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Abstract 

The present document unveils a proposal of pedagogic and didactic innovation, which 

seeks to implement podcasting to improve Integrated Skills through Blended Learning in 

nine graders' students in Bogotá. The internet offers many ways to practice English 

interestingly. Podcasting seems a significant strategy to practice the whole skills. 

Accordingly, learners are expected to develop various activities linked to podcasts until the 

final cycle, which is the creation of a podcast, taking into account the elements worked 

during the whole process. All the procedure behind the creation of a podcast involves 

working the integrated skills collectively. Thereby, technology plays an important role in 

this proposal. By Blended Learning, there can be a balance in the use of technology and the 

classroom (use of technology in a face-to-face session). In the classes, the teachers can use 

technological devices such as videos, digital boards, computers, etc. Thus, it would not be a 

traditional environment but the mix of technology resources and a physical place like a 

classroom. Therefore, 10 classes of 45 minutes each were designed and divided into 3 

cycles with the purpose of improving integrated skills during and after the creation of 

podcasts by students. 

Keywords: Podcasting, Integrated Skills, Blended Learning. 

RESUMEN  

El presente documento da a conocer una propuesta de innovación pedagógica y didáctica, 

que busca implementar el podcasting para mejorar las Habilidades Integradas a través del 

Aprendizaje Combinado en estudiantes de grado noveno de Bogotá. El internet ofrece 

muchas formas interesantes de practicar inglés. Es así como, podcasting parece una 
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estrategia significativa para practicar todas las habilidades. En consecuencia, se espera que 

los alumnos desarrollen diversas actividades vinculadas a los podcasts hasta el ciclo final, 

que es la creación de un podcast, teniendo en cuenta los elementos trabajados durante todo 

el proceso. Todo el procedimiento detrás de la creación de un podcast implica trabajar las 

habilidades integradas de forma colectiva. Por lo tanto, la tecnología juega un papel 

importante en esta propuesta. Mediante el aprendizaje combinado, puede haber un 

equilibrio en el uso de la tecnología y el aula (uso de la tecnología en una sesión 

presencial). En las clases los docentes pueden utilizar dispositivos tecnológicos como 

videos, pizarras digitales, computadoras, etc. Así, no sería un ambiente tradicional sino la 

mezcla de recursos tecnológicos y un lugar físico como un salón de clases. Por lo tanto, se 

diseñaron 10 clases de 45 minutos cada una y divididas en 3 ciclos con el propósito de 

mejorar las habilidades integradas durante y después de la creación de podcasts por parte de 

los estudiantes. 

Palabras Clave:  Podcasting, Habilidades Integradas,  Aprendizaje Combinado.



 

 
5 

 

CHAPTER 1: THE PROBLEM 
 

Context - Target Population 

This proposal is designed to be worked with ninth-grade students from public 

schools in the city of Bogotá. The age range of these students is 13 to 15 years. During 

these ages, teenagers begin to have physical and cognitive transformations. Also, there are 

significant changes in intellectual and socio-emotional development. Following Tassoni 

(2016), during the thirteen-year, the adolescents start to have changes in their bodies which 

begin to resemble more of an adult’s body. In addition, due to these physical changes, they 

can have opinions in front of their bodies that could affect their self-esteem. 

 Young people begin to have behavioral and cognitive/intellectual changes. At these 

ages, youth can solve problems and develop their personality. They experience strong 

emotions and begin to feel very anxious occasionally. The emotions make them riskier than 

adults, which is why young people tend not to think before acting and making hazardous 

decisions. In fact, accelerated decision-making is related to the influence of their peers 

(Steinberg, 2005). Moreover, young people start to question themselves about what 

surrounds them and become more aware. These changes in adolescents’ cognition take on 

relevance in aspects such as, “long-term planning, metacognition, self-evaluation, self-

regulation and coordination of affect” (Steinberg, 2005, p.70). Also, they commence to 

think in an abstract way. Now, it is important to mention that at these ages, teenagers start 

to have different views about their behavior with friends and family. In agreement with 

Tassoni (2016), friendship is very important and the opinions of their friends and other 
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people could concern them. Besides, at this age their relations with their parents change, 

they start to argue with them and prefer spending their time with others rather than with 

their families. Likewise, their interests change. These adolescents develop the ability to 

think abstractly and start to show preferences for sciences and arts. Also, they show to have 

a good performance in some specific skills, whether drawing or computing. 

Concerning an environment in a public school in Bogotá, Riaño (2020), points out, 

on the basis of observations of a ninth-grade group, that, within the class were indigenous, 

Colombians, and Venezuelans students belonging to strata 1 and 2. This grade was 

composed of approximately 37 students. In terms of exposure to the target language in the 

school, pupils “attended to three hours of English classes weekly” (Riaño, 2020, p. 2). In 

relation to students, they showed great interest in working in groups, they like to share with 

their friends and socialize.  Thus, sharing rewarding experiences with their peers represents 

an important aspect in their lives (Vanegas 2020, as cited in Aguilera, 2021). 

As studied by Halpern, Heckman & Larson (2013), at this age, students have great 

learning potential. It is necessary to look for ways that they feel an interest to learn new 

things. There are factors that influence teenager's learning. For instance, motivation, 

"young people who are intrinsically motivated, learn more and at a deeper level" (Halpern, 

Heckman & Larson, 2013, p. 11). Youth can feel motivated by external factors (honorific 

mentions, awards), but this type of motivation makes learning superficial. Students will not 

involve the learning in cognitive processes. However, motivation matures thanks to certain 

factors such as, exploring deeper about a topic, experiencing competence in it, and the 

connection and interests in common they can establish with peers. Motivation continues 

growing when scholars make use of personal experiences, take ownership of the tools and 



 

 
7 

 

use them creatively. Bear in mind, this proposal can awaken adolescents' motivation since 

they learn about a topic they are interested in and must internalize the information and 

produce a podcast which implies the recognition and good management of tools. In this 

manner, “motivation to learn in a particular field (or setting) becomes strong and enduring 

as (and if) the activity becomes internalized and experienced as emerging from the learner 

him or herself" (Ryan &Deci, 2000; Hidi & Renninger, 2006, 2008, as cited in Halpern, 

Heckman & Larson, 2013, p. 12). 

Statement of the Problem 

Over the years, the government has worked on different plans and policies to 

develop competences and raise the level of English in the country’s students. Within these 

attempts, the MEN (Ministerio de Educación Nacional) created the Estándares de 

Competencia en Lenguas Extranjeras: Inglés, which established the skills that students 

must achieve at a certain level of schooling. According to Estándares de Competencia en 

Lenguas Extranjeras: Inglés (2006), 9th-grade students should be able to recognize the key 

topic or information in short conversations taken from real life. Besides, they should 

engage in communicative situations as well as handle conversations on a known topic. 

Moreover, they must recognize the parts of a narrative and identify the purpose, relations, 

and cultural elements in texts. Furthermore, students should be able to write short texts in 

which they can argue, describe, and narrate personal experiences considering punctuation, 

vocabulary, grammatical tenses, and spelling.  

