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ABSTRACT

This document displays a pedagogical proposal that was conducted through an action-
research investigation, which aimed to foster EFL-learners’ critical interculturality and
productive skills through the implementation of culturally responsive texts with cultural
stereotypes’ content. The participants of the study were 10" graders in the range of 15 and 16
years old from the Liceo Femenino Mercedes Narifio, a public school located in Bogota,
Colombia. In order to gather data, the pre-service teacher implemented an interview to the
participants’ teacher, questionnaires, reflective journals, recordings, field notes, and artifacts.
Further, 3 cycles of implementation were outlined, and culturally responsive texts were selected
for learning purposes. Finally, the triangulation method was used in order to study the findings;

thus, generating the conclusions, implications, and limitations that entailed this project.

Key words: Culturally Responsive Texts (CRT), Critical interculturality, Productive

skills, Cultural stereotypes, EFL.
RESUMEN

Este documento presenta una propuesta pedagogica que se ejecutd a partir de una
investigacion accidn, la cual tenia como objetivo fomentar la interculturalidad critica y las
habilidades productivas de los estudiantes de inglés como lengua extranjera a traves de la
implementacion de textos culturalmente receptivos con contenido de estereotipos culturales. Los
participantes del estudio fueron estudiantes de décimo grado en el rango de 15y 16 afios del
Liceo Femenino Mercedes Narifio, una escuela publica ubicada en Bogota, Colombia. Para
recoger datos, el docente en formacion implemento una entrevista a la docente de las
participantes, cuestionarios, diarios de reflexion, grabaciones, notas de campo Yy artefactos.
Ademas, se disefiaron 3 ciclos de implementacion y se seleccionaron textos culturalmente
receptivos para fines educativos. Finalmente, se utilizé el método de triangulacion para estudiar
los hallazgos; generando asi las conclusiones, implicaciones y limitaciones que conllevaron este

proyecto.

Palabras claves: Textos Culturalmente Receptivos (TCR), interculturalidad critica,

habilidades productivas, estereotipos culturales, Inglés como lengua extranjera.
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CHAPTER 1
THE PROBLEM
Context

The present research study took place at Liceo Femenino Mercedes Narifio; a public
school located in San Jose neighborhood in Bogota. This area belongs to Rafael Uribe Uribe
locality where stratum 2 predominates (Secretaria de Planeacion, 2019). In the school, there is a
population of 5,623 students, mainly made up of women coming from vulnerable community.
Furthermore, the project was implemented in the program of Media Fortalecida (MF). This

educational plan works at Liceo’s building B, a place near to the school.

The school’s mission focuses on developing values of respect, honesty, identity,
solidarity, and autonomy, whereby, the institution encourages students to transform critically
their contexts to have better life conditions. Besides, the vision attempts to recognize the school
as a global and complete educational institution bearing in mind the construction of a respectful
society. Similarly, the PEI means to form critical, reflective, and autonomous students who can

improve their coexistence.

Regarding Media Fortalecida (MF), this program has been working since 2014 in the
school. In general terms, MF centerers on reinforcing 10" and 11" graders’ weaknesses of
English and French languages that they study in regular classroom. Also, the program certifies
students which successfully complete the process, so, it is aimed to fulfill the learners’ gaps of

the subjects while they achieve an expected English and French level to graduate.
Population

This research study was implemented with 35 female students in 10" grade between the
ages of 15 and 16. Considering Piaget’s theory of Cognitive Development (1936), children from
11 years upwards are in the Formal-Operational stage, to wit, children begin to think
abstractedly. Piaget’s perspective is crucial to construct critical reflections towards social issues
seeing that the abstract thinking positions the improvement of youngsters’ social context.
Therefore, participants might go beyond intangible concepts leaving aside a superficial

interpretation of them.



Now, the participants’ characterization was done through an initial questionnaire, a
teacher’s interview, and field notes. Firstly, the diagnosis revealed that 10" graders from MF
appreciated English learning as they considered it as a manner of being successful in the future.
Also, Liceo’s learners enjoyed English classes when they were dynamic and involved different
resources such as videos and pictures. Moreover, the class environment was good although
students had conflicts between themselves and the teacher on some occasions. For instance,
some students did not respect when a classmate was sharing an opinion or the teacher was

explaining a topic; therefore, causing a hostile and disordered class environment.

Considering the schedule of the participants, they took five hours of English peer week in
MF, and also they needed to be there in different school day. As the chosen population studied in
the afternoon, they went to MF in the morning. This schedule worked on Monday and
Wednesday, from 6:15 to 11:00 am, and in this time, students had a break of 30 minutes. In
addition, Liceo’s building B counted with a limit space, and there was a lack of technological
devices. Finally, most of the students lived in San Cristobal, Antonio Narifio, and Ciudad Bolivar

localities; hence, they mainly belonged to strata 1 and 2.
Statement of the problem

During the observation period , some instruments to collect initial data were applied, such
as, an initial questionnaire, the teacher’s interview, and field notes. In such manner, it was found
that Liceo’s 10™ graders required to thrive their intercultural and productive competences as the

MF program was mainly centered on preparing students for the ICFES exam.

On the one hand, in the curriculum of the MF program an intercultural component as part
of the English contents was stated; nonetheless, this element seemed not to be included in the
practice. After revising the contents of the MF curriculum, I noticed how some grammar topics
were covered in the class sessions observed, but the intercultural ones were not integrated,
consequently, affecting participants’ intercultural development needed for their English learning

progress.

According to the MF program, students should conduct activities that assist them to build
a democratic environment involving topics of culture, society, and politics as part of their

English learning; thus, developing skills that allowed them to interact with other cultures.



Further, considering the Estandares Basicos en lenguas extranjeras of Colombia (2006), EFL
learners have to learn intercultural skills to properly interchange dialogues with foreign cultures;
as sample, avoiding stereotypical views of other cultures. Nevertheless, 10" graders were
practicing the foreign language to achieve a satisfactory level of English in the ICFES exam
leaving behind other essential language components, in fact, the information gathered through
the teacher’s interview displayed how the teacher focused on reading activities to enhance

students’ abilities for the national test.

On the other hand, I identified different aspects related to the students’ performance in
English during the observation period. Taking into consideration a diagnostic test made by the
MF program, apprentices reflected weaknesses in the development of the different language

skills; however, those weaknesses found were related more to the productive abilities.

As a requirement, the entry profile of MF 10" graders was of A1 considering the CEFR;
it means that pupils know how to use everyday expressions and simple phrases to act towards
immediate situations. Also, in Estandares Basicos en lenguas extranjeras of Colombia (2006), it
is stated that 10™ graders should be preparing for a B1 English level although MF teachers
stablished A2 level as the students’ exit profile. This situation illustrated the considerable gaps
that students had in the foreign language because contents to achieve Al and A2 are supposedly
learnt before 8™ grade. After applying instruments to recollect initial information, causes which

might generate that issue were spotted.

