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Abstract
The present document unveils a proposal of pedagogic and didactic innovation, which
seeks to implement podcasting to improve Integrated Skills through Blended Learning in
nine graders' students in Bogota. The internet offers many ways to practice English
interestingly. Podcasting seems a significant strategy to practice the whole skills.
Accordingly, learners are expected to develop various activities linked to podcasts until the
final cycle, which is the creation of a podcast, taking into account the elements worked
during the whole process. All the procedure behind the creation of a podcast involves
working the integrated skills collectively. Thereby, technology plays an important role in
this proposal. By Blended Learning, there can be a balance in the use of technology and the
classroom (use of technology in a face-to-face session). In the classes, the teachers can use
technological devices such as videos, digital boards, computers, etc. Thus, it would not be a
traditional environment but the mix of technology resources and a physical place like a
classroom. Therefore, 10 classes of 45 minutes each were designed and divided into 3
cycles with the purpose of improving integrated skills during and after the creation of
podcasts by students.

Keywords: Podcasting, Integrated Skills, Blended Learning.

RESUMEN

El presente documento da a conocer una propuesta de innovacion pedagégica y didactica,
que busca implementar el podcasting para mejorar las Habilidades Integradas a través del
Aprendizaje Combinado en estudiantes de grado noveno de Bogota. El internet ofrece

muchas formas interesantes de practicar inglés. Es asi como, podcasting parece una



estrategia significativa para practicar todas las habilidades. En consecuencia, se espera que
los alumnos desarrollen diversas actividades vinculadas a los podcasts hasta el ciclo final,
que es la creacion de un podcast, teniendo en cuenta los elementos trabajados durante todo
el proceso. Todo el procedimiento detras de la creacion de un podcast implica trabajar las
habilidades integradas de forma colectiva. Por lo tanto, la tecnologia juega un papel
importante en esta propuesta. Mediante el aprendizaje combinado, puede haber un
equilibrio en el uso de la tecnologia y el aula (uso de la tecnologia en una sesion
presencial). En las clases los docentes pueden utilizar dispositivos tecnoldgicos como
videos, pizarras digitales, computadoras, etc. Asi, no seria un ambiente tradicional sino la
mezcla de recursos tecnoldgicos y un lugar fisico como un salén de clases. Por lo tanto, se
disefiaron 10 clases de 45 minutos cada una y divididas en 3 ciclos con el proposito de
mejorar las habilidades integradas durante y después de la creacion de podcasts por parte de

los estudiantes.

Palabras Clave: Podcasting, Habilidades Integradas, Aprendizaje Combinado.



CHAPTER 1: THE PROBLEM

Context - Target Population

This proposal is designed to be worked with ninth-grade students from public
schools in the city of Bogota. The age range of these students is 13 to 15 years. During
these ages, teenagers begin to have physical and cognitive transformations. Also, there are
significant changes in intellectual and socio-emotional development. Following Tassoni
(2016), during the thirteen-year, the adolescents start to have changes in their bodies which
begin to resemble more of an adult’s body. In addition, due to these physical changes, they

can have opinions in front of their bodies that could affect their self-esteem.

Young people begin to have behavioral and cognitive/intellectual changes. At these
ages, youth can solve problems and develop their personality. They experience strong
emotions and begin to feel very anxious occasionally. The emotions make them riskier than
adults, which is why young people tend not to think before acting and making hazardous
decisions. In fact, accelerated decision-making is related to the influence of their peers
(Steinberg, 2005). Moreover, young people start to question themselves about what
surrounds them and become more aware. These changes in adolescents’ cognition take on
relevance in aspects such as, “long-term planning, metacognition, self-evaluation, self-
regulation and coordination of affect” (Steinberg, 2005, p.70). Also, they commence to
think in an abstract way. Now, it is important to mention that at these ages, teenagers start
to have different views about their behavior with friends and family. In agreement with

Tassoni (2016), friendship is very important and the opinions of their friends and other



people could concern them. Besides, at this age their relations with their parents change,
they start to argue with them and prefer spending their time with others rather than with
their families. Likewise, their interests change. These adolescents develop the ability to
think abstractly and start to show preferences for sciences and arts. Also, they show to have

a good performance in some specific skills, whether drawing or computing.

Concerning an environment in a public school in Bogota, Riafio (2020), points out,
on the basis of observations of a ninth-grade group, that, within the class were indigenous,
Colombians, and Venezuelans students belonging to strata 1 and 2. This grade was
composed of approximately 37 students. In terms of exposure to the target language in the
school, pupils “attended to three hours of English classes weekly” (Riafio, 2020, p. 2). In
relation to students, they showed great interest in working in groups, they like to share with
their friends and socialize. Thus, sharing rewarding experiences with their peers represents

an important aspect in their lives (Vanegas 2020, as cited in Aguilera, 2021).

As studied by Halpern, Heckman & Larson (2013), at this age, students have great
learning potential. It is necessary to look for ways that they feel an interest to learn new
things. There are factors that influence teenager’s learning. For instance, motivation,
"young people who are intrinsically motivated, learn more and at a deeper level” (Halpern,
Heckman & Larson, 2013, p. 11). Youth can feel motivated by external factors (honorific
mentions, awards), but this type of motivation makes learning superficial. Students will not
involve the learning in cognitive processes. However, motivation matures thanks to certain
factors such as, exploring deeper about a topic, experiencing competence in it, and the
connection and interests in common they can establish with peers. Motivation continues

growing when scholars make use of personal experiences, take ownership of the tools and



use them creatively. Bear in mind, this proposal can awaken adolescents' motivation since
they learn about a topic they are interested in and must internalize the information and
produce a podcast which implies the recognition and good management of tools. In this
manner, “motivation to learn in a particular field (or setting) becomes strong and enduring
as (and if) the activity becomes internalized and experienced as emerging from the learner
him or herself" (Ryan &Deci, 2000; Hidi & Renninger, 2006, 2008, as cited in Halpern,

Heckman & Larson, 2013, p. 12).

Statement of the Problem

Over the years, the government has worked on different plans and policies to
develop competences and raise the level of English in the country’s students. Within these
attempts, the MEN (Ministerio de Educacion Nacional) created the Estandares de
Competencia en Lenguas Extranjeras: Inglés, which established the skills that students
must achieve at a certain level of schooling. According to Estandares de Competencia en
Lenguas Extranjeras: Inglés (2006), 9th-grade students should be able to recognize the key
topic or information in short conversations taken from real life. Besides, they should
engage in communicative situations as well as handle conversations on a known topic.
Moreover, they must recognize the parts of a narrative and identify the purpose, relations,
and cultural elements in texts. Furthermore, students should be able to write short texts in
which they can argue, describe, and narrate personal experiences considering punctuation,

vocabulary, grammatical tenses, and spelling.

In addition, on authority of the European Framework of Reference (2001), students

with B1 level can understand the main points of matters related to their context. Also, they



can describe topics about their families, or talk about lived experiences, ambitions, plans,
etc. In addition, they can produce simple texts related to their lives and they can understand
texts that address issues with everyday language. However, according to different tests and
evaluations, these goals are not frequently achieved. In this regard, Bastidas & Mufioz
(2016) point out that despite the interest in studying English due to global demands,
Colombia remains at an unexpected result. Colombia ranked 51st out of 80 countries with a
score of 49.97 in 2016 which corresponds to a low level. These estimations are consistent
with the diagnostic tests of the National Bilingualism Plan carried out between 2003 to
2006 and the results of the ICFES from 2007 to 2017. The results indicate that students
finished high school with levels amidst -Al and A2. This is a difficulty that continues to
arise. MEN (2021) published the results of the tests carried out in 2021, finding that the

area with the least average is English.

In this fashion, there are some factors that affect learning. For instance, students
show low interest in learning English. According to Yepes (2015), students of ninth grade
show a negative attitude to English classes and the learning itself. Similarly, students come
to the classroom with a series of prejudices towards English due to negative experiences.
Thus, their personal issues interfere with learning English, making it impossible for

students to see the target language learning as important for their lives.

Considering the previous ideas, Colombian ninth-grade students tend not to be
interested in learning English due maybe to a lack of innovative didactic resources. In
agreement with Arias (2017), the main source used by teachers is a textbook. Nevertheless,
this pedagogical source is seen as boring and tiring by the students that preferred to have a
variety of strategies. In addition, the author points out that, it is evident that students would
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like to implement play roles, songs, stories, crosswords, games, etc. Teachers are also
interested in implementing new ways to teach English, however, they have to follow the
requirements of the school which limits them when they want to add new resources and
materials in the classroom. Something similar is described by Goémez (2020), who states
that ICFES requirements and the institutional policies are mainly focused on grammar. For
her, this is frustrating because lessons are not concentrated on the students’ needs and

tastes.

Besides, the lack of innovative and didactic sources not only affects the interest of
students in learning English but also makes it difficult to improve the four language skills:
listening, speaking, writing, and reading. As studied by Diaz (2021), the skills are not learnt
integrated but rather isolated. Each skill continues to be approached in a traditional way,
classes are not focused on addressing integrated skills. In addition, the use of Spanish in
activities proposed in English denotes that students do not recognize basic terms and

expressions in the target language.

In view of the above, students present difficulties in all skills. For that reason, it is
necessary to pose a proposal that allows them to improve their four language skills
collectively. As exposed before, students do not seem to be interested in learning English
since there are not significant didactic materials and new sources. Further, the skills are not
taught in parallel. The lack of innovative ways of teaching and the skills taken isolated do
not motivate scholars. Seeing as how, this proposal intends to work the integrated skills by
using podcasting and podcasts. Besides, technology plays an important role owing to the
sources, podcasts, and materials provided by technology tools are meaningful for the

performance of activities and the creation of the podcast.



Rationale

Nowadays, being able to communicate properly in English is crucial in educational,
professional, and personal fields. The possibilities of studying abroad or getting a better job
with a better salary increase. The world demands subjects who have skills in writing,
speaking, reading, and listening in the foreign language. The fact that Colombian citizens
can communicate successfully in English promotes that the country is within the global

framework and open to economic and cultural processes.

The incorporation of integrated skills in the classroom provides students with
several advantages. Firstly, integrated skills "provides exposure to an authentic language
learning environment so that students can interact naturally with the intended language™
(Kebede, 2013, as cited in Pardede, 2019, p. 151). Secondly, it allows the development of
the classes to take place differently, teachers can nurture the classes using the skills
collectively. Third, it generates motivation and interest in students because the forms of

practicing will change, and there will not be a routine to follow.

Consequently, English teaching and learning should be done in a way that meets
both state objectives and personal objectives. In this sense, skills must be worked
concurrently and through significant material, leaving aside traditional practices. The
purpose of this proposal is to design an innovative way to teach English to ninth-grader
students from public schools in Bogota. The aim of this proposal is for ninth graders to

improve skills in an integrated way through podcasting strategy.

Accordingly, podcasting becomes a possibility for students to continue working on

the use of integrated skills in the classroom due to it offers them opportunities to practice
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the skills simultaneously. Podcasting allows students to learn in a joyful and significant
way because they can choose the topics of their interests which might be relevant to their
life. Considering that lack of motivation and interest affects learning, this tool can awaken
students' engagement in learning. By implementing podcasting, students are encouraged to
learn English. Moreover, they could find in the use of technological devices a novel way to
continue learning. In addition, using podcasts boosts the students' autonomy. These factors
influence learning. If students see what they are taught as unattractive, they will not see it

as useful for their practical life, and in the same way, they will not learn (Roldén, 2016).

As it is known due to the pandemic, the way of having a class changed. We have the
possibility of attending seminars, workshops, and classes virtually. In these cases,
technological devices are of great help in presenting new teaching methods that students
can use with different purposes and take advantage of them. Technology is fundamental
when listening to and creating podcasts. By browsing the internet, scholars can find
podcasts, use programs to create them, and search for information. In this sense, using
technology helps to improve integrated skills. Classes can be developed using the Blended
Learning approach, that is the "thoughtful fusion of face-to-face and online learning
experiences” (Garrison and Vaughan, 2008, as cited in Nazara and Fita, 2019, p. 79).
Blended Learning allows that learning not only to take place at school, but anywhere and
anytime. Besides, students can feel free to communicate their interest to their teachers
which is good for learning and boosts success (Riel & Paul, 2009, as cited in Nazara and

Fita, 2019).

Consequently, the Ministerio de Educacion Nacional (2008), published an article
titled as; Ser competente en tecnologia: juna necesidad para el desarrollo! that deals with
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the skills and knowledge that students should have in the area of technology according to
their level of schooling. In concordance with MEN (2008), students of the ninth grade
should be aware of the historical changes in technology and know about basic concepts
concerning technology knowledge. Besides, the ninth grader needs to acquire ownership
and good use of technology. They have to use the Tecnologias de la Informacion y

Comunicacion (TIC) responsibly with the purpose of learning and researching.

To conclude the aim is also to ensure that ninth-grade students know how to solve
problems using technological resources. Ninth graders can detect faults and solve them by
building artifacts or making use of technology devices. Now, taking into account the global
situations, adolescents and the rest of the population live today in the digital age, the
possibilities offered by technological means are unimaginable. Ninth-graders should act in
accordance with the recent changes in society and the incorporation of technology in daily

life. They should analyze the changes and the impact of technology.

In short, this proposal is relevant since podcasts and strategy of podcasting enable
students to work with integrated skills. Furthermore, podcasts and podcasting lead to the
use and exploration of technological resources, which opens the doors to a process of
inquiry in the students by browsing on the internet and listening to podcasts, consequently
to a reading and writing process, and finally to the creation of their podcasts. Something to
highlight is that by creating their podcast they can share their thoughts and opinions about a
topic. This is significant to the students because they are expressing their point of view. For
them, creating something that is interesting and important for their lives, boost their
motivation and they begin to shift their perceptions towards learning English while using
new materials.