In addition, on authority of the European Framework of Reference (2001), students 

with B1 level can understand the main points of matters related to their context. Also, they 
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can describe topics about their families, or talk about lived experiences, ambitions, plans, 

etc. In addition, they can produce simple texts related to their lives and they can understand 

texts that address issues with everyday language. However, according to different tests and 

evaluations, these goals are not frequently achieved. In this regard, Bastidas & Muñoz 

(2016) point out that despite the interest in studying English due to global demands, 

Colombia remains at an unexpected result. Colombia ranked 51st out of 80 countries with a 

score of 49.97 in 2016 which corresponds to a low level. These estimations are consistent 

with the diagnostic tests of the National Bilingualism Plan carried out between 2003 to 

2006 and the results of the ICFES from 2007 to 2017. The results indicate that students 

finished high school with levels amidst -A1 and A2. This is a difficulty that continues to 

arise. MEN (2021) published the results of the tests carried out in 2021, finding that the 

area with the least average is English.  

In this fashion, there are some factors that affect learning. For instance, students 

show low interest in learning English. According to Yepes (2015), students of ninth grade 

show a negative attitude to English classes and the learning itself. Similarly, students come 

to the classroom with a series of prejudices towards English due to negative experiences. 

Thus, their personal issues interfere with learning English, making it impossible for 

students to see the target language learning as important for their lives. 

Considering the previous ideas, Colombian ninth-grade students tend not to be 

interested in learning English due maybe to a lack of innovative didactic resources. In 

agreement with Arias (2017), the main source used by teachers is a textbook. Nevertheless, 

this pedagogical source is seen as boring and tiring by the students that preferred to have a 

variety of strategies. In addition, the author points out that, it is evident that students would 
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like to implement play roles, songs, stories, crosswords, games, etc. Teachers are also 

interested in implementing new ways to teach English, however, they have to follow the 

requirements of the school which limits them when they want to add new resources and 

materials in the classroom. Something similar is described by Gómez (2020), who states 

that ICFES requirements and the institutional policies are mainly focused on grammar. For 

her, this is frustrating because lessons are not concentrated on the students’ needs and 

tastes.  

Besides, the lack of innovative and didactic sources not only affects the interest of 

students in learning English but also makes it difficult to improve the four language skills: 

listening, speaking, writing, and reading. As studied by Díaz (2021), the skills are not learnt 

integrated but rather isolated. Each skill continues to be approached in a traditional way, 

classes are not focused on addressing integrated skills. In addition, the use of Spanish in 

activities proposed in English denotes that students do not recognize basic terms and 

expressions in the target language. 

In view of the above, students present difficulties in all skills. For that reason, it is 

necessary to pose a proposal that allows them to improve their four language skills 

collectively. As exposed before, students do not seem to be interested in learning English 

since there are not significant didactic materials and new sources. Further, the skills are not 

taught in parallel. The lack of innovative ways of teaching and the skills taken isolated do 

not motivate scholars. Seeing as how, this proposal intends to work the integrated skills by 

using podcasting and podcasts. Besides, technology plays an important role owing to the 

sources, podcasts, and materials provided by technology tools are meaningful for the 

performance of activities and the creation of the podcast.  
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Rationale 

Nowadays, being able to communicate properly in English is crucial in educational, 

professional, and personal fields. The possibilities of studying abroad or getting a better job 

with a better salary increase. The world demands subjects who have skills in writing, 

speaking, reading, and listening in the foreign language. The fact that Colombian citizens 

can communicate successfully in English promotes that the country is within the global 

framework and open to economic and cultural processes. 

The incorporation of integrated skills in the classroom provides students with 

several advantages. Firstly, integrated skills "provides exposure to an authentic language 

learning environment so that students can interact naturally with the intended language" 

(Kebede, 2013, as cited in Pardede, 2019, p. 151). Secondly, it allows the development of 

the classes to take place differently, teachers can nurture the classes using the skills 

collectively. Third, it generates motivation and interest in students because the forms of 

practicing will change, and there will not be a routine to follow.  

Consequently, English teaching and learning should be done in a way that meets 

both state objectives and personal objectives. In this sense, skills must be worked 

concurrently and through significant material, leaving aside traditional practices. The 

purpose of this proposal is to design an innovative way to teach English to ninth-grader 

students from public schools in Bogotá. The aim of this proposal is for ninth graders to 

improve skills in an integrated way through podcasting strategy. 

Accordingly, podcasting becomes a possibility for students to continue working on 

the use of integrated skills in the classroom due to it offers them opportunities to practice 
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the skills simultaneously. Podcasting allows students to learn in a joyful and significant 

way because they can choose the topics of their interests which might be relevant to their 

life. Considering that lack of motivation and interest affects learning, this tool can awaken 

students' engagement in learning. By implementing podcasting, students are encouraged to 

learn English.  Moreover, they could find in the use of technological devices a novel way to 

continue learning. In addition, using podcasts boosts the students' autonomy. These factors 

influence learning. If students see what they are taught as unattractive, they will not see it 

as useful for their practical life, and in the same way, they will not learn (Roldán, 2016). 

As it is known due to the pandemic, the way of having a class changed. We have the 

possibility of attending seminars, workshops, and classes virtually. In these cases, 

technological devices are of great help in presenting new teaching methods that students 

can use with different purposes and take advantage of them. Technology is fundamental 

when listening to and creating podcasts. By browsing the internet, scholars can find 

podcasts, use programs to create them, and search for information. In this sense, using 

technology helps to improve integrated skills.  Classes can be developed using the Blended 

Learning approach, that is the "thoughtful fusion of face-to-face and online learning 

experiences" (Garrison and Vaughan, 2008, as cited in Nazara and Fita, 2019, p. 79). 

Blended Learning allows that learning not only to take place at school, but anywhere and 

anytime. Besides, students can feel free to communicate their interest to their teachers 

which is good for learning and boosts success (Riel & Paul, 2009, as cited in Nazara and 

Fita, 2019). 

Consequently, the Ministerio de Educación Nacional (2008), published an article 

titled as; Ser competente en tecnología: ¡una necesidad para el desarrollo! that deals with 
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the skills and knowledge that students should have in the area of technology according to 

their level of schooling. In concordance with MEN (2008), students of the ninth grade 

should be aware of the historical changes in technology and know about basic concepts 

concerning technology knowledge. Besides, the ninth grader needs to acquire ownership 

and good use of technology. They have to use the Tecnologías de la Información y 

Comunicación (TIC) responsibly with the purpose of learning and researching. 

To conclude the aim is also to ensure that ninth-grade students know how to solve 

problems using technological resources. Ninth graders can detect faults and solve them by 

building artifacts or making use of technology devices. Now, taking into account the global 

situations, adolescents and the rest of the population live today in the digital age, the 

possibilities offered by technological means are unimaginable. Ninth-graders should act in 

accordance with the recent changes in society and the incorporation of technology in daily 

life. They should analyze the changes and the impact of technology. 