Through the first questionnaire, it was found that students did not feel confident in almost
any English area, mainly in speaking and writing. Some students highlighted that they did not
know the spelling of English words while others pointed out that words’ pronunciation were too
difficult for them. Additionally, in the interview, the teacher mentioned that students had low
bases in the different English language competences, but she emphasized the productive skills as
well. The teacher expressed that leaners understanded grammar structures, but they did not know
how to transform that knowledge into productive outcomes. Here, it was possible to conclude
that pupils could have those shortcomings as they practiced English in a technical manner putting
aside factors that influence their speaking and writing progress. Actually, as the ICFES exam
does not require a speaking and writing test; naturally, the dynamics proposed for the MF

program did not include the enhancement of the active skills.



Furthermore, the data presented an aspect which contributed to the participants’
deficiencies found. Concerning the class’s materials, the teacher indicated that the learning
resources used for the class were photocopies and the students’ internet data only, clearly, with
content that mainly displayed grammar activities. Therewith, mentees did not have access to

texts that contributed to their intercultural and productive skills forming.

That is how, it was vital to design an implementation plan which encouraged Liceo’s 10"
graders intercultural and productive competences as the MF program was limiting students’
English learning. In fact, both gaps found were connected since in order to develop intercultural

abilities, the use of the spoken and written codes is compulsory.
Rationale

Globalization has allowed that people from different parts of the world interact easily,
and language is the mean to understand others’ ideas and share ours. There are several languages
across the world, but English has become in the main resource for communicating in this
globalization process; thus, English as a foreign language (EFL) is an essential subject that
different educational systems attempt to improve and promote as the Colombia context reflects
(Garcia, 2013). According to Estandares Basicos en lenguas extranjeras (2006), as English has
an important role in society currently, Colombia’s apprentices should understand the advantages
of learning the foreign language; whereby, EFL is a field that must be studied to enhance

educational conditions of Colombians’ necessities in this contemporary society.

To do that, the productive skills development is indispensable because it allows people to
convey their ideas either orally or in writing. Through receptive competences, learners are
recognizing aspects such as phonetic sounds and words’ spelling; however, they need to place
their knowledge in concrete interactional situations. For instance, bearing in mind the CEFR,
students should carry out productive tasks to practice the language in professional and
educational contexts. Moreover, the improvement of productive competences will build

intercultural relationships satisfactorily.

Globalization also characterizes for intercultural exchanges, but it is just not enough
developing intercultural skills in a superficial manner (Walsh, 2010). In the EFL, it is believed

that the main purpose of interculturality is the ability of exchanging respectfully dialogues with



different cultures (Garcia-Leon & Garcia Leon, 2014). Even though it is part of an intercultural
process, it is relevant being aware about the existence of some power relations that affect the
coexistence among cultures. English is considered as an universal language, and it makes
possible to interact with several cultures which native language is not English; thereby, in EFL
field , interculturality should be critically taught to approach to different cultures avoiding
stereotypes of them. For instance, it was known that in Colombia, Venezuelans migrants face
discrimination and xenophobia because “stereotypes pushed forward by the media” ( Garcia,
Ortiz, Taborda, 2022, p.1). Considering that most of the participants have social networks such
as Facebook, Instagram, Tik Tok and Twitter, they might be exposed to content which spread
stereotyped images of different cultures as the Venezuelans case in Colombia. Therefore, cultural
overlegalizations is a worthwhile topic to work on education, specifically in the second language

learning.

Respecting the EFL, Vargas (2010) states that: “to enable students to be critical of all the
messages that mass media are permanently sending is a teacher’s obligation that we cannot
neglect” (p.6). Since participants are learning a language that has political, economic, and social
power currently, it is important that they develop a critical interculturality where they analyze
attitudes that continue subjugating powerless communities as cultural biases are. Additionally,
because EFL learning material and mass media might reinforce superficial representations of
different cultures, preserving then, an unequal society (Vargas, 2010), the selection of resources
is essential for students’ learning process as, through them, they know, learn, and reflect

critically upon different cultural behaviors.

Considering the current investigation, two main problems in relation to EFL learning
were found: participants’ development of the intercultural and productive skills in the MF
program. To contribute to those students’ gaps, it was thought to implement resources that
displayed cultural stereotypes. In such manner, and also considering that learning material and
mass media may construct and spread cultural prejudices, the use of culturally responsive texts
(CRT) was proposed. Through this kind of material, participants put speaking and writing in
practice reflecting on the aspects that surround cultural biases in intercultural exchanges, as an
outcome, 10" graders worked on a critical intercultural competence while they enhanced their

productive skills as well.



Keeping the above in mind, the development of the active skills will generate an adequate
performance of EFL learners in intercultural exchanges; at the same time, it is essential to
promote learners’ critical interculturality where they attempt to disrupt dynamics that contribute
to social inequalities. Thusly, this research study sought to use material challenging learners to
perceive cultural stereotypes critically as well as they developed their productive skills when
using culturally responsive texts (CRT). Because participants struggled with writing and
speaking, it was expected that CRT inspired them to generate orally and in writing critical ideas
towards cultural stereotypes’ role in society. Furthermore, this project meant to contribute to a
social problem as part of the English class rather than focusing on the enhancement of second

language skills only.
Research Question

How might critical interculturality and productive skills be fostered in 10" graders when

using CRT with cultural stereotypes content?
General Objective

Analyze how 10" graders’ critical interculturality and productive skills might be fostered

when using CRT with cultural stereotypes content.
Specific Objectives

1. Examine the roles of CRT with cultural stereotypes content in the fostering of 10™

graders critical interculturality and productive skills.

2. Identify the students’ responses to the use of CRT with cultural stereotypes content to

promote their critical interculturality and productive skills.



CHAPTER I
THEORETICAL FRAMEWORK AND LITERATURE REVIEW

This section is dedicated to present the theoretical bases that helped me to construct this
research proposal. Firstly, the state of arts illustrates different international and national research
studies that provided meaningful backgrounds to develop the current project. Afterwards, there is
a theoretical description of the concepts which surround the essence of the investigation, which
are: culturally responsive texts, cultural stereotypes, critical interculturality, and productive

skills.
State of the arts

The benefits and challenges of Culturally Responsive EFL: critical literature circles is an
investigation carried out by Lori Frederick in 2012. Overall, Frederick used culturally responsive
EFL to involve students’ context with English learning in Tajikistan. Also, as Tajikistan has
influence of Afghanistan and Iran cultures, EFL learners requested to read more of their
literature, thus, engaging themselves in the reading of the texts to participate in the literature
circles. In each session, the researcher noticed how the different stories enriched students’

reading confidence, generating then, students’ productions of ideas using the foreign language.

Frederick’s study is considered relevant for two main reasons. On the one hand, this
investigation displays how culturally responsive EFL enhance language skills. The researcher
considered students’ necessities and context to choose the literary books, therewith, apprentices
felt motivated to participate in the discussions while they improved their language skills. On the
other hand, Frederick discovered prejudices that students had over other cultures, so it allowed
her to critically reflect on that topic with participants, evidencing the advantages of using
material that connects real situations with academic achievements. Moreover, this study
permitted me to perceive EFL in a transformative way where the only issue is not pupils’ skills

development, yet also their critical awareness towards social issues.