12



Objectives
- To promote the improvement of the integrated skills by implementing the strategy

of podcasting for ninth-graders at a public school in Bogota

- To design a pedagogical and didactic innovation proposal that approaches nine
graders to the practice and the improvement of the whole language skills through Blended

Learning.
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Chapter 11
THEORETICAL FRAMEWORK AND LITERATURE REVIEW
In this chapter, the reader can find first, a critical review of international and
national studies that bring relevance to this proposal; and second, the definition and
characterization of the constructs that underpin the current proposal which are: Podcasting,

Blended learning, and Integrated Skills.

State of the art

The first research taken into account for this proposal is titled Student-Generated
Podcast and the Development of Speaking Skills in an EFL Sixth-Grade Classroom by
Sanchez (2017). In this study, the author shows his personal interest in including
Information and Communication Technologies (ICTs) in the teaching of English. The aim
of this research was to analyze the impact of podcasts created by students on the
development of speaking skills in a school in Medellin, Colombia. The author used
interviews, students’ work (podcasts), and observations. Throughout the application 3
podcasts were developed. During the application the author supported students in terms of
the vocabulary needed for each podcast. In addition, the author took into account the
categories of pronunciation, vocabulary, and sentence structure. In terms of pronunciation,
the author concluded that there was not a significant variation. However, most of the
students considered that their pronunciation had improved. Regarding vocabulary, the study
emphasizes that students acquired new vocabulary. Now, concerning the last category:
sentence structure, students claimed that they improved in this category after the
implementation. The author has concluded that the integration of technology had a positive

impact on the teaching of the foreign language. Also, the podcasts encouraged the students,
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and students began to improve their oral production and the expansion of their vocabulary.
Finally, the author claimed that it is necessary to expose students to the target language for

a long period to see better results in terms of pronunciation.

On top of that, the pertinence of this study to the present study lies in the
introduction of authentic material within the classes. Thus, the exploration of genuine
language is positive for the improvement of skills. When using podcasts, students are
exposed to real English. Students' exposure to podcasts helps them improve their speaking
skills, not only speaking skills but also listening and writing. Dissimilarity of the mentioned
study, in this project the whole skills will be presented and working closely. Finally, pupils
show a positive response in front of the creation of podcasts, their interest for learning

English increases.

The second study considered for this proposal is Refining Speaking and Listening
Skills Using Podcast, by Prada (2014), the author wanted to investigate the implications of
podcasts in speaking and listening because the students had difficulties understanding
conversations and trying to talk about different topics. The study worked under the
qualitative paradigm. The population considered in this study was tenth-grade students
from a private school in Tunja, Colombia. The activities and tasks developed were designed
considering the tastes of the students. In addition, podcasts were created on topics of
interest to students. The author concluded that first there are many ways to learn and teach
English, as there are many alternatives and a variety of tools that allow it. Secondly,
podcasting as a new strategy to teach English worked in building vocabulary,
pronunciation, and accuracy regarding listening comprehension, and by creating podcasts,
students demonstrated that they could talk about different topics. The conclusions prove

15



that the strategy of podcasting not only benefits the student in improving skills such as
speaking and listening, but also in the interest of learning English through topics that
interest them. In this sense, tools such as podcasts have a wide variety of topics, which

allows students to explore and find different content.

The above-mentioned project and this current proposal are related in the sense that
there is a need to find new ways of teaching and learning English. Furthermore, the author
emphasizes the creation of innovative activities that attract the attention of students and
tries to change the traditional tasks. Also, this study demonstrates that podcasting is an
effective strategy when improving students’ perceptions and skills. However, there is a
difference between this study and the current proposal. The author just focused on listening
and speaking skills, the current research seeks to integrate the four language skills through

the podcasting strategy.

The third inquiry considered in this proposal is Exploring Podcasting in English as
a Foreign Language Learners’ Writing Performance, by Bamanger and Alhassan (2015),
the researchers investigated the effect of podcasts in language learners’ writing skill. This
inquiry was carried out in Saudi Arabia to fifty-five students from Preparatory Year in King
Saud University. The language learners were divided into two groups: the experimental
group and the control group. The groups were exposed to a pre-test prior to the treatment to
determine that both groups were at the same level of proficiency. On the one hand, for six
weeks the experimental group listened to podcasts and were instructed in the management
of the technology. On the other hand, the control group were given traditional classes. After
the six weeks, researchers applied the post-test to both groups. Apart from this, the authors
implemented a questionnaire to the experimental group to unveil if listening to podcasts

16



had any kind of effect on their writing performance. The researchers discovered that the use
of podcasts had positive results on the learners' writing skill. Moreover, students found
positive the use of podcasts, they considered that podcasts could continue to be used as a

motivating teaching tool.

This study is relevant to this proposal for three reasons. Firstly, the use of podcasts
showed an enhancement in the students' writing performance, by listening to podcasts
students' writing performance improved in terms of: capitalization, spelling, and
punctuation. Secondly, students were exposed to authentic material, the podcasts employed
in this study exhibited real samples of language. Hence, the interaction between individuals
and real English is beneficial to their learning. Also, the podcasts were not lengthy and
covered topics that might be of interest to students. Thirdly, language learners found
podcasts an interesting tool for teaching English. This signifies that students will continue
to be exposed to real English through podcasts and learning will emerge in new places
besides school. For instance, they could listen to podcasts in English in their free time at

home.

Furthermore, Cardenas and Ramirez (2020), developed a study named Use of
Podcasts in the English Language Teaching. In this study, they wanted to inquire into the
possibilities that podcasts offer to English teaching and their effectiveness. The population
of this research was determined by a group of fourth-grade students in a public school in
Bogota. Through field diaries, interviews, and students' perceptions, the authors determined
that podcasts are beneficial for teaching English, and students showed an increase in their
speaking and listening skills. Additionally, the researchers stress the importance of
technology inside the academic field.

17



This proposal is significant to the current one due to it demonstrates the importance
of using technological tools in the classroom, motivating students to use technology not
only in a playful but educational way. It is necessary to highlight that the use of podcasts is
an opportunity for teachers to enhance their ability to use technological tools and recognize
how tools such as podcasts can be used to relate and involve the students' realities, which
stimulates meaningful learning in the classroom and creates interest in learning the target

language.

The last research considered relevant to this proposal is titled The Use and
Development of Podcasting as a Technological Tool in Secondary Education in Greece: A
Case Study, by Nikolou & Darra (2018), the research aims to examine the contribution of
podcasting in the learning and development of language skills in English. The study was
implemented in a private school in Rhodes Greece to the first grade of high school, the
researchers gathered data through questionnaires and a final test. For the treatment, the
experimental group was exposed to podcasting, and the results showed that podcasting is a
beneficial strategy when learning a second language. Also, it was possible to conclude that
the students took good attitudes toward the use of this tool, and their motivation increased.
Technology was also a clue since students feel interested in learning by using technological

devices.

This research is relevant to the current proposal because it proves that podcasting is
a strategy that increases interest in learning English as it provides authentic material. The
current proposal aimed to introduce podcasting as a novel strategy to improve integrated

skills.
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Normally, podcasting is used to improve listening and speaking skills, the current
research seeks to improve integrated skills. Students will develop tasks in which they have
to read, write, listen, and speak. They have to create and listen to podcasts, therefore,
integrated skills are presented during the process. The skills are not insulated but they work

cooperatively.

Theoretical Framework

Integrated Skills

When people communicate, they tend to use more than one skill daily. The above-
mentioned, interested scientists, psychologists and teachers, since the 1980s, to incorporate
the four skills (speaking, listening, writing, reading) within the teaching of a second
language. Different from the idea to separating the skills (Pardede 2020). Besides, the term
“integrated skills” is also related to "reinforcement" by reason of” the learning of one skill
leads to the learning of another skill(s)" (Nagash, 2008, p. 7). In daily and real
communication, people do not use the skills isolated, just the fact of talking to someone
already involves the use of two skills, the integration of the skills in the classroom is
necessary and students need to be aware that skills hardly ever are used separately. They
are not different from each other, on the contrary there is an overlap and similarities
between them (Mcdonough & Show as cited by Nagash, 2008). The skills have been
classified by "two forms of productive performance, oral and written, and two forms of

receptive performance, aural (or auditory) and reading™ (Brown, 2001, p.1).

According to Pardede (2020), language teaching was dominated by traditional

methods, "such as Grammar Translation Method (GTM), Audio-Lingual Method,
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Structuralism Approach, Direct Method, Total Physical Response, and Natural Approach”
(p.72). Those traditional methods were principally focused on the translation and grammar
rules. Hence, it was difficult for students to make natural and daily use of the language.
They knew the language grammar but could not apply it to communicate effectively. For
that reason, “the added richness of the latter gives students greater motivation that converts
to better retention of principles of effective speaking, listening, reading, and writing"
(Brown, 2007, p. 2). The integration of the four language skills makes students feel
motivated by activities that include skills collectively and not segregated. That is one of the
main interests of the current proposal, through assignments and activities, students can be
exposed to various skills, this thanks to the podcasting strategy, which allows the
integration of skills to take place. Additionally, the tasks must be designed using "authentic
language models"” (Nunan, 1989, as cited in Hinkel 2010) activities that allow learners to
work the language from comprehension to production, in addition to introducing real
English into the classroom, so that the use of English is not only for academic purposes but

also students can use their knowledge in real scenarios.

Furthermore, Integrated Skills bring benefits to students because they help students
improve their pronunciation and vocabulary. But, as Pardede (2020) states, students are not
the only ones to benefit from them, the attitudes of both students and teachers are
influenced by integrated skills within pedagogical practice. Kebede (as cited by Pardede,
2019), claims some advantages when integrating the four language skills in teaching. To
begin, the incorporation of integrated skills in the classroom "help students to develop their
communicative competence (grammatical/linguistic competence, strategic competence,

sociolinguistic competence, and discourse competence)” (p. 151). Secondly, provide
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congruent teaching and make possible better communication. Thirdly, Integrated skills
bring language learning closer to its actual use in real life. Finally, it creates a different
environment in which students feel motivated because they do not follow a traditional

route.

Consequently, from the point of view of integrated skills learning, students are seen
as active individuals who process information. In this manner, students “should analyze,
synthesize, evaluate and judge the input information” (Nagash, 2008, p.10). Moreover,
according to Nagash, Integrated skill seeks that students develop their communicative
competence by melding the skills and using them in their communicative situations in their
daily lives or in a classroom. Therefore, scholars can use the target language in their

personal interests and realize they cannot use the skills divided but working together.

As it is mentioned above, students tend not to be very interested in learning English
because of a lack of didactic materials. In this sense, it is relevant to incorporate a strategy
to engage and motivate students in the learning of the target language and by this the
improvement and development of the four language skills. Consequently, it is important to
provide them with authentic material and develop the contents of the podcasts depending
on their tastes. The improvement of the integrated skills can emerge by using podcasting
because during the development of the activities, students will have the possibility to
implement the skills simultaneously creating a different learning environment. For instance,
they are listening to the podcasts, reading the transcriptions, and sharing their points of
view in written and oral form. The 4 language skills are covered and strengthened in a

natural way through different types of materials.
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Blended Learning

Nowadays, technology is one of the resources that provides many possibilities to the
users, whether with pedagogical purposes or personal purposes. According to Nazara &
Fita (2019), Blended Learning is the mixture of face-to-face and virtual teaching. Before
the use of the term Blended Learning, the term Hybrid Learning was commonly used. Both
concepts refer to the integration and combination of face-to-face classes and online content
(Hrastinski, 2019). Hence, Blended Learning takes elements of the traditional pedagogical
practice: defining a place, formal classes, and established schedules; and online instruction:
technology in the learning process over time and space. It could be in synchronous and
asynchronous mode. Besides, the use of technological devices and tools is presented during

the teaching process (Kim, 2007).

In agreement with Nazara & Fita (2019), BL has both benefits and limitations. First
of all, BL provides effective communication between teacher and student which makes
students more active and can share ideas or interests to the teacher. Second, BL allows
learning to focus on more than just one place and time. Students can continue their learning
process outside the classroom. Besides, "blended learning provides more productive
engagement among students in the online environment and in course content as well"
(Farrag 2009, p. 6). On the contrary, when applying this approach, students may feel
anxiety, confusion, and become isolated. Also, institutions and teachers' preparation is
another limitation, it is necessary for the continuous exploration of BL for being applied in
the classes. In addition, a big limitation could be the accessibility to technology devices.
Despite all the sources and tools that already exist, having good accessibility in Colombia is

difficult. Not all students have the opportunity of accessing a good computer or internet
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connection, which is where some resources are needed. This proposal seeks to integrate

technology since activities and the creation of podcasts depend on the devices it offers.

For this proposal, BL proposes a different way to take and manage a class.
Classroom teaching is not neglected but combined with the tools offered by technology to
enhance students' skills. Learning takes place anywhere and anytime. In addition to that, by
acquiring knowledge outside the classroom the students’ autonomy boosts and the podcasts
in English will not symbolize it as an academic aspect but as an interesting manner of
learning. During the development of the activities and the creation of the podcasts there
will be a continuous accompaniment by the teacher. However, students can make use of
technology to continue nurturing their knowledge using apps, programs and online

resources and having the freedom to modify and build their podcasts.