In short, this proposal is relevant since podcasts and strategy of podcasting enable 

students to work with integrated skills. Furthermore, podcasts and podcasting lead to the 

use and exploration of technological resources, which opens the doors to a process of 

inquiry in the students by browsing on the internet and listening to podcasts, consequently 

to a reading and writing process, and finally to the creation of their podcasts. Something to 

highlight is that by creating their podcast they can share their thoughts and opinions about a 

topic. This is significant to the students because they are expressing their point of view. For 

them, creating something that is interesting and important for their lives, boost their 

motivation and they begin to shift their perceptions towards learning English while using 

new materials.  
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Objectives 

- To promote the improvement of the integrated skills by implementing the strategy 

of podcasting for ninth-graders at a public school in Bogotá  

- To design a pedagogical and didactic innovation proposal that approaches nine 

graders to the practice and the improvement of the whole language skills through Blended 

Learning. 
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Chapter II 

THEORETICAL FRAMEWORK AND LITERATURE REVIEW 

In this chapter, the reader can find first, a critical review of international and 

national studies that bring relevance to this proposal; and second, the definition and 

characterization of the constructs that underpin the current proposal which are: Podcasting, 

Blended learning, and Integrated Skills. 

State of the art 

The first research taken into account for this proposal is titled Student-Generated 

Podcast and the Development of Speaking Skills in an EFL Sixth-Grade Classroom by 

Sánchez (2017).  In this study, the author shows his personal interest in including 

Information and Communication Technologies (ICTs) in the teaching of English. The aim 

of this research was to analyze the impact of podcasts created by students on the 

development of speaking skills in a school in Medellín, Colombia. The author used 

interviews, students’ work (podcasts), and observations. Throughout the application 3 

podcasts were developed. During the application the author supported students in terms of 

the vocabulary needed for each podcast. In addition, the author took into account the 

categories of pronunciation, vocabulary, and sentence structure. In terms of pronunciation, 

the author concluded that there was not a significant variation. However, most of the 

students considered that their pronunciation had improved. Regarding vocabulary, the study 

emphasizes that students acquired new vocabulary. Now, concerning the last category: 

sentence structure, students claimed that they improved in this category after the 

implementation. The author has concluded that the integration of technology had a positive 

impact on the teaching of the foreign language. Also, the podcasts encouraged the students, 
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and students began to improve their oral production and the expansion of their vocabulary. 

Finally, the author claimed that it is necessary to expose students to the target language for 

a long period to see better results in terms of pronunciation. 

 On top of that, the pertinence of this study to the present study lies in the 

introduction of authentic material within the classes. Thus, the exploration of genuine 

language is positive for the improvement of skills. When using podcasts, students are 

exposed to real English. Students' exposure to podcasts helps them improve their speaking 

skills, not only speaking skills but also listening and writing. Dissimilarity of the mentioned 

study, in this project the whole skills will be presented and working closely. Finally, pupils 

show a positive response in front of the creation of podcasts, their interest for learning 

English increases. 

The second study considered for this proposal is Refining Speaking and Listening 

Skills Using Podcast, by Prada (2014), the author wanted to investigate the implications of 

podcasts in speaking and listening because the students had difficulties understanding 

conversations and trying to talk about different topics. The study worked under the 

qualitative paradigm. The population considered in this study was tenth-grade students 

from a private school in Tunja, Colombia. The activities and tasks developed were designed 

considering the tastes of the students. In addition, podcasts were created on topics of 

interest to students. The author concluded that first there are many ways to learn and teach 

English, as there are many alternatives and a variety of tools that allow it. Secondly, 

podcasting as a new strategy to teach English worked in building vocabulary, 

pronunciation, and accuracy regarding listening comprehension, and by creating podcasts, 

students demonstrated that they could talk about different topics. The conclusions prove 
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that the strategy of podcasting not only benefits the student in improving skills such as 

speaking and listening, but also in the interest of learning English through topics that 

interest them. In this sense, tools such as podcasts have a wide variety of topics, which 

allows students to explore and find different content. 

 The above-mentioned project and this current proposal are related in the sense that 

there is a need to find new ways of teaching and learning English. Furthermore, the author 

emphasizes the creation of innovative activities that attract the attention of students and 

tries to change the traditional tasks. Also, this study demonstrates that podcasting is an 

effective strategy when improving students’ perceptions and skills. However, there is a 

difference between this study and the current proposal. The author just focused on listening 

and speaking skills, the current research seeks to integrate the four language skills through 

the podcasting strategy. 

The third inquiry considered in this proposal is Exploring Podcasting in English as 

a Foreign Language Learners’ Writing Performance, by Bamanger and Alhassan (2015), 

the researchers investigated the effect of podcasts in language learners' writing skill. This 

inquiry was carried out in Saudi Arabia to fifty-five students from Preparatory Year in King 

Saud University. The language learners were divided into two groups: the experimental 

group and the control group. The groups were exposed to a pre-test prior to the treatment to 

determine that both groups were at the same level of proficiency. On the one hand, for six 

weeks the experimental group listened to podcasts and were instructed in the management 

of the technology. On the other hand, the control group were given traditional classes. After 

the six weeks, researchers applied the post-test to both groups. Apart from this, the authors 

implemented a questionnaire to the experimental group to unveil if listening to podcasts 



 

 
17 

 

had any kind of effect on their writing performance. The researchers discovered that the use 

of podcasts had positive results on the learners' writing skill. Moreover, students found 

positive the use of podcasts, they considered that podcasts could continue to be used as a 

motivating teaching tool.  

This study is relevant to this proposal for three reasons. Firstly, the use of podcasts 

showed an enhancement in the students' writing performance, by listening to podcasts 

students' writing performance improved in terms of: capitalization, spelling, and 

punctuation. Secondly, students were exposed to authentic material, the podcasts employed 

in this study exhibited real samples of language. Hence, the interaction between individuals 

and real English is beneficial to their learning. Also, the podcasts were not lengthy and 

covered topics that might be of interest to students. Thirdly, language learners found 

podcasts an interesting tool for teaching English. This signifies that students will continue 

to be exposed to real English through podcasts and learning will emerge in new places 

besides school. For instance, they could listen to podcasts in English in their free time at 

home. 

Furthermore, Cardenas and Ramirez (2020), developed a study named Use of 

Podcasts in the English Language Teaching. In this study, they wanted to inquire into the 

possibilities that podcasts offer to English teaching and their effectiveness. The population 

of this research was determined by a group of fourth-grade students in a public school in 

Bogotá. Through field diaries, interviews, and students' perceptions, the authors determined 

that podcasts are beneficial for teaching English, and students showed an increase in their 

speaking and listening skills. Additionally, the researchers stress the importance of 

technology inside the academic field. 
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This proposal is significant to the current one due to it demonstrates the importance 

of using technological tools in the classroom, motivating students to use technology not 

only in a playful but educational way. It is necessary to highlight that the use of podcasts is 

an opportunity for teachers to enhance their ability to use technological tools and recognize 

how tools such as podcasts can be used to relate and involve the students' realities, which 

stimulates meaningful learning in the classroom and creates interest in learning the target 

language. 

The last research considered relevant to this proposal is titled The Use and 

Development of Podcasting as a Technological Tool in Secondary Education in Greece: A 

Case Study, by Nikolou & Darra (2018), the research aims to examine the contribution of 

podcasting in the learning and development of language skills in English. The study was 

implemented in a private school in Rhodes Greece to the first grade of high school, the 

researchers gathered data through questionnaires and a final test. For the treatment, the 

experimental group was exposed to podcasting, and the results showed that podcasting is a 

beneficial strategy when learning a second language. Also, it was possible to conclude that 

the students took good attitudes toward the use of this tool, and their motivation increased. 

Technology was also a clue since students feel interested in learning by using technological 

devices. 