Another research study chosen for this critical review is adolescent students’
intercultural awareness when using culture-based material in the English class (Castafieda,
2012). Here, it was expected that students, from a high school in Bogota, described their

perspectives of foreign cultures after carried out tasks with culture-based materials. Mainly,



Castafeda tried to connect learners’ culture with the foreign one using resources which reflected
typical and stereotyped images of both. Through this dynamic, the investigator promoted

students’ intercultural awareness.

From Castafieda’s study, I foreground the use of material with stereotypes content to
promote students’ intercultural awareness in the EFL. For instance, participants felt identified
and empathic with foreigners when they attached their own experiences with the ones observed
in the visual texts. Castarieda stated that those feelings taught students to respectfully recognize
the differences between themselves and others even if they approached to stereotypical
representations of the external culture. Consequently, this investigation demonstrated that
cultural overgeneralizations might grant to the pupils’ interculturality growth depending on how

it is aboard in the EFL classroom.

A third investigation considered important for the current research study is: critical
intercultural learning through topics of deep culture in an EFL classroom (Gomez,2013), and it
was conducted. In general terms, Gomez conducted a qualitative research study with students
from a public university in Bogota. Through this project, the investigator wanted to promote
apprentices’ critical interculturality when they approached to short stories that illustrated deep
culture topics. Gomez indicated that, in the EFL, Colombia’s teachers often disregard cultural
topics showing surface or visible culture to students generating several issues such as EFL
learners constructing stereotypes instead of recognizing “the individualities of the people that
conform a group” (p.3). In that sense, through deep culture issues, students connected their
culture and life experiences with the culture of the foreign language putting behind surface

representations of both societies.

Gomez investigation enlightened this research proposal in terms of understanding how
critical interculturality and productive skills can be enhanced in the EFL. For Gomez, language
production and culture are inseparable; whereby, it should be a teachers’ responsibility
addressing deep culture topics. If mentees do not truly understand the foreign and their own
culture, they might not be able to develop intercultural relations. Despite | did not focus on deep
culture, this concept was valued to work on my project. Through deep culture topics, students

may acknowledge that each culture has its own essence avoiding simplified images spread of



them; at the same time, dynamics where pupils use the foreign language were designed, namely,
their productive and intercultural skills might be fostered.

The fourth investigation considered for this critical review is the impact of authentic
materials and tasks on students’ communicative competence at a Colombian language school
(Alirio; Castillo & Jaime, 2017). In this project, the researchers aimed at analyzing how the use
of authentic material and tasks influence the improvement of communicative competence on A2
EFL level courses. As a result, students began to look for information of their own culture after
using the material and conducting the tasks. Additionally, they used the target language to talk
about foreign and national cultural aspects, thereby, motivating themselves to express in English

the knowledge acquired after conducting the different lessons.

This research study is considered relevant because it illustrates the advantages of
implementing material that is not created for educational purposes in the EFL. For Alirio et al.
(2017) , authentic material is something that is not “produced for language teaching” (p.4);
hence, videos, newspapers and magazines can be considered as authentic material. Bearing in
mind my research proposal, CRT were resources mainly obtained from social media, so using
them may generate benefits in students’ productive competences as Alirio et al. study managed

to do with the communicative competence.

Finally, Avan Kamal’s research study: effective strategies for turning receptive
vocabulary into productive vocabulary in EFL context (2015), was also reckoned as meaningful
for the buildout of the present study. Kamal reported the influence of teaching procedures,
resources, and learning context on learners’ production of vocabulary. The project was
developed due to Iraq students ‘weaknesses regarding their vocabulary tools. Apparently, they
had strong bases in receptive vocabulary although they did not reflect that in their productive
outcomes. After implementing pedagogical strategies, the results displayed the enhancement of
students’ productive vocabulary owing to the implementation of materials different from the

determined in the curriculum.

In spite of Kamal’s project focused on the vocabulary production, it provided me
strategies to improve students’ productive skills in the EFL classroom. Firstly, through the study,
the researcher highlighted the necessity of using material that allows students to internalize the

words’ meaning; if students learn vocabulary in isolation, they may not truly acquire new
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vocabulary. Also, the study proved that teachers should create authentic situations where learners
apply the vocabulary learned. In relation with my research idea, CRT might contribute to the
improvement of the learners’ productive competences seeing that it is not limited. As this kind of
material is not designed for learning purposes, it may be perceived in diverse means, and

probably, encouraging participants’ oral and writing ideas considering a specific relevant issue.
Theoretical Framework
Culturally Responsive Texts

Before defining what culturally responsive texts (CRT) are, it is necessary to understand

the theory of Culturally Responsive Teaching.

The term of Culturally Responsive Teaching was proposed by Gloria Ladson-Billings in
1994 (Coffey, 2019). This pedagogy involves students' intellectual, social, emotional, and
political development by connecting their’ life experiences and identities with their learning
process. Furthermore, in this pedagogy, the use of cultural references to influence students’
knowledge, skills and attitudes is highly relevant (Ladson-Billings, 1995; Howard, 2003; Gay,
2010; Coffey,2019). Drawing on Ladson-Billings (1995), | underline two criteria that she
proposed to implement her teaching theory in any classroom: 1) “students must develop and/or
maintain cultural competence”; 2) “students must develop critical consciousness through which
they challenge the status quo of the current social order” (p.160). Bearing in mind the EFL field,
those aspects are essential because they promote students respectful interactions with other
cultures, but also considering a critical awareness towards social problems that impact the
coexistence among cultures. And to do that, the selection of resources that reflect different

realities from the mainstream ones is essential.

Material selection is basic to connect culture and knowledge, yet also the learning texts
should provide mentees’ critical awareness of current social issues avoiding dominant behaviors
present in society (Ladson-Billings, 1995; Howard, 2003; Gay, 2010). Therefore, well-selected
authentic texts are considered to develop the purpose of a Culturally Responsive Teaching
(Hollie,2019; Heineke & Papola, 2022).

For the present research, texts as authentic consider the next aspect: “learners

‘perceptions of and attitudes to, the text and the activity pertaining to it” (Mishan, 2005, p.18).
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Moreover, authentic materials are not created for educational purposes (Alirio, et al, 2017), for
example, CRT used for the research were mostly obtained from social media, such as, Facebook
and Instagram. Because this study meant to promote pupils’ critical interculturality and
productive skills, as shall be made clear in the pedagogical implementation proposed, | brought
to the English class materials with their respective activity, which displayed cultural stereotypes
content, transforming then, the texts into learning material. Mainly, the intention was to nurture
students’ critical interculturality and productive skills through a critical analysis of cultural
prejudices as Heineke & Papola put it: “teachers disrupt stereotypes through text selection”
(2022, p.22).

To make it clearer, CRT are authentic resources, not designed for educational grounds,
that were selected to promote students’ significant thoughts respecting cultural stereotypes in the
EFL classroom. In such manner, the students’ relation with resources and their activities were
considered rather than the text itself. Also, it was expected that participants thrived their
productive abilities when they used the texts’ content as inspiration to generate ideas. It is also
important to mention that the term of CRT was created for the selection of literary books to

motivate students to reflect themselves in the different Bishop’s concepts (1990).