Podcasting as a Pedagogical Tool

According to Chawla (2018), Podcasting started to emerge in the early 2000 and
had wide adoption in 2005. Podcasting is growing every day and continues innovating
storytelling. Its name emerges from the combination of iPod and broadcasting. Despite
having some similarities with radio, the two differ enormously. One huge difference is that
podcasts can be found and “distributed using the internet and are not ephemeral like radio”
(Chawla, 2018, p.7). It is easier to find concrete podcasts than a radio session. But it is
something to take into account and it is the difference between podcasting and podcasts,
sometimes the concepts can create confusion. In concordance with Ceballos et al. (2019)
podcasting is the action of using technological sources or devices to make and produce a
podcast. Podcasting is all the process of editing, creating, producing, and distributing
podcasts. On the other hand, podcasts are the final product. It is an audio file available on a
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website, it could be opened in apps such as Spotify or other technology tools, and also it is
possible to be downloaded. Now, the use of technology is fundamental for people who

want to create a podcast. Technology devices are indispensable.

Furthermore, podcasts allow listeners to have the freedom to choose the topic they
are interested in due to the “endless genres and unique styles” (Chawla,2018, p.12) that
wake the interest of people. What was mentioned above was one of the reasons why |
decided to choose podcasting as a strategy. Also, because of the wide types of podcasts that
are found on the internet, this is an authentic strategy. Within this proposal, podcasts and
podcasting are the means by which the Integrated Skills can be worked and improved.
Podcasting and podcasts in the pedagogical field have been used for teaching, the
pedagogical studies made around them have shown that the use of this tool and strategy has
benefits in the learning of English. In addition, podcasts and podcasting boost the
motivation in students because they are different and innovative. By listening to podcasts,
they can improve their listening and reading skills, by podcasting, they improve and
practice their speaking, reading, and writing skills. What is more, at the time of the final
podcast, they will be able to choose the topic of their podcasts, in such a way as it takes into
account the interests and tastes of the students. Furthermore, as claimed by Rosell-Aguilar
(2015), podcasts are not just an academic activity, "language learning is perceived by some
as something that can be learnt by informal listening only, rather than through formal
learning” (p.37). In this way, language learning can take place in different scenarios outside
the classroom. This pedagogical tool was selected since it offers a variety of topics that can
open to a multiplicity of perspectives to students on a specific issue. It is precise to

highlight that podcasts provide learners with diverse vocabulary, as well as, they are simple
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to find on the internet. Additionally, different activities can be proposed from a podcast,
which makes it easier to include the integrated skills and consequently the improvement of

them that is the aim of this proposal.

Blended
Learning

Figure 1. Visual representation of the relation among constructs. Note. Own elaboration.

Figure 1 shows the relation among the constructs of this proposal, and how these concepts
work together. The theoretical constructs are represented through a plant. In the first place,
we find the roots that are fundamental for the development and growth of plants, the roots
represent Blended Learning. Secondly, there is the seed, representing Podcasting and
Integrated skills. On the one hand, Podcasting is the tool, the strategy. On the other hand,

the Integrated skills are the medium used for the plant to grow, develop, and bear fruit.
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Finally, the fruit (pea), represents the improvement of integrated skills that is one of the

objectives of this proposal.
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Chapter 111
METHODOLOGICAL DESIGN
The third chapter addresses what a pedagogical and didactic innovation proposal is.
As well as, the curricular vision, language, learning, classroom, and the role of the teacher
according to the approach selected are reviewed with the purpose of displaying how these

components are reflected in this proposal.

Pedagogical and Didactic Innovation Proposal

Describing this type of proposal from Serdyuko (2017), innovation is focused on
going beyond what has already been done, creating or developing a new idea. Besides,
innovation seeks to introduce a new method that leaves a transformative effect that must be
implemented. There are two subcomponents to take into account when talking about
innovation. First, there is an idea that looks novel to a population. Second, the fresh idea or
object generates changes and results. The concept of pedagogical innovation brought by
Béchard (as cited by Walder 2016) establishes that pedagogical innovation is “an
intentional action that aims to introduce something original into a given context, and it is
pedagogical as it seeks to substantially improve student learning in a situation of interaction

and interactivity" (p,196).

Pedagogical innovation is seen as a change and transformation within the same
practices inside a specific population. Moreover, it is important to bear in mind that it does
not consist of solving a problem "but demands creativity and originality" through a new
method (Walder, 2016, p. 196). Additionally, innovation desires methodological changes

but positive impact on the actors. It implies a better way of doing and understanding.
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Besides, "innovation can appear as a new pedagogic theory, methodological
approach, teaching technique, instructional tool, learning process, or institutional structure
that, when implemented, produces a significant change in teaching and learning, which
leads to better student learning” (Serdyuko, 2017, p.8). For this proposal, innovation
surfaced as a necessity to generate a change within the traditional teaching practices in the
classroom. Besides, to improve integrated skills in the students with a set of activities that
promote the integration of new elements and materials designed for ninth grade students.
During the application of the activities and tasks, the students will have the opportunity to
interact with the knowledge they are acquiring by working on the integrated skills.
Furthermore, the use of podcasts and the implementation of podcasting strategy, generates a
significant change in student learning since the creation of a podcast looks innovative and

can improve learning quality.

Curricular Vision

The curriculum is the means in which teachers ““formulate the designated learning
objectives and their outcomes and transform all those formulated goals to students"’
(Habiburrahim,2017, p.5). The Curriculum is a fundamental part of the teaching and
learning program. Following Habiburrahim (2018), when thinking about a curriculum, it
should be taken into consideration that students have better skills and competences. These
competences and skills should be seen implemented in real life. Having said this, the vision
of curriculum in this proposal is based on the consideration of a series of topics and tasks
that allow the student to develop the four skills in a comprehensive way to reach a final

goal that is to develop a product (podcast construction).
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According to Sancristan (2007), the curriculum is the way we can access the
knowledge inside a process and conditions in which it becomes a way of getting in touch
with the culture. Within this proposal, it is sought through podcasts that students learn
about the language through activities related to the vocabulary, additionally, to have
knowledge of different topics associated with culture and society, this nurtures their
understanding making it more significant and attractive. Now, it is important to mention
that technology plays an important role in this proposal, therefore Martinez (2006)
stipulates that working with technology involves the students with processes and
experience that help expand their comprehension regarding the management and
understanding of technological resources and the involvement and introduction to their
lives. Similarly, among this proposal are addressed several podcasts of different themes
with their vocabulary. The vocabulary is worked through online activities and also
materials created by the teacher. While doing the activities, students are developing the

skills in a comprehensive way and also making use of technology.

Vision of Language

Language is how people communicate with each other "through receiving, sending
and processing information™ (De Castro et al.,2016, p.1) by using technology devices.
Concerning it, students can make use of computers, phones, or tablets to communicate and
share ideas in a faster way. Besides, as claimed by Sirbu (2015), "language is essentially a
means of communication among the members of a society... it is the tool that conveys
traditions and values related to group identity. (p.1) In agreement, in this proposal,
language is seen as the means and tool that students use to communicate with each other
about several topics of interest and thoughts while using technological devices.
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Moreover, the vision of language embraced in the current proposal is concerned
with the authentic material used to interact with the target language. As claimed by Huda
(2017), "language classroom activities should as far as possible mirror the real world and
use the real world or “authentic™ sources as the basis for classroom learning" (p.1908).
Using authentic materials represents an approach to real English. By listening to podcasts
students are exposed to the target language, which provides cultural knowledge about
English. Henceforth, language is viewed as a means for communication and both as an

approach and exposition to the real target language.

Vision of Learning

Learning in this proposal is understood as facilitating learning (FL). According to
Robinson et al. (2007), facilitating learning means that the acquisition of knowledge occurs
thanks to the students, due to the fact that they are the ones who control the process.
However, teachers are also part of the process; they can influence the understanding by
easing the knowledge. Facilitating learning is influenced by different theories of learning
and instruction. Firstly, cognitivism is part of FL. It is focused on providing a good
organization of the content to make it memorable, comprehensible, and meaningful for
students. Besides, it is expected to activate the learners through processes so they can
perceive and process the new material to expand the students’ mental schema. Materials are
significant because they provide learners with audiovisual tools by using technology that
can stimulate multiple senses, and the use of computers or digital multimedia offers a
different perspective of the content. For instance, accessibility to the real world through the
web, visuals, and graphics instead of just texts. The last theory of learning that contributes
to facilitating learning is constructivism. The instruction methods are considered to be most
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suited to facilitating learning. It is worth highlighting that the use of technology allows

students to explore, manage their learning, and produce knowledge.

Furthermore, Rogers (as cited by UNESCO, 1999) claimed that "much significant
learning is acquired through doing" (p.5), and facilitating learning arises when the scholars
participate responsibly in the process. Besides, teachers are essential because they clarify
the purposes of the learners. In facilitating learning, the content applied within the sessions
should be focused on and adapted for the audience. Therefore, in this proposal, the
materials and activities are taught to facilitate learning and encourage students to improve
their integrated skills. The use of technology and podcasts boosts interest in students and
makes them part of the learning. They are active learners since while they are doing, they

learn.

Vision of Classroom

The classroom plays an important role in this project. It is the place where learners
and teachers interact with each other and where activities and tasks take place. However,
from the perspective of Blended Learning, the sessions take place in two different
scenarios: face-to-face classes and virtual classes. Within blended learning, students do not
need to be physically in one place, they can connect online (Cleveland-Innes & Wilton,
2018). Besides, the use of technology allows for a more flexible environment, learning can

take place wherever and whenever. There is no set schedule.

According to Murphy (2000), there is a high potential in improving learning and
education, when technology is introduced. Also, by the constant advances and changes,

computer classrooms are designed to facilitate complex problem-solving. In this sense,
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computers support learners in tasks that they cannot complete without help. Technology
provides users with many tools. It provides an interactive multimedia environment.
Furthermore, students can control the variety of media they find on technology and they
can also interact with those devices through the senses. For instance, by creating podcasts
they can decide which apps or web pages to use to create a podcast, also they interact with

the technological tools and with the information.

In addition, technology "has provided students with the opportunity to interact
globally to achieve higher-order literacy and skills that are relevant to their daily life
activities"(Alkhabra, Abdullah; 2016, p.2). Moreover, the materials used like Smart Board,
video projectors, and cameras engage students to explore ways of learning. The
environment is collaborative, students can exchange ideas and share knowledge through the
use of technology. The learning can be set in a physical place such as a classroom
providing students with technological devices or in a virtual way using computers and the

internet.

Consequently, in this proposal technology is fundamental but also face-to-face
instructions are. Blended Learning provides students with the possibility to have different
scenarios where learning emerges. In addition, the materials used boost interaction with
partners and technological devices making learning significant and “students have more
strengthened professionalism as they develop qualities like self-motivation, self-

responsibility, discipline” (Lalima & Dangwal, 2017, p.133).
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Role of the Teacher

In blended learning, teachers have specific roles. According to Sharma (2019), "the
teacher must interpret and analyze information, students need to learn to reason, integrate
information and demonstrate knowledge through application”. (p.326). Besides, teachers
should keep engaging students through strategies and activities. Since technology is a
significant piece of Blended Learning, teachers become facilitators. They should guide
students during the process because the time students spend learning on the computer
increases. Teachers must do an accompaniment when students make use of technological
resources, in addition, their role as facilitators also refers when gaining knowledge and

comprehending information (Sharma, 2019).

Further, teachers should be trained when instructing in face-to-face lessons and
virtual sessions. On the one hand, in terms of instructing an online meeting, they have to be
techno-savvy in order to meet the needs that the environment or learners require. On the
other hand, when the class is developed face-to-face, it entails that teachers know how to

use different methods inside the classroom (Lalima & Dangwal, 2017).

In this fashion, the role of the teacher in this proposal is to be a facilitator of
language and technological knowledge. The teacher must share with the students: materials,
strategies, content, and resources. On top of that, the teacher plays the role of guide, the
instructor needs to guide the learner through the process of creating podcasts. As well as
motivate learners during the development of the activities and encourage them to achieve

the set goals or personal goals when the process of podcasts creation.
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Chapter 1V

Proposal of pedagogic and didactic innovation

The purpose of this pedagogical and didactic innovation proposal is to improve
integrated skills by using podcasts and podcasting with ninth graders in Bogota within a
Blended Learning environment. Ergo, this proposal of intervention is divided into three
cycles and lesson plans. Each cycle has several sessions. The first cycle deals with three
sessions, the second cycle contains three sessions, and the third cycle has four lessons. Each
lesson is developed in a session. The first cycle entitled The World of Podcasts is related to
the concepts of podcasts and podcasting. The second cycle which is named Being a Master
in Podcasts deals with a variety of podcasts and different topics that a podcast can cover;
this cycle is divided into three sessions. Finally, the third cycle which is Becoming a
Podcaster is related to students’ creation and the steps behind the creation of a podcast.
During all the cycles, students are exposed to a set of activities that can be developed in a

face-to-face mode and technology-supported lessons.

Now, it is necessary to clarify that during the process the teacher will guide and
support the students with the language and its use. For that, the teacher will provide
students with the transcription of each podcast, so that they will have a better appreciation
of what is spoken in each one. Besides, the teacher will help them if they do not understand
the meaning of a word, an instruction, or an activity. To clarify, each cycle and lesson
addresses the 4 skills. In some lessons, only 3 or 2 skills are worked together. However,
during the whole intervention the language skills are presented and covered

simultaneously.
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Table # 1 displays the pedagogical intervention and how each cycle was organized.
Then, a web page was created with the purpose of sharing the materials and activities
designed for this pedagogical proposal. The web page is a virtual resource that collects all
materials in an easy and organized way according to each cycle. Besides, students can
follow the instructions found on the website and make use of the materials, games, and
activities. In addition, if necessary, the materials can be obtained in a physical way, there is
the possibility of printing them and working them within the classroom. In that way, the
materials can be explored and worked in virtual and face-to-face classes. Also, the public in
general can access this web page. Click on the following link:

https://sites.qgoogle.com/view/podcastingawaytoimproveintegra/home

35


https://sites.google.com/view/podcastingawaytoimproveintegra/home

Cycle 1 Lesson Plans Objectives Suggested Language Integrated Skills
Lesson plan 1: - Toidentify the - Sentence for - Reading
components of opinions - Listening
a podcast. - Links between - Writing
- To understand present and past - Speaking
the concept of - Vocabulary on
What do | know about podcasting and podcasts (parts,
podcast and podcasting? podcasts. materials, etc.)
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Lesson plan 2: - Torecognize - Desire to do or - Listening
the types of want something - Writing
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Wecan find on express the cause
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format catches about podcasts
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Lesson plan 3: - Tolistentoa - Expressions for - Reading
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intro and a podcast - Tointroduce a | Consider - Speaking
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o Before the
Internet: Buying
records
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- To use belief
expressions to
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point of view.