This research is relevant to the current proposal because it proves that podcasting is 

a strategy that increases interest in learning English as it provides authentic material. The 

current proposal aimed to introduce podcasting as a novel strategy to improve integrated 

skills. 
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Normally, podcasting is used to improve listening and speaking skills, the current 

research seeks to improve integrated skills. Students will develop tasks in which they have 

to read, write, listen, and speak. They have to create and listen to podcasts, therefore, 

integrated skills are presented during the process. The skills are not insulated but they work 

cooperatively. 

Theoretical Framework 

 

Integrated Skills 

When people communicate, they tend to use more than one skill daily. The above- 

mentioned, interested scientists, psychologists and teachers, since the 1980s, to incorporate 

the four skills (speaking, listening, writing, reading) within the teaching of a second 

language. Different from the idea to separating the skills (Pardede 2020).  Besides, the term 

“integrated skills” is also related to "reinforcement" by reason of” the learning of one skill 

leads to the learning of another skill(s)" (Nagash, 2008, p. 7). In daily and real 

communication, people do not use the skills isolated, just the fact of talking to someone 

already involves the use of two skills, the integration of the skills in the classroom is 

necessary and students need to be aware that skills hardly ever are used separately. They 

are not different from each other, on the contrary there is an overlap and similarities 

between them (Mcdonough & Show as cited by Nagash, 2008). The skills have been 

classified by "two forms of productive performance, oral and written, and two forms of 

receptive performance, aural (or auditory) and reading" (Brown, 2001, p.1). 

According to Pardede (2020), language teaching was dominated by traditional 

methods, "such as Grammar Translation Method (GTM), Audio-Lingual Method, 



 

 
20 

 

Structuralism Approach, Direct Method, Total Physical Response, and Natural Approach" 

(p.72). Those traditional methods were principally focused on the translation and grammar 

rules. Hence, it was difficult for students to make natural and daily use of the language. 

They knew the language grammar but could not apply it to communicate effectively. For 

that reason, “the added richness of the latter gives students greater motivation that converts 

to better retention of principles of effective speaking, listening, reading, and writing" 

(Brown, 2007, p. 2). The integration of the four language skills makes students feel 

motivated by activities that include skills collectively and not segregated. That is one of the 

main interests of the current proposal, through assignments and activities, students can be 

exposed to various skills, this thanks to the podcasting strategy, which allows the 

integration of skills to take place. Additionally, the tasks must be designed using "authentic 

language models" (Nunan, 1989, as cited in Hinkel 2010) activities that allow learners to 

work the language from comprehension to production, in addition to introducing real 

English into the classroom, so that the use of English is not only for academic purposes but 

also students can use their knowledge in real scenarios. 

Furthermore, Integrated Skills bring benefits to students because they help students 

improve their pronunciation and vocabulary. But, as Pardede (2020) states, students are not 

the only ones to benefit from them, the attitudes of both students and teachers are 

influenced by integrated skills within pedagogical practice. Kebede (as cited by Pardede, 

2019), claims some advantages when integrating the four language skills in teaching. To 

begin, the incorporation of integrated skills in the classroom "help students to develop their 

communicative competence (grammatical/linguistic competence, strategic competence, 

sociolinguistic competence, and discourse competence)" (p. 151). Secondly, provide 
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congruent teaching and make possible better communication. Thirdly, Integrated skills 

bring language learning closer to its actual use in real life. Finally, it creates a different 

environment in which students feel motivated because they do not follow a traditional 

route. 

Consequently, from the point of view of integrated skills learning, students are seen 

as active individuals who process information. In this manner, students “should analyze, 

synthesize, evaluate and judge the input information” (Nagash, 2008, p.10). Moreover, 

according to Nagash, Integrated skill seeks that students develop their communicative 

competence by melding the skills and using them in their communicative situations in their 

daily lives or in a classroom. Therefore, scholars can use the target language in their 

personal interests and realize they cannot use the skills divided but working together.      

As it is mentioned above, students tend not to be very interested in learning English 

because of a lack of didactic materials. In this sense, it is relevant to incorporate a strategy 

to engage and motivate students in the learning of the target language and by this the 

improvement and development of the four language skills. Consequently, it is important to 

provide them with authentic material and develop the contents of the podcasts depending 

on their tastes. The improvement of the integrated skills can emerge by using podcasting 

because during the development of the activities, students will have the possibility to 

implement the skills simultaneously creating a different learning environment. For instance, 

they are listening to the podcasts, reading the transcriptions, and sharing their points of 

view in written and oral form. The 4 language skills are covered and strengthened in a 

natural way through different types of materials. 
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Blended Learning 

Nowadays, technology is one of the resources that provides many possibilities to the 

users, whether with pedagogical purposes or personal purposes. According to Nazara & 

Fita (2019), Blended Learning is the mixture of face-to-face and virtual teaching. Before 

the use of the term Blended Learning, the term Hybrid Learning was commonly used. Both 

concepts refer to the integration and combination of face-to-face classes and online content 

(Hrastinski, 2019). Hence, Blended Learning takes elements of the traditional pedagogical 

practice: defining a place, formal classes, and established schedules; and online instruction: 

technology in the learning process over time and space. It could be in synchronous and 

asynchronous mode. Besides, the use of technological devices and tools is presented during 

the teaching process (Kim, 2007). 

In agreement with Nazara & Fita (2019), BL has both benefits and limitations. First 

of all, BL provides effective communication between teacher and student which makes 

students more active and can share ideas or interests to the teacher. Second, BL allows 

learning to focus on more than just one place and time. Students can continue their learning 

process outside the classroom. Besides, "blended learning provides more productive 

engagement among students in the online environment and in course content as well" 

(Farrag 2009, p. 6). On the contrary, when applying this approach, students may feel 

anxiety, confusion, and become isolated. Also, institutions and teachers' preparation is 

another limitation, it is necessary for the continuous exploration of BL for being applied in 

the classes. In addition, a big limitation could be the accessibility to technology devices. 

Despite all the sources and tools that already exist, having good accessibility in Colombia is 

difficult. Not all students have the opportunity of accessing a good computer or internet 
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connection, which is where some resources are needed. This proposal seeks to integrate 

technology since activities and the creation of podcasts depend on the devices it offers. 

For this proposal, BL proposes a different way to take and manage a class. 

Classroom teaching is not neglected but combined with the tools offered by technology to 

enhance students' skills. Learning takes place anywhere and anytime. In addition to that, by 

acquiring knowledge outside the classroom the students’ autonomy boosts and the podcasts 

in English will not symbolize it as an academic aspect but as an interesting manner of 

learning. During the development of the activities and the creation of the podcasts there 

will be a continuous accompaniment by the teacher. However, students can make use of 

technology to continue nurturing their knowledge using apps, programs and online 

resources and having the freedom to modify and build their podcasts.  