Bishop proposed the metaphors of windows, mirrors and sliding glass doors in 1990
(Heineke, 2014). Windows provide perspectives of different realities; mirrors represent
characteristics such as physical, cultural, or emotional that people reflect back through elements
from a story; and sliding glass doors invite individuals to be part of the story (Bishop, 1990;
Heineke,2014; Johnson; Koss; Martinez, 2018; Cabhill, Ingram, Joo, 2021). In spite of Bishop’s
concepts were created for students’ relation with literary books, different types of texts might

also provide those kinds of experiences.

In this project, CRT included the selection of written and audio-visual texts, and also they
were proposed for students to: mirror themselves, have a window into different realities, and
participate in the issues present in the material. Therewith, through the materials, students’
critical interculturality was fostered from participants reflecting themselves through some

contents’ features, learning in deep about cultural stereotypes, and contributing to a social
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problem. In the same line, this kind of material was used to encourage students to express their

perspectives using the English oral and written codes.

Now, it is necessary to define the concepts of critical interculturality and cultural
stereotypes in subordination to the CRT concept as, on the one side, cultural biases were the
resources’ content, and on the other side, the development of 10" graders” critical interculturality

was constructed from the awareness and analysis of the situations presented in the texts.

Cultural Stereotypes. Before understating what cultural stereotypes are, it is essential to
acknowledge the concept of culture and its relationship with the field of second language

learning.

Culture is a complex concept since it can be defined depending on different theoretical
currents (Yassine, 2006; Byram & Grundy, 2003). The term of culture might be considered as a
set of experiences, a shared way of life or people’s behavior and beliefs according to what it is
acceptable in the social group where they live (Rose, 2004; Yassine, 2006; Byram, Gribkova
&Starkey, 2002). From the view of philosophy and sociology, culture is a natural structure that
changes over time, so it is feasible to recognize it at the temporal moment in which people live
(Wendt, 2003). Furthermore, Kramsch (1998) highlights that culture is the idea of societies
following a common pattern to understand and examine the world because it is just not seen as a

set of features but also as means to construct perceptions towards different realities.

Having in mind the culture conceptualizations presented by the authors, in this project,
culture is understood as a set of common experiences, beliefs, attitudes and behaviors
constructed by specific social groups which are dynamic and used as criterion to analyze the

world.

In spite of the fact that culture tends to be superficially approached in the EFL (Gomez,
2015), it is undeniably a relevant aspect in the learning of a foreign language (Pennycook, 1990;
Kramsh, 2013). People use language to communicate their culture, so they might acquire a
foreign language understanding the “other” (Yassine, 2006; Kramsh, 2013, Pourkalhor
&Esfandiari, 2017). However, people might construct prejudices towards the foreign culture as
their own culture provides standards to evaluate diverse environments, thusly, it is essential to

critically address culture topics in the EFL classroom (Gomez, 2015; Yassine, 2006; Holme,
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2003, Byram & Grundy, 2003). Additionally, Holme (2003) and Yassine (2006) point out that
cultural content may construct learners’ attitudes that the foreign language’ institutions attempt
to instill in them through implicit and explicit texts’ messages. These possible manipulations or

attitudes can be related to the construction of cultural stereotypes.

Cultural stereotypes are defined as shared set of images, beliefs or behaviors that are
assigned to a group of people, which can be consensual or individual (Nikitina, 2019; Spencer-
Rogers, 2001), namely, it is expected that people act identically depending on the label attributed
to their social group. Also, for Vargas (2010), cultural biases “repeated false generalization of
partial features of those people who shape a hegemonized ideology, considering no other
possibility than the values fostered by the people with power in society” (p.6). Drawing on the
previous statement, intercultural relationships are influenced by cultural stereotypes as people
tend to assume that there are superior and inferior social groups than them, consequently,

maintaining and reinforcing uneven social positions.

Respecting the EFL field, cultural stereotypes can be positive and negative (Nikitina,
2019; Byram, et al, 2002; Bonilla, Cruz & Solano, forthcoming). Nikitina study (2019) displayed
how cultural stereotypes motivated EFL students since they had an idealized representation of
the foreign culture contributing to their learning of the target language as well; nevertheless,
most of the times, cultural stereotypes have negative connotations (Spencer-Rodgers, 2001;
Byram et al, 2002). According to Byram et al “Stereotypes can undermine our sense of who we
are by suggesting that how we look or speak determines how we act”(2002, p.21), ergo, people
will tend to judge the ‘other’ depending on surface features spread of them. Clearly, cultural
stereotypes negatively affect the coexistence among communities, and this problematic seems to
be impossible to nullify. Whereby, EFL teachers might use them as a pedagogical tool to
challenge students to critically analyze the different realities displayed in the media that they
consume, (Byram et al, 2002; Bonilla, Cruz & Solano, forthcoming), for instance, in this project
study, participants examined different situations where cultural stereotypes led to discriminatory,

xenophobic, and racist attitudes, mainly affecting marginalized or minority cultural groups.

Critical Interculturality. Since English language has become in the main resource to
communicate in the globalization process, EFL students are required to deal with cultural

differences (Walsh, 2010; Tubino, 2005; Byram, et al, 2002); therefore, language teachers must
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develop learners’ intercultural abilities (Gomez, 2015; Byram, et al, 2002). The intercultural
competence is defined as the ability to interact, recognize, and accept the differences between
cultures, still interculturality should not be addressed as simple as that, on the contrary, it should
be involved from a critical perspective in the second language education (Tubino, 2005; Walsh,
2010; Garcia-Leon & Garcia-Leon, 2014; Nufiez,2018; Lara, 2015; Granados, 2016).

According to Walsh (2010), interculturality can be taught as relational, functional, and
critical. A relational interculturality refers to an exchange between two cultures without
questioning the power relations that exist in bilingual education, similarly, functional
interculturality works in order to fulfill necessities of power institutions (Tubino, 2005, Walsh,
2010; Garcia-Leon & Garcia-Leon, 2014; Granados, 2016). Consequently, those interculturality
perspectives generate issues such as racism and discrimination towards minority societies seeing
that social aspects are leaving behind in the intercultural competence taught in the EFL field
(Walsh, 2010; Garcia-Leon & Garcia Leon, 2014; Lara, 2015; Nufiez, 2018).

On the other hand, critical interculturality:

challenges the role of educational settings continue to play in a colonial society in which
only Western knowledge, values, and cosmogonies have a place. Furthermore, it allows
students and teachers to reflect on the hierarchical relations among languages, the ways
such relations have been naturalized, and the unequal relations among speakers of different

languages (Gutierrez, 2022, p.3)

In this context, critical interculturality was considered as a pedagogical tool that students
used to analyze the role of cultural stereotypes in the existing power relations in society
questioning issues such as discrimination, racism, and xenophobia. (Tubino, 2005; Walsh, 2010;
Garcia-Leon & Garcia-Leon, 2014; Nufiez,2018; Lara, 2015; Granados, 2016). Thusly, pupils
just not learned to properly interact with other cultures, but also they questioned the function of

cultural stereotypes in society in order to develop conditions where the differences of the “other

are understood through dialogues of respect, dignity, and equality (Walsh, 2010; Kramsh, 2013).

