico
Wednesday, June 20, 2018, 5:41
Pt

Lena is a sixleen years old, she is
v in the schaol and he s lost
and a girl help she

Her namie s Som and they are
friends. A day they meet a girl her
name 15 Dalla, Dalla wanls do
ek the Friendship of Lena and
Sam but she doesnl achive It

Lena and Som are eating an ice
cream, Sam tella her sha is going
to travel and she never comes
sk

Cove wear later they meel un
Machupichiu

Permalink | Edit | Debete | Reply

= gamy and the seven wonders of the

The following screenshots were taken from the virtual feedback given in the draft 2

FHEJOSEFH'S DAILY ROUTINE

Wy charcter i5 a ghost and his name 5 Joseph. He was a bay
befon: he died. he was of dark skin, het had dark trown hair, his
VS wene biue, bt was short and thin, and he was hwehee years
okl whien he died. His principal purpose was. heiping peopls
through a friend. When he was a child, he wanbed 1o be a dochor
bt e could nol bexcause he was & vichim of a traflc accidend. In
his ghost le, he usualy QEts up at Seven o'clock, makes his bed
and has breakiast al eighl o clock. Nommally he goes out from his
house at exght thirty aner tEking ot his Gog Max. Always he
csses The magec poral at ning o'clock 10 mest with his best
frend that is called Samuel. Nommally Joseph gets ouf the school
with Siammel af two o'chock Bhat he Bnally his class, and usually
they go to the Samuel’s house, hawve lunch and drink a sofl coffee
and at lour thirfy they ane ready ko help the people. Always they do
this unil 5 o'chock;, Decause it is the time when Joseph has o
ooss he magic portal. He armives Bo his house af seven thiry,
pays with Ma, he has dnner, walches TV, brushes his leeth and
normally he: Qo5 1o his Ded at nine o chock

THE LUCAS'S ADWVENTURE

T neizd iy, & 'wans @ windy and rining day and Joseph was
thinking that he: and his best fend Samued can'T help fo he
pecpie, 50 he calls by cell phone 10 Samuel 10 explain fis point of

doseph - Himy friend Samued

-Samisl Hi Josaph

Josph 1'r hinking hat we an'T 9o 1o help e peogie, Decauss
e il Wheler BAT i auf [l

-Samued i doesn't mailer. because IS raning bl cur duty is T8
Fegip-ie-the peopic

Joasph 1175 ok W ane (oing 1o 00 B even Though Rs-deng
THERE 15 2 evi- TERRIBLE weather

=Sl ak, | wiit Bar you in Bhe central park at ten achock
Joseph ok, bye

A1 1en o'chock My med in e pank, and they were walking shen
ey el with Pedra, [Jlluel’s fiend, but he was crying because
s dog was kol and 8 was raning. Al the children candis-ses o
Jeseph and immediately Joseph and Samued begin TOURER
WPedo find his 40 Samuel GUESTIoNS b0 the pedie if someans
hag seen k-LUcas e Pedro’s dog, and 8 neighibor says 1o ey
fnat she listened a dog fhal was barking on the otfver street. Padro
was very happy and ey was o find it

Pedra: - jLucaaas!

Samisel - jLucaaas! . Lucaaas)

JoSeph . jLsCARASN | jLUCARAAAAMEN
Samuel Pedro, ook at that. . it isn Lucas?
-Padro: Oh my God, yes itis

ailn e hakes Ao aiunn R v hesen§

82



ground, and all the AREMOocn they Wens pliying Socoer with James
and Falcao,

At Nl gy James Irviles f-Samisel and Joseph o Gemmarny
o knew She Bayern Maunich team. They raved in aFpiane dunng
approadmatedy bwehve ROUrs 10 Bnally e and play socoer and
know FOR THE first time the Bayemn Munich team

THE REAL LIFE MOVIE

Onie diry Joseph and Samisel wene walking on fhe stieel when
thesy met 3 villain that they diant Know, however he did know Mem
Deciuse M Nad Caursd (e SCCident in which Joteph disd. in the
it wilry e wallin libely Bad mdce Pe-Samieet's e 5 b
difficu because he wanbed o fuifill & wish; but Samuel couldnt
e i because the villain alse died in Me same accident of
Joseph. Addmionally one day the villain appeansd in his mimor and
he Ehrgatened him with death i he didn't et 1o the precious red
sphere of etemal 18e and IF Samueel got 1, 1R vilain and Joseph
Coukd go ik 10 Iive, Theredone Samuel acoepied his proposal
and he decided 10 Eace hat chalénge:. he went through many
obstackes and wenl though many 1emiying places, But e only
thiought about doing it to Save his ife and help his fnend Joseph
Thisy found this exact where thi sphere was, but only Samuel was
Wi Wil his ingerpiing Coukl open the doar 1o obtain S0 precous
treasure, SArmoel gives o the llain e sphene and (e vilsn
disappears. Submequenty Samosl thinks that the vilain wouldnt