- Vocabulary on
Podcast: "Before
the Internet:
Buying records™




Cycle 2

Lesson Plans

Objectives

ted Language

Integrated Skills

Being a Master in
Podcasts

Sugges

Lesson plan 1: - To get involved Sentence - Reading
with people’s structure to - Listening
styles in podcasts. imply actions or - Writing
- To identify the states are taking
vocabulary place at that

Optimists VS (adjectives, slang time

Pessimists words). - Adjectives
- To read the (personality)
podcast
transcription.

Lesson plan 2: - Toidentify the - Sentence - Reading
topic of a podcast structure to - Listening

- To listen carefully describe actions - Writing
to the podcast. in the past.

Green is the - Toread the - Verbs.

fashion podcasts - Vocabulary on
transcription the podcast:

- Tounderstand the Green is the
concept of fast Fashion
fashion.

Lesson plan 3: - Toidentify the - Likes and - Reading
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podcast. - Memories from - Writing

- To record an audio childhood - Speaking

Comfort Food about one of the - Vocabulary:
three podcasts Food
presented in the - Vocabulary:
three podcasts of Comfort food

this cycle.




Cycle 3 Lesson Plans Objectives Suggested Language Integrated Skills
Lesson Plan 1: -To identify the topics, | want to - Likes/ interests - Listening
cover in my podcast - Connectors - Writing
Exploring my -To discover my likes
interests -To expand the information about
the topic | am interested in
developing.
Lesson Plan 2: - To listen carefully to the - Wh questions, - Writing
teacher’s podcast. - Advice and - Speaking
- To recognize the steps that we obligations to myself | - Listening
The magic behind have to follow to create a podcast - Verbs: Opinionsand | - Reading
a podcast - To understand all the processes beliefs
behind a podcast - Vocabulary on the
Becoming a - To identify the difficulties when teacher’s podcast.
Podcaster speaking
Lesson Plan 3 -To use the materials and sources - Sentence structure for - Writing
to create their podcasts desires I want..., | - Reading
-To show the principal ideas on consider..., I think... - Speaking
Start the creation | the creation of the podcasts - Verbs: Opinions and
process -To share the transcription draft of beliefs
their podcasts - Vocabulary: apps,
-To practice pronunciation and to materials
start recording.
Lesson Plan 4 -To show student’s podcasts - Connectors - Writing
-To share students’ perceptions - Opinion expressions - Speaking
To show my about the whole process - Vocabulary for - Listening

creation

reflection




Cycle 1: The World of Podcasts

The first cycle focuses on the concept of podcast and podcasting. This cycle is
divided into 3 lessons in which there is explored the clue concept and some examples of
podcasts. The first lesson is titled: What do | know about podcasts and podcasting? The
teacher introduces students to the concept of podcasts and podcasting through introductory
questions, videos, and explanations. Also, students are asked to record an audio in which

they share their perceptions regarding the videos watched.

In the second lesson titled: Getting acquainted with podcasts, students are exposed
to the types and formats of podcasts. They can identify the types and formats by flashcards
provided by the teacher. During this session, students have to think about their future

creation. Using a webpage, they express how they would like to create their podcasts.

The third lesson titled: Introduction to a podcast intro and a podcast. In this
session, students listen to the introduction of a podcast: LOUD Intro and a podcast: Before
the Internet: Buying records. After that, students develop a set of activities related to the
examples of podcasts. Additionally, the teacher shares the podcast transcription with the

students.

Cycle 2: Being a Master in Podcasts

In the second cycle, students will continue getting acquainted with podcasts, their
types, and styles. During this cycle, they will continue having the transcription of the
podcasts. The cycle contains 3 lesson plans. The first lesson, Optimists VS Pessimists,
introduces students to personality adjectives. Students describe themselves, using present

simple (verb to-be) and adjectives. Besides, they listen to podcasts in which they learn new
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vocabulary. The second lesson Green is the Fashion, covers the topic of clothes production,
fast fashion and its implications on the environment. In this lesson students work on the
vocabulary, forms of the verbs, and do/does. The last lesson Comfort Food, regards the
food that makes people feel good. Moreover, students learn how to express likes and
dislikes and the podcasts vocabulary. Using the app called Yammer, they have to share
memories about their comfort food when they were infants using past simple. At the end of

the lesson, they should record an audio about one of the three podcasts worked in this cycle.

Cycle 3: Becoming a Podcaster

The third cycle is for me the most important and exciting one. In this cycle, they
will create their podcasts. In the first lesson titled: Exploring my interests, they will have
the opportunity to choose the topic they want to develop in the podcast. For this, students
need to identify their likes and interests. The teacher will state general topics, but the
students need to delimit that topic into a subtopic. Then, the second lesson is called: The
Magic Behind a Podcast, the students will have the opportunity to learn how a podcast is
created. To do so, the teacher will present the procedure of her podcast. During this lesson,
the teacher will share her transcription and introduce learners to the vocabulary. Further, in
this lesson, students must identify if they have difficulties producing speech and sharing
their ideas and opinions on that. The third lesson: Start the Creation Process, the teacher
will provide them with the apps that students can use for their creations. Consequently, they
will use all the tools and explanations given by the teacher to be able to create and enrich
their podcast. Also, they will start to write the transcription. The last lesson of this cycle is
called: To show my creation in which they will show their podcasts and give some
reflections about the whole process.
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Additionally, in the next section, the readers will find the lesson plans
corresponding to cycles 1 and 2 with their respective materials and resources. To view the
lessons plans belonging to the cycle 3, please refer to the Annexes section (Annex 1) at the

end of the document. Also, a rubric was designed to evaluate the whole process.
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Instructional Design

Cycle 1: The World of Podcasts

Lesson plan 1

Suggested Language: Sentence
for opinions, links between present
and past
Vocabulary: Podcasts (parts,

materials, etc.)

Objectives:
To identify the components of a
podcast.
To understand the concept of
podcasting and podcasts.

To give opinions using expressions of
9 P . 9 exp Time: 45 minutes
opinions
> Session 1

What (Jo | Lnovv aloout

podcasts and podcastingg

Warm up: 15 min

Procedure: 15 min
At the beginning of the session, the teacher will

o Once the class has warmed up and
explain a little the purpose and the content of , L
the proposal. After a brief explanation the el s e iekvisden i e
teacher will introduce students to the general classroom. Students will see two
topic that will develop during the next sessions. videos explaining what a podcast is
Then, students will be asked to answer orally and how to create a podcast. The
some introductory questions to the topic [see two videos explain in a

appendix 1]. This in order to know if they know comprehensible way, what a podcast

what a podcast is. is, the forms of creating podcasts, the

Questions: steps we have to follow when
. What do you think a podcast is? creating a podcast, some topics that
e Do you know something about podecasting? we can find, and streaming apps to
. Have you ever listened to a podcast?

listen to podcasts. [See appendix 2]
After watching the videos, students
will ask about what they understood
and if the videos were easy or
difficult to understand.

What kind of podcasts do you know?

y 4
-
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Independent Practice: 15 min

In the last part of the class, they will have to
record a 2-minute audio in their cell phones, in
which they share their perceptions and opinions
about the videos and podcasts [see appendix
3]. Students can take notes before recording,
they have some time to practice. Also, they
have to talk about the main topic (podcasts)

Links:
and use some vocabulary seen in class. During Vidoos:
the activity the students can ask the teacher https:// WWW~YZU'fube-ch/w0’rch?
= Rz9
about the language. They have to upload the Ve VznoavRzs

" "
record to "Classroom". https://www.youtube.com/watch?

v=9dXKGJ7Lsk
Farewell to the class: Time to say goodbye! Clansrcom
https://classroom.google.com/c/ND
kwMjc4MjMzNjM1?cjc=w2f5nhh

Appendixes:

Appendix 1: Introductory
Questions

1.What do you think a
podcast is?

2.Do you know something
about podcasting?

3.Have you ever listened to
a podcast?

4.What kind of podcasts
do you know?

DC/ Introductory
.REC Questions
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Appendix 2: Videos about podcasts

Appendix 3: Opinions and

Beliefs expressions

OPINIONS AND BELIEFS

EHPRESSIONS

your perceptions and thoughs
about a disccusion or a topic

You can use them to indicate J

e
g

( - | think... \‘
-1 believe...

-In my point of
view...
-Honestly a
\ think... )/

4 Y
N . - | consider...
r---,- »@ -l would say
./'l .ﬂ.ld -To be honest...
: \\ &
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Lesson plan?2

Objectives:

-To recognize the types of podcasts
that we can find on the internet.
-To write about which style or format
catches their attention.

Suggested Language : Desire to do
or want something, connectors: To
express the cause of their choices.

Vocabulary:Vocabulary about
podcasts (styles, types)

Time: 45 minutes

Session 2

Getting acquaintecl wit.L]
PoAcasts

Warm up: 15 min
To begin, students will be asked if they know
the term "fast fashion". After listening to
some voices, the teacher will show them a
video, where it describes the concept of
"fast fashion". The next podcast presented
to the students is related to some
alternatives to consume clothes in a more
responsible way. In this way, it is
indispensable to to recognize the
consequences on the planet due to fast
fashion [see appendix 1]. Then, the teacher
will present them some fast fashion stores in
Colombia. | want them to relate that
concept to their context [see appendix 2].
To finish, the students will have to answer
some questions related to fast fashion. [see
appendix 3].

Independent practice:
20 min

Now, after viewing the flashcards,
students will need to log in to the

"Inkspired" page [see appendix 3]. This

application offers the opportunity to
create writings of different types. Also,
they can use this app not just for this
class, but also to read and share their
texts. Having registered to the page, it
is time to think about their podcast.
Students should write about what kind
of podcasts they would like to use in
their creations. They must make use of
the modal verb "would" and also, take
some references of the videos
previously watched.

. | would like...
. | would love...
. | would prefer....
. | would rather..,
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Lesson plan?2
Concluding activity: 10 min
After completing the writing activity, students will

have to share their opinions with their classmates
and teacher orally, the type of podcasts they

would like to address and why [appendix 4] using 9
the causal connectors previously explained by the
teacher. This activity has the purpose of starting to
think about their creations. It is important to
identify and clarify in which direction students

want their proposal to go.

Appendixes:

Appendix 1: Videos: Types of

podcasts

'S AND WHAT MAKES "
By | A
THEM SUCCESS

https://www.youtube.com/watch?v=LHjfs4cI5HQ
https://www.youtube.com/watch?v=_InYmG7cqew
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Appendix 2: Flashcards: Types

of podcasts

> »’%s\'\,\/
Cq /{

S e N
A
//?\\ Il S -
y
Interviews Conversational Educational
Podcast Podcast podcasts Solo podcast

2%

Hybrid Podcasts
Podcast

Appendix 3. Getinkspired
webpage

ur first's chapter editor. Tn

in 'Draft’, until you changa it to 'Published

AA ‘T Export

5= Announcement

© Reward Credits

Choose a type of podcast
Inkspired Wallet

Become an ambassador

©® Settings

R Contact Support

Q  invite friends
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Types of podcasts AR & Export

Choose a type of podcast ®

1Write sentences about which type of podcast "would" you like to use in your

creation. Use the expressions below.

. I would like...
. I would love...

¢ Iwould prefer....

. I would rather... ©°

https://www.getinkspired.com/en/

Appendix 4: Causal

Connectors
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Lesson planb

Objectives:
* To listen to a podcast intro.
. To introduce a podcast.
* To use belief expressions to
share their point of view.

Language Contents: Expressions
for opinions: | think, | Consider
Vocabulary: Podcast: "Before the
Internet: Buying records"

Time: 45 minutes
Session 3

BeFore the Internet:
Buying records

Warm up: 15 min
Students will hear the introduction of a
podcast on reggaeton [see appendix 1].
The introduction lasts just under two minutes,
this podcast is about the history of
reggaeton. The podcast is in English, but due
to the central theme being the history of
reggaeton, there are some comments in
Spanish, which could make it a little easier
for students to understand this intro. The
students have the chance to listen to the
podcast's introduction twice. Then, students
will be asked what they can recognize in this
introduction, what elements they identify
when listening to the podcast intro [see
appendix 2]. Students need to recall what
they have learned in the last session.

Next, the teacher will deliver the
transcript of the podcast, this with the
purpose that students read it and
understand the entire podcast. Then,
students will listen to the podcast one
more time with the transcription [see

appendix 4].

Procedure: 20 min
Afterwards, before introducing students to
the first podcast, the teacher will ask them

two questions related to the podcast.
. How do you access music?
* Do you know how your parents listened
to music when there was no internet?
After the students answer, they have to fill

out a word search in which they will find key
vocabulary of the podcast to which they will

be exposed [see appendix 3]. Then,
students will listen to the podcast 3 times,
while listening, they will have to identify the
key words. The first podcast is about how
people bought music before the internet.
After, the teacher will ask them what
information they obtained from the
podcast, this activity will be developed
orally.
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Independent Practice: 10 min

Students will be asked to find the differences
between the two audios. On the one hand, the
introduction of a podcast. On the other hand, the
podcasts about buying records before the internet.
Also, they have to point out which one caught their
attention the most and why.This will be discussed in
small groups.