Further, although the concept of interculturality comes from an indigenous context, it
does not mean that other subordinate environments cannot have a process of decolonization

(Walsh,2010; Granados, 2016). Decolonization process may be connected with being aware
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towards the consequences of cultural biases as critical interculturality is wielded to re structure
behaviors that racialize, subordinate, and dehumanize (Walsh, 2010, p.4) ; as sample, behaviors
generated by stereotypes. In such wise, critical interculturality assists EFL learners to transform
their perspective towards cultural stereotypes that are created from perceiving people with a
single identity (Byram et al, 2002).

Productive Skills

Writing and speaking are known as active or productive skills. These language abilities
let people to produce the information obtained from receptive or passive skills, which are
listening and reading (Masduqui, 2016). In the EFL, the development of receptive and productive
abilities is indispensable as learners need to recognize aspects such as grammar structures and
phonetic sounds to properly communicate in the foreign language (Golkova & Hubackova,
2014). Nonetheless, taking into consideration the current research proposal, pupils ‘productive
skills were the main focus because it was their principal weakness found. Therefore, this study

meant to transform students’ receptive knowledge into written and oral outcomes.

Writing. From a communicative perspective, EFL writing “allow individuals to convey
their ideas, sentiments, and opinions” (Teferi & Ahmed, 2023, p.3). This perception allows
learners to construct their own style and thoughts rather than focus on the writing of grammatical
structures only (Kamal, 2015). At the same time, teachers’ feedback considers learners’ opinions

first to then correct their grammar mistakes generating confidence in them.

Also, writing is considered one of the most difficult EFL skill to learn because several
criteria are involved (Widiati & Yudi, 2006; Salma,2015). For example, a written text should
contain elements, such as, coherence, cohesion, and vocabulary, complicating then, learners’
writing process. Hence, a communicative position might generate mentees’ reliance as they
communicate their insights chiefly instead of centering their attention in grammar and academic
aspects. And so forth, the writing improvement can happen if mentees reckon it as a manner to
convey their thoughts towards a particular topic while they receive feedback of their writing

proficiency.

Speaking. Speaking is used to transmit thoughts, feelings, and attitudes through an oral

speech (Krebt, 2017; Bouzar, 2019). The oral communication is naturally acquired in human
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beings owing to the language exposition from early ages; however, respecting the EFL field, this

ability requires the students’ commitment.

Similar to writing, speaking is also considered as a difficult competence to acquire in the
English learning (Hosni, 2014). Most of the times, apprentices do not have the opportunity to
practice English in contexts different from the class time, actually; sometimes, they even do not
use the foreign language during the English sessions (Wu-Yuin, Yueh-Min, Shadiev, Sheng-yi &
Shu-lin, 2014). Additionally, speaking is an activity that puts in practice all the EFL learners’
knowledge such as phonetic, grammatical, spelling, and semantic structures making difficult a
fluent use of it. Whereby, learners tend to avoid speaking generating several shortcomings in the

progress of this language competence.

Additionally, according to Nazara (2011) “Speaking is social, in the sense that it
establishes rapport and mutual agreement, maintains, and modifies social identity, and involves
interpersonal skills” (p.3), that is to say, besides the linguistic elements, speaking integrates the
speakers’ background to satisfactorily carry out a conversation. Taking into account that English
is essential in the modern world, speaking is an important skill that must be developed to
understand and be understood in intercultural interactions (Akhter, Haidov, Rana & Hussain,
2020), to wit, through speaking, people transmit their insights, beliefs, feelings, ideologies, etc.,

in intercultural settings, thus, creating understandable dialogues.

All in all, writing and speaking are productive skills that fill the “critical need of the
people to communicate clearly and effectively” (Sharma, 2015, p.3); thus, both language abilities
contribute to peoples’ interchange of ideas. Regarding EFL field, these abilities are the most
complex since they integrate several language knowledge, but their development is indispensable
to manage the foreign language. For this project, productive skills were considered from a
communicative perspective, ergo, they were instruments for mentees to express their insights
regarding a particular topic rather than focus on linguistic aspects narrowly. Naturally, CRT were

used as a source of inventiveness for students’ production of oral and writing ideas.



Graphic 1. Visual representation of the constructs’ relation

CRITICAL
ORAL AND WRITTEN INTERCULTURALITY
CRT CULTURAL CRITICAL REFLECTIONS AND PRODUCTIVE
STEREOTYPES SKILLS

A

-d

The graphic presents the relation between the constructs making a metaphor with the
phenomenon of the rainbow. The sun represents the CRT since they were the input to foster
participants’ critical interculturality and productive skills. Then, the sun’s light is considered as
the cultural stereotypes because they were the topic that the material displayed. Through the
material and its content, students needed to critically analyze the role of cultural prejudices in
society; hence, the prism works as the oral and written critical reflections. That is how, it was
encouraged mentees’ critical interculturality and productive abilities, which is equivalent to the

appearance of the rainbow.
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CHAPTER Il
RESEARCH DESIGN

This chapter presents and characterizes fundamental elements for the design of the
current research proposal, which include the research paradigm, the type of study, the

instruments for data collection and procedures, and the ethical considerations.
Research Paradigm

This research study was in nature qualitative since the participants’ positions regarding a
social issue were recognized rather than providing statistical information. According to Merriam
& Tisdell (2016), qualitative investigators “are interested in understanding how people interpret
their experiences, how they construct their worlds, and what meaning they attribute to their
experiences” (p.6). In those terms, this type of study was the most appropriated for conducting

the present investigation.

Also, from an epistemological perspective, the philosophy that permeates qualitative
research is based on being critical. Qualitative investigation is thought as a way to transform and
empower a situation, in this case, respecting an educational context (Merriam, Tisdell, 2016).
This philosophy of a critical qualitative research is coherent with the current study seeing that
students challenged cultural stereotypes through texts that encouraged them to be critical rather

than focusing on the acquisition of English language skills barely as Pennycook underlined:

If we view ourselves as educators whose principal aim is the empowerment of our students
and whose transformative project is to go beyond helping students simply to “make it”, then
clearly, we must do more than teach functional language skills within a competency-based

curriculum (1999, p.9)

Similar to Pennycook’s perspective, the UPN educational project of the Spanish and
English program (2018) aims to form pre-service teachers from a critical emancipatory perspective
(p.15). It means that language teachers promote self-awareness of social issues, and their role is
not just enhancing students’ language skills, but also they should guide students to construct a

more equitable society to live.
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Bearing in mind the pedagogical principles of UPN language program, qualitative
research helped me to conduct the present study underpinned by a critical emancipatory length.
Qualitative research guided me in terms of following a process interested in studying the impact
of CRT with cultural overgeneralizations content in the participants’ intercultural and productive
competences. In such manner, the research proposal was not focused solely on students’
language skills improvement, but rather on the students’ emancipation of dynamics that

conditions their social development.
Type of study

Qualitative research works as an umbrella term to refer to the several types of
investigations that focus on the inner meaning and understanding of people’s experiences or
forms in which they construct their world (Merriam, Tisdell, 2016). So, for the present project,

the approach of action-research was selected to conduct the process.