T = = P T P P e

e let's start
MY CHARACTER IS LAUREN SME IS 18 YEARS OLD, SHE HAS
GOT LONG AND CURLY HAIR | BLUE EYES, WHITE
SKINIIPS SHE 1S YOUNG AND A PRETTY WOMAN, SHE IS
HONEST,COMPE TITIVE FASHIONISTA CUTE LOVELY.AND SO
FRIENODLY . EVERYDAY SHE WAKES UP AT 7.00 O'CKLOCK
EVERYDAY, SHE GOES TO THE SCHOOL AND EVEN THERE
EVERYTHING WAS NORMAL BUT SUDDENLY SHE GAN
COULD FLY IN THE HOUSE, BUT THAT WAS ONLY IN THE
DAY , SHE HELPED WHOEVER NEEDED IT , BUT ONE DAY
SHEWAS NEEDING HELR SHE NEEDED HELP, BUT NOBODY
HELPED HER S0 SHE DECIDED TO BE A BAD GIRL AND
FROM THERE EVERYTHING STARTS TO CHANGE | NOW SHE
WASN'T BUILDING MER CITY,SHE WAS DESTROYING IT
LITTLE BY LITTLE THE WHOLE CITY WAS TERRIFIED TO SEE
MER GO THROUGH THE STREETS BUT SOMEONE HAD TO
PUT AN END WATH-TO THAT

e war and love

JDUTen Was S0 Jesroyed | SHEWAS NEEDING HELE SHE
NEEDED HELP, but no 0ne Daveved her, but that day someone
Was Coming | he Waswaning -WANTED to go (o help lauren o
destroy the workd startng rorfiiiilion . where sne was | mat
chacacter was BATMAN, the one who &'so had been rejected in
France when he needed heip, as some savd fogether with hunger
and e desire 10 &t and from Ihere NOING was Ihe Same agan
trom the london oty out i en 2 soent so much
bme togethey, At see batman only 3$ & fnend, she
WSS &1 JOve wilh DAIMan, DUt She did NOt Know how [0 say &, she

WIth N UneXpeched SUrprise, M takes out his weapon and hits kim
@ few Shoks and sadly lakes Samuels e

FEEDBACK
= Don't use THE for names. Ex FHE-Joseph's
Adventure
® B careful with the capital ketters for the names
» Dol use TO afler modal verbs. Ex He can lo-Swam
This is becoming really, really inberesting. A red sphere of
etemal life? Would you like one? | would

but she decided 10 fel em that same day , and she sacfiatman |
m in jove with you , ( iove you and | JonT want Ihat I changes
the refationship between us Jur batman s TOLD nediren )
aoNT Know wihnal 10 say | | INnk that you are confused Decause we
Spend & 1ot of ime fogether | and A's beller 10 stay away for 8 bme
and Ganty your ’KIeas | 30 lauren dnt say SomeiNeg- ANYTHING
and she et the room

* gin power

Snce lawren was bt with badman, because he repecied hev, she
mieeds 10 e worse han ever, made BEHER master plan and was
executing # fo the jeffer, buf when the plan was about fo wn, @
Suparheno called Wonderwoman, and ance Wonder Woman
appeared, and no one 15 afrad of lswren, bot Lauren was not gong fo
.suy with hev arms crossod, thed ho Degan o plan his mesier plan
was 30 sfrong . 50 £ was vevy dfficult fo
Moyw.whummrgoowwmy St wonder woman
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everybody laughs of lauren when they see hec  she think s ime fo
ove up but

Let's change
.