Appendixes:

Appendix 1: Appendix 2: Questions about
Intro: LOUD LOUD

After listening to the introduction
to "LOUD" podcast.

- What do you think a podcast
should have?

https://open.spotify.com/show/60B6xOpls -What caught your eye?
WazXMMa2z53CZ ?si=170c10a1180d4c9a

-Does the intro make you want to
| listento the podcast?

LOUD Podcast
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Appendix 4: Before the | \

internet: Buying records , ‘ -
. « &
transcription ’ .
Richord: And o little needies you had 10 buy s well.
Jockie: The needies
Before the Internet: buying records. Richard: The needies that octually wen! on the vinyl record.
Richard: Nowodays, mony of us lsten o music through our phones or simply downlood Jocide: | don't think | octualy changed mine, anyway that's just hiarious.
0ngs Over the nlemel.
Richard: What about CDs, whaot wos your fst CD?
Jockie: Yech! We con download as many o3 we like and even use software 10 livestreom
s0ngs without having 10 downlead them of all. Jockde: | just don't remember becouse it wasn such @ big thing. | mean they hod a ittie
book and sometimes the covers were quite nice but acually nothing beats buying going
Rchard: Yes, but for this week’s podcastinenglish.com in the second over e before the 1o the shops and buying @ proper lbum | don't know I that was a... 1hod o... If was more
inteme! series. we 're octually talking GbOU! buying records when we went 10 the shops 10 pecial for me.
buy o physicd record.

Bichord: Ckay, | sl have alot of CDs, | have 10 soy. Littie bit dsappointed though

Jockde: Behard, con you Der t your first album? becouse they said you con «raich them and thot wos o fie they did become scralched
Richord: | con, definitely. lon Dury in The Blockheods it was called “New Boots and o : Wb b K e oo LS
Fonset. Rchard: Hohohona

Jockie: Right. 50 wait, do you remember buying it? Jockle: You bought a song?

Richord: | bought it from Wall Words, | don't think that exist anymore on the high Street Rchard: A physicol record or @ CD or anything. | can'l remember, years ond years and
years 0go. The joy of buying o phwsicd record has gone.

» Jockie: Oh yes! Right, and con you remember what the cover album looks ike? o i
e Jackie: | think thaf's ¢ red shame.
Bchord: Yes, ¥'s octudly a very iconic album cover. II's a pholograph of lon Dury next o
an Old-Fashioned shop window with @ young boy standing next 10 him. It's very iconic,
very famous and probably one of the reasons | actually bought the album.

Jockie: Ornn

Richord: S0, whot about you then Jockie? What was your first album?

Jockie: Well, | was on holiday. I'm staying with my grandparents and | bought Don from: .
Mclean's American Pie.

Richord: Oh very famous.

Jockie: But the inferesting thing &, Richard, that my grondparents dicn't have o record
Player.

Richard: Hohohohaha
Jockie: 50 | bought it and | locoked 10 # the front cover, GQain it's very iconic. It's Don o
Mclean playing with the Americon flag on his thumb, | don't even remember.
Richorc: Thot's fight. Yes, yes. \

Jockie: But | hod 10 wait G couple of weeks before | could actually iten 10 1. | mean thot e -
just souncs bizare. - 8

Richord: The thing. & Ihat an album or @ single? . - i
Jocide: Okay, # was the name of the aibum but # had the famous single on it. Y ®
Richard: We always used 10 buy dbums didn’t with cbout 12 songs and not singles. ® % & v

Jockie: Yes! six rOCks On one side and six on the other and of course the ofher thing & - 'y (]
Richard. | mean you had o record ployer.

Richard: Yes, defintely.

Jocide: Do you remember then when we played sngles we hod 10 put them on 307
Richard: 45

Jockie: 45

Richard: RPM

Jockle: And then for album we had 1o move .

Richord: To 33RPM.

Jockle: Bacouse the record went round.

Richord: A different speed.

Jocikde: Diferent speed.

Richard: Hohohaha 4

Jocide: | mean hat s st bizare. https://www.podcastsinenglish.com/pages
’ * d : 1/level2.shtml
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Cycle 2: Being a Master in Podcasts
Lesson Plan 1

Objectives:
- To get involved with people’s styles
in podcasts.
- To identify the vocabulary
(adjectives, slang words).

- To read the podcast transcription.

Suggested Language : Sentence
structure to imply actions or states
are taking place at that time
Vocabulary: Adjectives
(personality)

Time: 45 minutes

Session 4

Optimists VS Pessimists

Warm up: 15 min

The class begins with a presentation on the
concepts of the verb to-be, personality
adjectives, and slang words [see appendix
1]. Then, students will be asked to carry out a
small workshop in which they use the verb to-
be and the adjectives presented by the
teacher. In that exercise scholars must
describe themselves with the adjectives
provided by the teacher. [see appendix 2].
Verb to-be, personality adjectives, and slang
words are important for the development of
the class because the next podcast students
will be exposed to is about personalities

(Optimists VS Pessimists).

Independent practice:
15 min
Secondly, students will listen to a
podcast in which two people talk
about optimists and pessimists.
Students have the opportunity to
listen to the podcast twice, the
podcasters introduce new vocabulary,
new adjectives, and some slang
words. Then, they will have to identify
the vocabulary. Having identified the
unknown words, the teacher will
deliver the podcast transcript [see
appendix 3]. Then, scholars will have
a last chance to listen to the
podcasts while reading the
transcription.
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Appendix 2: Ideas: About me...

About me...
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Appendix 3: Optimists VS Pessimists: Transcription

Optimists VS Pessimists

Nek Halo. Tris & & Mnuta Englan rom BBC Laoming Englan. m Neil
Sam: ana 'm Som.

ok e ofen haar hvates s.ch . creom B’ o, Moch o e S’ hch etct on
oMM view of e, Are Yo an soU %

)

What I'va nafice In Amarica 1hat a 10 of DECOIE 1end 10 D@ AYPer-apTmBtic.

Shampla, Sam: Of coune it was. Whether you @Xpact good or bad Mings 10 hapoen 1o you, you're
I've Shways odmirad how Amencars tend 10 De abie 10 sugarcoat avenyming. i gt "

Rrobably fight. S0 why not facus on the sunny #0e of ifa, Nal? That way, you'va
nothing 1o sel

NGE: OK, 1a7'5 1aCOD the vacaBLQN o 1his Drogramma, Sam. You'ra cenainly o gkass-
Bo-full parson - somecna with an ootimistic atfude 1o Ifa.

sam: a Debbie Downer. Ths
axpression & v g on the
Gapresiing cevects of thnge.

Nel Amarcans, on 1 OMher hand, are HDICa 588N G5 SDNMES Wha tend

10 3UGONEOO! NIN: ~ MOkS NS S8EM DEMST TMan they recil ore.

Sam: And you'rs somatming of a Downer - Amenican Sang for iMacna who
bengs avaryane down by faking abaut the negative side of things.
Sam: According 1o HanNGh, many AMANcons are hyDaNCOtMistc. Sha Lses hy

e
N o0 MOCH oA 5 CaroNy OuNY. YDA mItie LoDl GHE Nell: If yOu SUPOCOGT SOMETHIng, You Maka It GDDRCT MOTE DOXMVE than It raally 5.

but'm st being rectistc.
Sam: Hmem, ¥ sounds e Nal ¥ Mare of G QIs-nOR-ampty DEMGR, But 1ha Uth [ ot e
e think.

oretx hyper 10 537 1hat
o e, aven a
y goodt
IICEvERdansA. winen wa're young
Sam: How oBout you, NG Are you ODHmETE? bateve ot aventhing's gONa 10 be arght.
Nek Lok, satoctotife. vouta

Ne Yas,

frogierSeiisily s ool poogp i ol opies

orogromema.

Sam: Graat. '@ got @ good fasing obaut i, Nalk

NeR: 811 frst, o uswal, 1ROVE 8 QUBSKER for yOu, Sam. PEYSROIOOR' Safina QDT mMEM a3 an
vou, whiia

So, ot me bern
0o0UTaN, G0 YU THink, RSrDE Memseives OF ORMETCT &
rcants
Dot
1 89 parcants
Sam: 11 outinen, I mar

ok Ox. S We' e oo your ol ansver ¥ e airect o ek she
. SOMaGnE Who HrEBODY 't G0res Wit you, iuon, & 88C World

States. Sne Tir n DRo0ie: n
iy o e o B Wk P Gt saan, Cpcienga:

ana mat kna ot whenin
ach

T

Naty,
welL_. 50 war

Camila Pachén Vargas » 1m
‘ This is how I am

Hecho con jibilo

Sam: The Drafx hyper s used DRfore on GAIESTVE 10 Show having aa much of that

NeR: Basiies your Country of BT, G0 I GNOThar CONERMATON In tha OONMEM debata. QUay. for exampia MyDRfEMcal means beng toe emcal.

S DEMGE AL UGS IS DA £ 8y e IS Sasiar:Tn SgReiitan: NeX: I somathing v rock oftom I reachas s west Dssble leval.

Sam: 4nd finaly, tna Dhrosa GrumPy old man can be e 10 SRSSTDE EMEONE Who
5 oen .. o it Natl

San'mbnmma!mfvwm xaemamn-mnmu ™ sgtimism s v-:mrua
o5 we 0ga Protessar
Wona Senvee progamms, Crowasenca:
Jon Shanak: Sa s s Hoh i Mk o faancoen - Siay Pk O, aveesing't Deng fa
and 1han 1t goss down, down, down and It Htk reck baffom in your midite ot
,.vncn Daint he Sotimism Bics & reistively small, ond then If 533 CIMbINg uD Egoin and
1t's Gutta Pigh In tha aicarty DopUIaTion, and that GOas bsoLtaly OgAINS? out view of
11a Qrumpy oid man, ar woman.

g aut righ In chilaren,
pomu favei- N middie 508, Offen DRCOUSR Of WONK OressUTRs, famiy moauum ar
canng tor aideny parants.

Nei: Unfartunately, our st minutes &r up, BUt Joif Us SOOIN 5500 107 MEre TANSING 1901CH
and usatul vocabulary hare at & Minure Englin. Caodbye for nowt

sam: 2yal

Sam: But 0DNMIEM 5eams 10 INCracie OQSN O wa Ot cider. Th & surDrking G I goes "

against tha IMGgE wa have of h grumpy ol Mam - & DAMIEE 10 ARECADA SOMACNE Who :
compiains @ let, k moody ond gets acily annoyed. Opfimisic woman, meamwhile, con
Iook forward fo longer, hagitniar ives.

Nex: . Sami But I'm sticéng
00 wione, | don't et danpoited whan Wiey dol
Sam: That's actuall a faify DOGtve Way of I00KIRG 01 tings, Nal, Dut I'm 1ot 5ura It most
£90DIa WOLI agrae WIh YOU - Of MaYDR ey WOuld... It JRDANGS ON ha QrEwar 10 your
Questian.

Nl Righ?. | SEad Sam What DropaAtion of Bith DRCDIS dasCTDa Mamsalvas a8
cosmitc.

my Dassimis

#1anficioate things

Sam: And ootmiEtcaty, | sokd ® was €) 80 parcent.
Mol WHCh was... the comact answar!

Appendix 4: Padlet: This is
how | am

&

https://padlet.com/camipachonvargas/y
smd4rnvksygbcye
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Lesson Plan 2

Suggested Language : Sentence

Objectives: structure to describe actions in the
-To identify the topic of a podcast past, Verbs.
-To listen carefully to the podcast. Vocabulary: Green is the fashion

- To read the podcasts transcription
- To understand the concept of fast Time: 45 minutes

fashion. Session 5

Green 1S the Fashion

Warm up: 15 min Ind dent tice:
To begin, students will be asked if they know ndependent practice.

the term "fast fashion". After listening to 15 min

some voices, the teacher will show them a Now, the students will have to listen to

video, where it describes the concept of the podcast: Green is the fashion. They

"fast fashion". The next podcast presented will have the possibility to listen to the

to the students is related to some podcast twice. | want that they can

alternatives to consume clothes in a more listen more than just one time the

responsible way. In this way, it is podcasts because there is always

indispensable to to recognize the missing if they have only one

consequences on the planet due to fast opportunity.Then, the teacher will

fashion [see appendix 1]. Then, the teacher ~ Present the activity filling the gaps [see

will present them some fast fashion stores in appendix 4]. In this activity, students

Calerabie, [ v fram e relei dhat have the transcription without the key

concept to their context [see appendix 2]. vocabulary. Moreover, for this activity

To finish, the students will have to answer students will have clue words that will

some questions related to fast fashion. [see help them fo recognize unknown words

appendix 3]. [see appendix 5].
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Concluding activity: 15 min
After the activity, the teacher will share with each
student the podcast transcript[see appendix 6]. They
can check and compare their answers with the
transcription. Afterwards, in groups of 3 people they will
have to identify the verbs in the podcasts and to find the
meaning of the clue words and write them in their
notebooks. Note: This activity can be done in the
classroom or at home, students must upload the
concepts activity to the Classroom platform.

Appendixes:

Appendix 1: Video about Fast Fashion

FAST FASHION

N

https://www.youtube.com
/watch?v=aWP2pRdcZdw
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Appendix 2: Fast fashion brands in
Colombia

Bershka

H&M Bershka

P&B | gstradivarius FOREVER 21 | OYSHO

PULL&BEAR

Pull & Bear Forever 21 Oysho

Koaj

Appendix 3: Questions Appendix 4: Fill in the
related to Fast Fashion gap: Podcast

( vocabulary

| Answer the next questions |

BEFORE THE VIDEO DID YOU KNOW WHAT FAST FASHION WAS?