According to Burns (2010), Merriam & Tisdell (2016), action-research centerers on
carrying out a study that implements strategies to fill the gaps found in specific contexts. Also,
Burns (2019) mentions how researchers are the ones who identify and decide the relevant aspects
to be studied.

Furthermore, action-research sights to empower teachers and students (Burns, 2010,
p.10), specifically, it is conducted with the intention of transforming teacher’s practice
connecting knowledge and students’ context. In those terms, action-research is connected with
the critical emancipatory perspective of this pedagogical proposal since there was an interest in
regard to learners’ academic and social success. Exactly, for the investigation, there was an
interest of bridging students’ awareness towards cultural issues with their writing and speaking
performance; thus, pedagogical strategies were designed going beyond of merely teaching

language structures.

Additionally, in order to conduct the present investigation as an action-research, it was
important to consider certain steps to gather information. According to Burns (2010), an action-
research is developed through a cycle process. The cycle research is made up four stages,

including planning, action, observation, and reflection, and each of them is carried out in a cycle



20

spiral; that is to say, the researchers repeat the four stages until they obtain enough findings
(Burns,2010, p.7).

Data collection instruments and procedures

Qualitative action-research involves the researcher as primary instrument to data
collection (Merriam & Tisdell, 2016). The investigator is in charge of gathering information
from what is observed in the context and participants’ experiences, thoughts, forms of seeing the
world, etc. The researcher, then, needs to use instruments to collect data that evidences the
investigation results through a specific method, and for this project, a triangulation process was
executed. According to Burns (2010), triangulation allows researchers to reckon different
positions, and so generating objective conclusions about the issue studied. In other words,
triangulation implements more than one type of instrument to collect data, hence, providing

accurate information regarding the object in study.

Succeeding, it is displayed the visual representation of the plan thought to develop the

triangulation process.

Table 1. Triangulation plan

RESEARCH [DYAN V2N [DY2AN 2N YN AN [DYAN AN [DYAN AN DATA SOURCE #6
SPECIFIC SOURCE #1 SOURCE SOURCE #3 SOURCE SOURCE #5

OBJECTIVES #2 #4

1. Roles of CRT with Field notes Artifacts Recordings Reflective Second Third questionnaire
cultural stereotypes Journals questionnaire

content in the fostering

of students’ critical

interculturality and

productive skills

2.Participants’ responses  Reflective Second Third Field notes  Recordings Artifacts
to the use of CRT with journals guestionnaire = questionnaire

cultural stereotypes to

foster their critical

interculturality and

productive skills

Field Notes. They are written reports that the investigator is supposed to do after an

observation of the setting studied (Merriam & Tisdell, 2016). Regarding the present
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investigation, field notes were proposed to describe events related to the participants’
interactions with the learning material and the dynamics of the English class along the

implementations, clearly, field notes were conducted in each class session (see annex 5).

Tests. A test is a method of non-observation for action research; besides, it is part of
classroom documents that reflect the students’ knowledge towards a specific issue (Burns, 2010).
In this case, a test was designed by the school institution (see annex 3) and for this project, it was

used to know participants’ English proficiency.

Questionnaires. This kind of instrument is used to easily collect information when there
is a considerable population. Furthermore, it allows researchers to know about “factual or
demographic (who the interviewees are and their background/experiences); behavioral (what
they do or did in the past); attitudinal (attitudes, opinions, beliefs, interests and values)” (Burns,
2010, p.92). The initial questionnaire (see annex 1) was applied to identify those aspects
regarding students’ context and the English class. Also, two more questionnaires were conducted
in order to examine the project’s evolution; one at the end of the second cycle (see annex 7), and

another at the end of the third cycle (see annex 8).

Interview. Even though observation provides meaningful information to the study;, it is
not an activity that let investigators to know about the topic studied in deep. Thereby, interviews
are conducted to identify elements that cannot be observed, such as, personal experiences,
feelings, or inner thoughts of the participants as Patton (2015) features: “The purpose of
interviewing, then, is to allow us to enter into the other person’s perspective” (Patton, 2015 cited

in Merriam & Tisdell, 2016, p.108).

For this project, an interview was used to know the teacher’s perspective regarding: the
English class, learning materials, students’ behavior, and pupils’ language abilities and
weaknesses. The interview’s design was semi structured, so it was possible to change the
questions order, to do follow-up questions, and asking for more details to gather rich information

for the study buildout (see annex 2).

Recordings. Audio recording is implemented to gather information accurately. Whilst it
is not possible to record physical gestures or body language through audio recording, this type of

instrument provides data of what has been said during the application of the study (Burns, 2010).
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Regarding the current research proposal, recordings were the mean to collect students’ oral

reflections made in the different lesson plans (see annex 10).

Artifacts. According to Merriam & Tisdell (2016) research-generated documents and
artifacts refer to “documents prepared by the researcher or for the researcher by participants after
the study has begun” (p.174). For the present investigation, artifacts were tangible tasks
developed by the students either designed by the pre-service teacher or them, for instance,
workshops created by the preservice teacher and completed by the participants as well. That is

how, the students’ reflections done in class were collected (see annex 9).

Students’ reflective journal. The reflective journals are writing recordings that display
participants’ reactions towards the lessons or events present in the study application
(Burns,2010). For the current study, templates were designed (see annex 6) for students to write
their impressions at the end of each cycle, namely, through this instrument | was able to know
apprentices’ perspective respecting the material, activities, and topics addressed in the English
class. As a result, it was recorded mentees’ thoughts, feelings, and learning process concerning

the dynamics carried out in the cycles of implementation.
Data collection procedures

Firstly, the observation period began on March 1% of 2023-1, and six sessions were
observed before began the implementation of the project. During this time, students carried out a
diagnostic test (see annex 3) that reflected their level in the foreign language . Then, a
questionnaire (see annex 1) was implemented with the participants, which contained questions
related to students’ characterization including personal data and facts about their English
learning process. Afterwards, the teacher’s interview was conducted (see annex 2) to identify

deep information about students and the class methodology.