Podcasting as a Pedagogical Tool 

According to Chawla (2018), Podcasting started to emerge in the early 2000 and 

had wide adoption in 2005. Podcasting is growing every day and continues innovating 

storytelling. Its name emerges from the combination of iPod and broadcasting. Despite 

having some similarities with radio, the two differ enormously. One huge difference is that 

podcasts can be found and “distributed using the internet and are not ephemeral like radio” 

(Chawla, 2018, p.7). It is easier to find concrete podcasts than a radio session. But it is 

something to take into account and it is the difference between podcasting and podcasts, 

sometimes the concepts can create confusion. In concordance with Ceballos et al. (2019) 

podcasting is the action of using technological sources or devices to make and produce a 

podcast.  Podcasting is all the process of editing, creating, producing, and distributing 

podcasts. On the other hand, podcasts are the final product. It is an audio file available on a 
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website, it could be opened in apps such as Spotify or other technology tools, and also it is 

possible to be downloaded. Now, the use of technology is fundamental for people who 

want to create a podcast. Technology devices are indispensable. 

Furthermore, podcasts allow listeners to have the freedom to choose the topic they 

are interested in due to the “endless genres and unique styles” (Chawla,2018, p.12) that 

wake the interest of people. What was mentioned above was one of the reasons why I 

decided to choose podcasting as a strategy. Also, because of the wide types of podcasts that 

are found on the internet, this is an authentic strategy. Within this proposal, podcasts and 

podcasting are the means by which the Integrated Skills can be worked and improved. 

Podcasting and podcasts in the pedagogical field have been used for teaching, the 

pedagogical studies made around them have shown that the use of this tool and strategy has 

benefits in the learning of English. In addition, podcasts and podcasting boost the 

motivation in students because they are different and innovative. By listening to podcasts, 

they can improve their listening and reading skills, by podcasting, they improve and 

practice their speaking, reading, and writing skills. What is more, at the time of the final 

podcast, they will be able to choose the topic of their podcasts, in such a way as it takes into 

account the interests and tastes of the students. Furthermore, as claimed by Rosell-Aguilar 

(2015), podcasts are not just an academic activity, "language learning is perceived by some 

as something that can be learnt by informal listening only, rather than through formal 

learning" (p.37). In this way, language learning can take place in different scenarios outside 

the classroom. This pedagogical tool was selected since it offers a variety of topics that can 

open to a multiplicity of perspectives to students on a specific issue. It is precise to 

highlight that podcasts provide learners with diverse vocabulary, as well as, they are simple 
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to find on the internet. Additionally, different activities can be proposed from a podcast, 

which makes it easier to include the integrated skills and consequently the improvement of 

them that is the aim of this proposal. 

 

  Figure 1. Visual representation of the relation among constructs. Note. Own elaboration. 

Figure 1 shows the relation among the constructs of this proposal, and how these concepts 

work together. The theoretical constructs are represented through a plant. In the first place, 

we find the roots that are fundamental for the development and growth of plants, the roots 

represent Blended Learning. Secondly, there is the seed, representing Podcasting and 

Integrated skills. On the one hand, Podcasting is the tool, the strategy. On the other hand, 

the Integrated skills are the medium used for the plant to grow, develop, and bear fruit. 
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Finally, the fruit (pea), represents the improvement of integrated skills that is one of the 

objectives of this proposal. 
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Chapter III 

METHODOLOGICAL DESIGN 

The third chapter addresses what a pedagogical and didactic innovation proposal is. 

As well as, the curricular vision, language, learning, classroom, and the role of the teacher 

according to the approach selected are reviewed with the purpose of displaying how these 

components are reflected in this proposal. 

Pedagogical and Didactic Innovation Proposal 

Describing this type of proposal from Serdyuko (2017), innovation is focused on 

going beyond what has already been done, creating or developing a new idea. Besides, 

innovation seeks to introduce a new method that leaves a transformative effect that must be 

implemented. There are two subcomponents to take into account when talking about 

innovation. First, there is an idea that looks novel to a population. Second, the fresh idea or 

object generates changes and results. The concept of pedagogical innovation brought by 

Béchard (as cited by Walder 2016) establishes that pedagogical innovation is “an 

intentional action that aims to introduce something original into a given context, and it is 

pedagogical as it seeks to substantially improve student learning in a situation of interaction 

and interactivity" (p,196).  

Pedagogical innovation is seen as a change and transformation within the same 

practices inside a specific population. Moreover, it is important to bear in mind that it does 

not consist of solving a problem "but demands creativity and originality" through a new 

method (Walder, 2016, p. 196). Additionally, innovation desires methodological changes 

but positive impact on the actors. It implies a better way of doing and understanding. 
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Besides, "innovation can appear as a new pedagogic theory, methodological 

approach, teaching technique, instructional tool, learning process, or institutional structure 

that, when implemented, produces a significant change in teaching and learning, which 

leads to better student learning" (Serdyuko, 2017, p.8). For this proposal, innovation 

surfaced as a necessity to generate a change within the traditional teaching practices in the 

classroom. Besides, to improve integrated skills in the students with a set of activities that 

promote the integration of new elements and materials designed for ninth grade students. 

During the application of the activities and tasks, the students will have the opportunity to 

interact with the knowledge they are acquiring by working on the integrated skills. 

Furthermore, the use of podcasts and the implementation of podcasting strategy, generates a 

significant change in student learning since the creation of a podcast looks innovative and 

can improve learning quality. 

Curricular Vision 

The curriculum is the means in which teachers ``formulate the designated learning 

objectives and their outcomes and transform all those formulated goals to students' ' 

(Habiburrahim,2017, p.5). The Curriculum is a fundamental part of the teaching and 

learning program. Following Habiburrahim (2018), when thinking about a curriculum, it 

should be taken into consideration that students have better skills and competences. These 

competences and skills should be seen implemented in real life. Having said this, the vision 

of curriculum in this proposal is based on the consideration of a series of topics and tasks 

that allow the student to develop the four skills in a comprehensive way to reach a final 

goal that is to develop a product (podcast construction). 
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According to Sancristán (2007), the curriculum is the way we can access the 

knowledge inside a process and conditions in which it becomes a way of getting in touch 

with the culture. Within this proposal, it is sought through podcasts that students learn 

about the language through activities related to the vocabulary, additionally, to have 

knowledge of different topics associated with culture and society, this nurtures their 

understanding making it more significant and attractive.  Now, it is important to mention 

that technology plays an important role in this proposal, therefore Martinez (2006) 

stipulates that working with technology involves the students with processes and 

experience that help expand their comprehension regarding the management and 

understanding of technological resources and the involvement and introduction to their 

lives. Similarly, among this proposal are addressed several podcasts of different themes 

with their vocabulary. The vocabulary is worked through online activities and also 

materials created by the teacher. While doing the activities, students are developing the 

skills in a comprehensive way and also making use of technology.  

Vision of Language  

Language is how people communicate with each other "through receiving, sending 

and processing information" (De Castro et al.,2016, p.1) by using technology devices. 

Concerning it, students can make use of computers, phones, or tablets to communicate and 

share ideas in a faster way. Besides, as claimed by Sirbu (2015), "language is essentially a 

means of communication among the members of a society... it is the tool that conveys 

traditions and values related to group identity. (p.1) In agreement, in this proposal, 

language is seen as the means and tool that students use to communicate with each other 

about several topics of interest and thoughts while using technological devices. 
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Moreover, the vision of language embraced in the current proposal is concerned 

with the authentic material used to interact with the target language. As claimed by Huda 

(2017), "language classroom activities should as far as possible mirror the real world and 

use the real world or “authentic‟ sources as the basis for classroom learning" (p.1908). 