Lauren wias oestroyed because wonder woman WISWON the batve

, hence she decided 1o be 3 good gil at keast for 3 time , she

1 chaples

ity miain charscer & & panda and his name is e its prysical
eharaciefiatics afe it small. iTs chubly. 1l has Laige syes AND

big ears
whie leein

11 b5 destingueshed Dy 05 Small whiid: Spots, Iis 15 nod 50 Common in
paardies Why It makes il mone Special

¥oUr personalfy

1 b terder

pguenicn

riendly

sociabie

s routine i

e ahwatys wakiss up 31 eight Thifty 1 the medring
e stretchies his anms and kegs

5pans fises 3 nine o'clock

i Eakes his bresaidas] which IS orange |uice, husvos ranchesos,
Toast with marmatade

Sparks 1akes 3 bam in her fub with bubbies

i ware. Bt Bruniibe neanns chil 3nd R iant

characier , she was going 10 winBEAT wonderwoman
nonetheless nobody knows that herefore | she had 10 act ike a
Good girt | that was very soery for il that she had done | that was
&1 that peopie thought in this moment . neverthekess nodody
©pecied was she was going 10 30 In one month

FEEDBACK
o Be careful with the punctuation. Remember that you
must leave a space after a comma Ex. SHE IS
HONEST, COMPETITIVE, FASHIONISTA, CUTE,
LOVELY, AND SO FRIENDLY
o Don’t use the past continuous with verbs ke want or

need Ex waswaniig. | wamted

o Use capital letters for the names of everybody and the
countries 100.
o Sometimes you speak about Lauren as a “‘HE" Sheisa

gin nght?
o MayDe you Can use more Jogical conNectons: However,

theretore, additionaty, etc
Vety good jobl | hope Batman loves her back coe day! )

spanis calls his best menfllb 1o 9o o schoal together

P mekexts s riened and thery (ke the bus

P enilers thé School o quarter o bsn

afler leaving school

P et e School again with s irend and théy 1ake ihe bus
s reachies o HIS Rouse

o Taers Mits unch i i chicken, canmal, rice and ofange juice
P o S Fies o Lasks

spans goes out o piay soccer willllex

P I Eakeg 3 coiffes

Pt waahess s feeth

he: goes fo his bed

spcaiies, piad e it betode dieeping

he skeeps

2 chaples
Friday, tarch 2 of the: Yol e spanks monkeys went & his
school and met his best fiend Kia he elephant, they went o the
school Together, 10 be at he entrance of M school Kika lokd

It escape (o the rver and he answered that e could not
Ferraires his had an imnostand avam and Kika Ascidasced nod In
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o Correct the first chapter. Don't make a list. MAke
a paragraph with punctuation. Ex: My main
character 15 a panda and his name IS Sparks. Its
physical charactenstics are it is small. t's
chubby It has large eyes AND big ears.

o Be careful with the capital letters for the names.

o Please use punctuation. In the third chapter there
1S NOt @ CoMMa of & Penad

Her name s Lena she i 16 years okl and she iz in tenth grafll]
I 3 beaustul ginl, she has green eyes and lght nair.

S t5 vty Ty 2 Iendly. in ner ies ime she Bkes 10 play
soccer, chal in e celiphone and traved

I 'was lost | neeced ta find mom 10€ -sad Lena-
Hella iy name is Sam welcome o school. How can | help you?
O BNk YU My Name ks Lena Fm kst you can help me b find
rocm 10E

SuEe Come on, Now Ol are you Lena?

| am 16 years cid, and you Sam?

| am 16 years oid

o You are using too much translation. | am not
GoiNg to continue correcting because Google is
doing averything

O Lena book 3 this ginl -53sd sam-
O She 15 Diala S is in our School in the Biology class-said
Léf-

Hi girts fmy name is Dala fm al your schookaaid Dala.

ik Draila ity name & Sam and She i Lena-said sam-

Dl vl 30 yiou K o 30 0N YOUY e 1ime?.43id Lena-

1 b ol ing ers vl ball and teotbal and | R
B a0 Daia-

W5 wonderha -5ad sam-

Do you want 1o go §o the cinema?-said Lena-

Y5 come on -5akl 53m and Daila-

1M THE CINEMA, .

Hey Daila do you wand 1o be our end?-5aid Lena-

Of course -5k Daila-

O3 Sam-

THE MEXT WEEK.

Lenal Sam bokl me that you are ledious ard that you &1 know
play socer-sar Daila-

Wnat? Rigally, ' visry 53 5o you IOMOnow.-2aid Lena.

Daila s running for he neat class. 1o continge beeaking he
trierxiship of Lena and Sam

Hi S how are you-aid Daila.