— 4
R, L
_—
(
HAVE YOLI EVER BOLIGHT CLOTHES IN FAST FASHION SHOPS? e e e e
........................................................... —
o
T i
"

Richard: Mmm, that's interesting caus got the f being a natural S0, hmm it does use a (ot of
¢ So what are the hen, Jacki
Jackie: Well, not Richa

WHAT DO YOU THINK COULD BE POSSIBLE SOLLUTIONS?

https://puzzel.org/fill-in-the-gap/play?

p=-N80eSa3GY32woQzMnd5
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Appendix 5: Clue

Words
Clue ([)ords

01 Swop

02 Collar

Shirt

Sew
Secondhand

g 8

Service

07 Cheap

08 Hemp

09 Consumerism
10 Attitude

11 Pesticides
12 Swapping
13 Uses

14 Wearing

15  Fibre

16 Decompose

17  Landfilled
18 Throw

Appendix é: Green is
the Fashion:
Transcription

|Green is the fashion

Jocide: The orodiem with tha fashion Industry 15 7 that It ralies on consumansm and raw
trends. Tne mara Clothas peogie buy ™e happier the Industry 5.

Richard: Yes. but for i waek's 0odcastnenglisn.com we'ns iocking ot how we can be
fznionoDik and ava e planet ot the same Tme.

Jocide: Richard, did you know that tere was @ probiam buying cotion Mings?
mchara: Yasl

Jocide: Onl you oia

michard: Yes, * uses o 'of of woter.

Jocide: Yach, It has a raclly negatva Imoact on e environment s © result and also
pasticides. Thay use a lot of pasticides, 50, pacpla are Tying o fum away from using

cotton.

RChord: Mmm, at's Intarasting Cause It has 9ot the repusstion of beng & natural J508-
50, hm It does use 0 it of watar. 5o what ore the Semattves than, Jackiad

Jocide: Wal, rat poyester, Richard.

RIchard: HaRANSORRA. N DOVENar GaueR.| 90N t ke polyester.

Jocide: Do you enow 1 fakes 200 yeors fo decomposs In lanatiiad, polyestar clothas.
®chara: Wowl

Jocide: | know. 52 1n 19ct, Mie Industry & lsaking on making clothas out of ming lke hemg.
Richard: O yas, at's 0 gooa idea.

Jocide: Bamico.

Wichord: Bomboo clothas.

Joeide: Yas, and yoce which s mads fram.
Bchare: Lyocal whot s 77

Jocide: N, ' sucahptus vass.

Benare: euconots, mmm,

Jocide: Yaan. Dkay, somaming eve & ess s mara.
Richara: Harananana, what do yeu mean By Ma

Jocikde: Wat, | ¥ deesn? reaty Count for us, BUt GShualy D8SDIE Sre BUYING more and
rmore clomes.

BChar: Mremm, | €now. And 75 vary, MY Clotnas O vary SREGD. Arent ey 50 ats
WhY DESCIR Duy SRS BAG TNAN LATMVOW MEm Sway SMRTnPs.

Jocide: Chaap ciothas ofen poory made.

Bchara: vas

Jockde: And rapiaced every yesr ending Lo n lanatiL

Behare: ves.

Jocide: Oicay. S5 75 MUCH DAMAr 10 Duy MOrE GXORRIIG, BT DATAr QUANY Nams.
Bchara: Well wa va Baan dsing Trat for yean.

Jocide: Yaan, bit 0 e whake | Think I's BACOMA tha RS NO? 10 B3 AT DAR'? 2100,
swop.

Bchara: Honarana fgre.
Jockde: Dlecy. S0meNmas 1o, But You 0w, SOMESMEE YOU O BOR W T Comes
1701 Y0u Q2 WRGMNG. 50, 148" S0NTWANT 13 WAQT 13T GRYTIGIS, BUT M § @ DORDINY

1731 you MIGAT NGVE 3 Mend who waud e 10 waar .

Wenara: ver

Jackde: 56, you 53y OCay | 0Nt WGNNa waar ThE FAFT Gnymane. I 180 W0 With %, you
Know, wWauld 10U a 113 Umm, Gna Nave You GOt SMETHing hat | Soud have of yourd

Richord: % 7t e $3me 03 DuYing Ot the 13CNaNand ha0R
JocKde: Viek, Tats Beying 't I BICnGrd, 1SThar TGN Sw0DNNG, Dt ¥ YOu 56 want 10 get

meney for your clothas, umem, It & pessioie of coune, fo Buy and el lconanana
clotras oning.

- /on, I, youte soiing cbout
tamnicn o well & tamiens change.

Jockse: Tars @ vary 5003 DAY, RIS, BT GENUSYy 3 107 Of 58CONANGNT COTMaE hava
©acome mara fasnionacie now.

ichora: Agon, ratro.
Jocke: Vierage
Bichore: Hananane fgnt, Okay.

Jockde: Ang, and £6: fis Bisy Gra 83y Gré vary DEOUIGHfer, 10r BLying secenchand
ciomas.

Tchara: And 65 we know, YRNG oM G1a 00 BN Ty Coma BACK 5N, DRt thayd
Jocide: Bxey. Somatring atia 10 Think aBout Ricnard.

mehore: R

Jocioe: Leam %5 saw. Now, 56 you remembart

Bichor: 1m ot sure aBout Inat ore.

JoeKe: NG, But 95 YU FETEmMBEr 1t waint 1hat ng 535 hat somanna ke yeur a8,
©nza e Colr on P SAKT WA LT, What, What d YOur Mom 05

Bichora: Sot o new collar. Trey had colonas: sk, dldnt 1hey? And ey regiaced me
coter.

JocKte: NoT necenanly 180IGCR. EOIGCET Tha CIY, They Tuen It (0LNd OAG 5 85 0504 5
N BOCQUSS Tra wEra It 6 now The BISk Gnd You Can' 5ee I.

Bchar: Doy, SO T knaw 1107, Bt By that.
J06K06: 50 18aM 19 56w GNG OF P & FROSY SGNCS.

Richard: A, yes. JOCIER, G Tese ings o7 GF wal I 060G, B, 1 TRInk O 108 &nd o

198 00y, Y0 Ve RSty 1t DO1 10 Uy MINGS TRGT YOu 18Gll NEAT GNG STy, FeSty wan?.

Jocioe: vas.
ECRard: You know, G YOURAT, Now Gen am | 93ing 15 waar s Mg
Jocise: mmm.

hord: D0 78cil need I3 Have | GOT5OMATmINgG SMIGTE Tnat | GIeagy wasr. My mam
$7 UI6E 10 Duy CIEThES GRS 194N 181 ME 1@ & PEVEY, NGVEr WO, Tram.

Jocioe: Yaan. S0 75 & charge of athude. BNt
Bcnara: v,

JocKoe: ¥aan. 56 ¥oU £an BAEAICE GNE AR 19 53V e 0IDART 160.
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Lesson Plan 3

Objectives:
-To identify the vocabulary on the
podcast.
-To record an audio about one of the
three podcasts presented in the three
podcasts of this cycle.

Suggested Language Contents: Likes
and dislikes, memories from childhood.
Vocabulary: Vocabulary: Comford
Food

Time: 45 minutes

Session 6

Comfort Food

Warm up: 15 min
The class begins with a video about likes and
dislikes, in which they will be able to identify
how these expressions are used to describe
preferences and dislikes[see appendix1].
Moreover, the teacher will present more
expressions that we can use to share likes
and dislikes[see appendix 2]. Besides, they
will share in class their likes and dislikes. This
activity will be developed orally. The idea is
try to express with their own words their likes
and dislikes, that they try to do it without any
preparation. Also, to make an effort to
remember some specific words worked in the
video or seen in the key expressions image.
Further, likes and dislikes are related to the
next podcast topic, in which podcasters
named some “comfortable food”. The
comfortable food is related to their tastes

and likes.

m~

Foos

Independent practice:

15 min
After, the teacher will introduce
students to the podcast: Comfort Food,
twice. Again they have the opportunity
to listen to the podcast more than
once. Then, they have to fill out a
crossword puzzle where the vocabulary
of the podcasts will be reflected, it's
necessary that they can connect the
vocabulary with what they listened [see
appendix 3]. After completing the
crossword, the teacher will give them
the transcript of the podcast [see
appendix 4]. They can check their
answers with the transcription.Finally,
they will write about their comfort food
in Yammer, using the past simple. To do
so, students need to remember when
they were younger, they need to recall
some memories of their childhood. In
the Yammer app, they can share those
memories, read, and interact with their
classmates’ memories [see appendix
5].
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Concluding activity: 15 min
At the end of the class, students will choose 1 of the 3
podcasts that we worked on during the second cycle,
“Optimists VS Pessimists ”, “Green is the Fashion”,
and “Comfort food”. Then, they will have to record an
audio in which they express why they chose that
audio and their opinion about it, if the audio likes
them or not, if they have or feel a relationship with
the topics deepened in the podcasts, They can also
share personal experiences. Finally, they have to use
the vocabulary learned. The audio has to be
uploaded to "Classroom" before the class is over.

Appendixes:

Appendix 1: Video
likes and dislikes

I don’t remember the title but
it was a romantic comedy.

https://www.youtube.com
/watch?v=DZMAtPNSsRs
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Appendix 2: Key ' g
expressions likes and ‘ -
dislikes . ®

m m r

to feel attraction toward or take

pleasure in : (ENJOY) she likes (Used for emphasis) in any way;
baseball e to altny ex‘tent_
b "I don't like him at all"
LA 0 L 4

/
'

SO KEY EXPRESSIONS N

You can use these expressions to
share your likes and dislikes.
] \
’ -~ \ & 7' Thoroughly dislike; be unable

]

n : / \ 2.
= a great interest and pleasure in / \\\ ve” to put up with something or
-® something. ’ '
/ / someone

"his love for football" %
"

i et
’I

. o *

... IS NOT MY CUP OF
TEA

I'M CRAZY ABOUT/ I'M MAD

s . A ABOUT...
5 (I don't enjoy
(you absolutely love it) : .
I'm crazy about Harry Styles. Pa:tr;yit:::g/rs:;nce:::fglea.
Appendix 3:Crossword:
Comfort Food
Name:
Comfort Food Vocabulary
Complet the crossword.
] —
: _— _—
Crested using the Crossword Maker on TheTeachersComer.net
Cruzada
3. Not important or has no connection with the 1. Don't feel so bad (because of something else)
discussion taking place 2. Small but important differences
5. Something that makes us feel relaxed and feel 4. Connected to cooking

good
6. Made a connection in our mind with something
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Comfort Food

Nel Halo. This & & Minute Enple

from B8C Laoming Englan. 'm Nail

Rob: And 'm RoD.

NEE | 588 yOU'VE DREN fUSKdng Ina 1ha DU again, R0,

Rob: Wak, | nave, Nell You con't Beat & Dlte On © DECUIT for & QUICk ONG GasY Fwee? Tedt,
ey make me fesl good - as long o5 | Gon't eat 1o many!

N 50, 1rase Ore your 'SBiE COMICMEn’ — O COmIOMGT £ SOMaming Mar Makes Yo
reioxed Qnd fee GOOT. FuT GROTET WaY. It i YOUT COMion 1504, WhICh 5 what we're
aking about I s pragramme.

tae

R0D: Yas, IKe DAECUMNE - COMPOM 1G0T & SNOCIG aNd Maak wa 1ike 10 SRUIF Sur faces witn
@van I I's nGt Qwoys DOOa for us. Wa'll D JBCURENG Wha? SCTUall MOKES Us @0t M S,

Nl BuT now SDSUT G QUESTIoN fo faast on, RODT PaMC Berfola from the LSA noids ma
Culnnass Wond Recerd for aating the mest cracm-filed BSCUMS 1n e minLTe. Dut 50 YOU
Know now many BECURS ne Ctad Was .

Rob: Wal, based on my BECUIN
ham o o5 wad

ating sits, 1'd sy 15 - # dapands f ne had 10 SwaHiow

Nel: I'm not sure GBOUT MOt ~ BUt Il revadl he Snswar kiter on. Now, DECults, ke cream
crisps and okzos are ol goad XGMON omfart food, Thay're @asy fo sack on ond
Tray GON'T IGUIE Many CUlROTY 5icls - CUNNOTY MESns 1AISTed 15 CODEng

Rob: Umm, wal that maies
seek out 1k ‘e0sy 100aT

rse, BUT MEre Must e SOMEhing eise hat & LrgNg us

Nek: Accoraing fo psvchaloght Shira Gabrel, I's GDOUT Mamones and emaTonal
axparances. She ke on The F0od TNl DOGCAST on BT Worid Senice Gna 3310 har
COmfon 1000 Wak MACAroN! GNG CNEEsE ~ :OMAMING At BANGE BACK MEMane:

Sn¥a Gobriel, psy<! A 50ma point in my Ia NOSE ware $00ds $hat ware mada far
M@ OF Shared Wi M@ DY DECOI WNO COFRd CDOUT M@ aNd OVEd Me and 100k Care o

2, 50 DECAULE TNse OTR the 10005 TGt | NAd 11 My YOUm, I've a350Ckafed witn tham, sant
of, those feeings of baig faken cara of. And Mose S5OCKTONS Are SYONG, e
SEHOCITONE W PAVE Wi 100d Ore Very Sirang, Snd 50 By €afing Tose 19005, I'm SBie fo
acmvate those auociations and give mysar o rush of DORMVG feaings and 4 sense of
occeptance.

Appendix 4: Comfort
Food: Transcription

N _. 50 1a 50 many of us, STFG GKS0CIaNS @0TRg Canain TyDas of 00D With Das
@X0ErENCEs oM Faf YOUTh. ASSOCIIIES TRONS MRS 8 CONNAENON In yOLT TN Wit
somatring.