Using authentic materials represents an approach to real English. By listening to podcasts 

students are exposed to the target language, which provides cultural knowledge about 

English. Henceforth, language is viewed as a means for communication and both as an 

approach and exposition to the real target language.   

Vision of Learning  

Learning in this proposal is understood as facilitating learning (FL). According to 

Robinson et al. (2007), facilitating learning means that the acquisition of knowledge occurs 

thanks to the students, due to the fact that they are the ones who control the process. 

However, teachers are also part of the process; they can influence the understanding by 

easing the knowledge. Facilitating learning is influenced by different theories of learning 

and instruction. Firstly, cognitivism is part of FL. It is focused on providing a good 

organization of the content to make it memorable, comprehensible, and meaningful for 

students. Besides, it is expected to activate the learners through processes so they can 

perceive and process the new material to expand the students' mental schema. Materials are 

significant because they provide learners with audiovisual tools by using technology that 

can stimulate multiple senses, and the use of computers or digital multimedia offers a 

different perspective of the content. For instance, accessibility to the real world through the 

web, visuals, and graphics instead of just texts. The last theory of learning that contributes 

to facilitating learning is constructivism. The instruction methods are considered to be most 
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suited to facilitating learning. It is worth highlighting that the use of technology allows 

students to explore, manage their learning, and produce knowledge. 

Furthermore, Rogers (as cited by UNESCO, 1999) claimed that "much significant 

learning is acquired through doing" (p.5), and facilitating learning arises when the scholars 

participate responsibly in the process. Besides, teachers are essential because they clarify 

the purposes of the learners. In facilitating learning, the content applied within the sessions 

should be focused on and adapted for the audience. Therefore, in this proposal, the 

materials and activities are taught to facilitate learning and encourage students to improve 

their integrated skills. The use of technology and podcasts boosts interest in students and 

makes them part of the learning. They are active learners since while they are doing, they 

learn.  

Vision of Classroom 

The classroom plays an important role in this project. It is the place where learners 

and teachers interact with each other and where activities and tasks take place. However, 

from the perspective of Blended Learning, the sessions take place in two different 

scenarios: face-to-face classes and virtual classes. Within blended learning, students do not 

need to be physically in one place, they can connect online (Cleveland-Innes & Wilton, 

2018).  Besides, the use of technology allows for a more flexible environment, learning can 

take place wherever and whenever. There is no set schedule. 

According to Murphy (2000), there is a high potential in improving learning and 

education, when technology is introduced. Also, by the constant advances and changes, 

computer classrooms are designed to facilitate complex problem-solving. In this sense, 
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computers support learners in tasks that they cannot complete without help. Technology 

provides users with many tools. It provides an interactive multimedia environment. 

Furthermore, students can control the variety of media they find on technology and they 

can also interact with those devices through the senses. For instance, by creating podcasts 

they can decide which apps or web pages to use to create a podcast, also they interact with 

the technological tools and with the information.  

In addition, technology "has provided students with the opportunity to interact 

globally to achieve higher-order literacy and skills that are relevant to their daily life 

activities"(Alkhabra, Abdullah; 2016, p.2). Moreover, the materials used like Smart Board, 

video projectors, and cameras engage students to explore ways of learning. The 

environment is collaborative, students can exchange ideas and share knowledge through the 

use of technology. The learning can be set in a physical place such as a classroom 

providing students with technological devices or in a virtual way using computers and the 

internet.  

Consequently, in this proposal technology is fundamental but also face-to-face 

instructions are. Blended Learning provides students with the possibility to have different 

scenarios where learning emerges. In addition, the materials used boost interaction with 

partners and technological devices making learning significant and “students have more 

strengthened professionalism as they develop qualities like self-motivation, self-

responsibility, discipline” (Lalima & Dangwal, 2017, p.133). 
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Role of the Teacher  

In blended learning, teachers have specific roles. According to Sharma (2019), "the 

teacher must interpret and analyze information, students need to learn to reason, integrate 

information and demonstrate knowledge through application". (p.326). Besides, teachers 

should keep engaging students through strategies and activities. Since technology is a 

significant piece of Blended Learning, teachers become facilitators. They should guide 

students during the process because the time students spend learning on the computer 

increases. Teachers must do an accompaniment when students make use of technological 

resources, in addition, their role as facilitators also refers when gaining knowledge and 

comprehending information (Sharma, 2019). 

Further, teachers should be trained when instructing in face-to-face lessons and 

virtual sessions. On the one hand, in terms of instructing an online meeting, they have to be 

techno-savvy in order to meet the needs that the environment or learners require. On the 

other hand, when the class is developed face-to-face, it entails that teachers know how to 

use different methods inside the classroom (Lalima & Dangwal, 2017).  

In this fashion, the role of the teacher in this proposal is to be a facilitator of 

language and technological knowledge. The teacher must share with the students: materials, 

strategies, content, and resources. On top of that, the teacher plays the role of guide, the 

instructor needs to guide the learner through the process of creating podcasts. As well as 

motivate learners during the development of the activities and encourage them to achieve 

the set goals or personal goals when the process of podcasts creation.  
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Chapter IV 

Proposal of pedagogic and didactic innovation 

The purpose of this pedagogical and didactic innovation proposal is to improve 

integrated skills by using podcasts and podcasting with ninth graders in Bogotá within a 

Blended Learning environment. Ergo, this proposal of intervention is divided into three 

cycles and lesson plans. Each cycle has several sessions. The first cycle deals with three 

sessions, the second cycle contains three sessions, and the third cycle has four lessons. Each 

lesson is developed in a session. The first cycle entitled The World of Podcasts is related to 

the concepts of podcasts and podcasting. The second cycle which is named Being a Master 

in Podcasts deals with a variety of podcasts and different topics that a podcast can cover; 

this cycle is divided into three sessions. Finally, the third cycle which is Becoming a 

Podcaster is related to students’ creation and the steps behind the creation of a podcast. 

During all the cycles, students are exposed to a set of activities that can be developed in a 

face-to-face mode and technology-supported lessons.  

 Now, it is necessary to clarify that during the process the teacher will guide and 

support the students with the language and its use. For that, the teacher will provide 

students with the transcription of each podcast, so that they will have a better appreciation 

of what is spoken in each one. Besides, the teacher will help them if they do not understand 

the meaning of a word, an instruction, or an activity. To clarify, each cycle and lesson 

addresses the 4 skills. In some lessons, only 3 or 2 skills are worked together. However, 

during the whole intervention the language skills are presented and covered 

simultaneously.  
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Table # 1 displays the pedagogical intervention and how each cycle was organized. 

Then, a web page was created with the purpose of sharing the materials and activities 

designed for this pedagogical proposal. The web page is a virtual resource that collects all 

materials in an easy and organized way according to each cycle. Besides, students can 

follow the instructions found on the website and make use of the materials, games, and 

activities. In addition, if necessary, the materials can be obtained in a physical way, there is 

the possibility of printing them and working them within the classroom. In that way, the 

materials can be explored and worked in virtual and face-to-face classes. Also, the public in 

general can access this web page. Click on the following link: 

https://sites.google.com/view/podcastingawaytoimproveintegra/home 
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Cycle 1 Lesson Plans  Objectives Suggested Language Integrated Skills  

 

 

 

 

 

 

 

 

The World of 

Podcast 

Lesson plan 1:  

 

 

 

What do I know about 

podcast and podcasting? 