Hielho Diaila Fm fine -5360 $am-

Sami Lena told me that you are Bzy and very jealous-said
Daila-

Rizally7? It's horribse 56 you Omamow-said Sam-

Thi plan is perfect-s3ad Dala-

Fom ihen ok S3m and Lena have not spoken

THE NEXT YEAR ..
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\What shoes?-said Lena-

1 ke the converse-said Dalta-

IN THE GRADUATION

Hi Sam-said Lena-

Hi Lena-sald sam-

How &e you?-$3id $am-

Fine and you?-$aid Lena-

Sad-said sam-

Why?-5aid Lena-

Because we do not talk anymore and we aren’t friends-saxd
sam-

m also sad and | found out that Dada Fvented a gossip about
us

Do yo want 10 be my fend again?-sald Lena-

Yes yes yes 1 love you-5ad sam-

We have 10 tell her that we are not her fnends -5aid Lena-

The Next day

|Datal-san) sam-

Hi girts how are you-said Daka.

Hi Daita se are very good but we're not Going 1o fNaneo Friends
anymore.sad Lena-

What's wiong with em?-saki Dasia-

You have dretayed us-sak! Lena-

But | have not even done girs-sakd Daita-

You know betler forget It we are no longer nends-said sam-
And they 6o 2 Big mistaie they do not know what wailts them-
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We're going 10 the catetery -said sam-

Yes this is 3 good idea-said Lena-

1 hour kter

Lena | have 10 tel you something -5k sam-

What's up-sad Lena

Fiest 1AM I 1o v IO of the word
Second I'm sad for Daka

Third: | will neves go back

What?.53id Lena.

1 S0y Said Sam.you Know IRt you Can tust in My-<aid Lena.
Yes, | know -said sam-

Because you di not rust i my?-sad Lena-

1 don't have I6ea-sakl sam.

Ok and when you leave?.sad Lena-

Today at 6. 30pm -sakd sam-
But let's continue bengliilincs? - sad Lena-

Yes yés -sa sam-

But If you already go-sai Lena-

Yes bye tye | LOVE YOU BEST FRIEND-sakg Sam-

FEEDBACK
e Remember in English we only use one exclamation
mark Ex: She is herel
o Punctuabion is really mpoctant check the red

heghlights.
e Be careful with the capital letters for the names and
you use capatal letter for things that don't need that

Annex 6. Students’ survey.
This survey contains the auto evaluation of the students. Also, they wrote their opinion about

how to learn with smartphones.
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Annex 7. Color code Key.
Color key utilized to understand the feedback given to students via Thinker to work on class and

virtually.

- =
Color code

KEY

Follew this celer cede +o understand

the feedback of your beok.




Annex 8. Interests and technology availability survey.

These are surveys done before the implementation of the research. The students state in here
their favorite topic, free time activities, and device availability.
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Annex 9. Field notes

These are some field notes taken during different stages of the research. They encapsulate

dynamics observed in the classroom.

Class 11. October 14th, 2017.

Topics: Lesson 4a. Have you got a family? Lesson
4b. She's got brown eyes.

Objectives: To talk about my family, to use have/
has got, to talk about appearance. To brainstorm
ideas about their final project.

Today the class is very quiet. They seem to be
attentive but they are not answering the questions
that they teacher asks. The students are getting used
to not answering individual questions and the same
students talk all the time. The teacher explains that
there is no difference between have got and just
have. The teacher asked one student that has a good
level to describe one of her classmates. The teacher
encouraged the student to say more. She used an
example to let them know which is the type of
sentence she asked for. One student said a sentence
correctly however his example wasn't about physical
appearance so the teacher asked him to do
something different.

One particular student was eager to answer however
the teacher did not allow him to answer each time. It is
important to give each student a moment to talk since
choosing the same student again and again could make
other students feel they are not participating in the
class. Nevertheless, keeping track of who has talked
and who hasn't,requires great leadership skills.

Class participation is necessary since there are few
moments where students can speak but | have noticed
that voluntary participation is not so common in this
group. The same students, the minority, raise their
hands to speak but | cannot so ice that the majority
almost never participate until the teacher asks them
directly. This sort of participation could be encouraged
more so every student feels included.

Field note 13. May 19th, 2018.

Top 5. Writing exercise. Students were given an
activity to do any day they could but as well | told
them | would be connected on the platform during
the normal schedule of the class in order to answer
any questions they had about the activities I left
them on the app. This idea of everyone being in the
same app at the same time makes them to
reconsider the idea of what is to be studying in a
classroom or studying in their bedroom. The
assistance online that day was of 8 students since |
established it was not mandatory, We
communicated through WhatsApp or Thinker and
we talked about mistakes on their writing exercise
and had individual time for correcting and thinking
about their own writing.