200: And ase CONMBENCNE DATWREN 1008 ONG MAMONAE Gra Yary STENg. | now Eating
Eiscutts remings ma of aofing tham after schock, a3 o reat.

Nl Wal, S xpiaing how wa 081 o vah - o suddan Snd STong amation - of pase
166INGE WNEN NEsE MEMANEs Oré CETVEIRS By SCTNG Comfort 0o

R0B: And It not [ust memanies 1NQT Ore BCTIvatad, BUT OKG ME EMOToNs W feal a5 wall If
I~ f2it POODY e 173t fima e a1 e 633, Than NODEMMy wa'l f6e! RGDDY WNEn wa aat
1t again.

Nelt: i nat sways Mot simoie, Rob. TuCking Into f0ad That's Nigh In carbohydnates, sugar
o 50 can make s feel GUIy, DUt Wa GON't RGN OUY MINGE CTe NYing 10 ODRY - or seart
- @ posiftve amotion, and IS making Us aa? That 1a0d 10 30 50

200: he F000 Crain DOACOST QXOICMSS s 1 More SR1al — DUt WNQ? & MTGrasting & That
comtan fo0d Bn't UrivenoL Some IangUODEs don't Nave @ COMOSrDDIE Dhase.

Nei It's @ 9ood paint and somathing 100d witer Janny Linford faked ODou!. Hare's har
rary on why matls

Jenny Unford, food wider: Taking 13 I1afian Mands, | recized That, 1, Thay dOn'thave &
OnYOse Tor ‘CoMTant 100" ~ | THINK IT's 3061 OF UTGIGYGN.... My 110kon Mands | aad about
Comtor 1003, thay wara Jut, thay 013 10 ma, 100K YOU oW, 1000 & QInGys Comfan and
Slways DIRaILIG and IS G Joyful TMINg, 53 115 Lst raaly INMaresting 1hat you know i idea
at comtart 100 & not untanal, I's achualy Quite nUaRcad.

Rob: S0, ecoraing %o Jenny's itallan fands, ol f00d brings comtart and plsasura. Talkng
i camParng 1950 § IRlRvant - 1 & net MOSNEnt o RS NS SORASEEN Win

TNk e CORCED! of ZOMIAr 00 § QUBR AUONCEd, SEDSNCING ON Where
¥0U Cre from - 50 WA Gre ST DUt IMDONant AMarencas.

200: Wal, mayDe we snould foke Comfort o - or faa! 63 Bad SBOUT - the foct Tat
@ating any nd of 100d £aN BIIng Us (oY, WATMIN, RADDIRGSS GRa Comfar. SO If you don
mina. | mink £ on anathar Blscun

NeE: A7 you TTYIRG 10 DECT NG TRCONT of POMCE BEICKRM from the USAT Eorier |
manticnad na nakss tha Culnnass Word Record 1or 8Gting e most craam-Mied blscults n
ane minute, but how many DECHS did Ne 8aT3 Was ...

a2

Bi7.or

@183

Ron: | hought e ate 15. Was Inghtd

Nelk: No, RoD. He 5C0Med any 7 in one mIRUTE. 56 MaYDE you £an beat
¥OU 35, 1615 18CAD ON $3Ma o @ VOCSTOUIFY We Ve Desn GECLEING.

3 Bt Datore

Appendix 5: Yammer:

Remember your childhood

Remember your childhood!
What used to be your comfort food when you were a kid?

Share your thoughts using Past Simple and correct form of the verbs.

Enjoy it!

miar f00d - 1000 that mokes v el goad -

£0b; ©1 coune. Wa've been %king SBoLT
‘comfarter’ - somatning Mt makes us fee! relaxed and fea

and wa cescribed *
good.

Nell: We G80 mentanad culinary - Cornaciad 1 Cookng.
R0b: And a130Ciated - WHCH MAGNs MAGE G CONNSCTON In QL MING Wi SOMaThng.

NG Someming mat s ITRIeVaRt & not IMOSAGNT OF RGS N0 CONNECHEN With the alcusion
1oung piacs.

208: A1 5OMRTHING ThaT § NUGNCEd Nas ST DUT IMOGANT GIMaranc:

Nell: oy, wnan you foke comfort In 5omatTing, you Son't 1aei 50 DaA DecausE of
sometring aise

R0B: WAl NGk w T8 Gut Of Hma BUTIGY' 10kS SOMIGI In KnoWing that TMass o1 1% mars
£ Ainute Engieh cromrammailis Griy on our BTG a7 BEIGITINGENGIEn.Cam

ras. And of

Nelt: Wa 0ka have on 20D ot you can downiood for frea from the ADD
coura. we ara ok over social madia.

200: Tharks far fstaring ona GoOTEYE.

Nex: Cooabye.

{3 Comment

& Share

w
iy

https://web.yammer.com/main/org/pedagogica.e
du.co/groups/eyJtdHIwZSIélkdyb3VwliwiaWQiOilx

MTewODkKINzQ5MTIifQ/all
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Chapter V

Conclusions and Implications

As has been visible during the development of these chapters, this project seeks to
propose an alternative to improve the integrated skills of ninth graders in Bogota’s public
schools through the implementation of podcasting strategy encouraged by Blended
Learning. Consequently, this chapter unveils the conclusions and implications of this
proposal, including the limitations, and further research suggestions that arose from the

design.

Conclusions and Implications

In the course of this proposal some conclusions and implications have emerged
which need to be considered before implementing. To begin, it is necessary to understand
EFL learning as an integral process. English classes maintain the focus on teaching
grammatical rules and conceiving each skill separately. Besides, to continue using the same
traditional materials inside the classroom, making English learning boring and tiring.
Thereby, it is important to understand the type of students of the 21st century, also, taking
into account that they have gone through issues such as a pandemic that have made the
educational system reconsider the way of teaching. Therefore, the Colombian system
should explore new strategies or methodologies in which the whole skills work in a
cooperatively way by using didactic sources. Keeping in mind that the integration of the
skills in the classroom provides students with benefits in their English process. On top of
that, there are other factors when thinking in teaching English as integrated performance,

for example: the environment, role of the teacher, learners’ contexts, etc.
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Secondly, as it is mentioned, the role of the teacher is crucial for this project. First
of all, teachers must be prepared to manage technological resources. It is not necessary to
be an expert, but the exploration of new materials and tools takes time since teachers need
to investigate the working of technology resources and then introduce them into the
classroom. Furthermore, this project implies not just knowledge in technology but also to
know the individuals. Teachers should know how their students are, their interests, their
context, their English level to think of the appropriate way to address the content. For
pupils it is significant when they can relate their likes and experiences to the school.
Besides, the incorporation of new materials and technological sources inside the classroom
environment boosts students’ motivation. Indeed, students are digital individuals, so for
them the use of technological devices seems something natural and necessary. Therefore, if
scholars feel studying English as a significant aspect in their lives, their perceptions in front

of learning the target language would change.

Lastly, the creation of this proposal required a lot of effort on the part of the
designer. From the first moment it was necessary to devote many hours to do research,
design the plans, and create the activities. Furthermore, it was necessary to characterize the
target population, their interests, their cognitive, and intellectual changes which is really
important since according to that, the author had to stipulate the type of content and
activities that would be part of the pedagogical design. Also, due to the fact that technology
plays an important role in this proposal, a lot of time was also spent finding different web

pages and resources, as well as learning how they work.

To conclude, this pedagogical project made me realize how significant it is to know
the individuals, recognize the world’s changes, and the crucial role of the teacher in the
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learning process. English learning represents a process of continued work and effort. In the
case of this proposal, the improvement of integrated skills constitutes a joint work with the
activities, materials, and topics. As well, the incorporation of technology inside the classes
that could seem as an obvious aspect, but that continues to be little explored within the

teaching of the target language.

Limitations

During the creation of this pedagogical and didactic proposal some aspects that
influenced its progress arose. Firstly, one big limitation was not being able to implement
the proposal, due to the changes in the world order of the last few years. There was no
clarity as to whether students would return to the face-to-face sessions or whether classes
would continue to be virtual. In this way, this project was developed as a pedagogical and
didactic innovation proposal which could not be implemented, evaluated, and improved. In
this sense, not having the possibility to have contact with the population did not allow the
designer to collect students’ responses in order to adapt or change the activities according
to real needs. Consequently, there was no chance to observe the positive aspects of the

proposal nor the possible drawbacks.

Further Research

First of all, it is essential to implement this proposal as an action research to
recollect and analyze data with the purpose of evaluating the results and making the
pertinent changes. Also, the implementation of this proposal would help teachers to identify
other aspects apart from the language. For instance, if the school has the necessary

materials and technological resources to carry out this study, keeping in mind that the use
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of technology implies a big part in the development of this proposal. Furthermore, it would
be enriching to evidence the learners’ process and know the final product that would be

their podcasts.

In addition, it would be interesting to propose the integration of the whole skills
through a different strategy. For example, suggesting the implementation of storytelling
inside the classroom, furthermore, that students can produce and share a story or
communicate a message. The receptive and productive skills can be improved through the
creation and exploration of storytelling. The above, taking into account students’ context,
realities, interests, and motivations. Building and proposing new paths to teach English

different from the traditional methods.
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Annexes 1
Cycle 3: Becoming a Podcaster
Lesson Plan 1

Objectives: Suggested Language : Likes/
To identify the topics, | want to cover interests, connectors
in my podcast
-To discover my likes
-To expand the information about the

topic | am interested in developing. Time: 45 minutes

Session 7

Exploring my Interests

Warm up: 15 min Procedure: 20 min
To start, the teacher will present the general Now, during the class the students
topics in which students will create their will be working on the initial ideas of
podcast [see appendix 1]. Then, they will their podcast. Here, they have to
have to choose one of the general topics remember "likes and dislikes", again
and then explore their likes to choose the to continue to delimit their topic, in
specific topic of their podcast. For example: what they want to focus on in their
If somecne chooses literature, he/she can podcast. On the other hand, the
choose the favorite book, or the favorite teacher will introduce them to some

dU"'hOr, or fhe fGVOr“'e genre Qnd SO On. Tha't connectors so fhey can Orgcnize fheir

means thT from The Chosen fheme 1‘hey W|” ideqs in fo] be-H-er WGY [see appendix

have to delimit only one sub-theme related  2]. The teacher will take some minutes
to the general theme. At the moment they 1o explain the connectors' categories.
chose the topic they cannot change the This activity takes some time because
election. Hence, they have some time to what they state in this part is what
decide. they are going to present in the

podcast, so they have to take
advantage of the time.

©
®



Concluding activity: 10 min
After exploring and getting acquainted with
the connectors, and also thinking about their
podcasts. Students will have to share their
thoughts and ideas. To do so, they are going
to continue working with "Padlet". There, they /
have to write a little paragraph about what
they want to cover in their podcasts [see
appendix 3]. While they are writing the
paragraph, they have to use the elements
that the teacher provided them and the
vocabulary learned. Note: At home, students
have to search for more information about
the topic of their podcasts.

Appen&ixes:

Appendix 1: Flashcards: General topics

Literature

Apc

Politics

Nature/ Enviroment

Technology Series/Movies



Appendix 2:

Connectors

CONNECTORS
CONCLUSIVE CONTINUATIVE
« Then

« Therefore « Moreover / Furthermore /
* Hence Besides
e Thus « In addition
* So « Not only.. but also
« Consequently « What's more

Appendix 3: Padlet: Creating my
podcast

't;, Creating my podcast
s Hecho con una pizca de ingeni

Write a little paragraphin *
which you share the ideas
that you have for your
podcast.

https://padlet.com/camipachonvargas/z
wlo233ic19yclkz



Lesson Plan 2

Objectives:
-To listen carefully to the teacher’s
podcast.
-To recognize the steps that we have to
follow to create a podcast
-To understand all the processes behind a
podcast
-To identify the difficulties when speaking

Suggested Language : Wh
question, advice and obligations to
myself, Verbs: Opinions and beliefs

Vocabulary: Music Memories

podcast

Time: 45 minutes

Session 8

T[qe Masic Belqind a
Po&cast

Warm up: 10 min
Following cycle 3, to show students a closer
example the teacher will introduce them to a
podcast made by her [see appendix 1]. She
followed the initial requirements, she chose a
topic of the general one and delimited to
find a subtopic. Students will listen to the
teacher's podcast twice, as they have been
doing throughout the proposal. Then, the
teacher will share the transcription and they
will have the possibility to read the
transcription while listening the second time
[see appendix 2]. Also, the teacher will
present the clue vocabulary in the podcast
[see appendix 3]. Finally, the teacher will
ask them to answer some questions related
to the podcast [see appendix 4].

Procedure: 15 min
During this part, the teacher will
present the steps she followed to
create the podcast, the material, the
app, and all the process behind the
creation of her podcast [appendix
5]. The students need to listen
carefully because they can choose if
they want to follow the same
procedure. Also, having the teacher
show them the entire process that she
followed can give them a little more
confidence when it comes to
researching and exploring with
podcasting apps. Subsequently, the
teacher will ask about opinion in front
of the teacher's podecast and the
process of creation. This activity will
be carried out orally.



Concluding activity: 15 min
During the last part of the class, we are going to identify some
possible difficulties when speaking. To do so, the teacher will
introduce some tongue twisters to practice pronunciation and
fluency [see appendix 6]. Besides, students will have the chance
to listen to those tongue twisters through some videos [see
appendix 7] After some tries, students have to record a short
audio reading the tongue twister and upload it to “Classroom”.
Moreover, students will share with the class what they think they
need to improve while speaking using verbs on opinions and
beliefs and modal verbs should and have to.
Note: As homework, students have to practice pronunciation
using the elements shared in past classes, such as, podcasts,
transcription, videos, etc.