 

 

 

- To identify the 

components of 

a podcast. 

- To understand 

the concept of 

podcasting and 

podcasts. 

- To give 

opinions using 

expressions of 

opinions 

- Sentence for 

opinions 

- Links between 

present and past 

- Vocabulary on 

podcasts (parts, 

materials, etc.) 

- Reading 

- Listening 

- Writing  

- Speaking  

Lesson plan 2: 

 

 

Getting acquainted with 

Podcasts 

 

 

- To recognize 

the types of 

podcasts that 

we can find on 

the internet. 

- -To write about 

which style or 

format catches 

their attention. 
 

- Desire to do or 

want something 

- Connectors: To 

express the cause 

of their choices 

- Vocabulary 

about podcasts 

(styles, types) 

- Listening  

- Writing  

- Speaking  
 

Lesson plan 3: 

Introduction to a podcast 

intro and a podcast 

 LOUD Intro  

 Before the 

Internet: Buying 

records   

- To listen to a 

podcast intro. 

- To introduce a 

podcast. 

- To use belief 

expressions to 

share their 

point of view. 

- Expressions for 

opinions: I think, 

I Consider 

- Vocabulary on 

Podcast: "Before 

the Internet: 

Buying records" 

 

- Reading  

- Listening  

- Speaking 
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Cycle 2 Lesson Plans  Objectives Suggested Language Integrated Skills  

 

 

 

 

 

 

 

 

Being a Master in 

Podcasts 

Lesson plan 1:  

 

 

 

 

Optimists VS 

Pessimists  
 

 

- To get involved 

with people’s 

styles in podcasts. 

- To identify the 

vocabulary 

(adjectives, slang 

words). 

- To read the 

podcast 

transcription. 

 

- Sentence 

structure to 

imply actions or 

states are taking 

place at that 

time 

- Adjectives 

(personality) 

- Reading 

- Listening 

- Writing  

Lesson plan 2: 

 

 

 

Green is the 

fashion 
 

 

 

- To identify the 

topic of a podcast 

- To listen carefully 

to the podcast. 

- To read the 

podcasts 

transcription 

- To understand the 

concept of fast 

fashion. 

- Sentence 

structure to 

describe actions 

in the past. 

- Verbs. 

- Vocabulary on 

the podcast: 

Green is the 

Fashion  

- Reading  

- Listening  

- Writing  
 

Lesson plan 3: 

 

 

 

Comfort Food 
 

- To identify the 

vocabulary on the 

podcast. 

- To record an audio 

about one of the 

three podcasts 

presented in the 

three podcasts of 

this cycle. 

- Likes and 

dislikes 

- Memories from 

childhood 

- Vocabulary: 

Food 

- Vocabulary: 

Comfort food 

- Reading  

- Listening  

- Writing  

- Speaking 
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Cycle 3 Lesson Plans  Objectives Suggested Language Integrated Skills  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Becoming a 

Podcaster 

Lesson Plan 1: 

 

Exploring my 

interests 
 

 

-To identify the topics, I want to 

cover in my podcast 

-To discover my likes 

-To expand the information about 

the topic I am interested in 

developing. 

 

 

- Likes/ interests  

- Connectors 

- Listening  

- Writing 

 

Lesson Plan 2: 

 

 

The magic behind 

a podcast 
 

 

- To listen carefully to the 

teacher’s podcast. 

- To recognize the steps that we 

have to follow to create a podcast   

- To understand all the processes 

behind a podcast   

- To identify the difficulties when 

speaking 

- Wh questions, 

- Advice and 

obligations to myself   

- Verbs: Opinions and 

beliefs 

- Vocabulary on the 

teacher’s podcast. 

 

  - Writing  

- Speaking  

- Listening 

- Reading 

Lesson Plan 3 

 

 

Start the creation 

process 
 

 

-To use the materials and sources 

to create their podcasts 

-To show the principal ideas on 

the creation of the podcasts 

-To share the transcription draft of 

their podcasts 

-To practice pronunciation and to 

start recording. 

- Sentence structure for 

desires I want…, I 

consider…, I think…  

- Verbs: Opinions and 

beliefs 

- Vocabulary: apps, 

materials 

 

- Writing 

- Reading 

- Speaking 

Lesson Plan 4 

 

To show my 

creation  

-To show student’s podcasts 

-To share students’ perceptions 

about the whole process 

- Connectors 

- Opinion expressions 

- Vocabulary for 

reflection 

- Writing 

- Speaking 

- Listening 
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Cycle 1: The World of Podcasts 

The first cycle focuses on the concept of podcast and podcasting. This cycle is 

divided into 3 lessons in which there is explored the clue concept and some examples of 

podcasts. The first lesson is titled: What do I know about podcasts and podcasting? The 

teacher introduces students to the concept of podcasts and podcasting through introductory 

questions, videos, and explanations. Also, students are asked to record an audio in which 

they share their perceptions regarding the videos watched. 

In the second lesson titled: Getting acquainted with podcasts, students are exposed 

to the types and formats of podcasts. They can identify the types and formats by flashcards 

provided by the teacher. During this session, students have to think about their future 

creation. Using a webpage, they express how they would like to create their podcasts. 

The third lesson titled: Introduction to a podcast intro and a podcast. In this 

session, students listen to the introduction of a podcast: LOUD Intro and a podcast: Before 

the Internet: Buying records. After that, students develop a set of activities related to the 

examples of podcasts. Additionally, the teacher shares the podcast transcription with the 

students. 

Cycle 2: Being a Master in Podcasts 

In the second cycle, students will continue getting acquainted with podcasts, their 

types, and styles. During this cycle, they will continue having the transcription of the 

podcasts. The cycle contains 3 lesson plans. The first lesson, Optimists VS Pessimists, 

introduces students to personality adjectives. Students describe themselves, using present 

simple (verb to-be) and adjectives. Besides, they listen to podcasts in which they learn new 
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vocabulary. The second lesson Green is the Fashion, covers the topic of clothes production, 

fast fashion and its implications on the environment. In this lesson students work on the 

vocabulary, forms of the verbs, and do/does. The last lesson Comfort Food, regards the 

food that makes people feel good. Moreover, students learn how to express likes and 

dislikes and the podcasts vocabulary. Using the app called Yammer, they have to share 

memories about their comfort food when they were infants using past simple. At the end of 

the lesson, they should record an audio about one of the three podcasts worked in this cycle. 