The reflection I got from this class can be
summarized as “how not to waste time”. Due to
elections, the classes would be retaken after 15 days.
Which is a lot of time when kids need to prepare for
the final evaluation. It was in this moment | realized
that the time was short and that we would need
another way to communicate and study. Luckily the
application can work as a tool to allow
communication during this long break. With
exploration I have found out new ways to see in real
time every character all the students type. With just
changing the window I can see all they write and
provide live feedback. In this class it was the first
time both students and | experienced an online live
class through a smartphone.
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Annex 10. Elias’ Universal Instructional Design for Mobile Learning.
Mobile Learning design paradigm by Elias 2011. Flexible use, simple and intuitive and

instructional climate principles were the base of the indicators to measure B learning.

- put content online - deliver content in the simplest
- provide translation possible format
- Use cloud-computing file storage
and sharing sites
- present content and accept - Package content in small chunks
assignments in multiple formats - consider unconventional
- offer choice and additional assignment options
infarmation = Leave it to learners to illustrate
and
animalte courses
- simplify interface - keep code simple
- offer offline and text-only options | - use opén-source software
- add captions, descriptors and
transcriptions
- allow students to edit posts - scaffold and support situated
- issue warnings using sound and learning methods
text
- incorporate assistive technologies | - use available SMS readers and
- consider issues of physical effort other mobile-specific assistive
- check browser capabilities technologies
- include study groups and tools - encourage multiple methods of
- easy-to-find links to support communication
Services - group learners according to
technological access and/or
preferences
- make contact and stay involved | - push regular reminders, quizzes
and questions to students
- pull in learner-generated content




Annex 11. Applications used in the course.
The following are applications used in the course as part of autonomous work. All these

application can be found at Google’s Playstore.

Dictionary

Visual Vocabulary
Duclingo

Busuu

Linking Words
English Listen & Write
Linkers

Word connect
Brainilis

MentallJP

Annex 12. Seow (2002) The writing process.
This diagram was taken as a reference to set the Process Based Approach and the stages of the

process of drafting in this research.

STAGES

PROCESS ACTIVATED —-©4—}

PROCESS TERMINATED
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Annex 13. Disefio y medicion Indicador Terminales por cada 100 habitantes

En el marco del Plan Nacional de desarrollo 2014 — 2018. MINTIC.

Equipos en colegios aio 2016

DEPARTAMENTO Escritorio Portatil Tabletas Total DEPARTAMENTO  Escritorio Portatil Tabletas Total
Archipiglago de San Andrés 75 563 404| 1.042|Bolivar 5152| 21327 26629 53.108
Vaupés 49 850 974| 1.873|Sucre 1.295| 10.100| 42220 53.615
Guainia 14 853 19852 2819|Cesar 3.037| 17.337| 35506 55.880
Vichada 13| 1626 1.306| 2.945|Boyaca 4.451| 22551 31.639 58 641
Guaviare 126 1.541 2.138| 3.805(Cauca 5038 25021 298326 59.386
Amazonas 49| 1.409 4.860| 6.318|Huila 3.576| 15058 40978 59.612
Arauca 475 4.626 6.440| 11.541|Norte de Santander 4.836| 19478| 36.643 60.957
Casanare 665| 6.000 7.388| 14.143 | Atlantico 9.402| 20981 30.646 61.029
Caqueta 1.088( 8.658 6.394| 16.140|Santander 9.606| 252901 32.712 67.609
Putumayo 996| 7.741 8.773| 17.510(Tolima 4533 17.830| 58539 80.902
La Guajira 1.032( 9.962| 12.697| 23.691|Narifio 3.891| 28914 50.747 83.552
Chood 387| 11.270| 12.310| 23.967 [Cdrdoba 2628| 23399 69.603 95.630
Risaralda 2486 9.834| 15987| 28.307|Cundinamarca 16.802| 31.504| 69821 118.217
Quindio 1.320| 5528| 24.752| 31.601|Bogota 52.634| 45431 20156 118.221
Caldas 2795( 14.057| 19435| 36.287|Valle del Cauca 25.268| 37.581 58141 120.990
Meta 3.243| 14.913| 25.256| 43.412|Antioguia 21.638| 69.657| 08853 190.148
Magdalena 3287 19.127| 26.893| 49.307 |TOTAL 191.888| 550.199| 910.118| 1.652.205
Fuente: Datos cbtenidos de Computadores para Educar
Informacion secundaria
Importaciones de equipos tecnologicos - DIAN, anos 2013 - 2016
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Fuente:Datos obtenidos de importaciones DIAN