Appendixes:

Appendix 1: Music Memories
Podcast

‘ Music Memories.mp3

https://drive.google.com/file /d /ImwevBID
AJgePksDHoWIlxxyY8IZIJnNHe /view?

usp=sharing



>

Music Memories

Comiia: Halo ond waicome to this peacast. My nama is Camila Pachén, ana today I'm
with Larana Castlio, my speciol guast. Hi Lorena. How are youd

Lorena: =, Camiia. Thank you for having ma. It & & recily gleasura.

Camila: It's © DiRAsLra %2 Ma 100. FOr 1000y s DOSCAsS, we are going 1o 1ok about music
and special memanas Mot wa have regarding that.

S0 Lorena, 1@l ma, S0 yOU Nave songs ot Bring you bock 1o o special mamen'?

Lorena: Ummm, yas. | remamber whan | 'was & child, my mam was watehing a TV show
about @ reck band coled Quaen. S Mey were Diaying a song caled “You are my Best
Brignd”. Ang It was my first SpOrooch o Engish music and oo 1o my faverite rock band,
which & Queen

Camiia: On, Queen. Yaah, o ciassic. And In my casa, my fint spacial mamory with music
and Engish and one of tha most Impartant por of my 1eeNage YEars was, um, at Britsh
bend colec One Cirection.

Lorena: On yas, One Direction. Actualy | rémamber at famous song colad what, uh,
“What Makes You Beoutiul's Ang, oh my Cod, ® was 0 boom for tha pop cullure In the
20105. Amost ofl my classmaras In high schaal laved them.

Comiia: Yach. Thay were amazing. And Its @ shama hay went n dfferen® drachions: you
know3 nahana

Lorena: O, yas. honanana you are rght.

Camilia: Yach, One Orecton made me realy hapoy. | have all ther COs. Actualy, |
continue Istaning 10 thair music. Um. when | was faenagar, | thought | cannat ive winout
nam. You enow? mm- um, 50 Lore, have you ever falt somathing ke s with gueen, for
axamoie, or anatnar artst or bandd

Lorana: Um, wail | have 1o contess 1hat | nad my momant with Quaan, but BTS coma o
my e In @ wall, and | GO CEERIIET With Mam, Dut N & OO WaY, YOU oW

- Appendix 2:Music Memories:
" Transcription

-

&

lorena: | maan, thay spred ma %0 B Q bater peson and they make my e nappier.

Camila: Yas, 875 05 a Karaan pog Dand and what you st s0id, sound, um, sounded
Baautitul, you kncw? S50 Mat maans you are an Army, you Baiong 1o !a Army fandom,
rgnts

Lorena: OR yas. Army. | Balong 10 ™a Armys fondom. And for the Dacoe 1hat mayde
coasn't know that concept about fandom. Wal, It & o group of pecpie which have o
spachic music taste and In s case, Lm, ah, # will Ba with tha Koop, but KpoD, somy, but
8TS and the % fandam, somy. It Cals Army

Camilia: Um, yean, you ara nght. Uh, | Beiongad 10 1D fansam, wa caled Drecioners,
But keaging in mind, um, or foday’s 1opic. Tel ma one spacial memary that you
remamber with any BTS song.

Lorena: On, ust one.

Cambia: Yaah.

Lorena: it @ hord Quastion Bacouse, Lm, hare ora a lot mamant. 5o et me Mink, plaase.

Comiia: Oeay.

Llorena: Weil mm, ckay. Okay. | remamber whan | discovarad tham, | was o it bR
Sshomad Becouse DRODR, &n, has Dod, somy, had Bad commants ctout em.

Camiia: Yaan.

Lorena: Howevar, 1ha song ot made ma realze Mat thay ware 5o falent, humbie and
to mer was e of ona of !er songs calied “Black
Swan® and on my God, It was an amazing and realy ood presentaon or wall
And ofter that ofon, an Amy and | s*artad 0 ooy of ther merch.

Camila: Yach. | want 10 say that 1hat song “Biack Swan” 5 @ really 9ood song and realy
what idnd of merchd

Lorena: Um, all that you can Imoging. For exampia. | have, ah, posters, photocardsfana
albums %o and 5o on. |have © iof of things.

Combla: Hahaha, yean. Comiia: Ocay. | rememoar e feeing when | got something reiatad %0 10
8
2
; &
Loranc: Yean. Wal it fagk good. Yas. .
Y
. = Camila: Yas, Lorena. And | want 1o Mank you for coming and shanng your, um, memanes ®
. and al that you said was meaninglul. And Mars what music praauces In paopie. Beaumeul | g
o\ » teaings. special somy, ang 30 Larana, youre waicome "

for o naxt podoast.

Llorena: Oh, yas. Uh, thank you, Coamiia. And you are right. Music & & spacial aspect in our
o Ivas. So thank you for having mea. It was an exciting expernance and mank you. Thank
- ' you. Thank you. Bye, bye.

\“\} & Camiia: Bye Lorena. Thank you. And, uh, for my pudic, | hape you Ike * and Istening to
AL xi ' my podeast. S0 thank you. And bye, bye.




Appendix 3: Slides: Useful

Vocabulary
THIS IS SOME vVOCABULARY
THAT WILL HELP YOU TO
UNDERSTAND TEACHER'S
" o® PODCAST.
VSEFUL H <
VOCABULARY 5
LET'S START!
S
@ GUEST BRING (YOV) BACK POP CULTURE

Z Icons, elements, shows.

- eturn to [sth : : : 2

1 Person invited to (B 2 [t | films, etc. that impacyqn‘
one's home or - | some way the popular

Vi I [ person invited to a el culture.
event :\

FANDOM gL p
s
Pk

MERCH

Noun Informal. merchandise,
especially as marketed to a

particular fan base (fandom)
Albums, photocards, posters.

The fans of a particular
person, team, fictional
series, etc. regarded
collectively as a
community or subculture.

&
0

bbb s
B>

Directioners |8

=

* Expressive

e

« Profound E o

* Significant &?‘ e ’
d o |



Appendix 4: Closing
questions

¢

Closing
Questions

1} What is the topic?
2, What does fandom
mean?
3. What does merch mean?
4. Which bands were
mentioned in the
podcast?

= (3]
%ﬂﬂ e

Appendix 5: Genially: The
magic behind a podcast

Tle maqic
behind 3 o

poo\ca!f

@ oy

https://view.genial.ly/6321b060a0398d001387684e /presen
tation-presentacion-recuerdos



Appendix 6: Tongue twisters

TONGUE

TWISTERS 1

She sells sea shells on
the sea shore,
Sea shore shells sells

2 she,

And the sea shells she

Peter Piper picked a peck sells on the sea shore,

of pickled peppers Are sea shore shells I'm
A peck of pickled peppers sure.

Peter Piper picked

If Peter Piper picked a

peck of pickled peppers

Where's the peck of
pickled peppers Peter
Piper picked?

33

How much wood would a
woodchuck chuck if a
woodchuck could chuck
wood?

He would chuck, he would,
as much as he could, and
chuck as much wood

As a woodchuck would if a
woodchuck could  chuck
wood

Appendix 7: Videos: Tongue
twisters

e
waw Feter Piper Pickad a Peck of Pickied Peppers | Tongue T segshons | Tongue Twsters

the seashore,

The shells she sells are
seashells 'm sure,

‘//,//‘/{"

S Y

A Tongue Twister

for you...
e o https://www.youtube.com/watch?v=e2QvGVX-~
H g gG8 https://www.youtube.com/watch?
He would chuck, he y= K27EpAhX9CC

hed, cax much ux he
d,

https://www.youtube.com/watch?
v=TX{PmWAkjMw

and ohwck as much
wood 0% a woodohok

if o wendichuck eould
chuck woad.

Wonow



Lesson Plan 3

Objectives: Suggested Language : | want... ,

To use the materials and sources to ez Cppliteins eine el
create their podcasts

- To show the principal ideas on the Vecabulary: Apps, materials
creation of the podcasts

- To share the transcription draft of their Time: 45 minutes
podcasts Session ?

- To practice pronunciation and fo start

recording.

Star‘t the Creation Process

Warm up: 10 min
To begin, the teacher will show students Procedure: 20 min

some other apps in which they can create During this part of the class,
their podcasts. The teacher will share a brief  gtyudents need to state the style,

description of each app [appendix 1]. After format, app, and topic of their

that, they will need to answer some podcasts: | want..., | consider..., |

questions (quiz and true and false) in Kahoot, i
this app allows students to get a score and Moreover. students must continue
r

play it in real time with peers, the questions working on their transcriptions.

are related to the apps previously seen Adding details, vocabulary, making

[appendix 2]. Also, it has different game , o
some corrections, receiving some

modes.

teacher’s advice, etc. This part of
the lesson takes long time because
the process of writing could be
difficult for some students.
Students can use their notebooks
or technological tools for this task.




Concluding activity: 15 min
Also, it is necessary that students practice
pronunciation. During that last part of the class they
will practice pronunciation with the transcription they
managed to do so far. They will have the guidance of
the teacher, and they can ask her questions. Besides,
scholars need to upload to Classroom a podcast

recording rehearsals. Note: In home, students need to
record the final version using the app they chose and

materials they need for their podcast. They need to
get ready to present the last version during the class.

Appendixes:

Appendix 1: Poscast apps

Podcasts Apps

Anchor has some
You an use iVoox To similarities to iVoox and
listen to podcasts and to Spreaker, you can record

upload your podcasts. from the app and the
Also, this app allows you o~ ivoox AAnchor. |Blog " qudio can last two hours.

to upload audios audios of Anchor belong to Spotify,
a maximum duration of this is a new afternative

two hours. The best part N 7 to creale  podcasts and
is that it's free. \ @ ./ it's free.

It allows you to -

record from the S
0 0l l/ -

app.The audios in this
app should not [ast

Audacity is  an app in
_ \ which you cn record
\ audio, edit, and add a

song. It's really easy to
more than 15 N Soreakor n 7 use. I's free  and has
minutes. Again, this P M many Tools To creale your
app is free. podcast in the best way.



Appendix 2: Kahoot

Questions (5) Show answers

1- Quiz

What app did the teacher use to create her podcast?

2 - Quiz

Which of the apps does not allow you to record a podcast of 20 minutes?

3 - True or false

Is Anchor the app that has a wide variety of toll?

4 - True or false

Is it easy to create a podcast?

5 - True or false

Anchor by Spotify has a low cost for users who are students.

1M SO EXCYHES




Lesson Plan 4

Objectives:
-To show students' podcasts

- To share students’ perceptions about the
whole process

Suggested Language :
Connectors, expressons for
reflection.

Vocabulary: Vocabulary for

reflection

Time: 45 minutes

Session 10

To Show my Creation

Warm up: 5 min
Session 10 consists of the presentation of
the podcasts, the final draft and the end
of the proposal. First, the students will
have to prepare the place to show their
creations. They also need to have ready
their materials (computer or cell phone,
transcription, and podcast). During this
part of the class, the students will be
focusing on their turns. It is necessary to
have everything clear due to showing the
podcasts could take a long time.

Procedure: 30 min
This part of the class is available
for the presentation of the
podcasts. The students and the
teacher will be paying attention to
the podcasts. In addition, after the
presentation of each podcast,
students will have to share the
transcript with their classmates and
the teacher. They also have to get
ready if someone has a question
and listen to comments from their
classmates and the teacher.



Concluding activity: 10 min
The last part is for a reflection. After the
students' presentations, there will be some
voices of students and the teacher. There will
be concluding questions [see appendix 1] in
which students will expose their feeling during
of the sessions and activities, the difficulties
they went through and their perceptions in
front of their creation and their English
process. This activity will develop an oral way.

Appendixes:

Appendix 1: Concluding
Questions

\\I/

- Closin% Questions
# v

HOw DID YOV FEEL PID YOV HAVE ANY
_ DURING THE WHOLE DIFFICULTIES DURING
PROCESS? THE CREATION OF
YOUR PODCAST?

\
¥

ARE YOV SATISFIED DO YOv THINK yOu

WITH THE PROCESS OF
CREATING YOUR
PODCAST?

IMPROVED YOUR
ENGLISH SKILLS?




Rubric

Students read the

podcasts’ transcriptions
and relate them with the

Students read the podcasts’
transcriptions and relate
what they read with the

Students read the
podcast’s

Students read the
podcasts’

Reading other skills. Besides, other skills. They continue | transcriptions and try | transcriptions but do
they search for extra working on searching for to relate them to other | not relate them to the
information to nourish information for their skills. other skills.
their podcasts. podcasts.

Stude_nts WG 8l Students write coherent Students write texts $tudents UL
organized, using the : ; incoherent texts
. texts using the materials and use some . .
Writing vocabulary (connectors, q bulary | q bulary | q without the appropriate
odcasts’ language, etc.) and vocablrary fearne vocabu'ary earmne and requested
podc: ' | during the classes. during the classes.
provided by the teacher. vocabulary.
. Students listen carefully to SHUEEIS 1S4 to, e
Students listen to the ) podcasts/teacher’s .
, the podcasts/ teacher’s : Students listen to the
podcasts and teachers lanati d tak explanations and use Jteacher’
L explanations and try to | £XP'anation and take the support material | Podcasts/teacher’s
Listening advantage of the support explanation but do not

understand the meaning
of the audios using the
support material.

material to understand in a
better way the content of
the audios.

satisfactorily in terms
to understand the
meaning and the

message of the audios.

take advantage of the
support material.




Speaking

Students follow the
teacher’s instructions
and record the audio
requested during the
classes. Also, they take
into account the material
used during the session
keeping in mind
pronunciation, fluency,
and coherence.

Students record the audio
and complete the tasks
using the elements worked
on in the classes. Moreover,
they are aware of their
pronunciation, fluency, and
coherence.

Students record the
audio using the
materials but commit
some language
mistakes when talking.

Students do not follow
the instructions and do
not complete the task
making many language
mistakes.
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