After gathering initial information, the first lesson plan was implemented. For each lesson
plan, the aspects observed were kept in field notes formats; naturally, the field notes were used
from the observation period as well (see annex 5). Moreover, at the end of each cycle, the
reflective journal was implemented (see annex 6). Further, two more questionaries were applied:
one to recollected information at the end of the second cycle (see annex 7); and other at the end

of the third one (see annex 8). In addition, artifacts (see annex 9) were gathered when pupils
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conducted physical tasks designed by the pre-service teacher or them. Finally, the recording
method was applied during speaking activities that reflected students’ insights about the topic
discussed during the lessons (see annex 10). Lastly, the lesson plans (see annex 11) were

executed from March 22" to September 13" of the present year.
Ethical considerations

An informed consent was applied before starting the application of the study. As the
participants selected for the study were minors, it was highly relevant to have the permission of
the person (s) responsible of them through the informed consent (see annex 4). Chiefly, this
informed consent allowed participants’ tutors to be aware of the conditions of the study where
students’ personal data were intended to be use for academic purposes exclusively; as well, the
document displayed the possibility of the students’ withdrawal from the study whenever they
craved. Additionally, the informed consent presented the confidentiality and privacy of the
mentees’ information collected along the investigation in order to provide them a secure and

confident research environment.
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CHAPTER IV
PEDAGOGICAL INSTRUCTION

This chapter displays the theory that supports the pedagogical strategies that were
selected to be used in the current pedagogical proposal. Whereby, the visions of learning,
language, curricular, and classroom are described to recognize the pedagogical elements that the

project entails. Further, the instructional design is characterized and explained.
Vision of learning

For the current project, learning was underpinned by the principles of an emancipatory
pedagogy. According to Freire, learning encompasses aspects such as social, political, cultural,
and economic to authentically perceive reality (Nouri & Sajadi, 2014). Also, teachers and
students are active participants for learning to happen as Marker (2000) states: “Learning is
based on a true dialogue between teachers and students which instead of a passive confrontation
with the world, takes humanistic transformation into account” (Marker cited in Nouri et al., p.6-
7, 2014).

For the ongoing investigation, learning was considered under an emancipatory pedagogy
as real issues were integrated with knowledge. Specifically, it was expected that students
critically reflect on cultural stereotypes to improve their productive skills through material that
fostered their insights about that social problematic. Ergo, pupils analyzed social issues
integrating their speaking and writing skills, thusly, conceivably acquiring knowledge respecting
the foreign language. Moreover, this project pointed to develop students critical interculturality,
so learning was not solely related to the language goals, but also it attempted to influence

participants’ lives.
Vision of language

From a cultural standpoint, language is the main method that people use to written and
orally communicate their cultural and social contexts (Carvaja,n.d); hence, through language,
people reflect their cultural reality. Furthermore, language conditions how humans interpret their
experiences and their social role (Pomorska cited in Metare & Silva, 1991). Similarly, Kramsh

(2013) points out that there are insiders and outsiders when people recognize their role in a
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community; however, as language is the expression of culture, there might be barriers to the
outsiders: “culture, as a process that both includes and excludes, always entails the exercise of
power and control” (Carvaja, p.3). Drawing on the previous affirmation, language also implies
the historical backgrounds of cultural groups to identify their social position in society, and
clearly, there are marginalized cultures that have suffered because of the control of power

entities.

That is how, in this investigation, language was an instrument for participants to identify
the dynamics of intercultural contexts. As apprentices are outsiders of the foreign language, thus
the culture, they need to deal with cultural differences and inequalities due to political,
economic, and social power that English language implicitly has. In those terms, cultural
stereotypes were presented as samples that promote and maintain the same power relations.
Besides, language was the means where mentees expressed their world’s interpretation , so it was
proposed that they communicated their insights towards the topic using the written and spoken

codes in English, considering then, language as a cultural construction and communication tool.
Curricular vision

According to the emancipatory pedagogy, “curriculum is understood as a contextualized
social and political process” (Nouri et al., p.7,2014). From this perspective, educators should
design educational contents that reflect students’ contexts and academic necessities. As Grundy
(1994) stated, the influence of society is essential to construct each individuality even though an
emancipatory curriculum encourages pupils to separate their individuality of social contexts
(Agray,2007). Therewith, teachers must be aware of current problematics that surround students’
lives as they shape apprentices’ educational process. Bishop (2014) points out that “education
should illuminate the relationship among knowledge, authority, and power” (p.55); that being so,
real issues should be included within the curriculum contents. At the same time, it demands to
provide students with tools that help them to be more critical towards dynamics that generate

uneven conditions in society.

The current project contemplated the curriculum as a structure which integrates the
students’ environment and academic aims. At the beginning of the investigation, it was decided
to promote learners’ productive skills and interculturality considering the problematics found

related to the EFL. Thusly, students situated their oral and writing production in a topic that
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influences the current power relations as well as they could satisfactorily internalize the English
language structures through the critical awareness of a significant issue as Bishop spotlighted
“only serious ideas are going to stand up” (2014, p.51). Namely, a study plan was thought
bearing in mind mentees’ academic and social necessities that influence their role as speakers of

a foreign language and social individuals.
Vision of classroom

Continuing with an emancipatory pedagogy perspective, teachers and students are active
and transformative entities in the classroom. Besides, classrooms are considered as transgressive
settings since they attempt to abolish structures that benefit dominant social classes only (Firth,
1996). In the same line, from a Culturally Responsive Teaching length, classrooms are defined as
environments to study and recognize students strengths and weaknesses, specifically, they work
“to build an inclusive and welcoming classroom and school environments that can create
culturally appropriate approaches to raising academic expectations for all students”

(\Vaurus,2008, p.50).

This research study aimed to develop 10" graders critical interculturality and productive
skills through CRT with cultural stereotypes content. Consequently, it was essential that the
classroom environment provided students with opportunities to know and analyze actions that
might cause inequalities in intercultural contexts. Although participants were not part of a
multicultural classroom setting, social inequalities also influence their contexts, in such manner,
in the EFL classroom mentees’ social success was raised as well as their academic achievements

through their active competences enhancement.
Instructional design

In order to reach the investigation aims, a pedagogical plan was designed. In general
terms, this instructional design contains pedagogical strategies that were used to foster
participants’ critical interculturality and productive skills. Essentially, there were selected
culturally responsive texts with cultural stereotypes content for the development of the lesson
plans (annex 11); and also, complementary activities were outlined to place pupils’ writing and
oral outcomes integrating their awareness and analysis of the texts’ content, which was related to

cultural overgeneralizations.
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Three cycles of intervention were sketched to study the implications of CRT with cultural
stereotypes content in students’ critical interculturality and the productive skills. The first cycle
was named as My country s cultural representations, and it was composed of three lesson plans.
In this cycle, students had a first attempt to cultural stereotypes and their effects on society
through the recognition of Colombia’s cultural representations and their own ideas of being
Colombian. The second cycle was titled as A window to the world: learning more about cultural
stereotypes. This cycle was made up of three lesson plans that provided students with examples
of different cultures that face discrimination, racism, and xenophobia owing to cultural
stereotypes. Finally, a third cycle was designed, which was: Taking actions!: what should I do to
transform this situation? In this cycle, students conducted three lesson plans where they
reckoned the role of cultural stereotypes in the social order. It is important to mention that the
CRT were selected and implemented considering Bishop’s metaphors (1990) of windows,

mirrors and sliding glass doors.

Table 2. Cycles of study.