Cycle 3: Becoming a Podcaster 

The third cycle is for me the most important and exciting one. In this cycle, they 

will create their podcasts. In the first lesson titled: Exploring my interests, they will have 

the opportunity to choose the topic they want to develop in the podcast. For this, students 

need to identify their likes and interests. The teacher will state general topics, but the 

students need to delimit that topic into a subtopic. Then, the second lesson is called: The 

Magic Behind a Podcast, the students will have the opportunity to learn how a podcast is 

created. To do so, the teacher will present the procedure of her podcast. During this lesson, 

the teacher will share her transcription and introduce learners to the vocabulary. Further, in 

this lesson, students must identify if they have difficulties producing speech and sharing 

their ideas and opinions on that. The third lesson: Start the Creation Process, the teacher 

will provide them with the apps that students can use for their creations. Consequently, they 

will use all the tools and explanations given by the teacher to be able to create and enrich 

their podcast. Also, they will start to write the transcription. The last lesson of this cycle is 

called: To show my creation in which they will show their podcasts and give some 

reflections about the whole process.  
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Additionally, in the next section, the readers will find the lesson plans 

corresponding to cycles 1 and 2 with their respective materials and resources. To view the 

lessons plans belonging to the cycle 3, please refer to the Annexes section (Annex 1) at the 

end of the document. Also, a rubric was designed to evaluate the whole process.   
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Instructional Design  

Cycle 1: The World of Podcasts 
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Cycle 2: Being a Master in Podcasts
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Chapter V 

Conclusions and Implications 

As has been visible during the development of these chapters, this project seeks to 

propose an alternative to improve the integrated skills of ninth graders in Bogota’s public 

schools through the implementation of podcasting strategy encouraged by Blended 

Learning. Consequently, this chapter unveils the conclusions and implications of this 

proposal, including the limitations, and further research suggestions that arose from the 

design.  

Conclusions and Implications 

In the course of this proposal some conclusions and implications have emerged 

which need to be considered before implementing. To begin, it is necessary to understand 

EFL learning as an integral process. English classes maintain the focus on teaching 

grammatical rules and conceiving each skill separately. Besides, to continue using the same 

traditional materials inside the classroom, making English learning boring and tiring. 

Thereby, it is important to understand the type of students of the 21st century, also, taking 

into account that they have gone through issues such as a pandemic that have made the 

educational system reconsider the way of teaching. Therefore, the Colombian system 

should explore new strategies or methodologies in which the whole skills work in a 

cooperatively way by using didactic sources. Keeping in mind that the integration of the 

skills in the classroom provides students with benefits in their English process. On top of 

that, there are other factors when thinking in teaching English as integrated performance, 

for example: the environment, role of the teacher, learners’ contexts, etc. 
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Secondly, as it is mentioned, the role of the teacher is crucial for this project. First 

of all, teachers must be prepared to manage technological resources. It is not necessary to 

be an expert, but the exploration of new materials and tools takes time since teachers need 

to investigate the working of technology resources and then introduce them into the 

classroom. Furthermore, this project implies not just knowledge in technology but also to 

know the individuals. Teachers should know how their students are, their interests, their 

context, their English level to think of the appropriate way to address the content. For 

pupils it is significant when they can relate their likes and experiences to the school. 

Besides, the incorporation of new materials and technological sources inside the classroom 

environment boosts students’ motivation. Indeed, students are digital individuals, so for 

them the use of technological devices seems something natural and necessary. Therefore, if 

scholars feel studying English as a significant aspect in their lives, their perceptions in front 

of learning the target language would change.  

Lastly, the creation of this proposal required a lot of effort on the part of the 

designer. From the first moment it was necessary to devote many hours to do research, 

design the plans, and create the activities. Furthermore, it was necessary to characterize the 

target population, their interests, their cognitive, and intellectual changes which is really 

important since according to that, the author had to stipulate the type of content and 

activities that would be part of the pedagogical design. Also, due to the fact that technology 

plays an important role in this proposal, a lot of time was also spent finding different web 

pages and resources, as well as learning how they work. 

To conclude, this pedagogical project made me realize how significant it is to know 

the individuals, recognize the world’s changes, and the crucial role of the teacher in the 
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learning process. English learning represents a process of continued work and effort. In the 

case of this proposal, the improvement of integrated skills constitutes a joint work with the 

activities, materials, and topics. As well, the incorporation of technology inside the classes 

that could seem as an obvious aspect, but that continues to be little explored within the 

teaching of the target language. 

Limitations 

During the creation of this pedagogical and didactic proposal some aspects that 

influenced its progress arose. Firstly, one big limitation was not being able to implement 

the proposal, due to the changes in the world order of the last few years. There was no 

clarity as to whether students would return to the face-to-face sessions or whether classes 

would continue to be virtual. In this way, this project was developed as a pedagogical and 

didactic innovation proposal which could not be implemented, evaluated, and improved. In 

this sense, not having the possibility to have contact with the population did not allow the 

designer to collect students’ responses in order to adapt or change the activities according 

to real needs. Consequently, there was no chance to observe the positive aspects of the 

proposal nor the possible drawbacks. 

Further Research  

First of all, it is essential to implement this proposal as an action research to 

recollect and analyze data with the purpose of evaluating the results and making the 

pertinent changes. Also, the implementation of this proposal would help teachers to identify 

other aspects apart from the language. For instance, if the school has the necessary 

materials and technological resources to carry out this study, keeping in mind that the use 
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of technology implies a big part in the development of this proposal. Furthermore, it would 

be enriching to evidence the learners’ process and know the final product that would be 

their podcasts. 

In addition, it would be interesting to propose the integration of the whole skills 

through a different strategy. For example, suggesting the implementation of storytelling 

inside the classroom, furthermore, that students can produce and share a story or 

communicate a message. The receptive and productive skills can be improved through the 

creation and exploration of storytelling. The above, taking into account students’ context, 

realities, interests, and motivations. Building and proposing new paths to teach English 

different from the traditional methods. 
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Annexes 1 

Cycle 3: Becoming a Podcaster  

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

 



 

 

Rubric 

Integrated Skills Performance Rubric 

 

Skills Criteria Excellent Satisfactory Needs Improvement 

Reading 

Students read the 

podcasts’ transcriptions 

and relate them with the 

other skills. Besides, 

they search for extra 

information to nourish 

their podcasts. 

Students read the podcasts’ 

transcriptions and relate 

what they read with the 

other skills. They continue 

working on searching for 

information for their 

podcasts. 

Students read the 

podcast’s 

transcriptions and try 

to relate them to other 

skills. 

Students read the 

podcasts’ 

transcriptions but do 

not relate them to the 

other skills. 

Writing 

Students write texts well 

organized, using the 

vocabulary (connectors, 

podcasts’ language, etc.) 

provided by the teacher. 

Students write coherent 

texts using the materials 

and vocabulary learned 

during the classes. 

Students write texts 

and use some 

vocabulary learned 

during the classes. 

Students write 

incoherent texts 

without the appropriate 

and requested 

vocabulary. 

Listening 

Students listen to the 

podcasts and teachers’ 

explanations and try to 

understand the meaning 

of the audios using the 

support material. 

Students listen carefully to 

the podcasts/ teacher’s 

explanation and take 

advantage of the support 

material to understand in a 

better way the content of 

the audios. 

Students listen to the 

podcasts/teacher’s 

explanations and use 

the support material  

satisfactorily in terms 

to understand the 

meaning and the 

message of the audios. 

Students listen to the 

podcasts/teacher’s 

explanation but do not 

take advantage of the 

support material. 



 

 

 

Speaking 

Students follow the 

teacher’s instructions 

and record the audio 

requested during the 

classes. Also, they take 

into account the material 

used during the session 

keeping in mind 

pronunciation, fluency, 

and coherence. 

Students record the audio 

and complete the tasks 

using the elements worked 

on in the classes. Moreover, 

they are aware of their 

pronunciation, fluency, and 

coherence. 

Students record the 

audio using the 

materials but commit 

some language 

mistakes when talking. 

Students do not follow 

the instructions and do 

not complete the task 

making many language 

mistakes. 
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