Cycle | s Images of 1. Cultural features of ~General: To acquire e  More... than..
My country’s Colombian’s people from my knowledge about cultural e  The most...
cultural features and country. stereotypes considering my e As...as
representations stereotypes . country’s cultural o lagree/disagree with.... because. ..
2. What do foreigners  representations. e |think/ I consider
Du_rat'on: 6 * V'd‘?o about think of us? . e [ feel identified with this because.../ I don’t
sessions of 60 foreigners Specifics: feel identified with this because...
minutes expressing their 3. Surface and deep o Adjectives
perspective of aspects of my e Toorallyand in writing
Colombia. culture. compare my perspective

Vocabulary:

of being a Colombian with | Foreigners

other representations.

e  Cultural stereotypes / overgeneralizations
¢ Tommitynowsuie | SUEETGE M
culture influences 9 pects.
Colombians’ intercultural
interactions.
e Toapproach to an
intercultural situation
writing the first fan letter.
Data collection instruments: Field notes, Artifacts, Reflective Journal, and Recordings.
Cycle 11 % Testimonies of 1. Racism, General: To learn in deep e | think/ I consider/ In my opinion
A window to the Latins in the discrimination, and  about cultural stereotypes’ e It is a racist/discriminatory/xenophobic
world: learning USA. xenophobia. consequences in society. attitude because. ...
more about e  Towards her/him/them/us

cultural 2. Passive-aggressive  Specifics:
stereotypes situations.



Duration: 6
sessions of 60
minutes

Data collection instruments: Field notes, Artifacts, Reflective Journal, Recordings, and Questionnaire.

Cycle I11: Taking
actions!: What
should I do to
transform this

situation?

Duration: 6
sessions of 60
minutes

Data collection instruments: Artifacts, Field notes, Reflective journal, Recordings, and Questionnaire.

< Video: Struggles
of being Chinese
American.

s Chart with 4
controversial
situations.

<+ Satirical video
about immigrants
in legal
processes.

«» Memes about
Muslims,
Chinese , White
and Black people.

«» Four audio-
videos:
-A Japanese singer
who looks “different”.
- Someone that is not
Japanese but he
sounds as one.
-Indian’s accent
stereotypes
-Struggles of being
Latin and Chinese

% Video of black
men holding a
Starbuck cup.

«» Two videos about
racism in a
satirical manner.

% Video of a white
girl being racist.

3,

1.

Sharing what |
have learned!

Identifying implicit
messages.

Respect, dignity,
and equality.

Taking actions!

e Toorally and in writing
express my
understandings and
perspectives towards
racism, discrimination,
and xenophobia.

e  To recognize passive-
aggressive situations
where harmful attitudes
are normalized.

e To connect cultural
stereotypes with the social
issues addressed in class.

e To convey my learnings
acquired in class writing
the second fan letter.

General: To transform the role
of cultural stereotypes in
society.

Specifics:

e  To explore what cultural
biases do I have
unconsciously.

e To recognize how cultural
stereotypes affect more
some specific social
groups.

e  To write the last fan letter
which reflects my
transformative actions
towards the social issues
addresses in class.

e To orally express my most
meaningful insights after
being aware of the effects
that cultural biases have
on my context and other
ones.

Cycle I. My country’s cultural representations.
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I agree with you 100 percent/l couldn't agree

with you more/l agree

I disagree/ I don’t think so/ I totally disagree

| Take/took the time to look for...
I have learned in the English class...

Vocabulary:

Cultural stereotypes / overgeneralizations
Racism, discrimination,
attitudes

Non-native speakers/Accent
Latin people

Deep culture

Tequila

Translator

White people
Consequences

For me, respect/dignity/equality is
They have in common...

People/I should...

Vocabulary:

Cultural stereotypes / biases
Black humor

Implicit messages
Unconsciously
Harmless/Inoffensive
Marginalized cultures
Nigga

Abolish

Respect, dignity, and equality
Intercultural exchanges
Power relations

Transform

The first cycle was designed to provide students with CRT that let them to mirror

themselves, but also to compare their own perceptions of being Colombian with Colombians’

representations spread around the world. In such wise, mentees had a first attempt to what

cultural stereotypes are, and they expressed orally and in writing their standpoints about the

topic. It is important to highlight that some videos selected for the classes had subtitles and some

and xenophobic
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parts in Spanish because of the titular teacher’s recommendation. At the same time, it helped
students to learn vocabulary about cultural stereotypes and to better understand the CRT content
for this first part of the process.

Cultural features of people from my country was the first lesson plan. Here, students used
adjectives to describe Colombians’ features, therefore, they acquired some vocabulary to express
their own ideas. The second lesson was titles as What do foreigners think of us? During this
lesson, students compared their perspectives regarding Colombians ‘cultural aspects with the
ones displayed in the resources. Also, students shared how they felt in regard to foreigners
having similar images of Colombians. The last lesson plan was Surface and deep aspects of my
culture. Through this lesson, participants spotted the positive and negative outcomes of cultural
stereotypes considering superficial and deep aspects of Colombia’s culture, acquiring then,
knowledge about cultural biases. In this first cycle, the first fan letter was introduced and created

as well.

Fan letter. According to the Merriam Webster dictionary, a fan letter is “a letter sent to a
public figure by an admirer”. This activity was selected to materialize students’ learning and
insights of the issues discussed along the sessions; at the same time, the dynamic allowed me to
spot students’ writing performance to plan future activities that enhance the flaws found in their
writings. Furthermore, students needed to choose a foreign artist to write the letter; thus, they felt
motivated to perform a task related to their tastes. In addition, through the fan letter exercise,
participants approached to an intercultural situation as they conveyed their thoughts to foreign
people using the English language. For this first cycle, students shared with their artist how they

considered their culture really is.
Cycle I1. A window to the world: learning more about cultural stereotypes

The second cycle was titled as A window to the world: learning more about cultural
stereotypes because the idea was that students expanded more their knowledge about cultural
biases and their implications in society. Thus, CRT were selected to work as windows that
presented students the impacts of cultural stereotypes in intercultural settings. Additionally,
before working with the CRT, warm-up activities with questions were conducted to provide

students with language tools to better understand the texts’ content.
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Three lesson plans were created for this cycle, which were: racism, discrimination, and
xenophobia; passive-aggressive situations; and sharing what | have learned! In general terms,
participants defined with their own words what racism, discrimination, and xenophobia are after
reading about immigrants’ experiences that clearly displayed those actions. Afterwards, through
the materials’ content, apprentices were able to connect the concepts with cultural stereotypes.
Then, they analyzed and decided if some situations reflected discrimination, racism, and/or
xenophobia. For that, mentees learned vocabulary to express and defend their positions in a
debate activity. Additionally, in the third lesson plan, the main task was writing the second fan
letter that should contain participants’ new learnings, thoughts, and feelings towards the

problematics discussed in the previous sessions.
Cycle 111. Taking Action!: What should I do to transform this situation?

This cycle was designed considering the critical emancipatory pedagogy when CRT
allowed students to be aware of the cultural stereotypes’ role in power relations and intercultural

dialogues.

For the third cycle, the first lesson plan was ldentifying implicit messages. Here, students
explored their own cultural biases analyzing how media spread simplified images of specific
social groups, hence, influencing their perspectives too, besides, participants identified how
stereotypes affect more to marginalized cultures. Secondly, the lesson plan of respect, dignity,
and equality was created to reflect on the actions that might help marginalized cultures to
improve their quality of life. Lastly, the third lesson was named as Taking actions! As its name
suggests, this lesson involved students’ cathartic attitudes towards the issues aboard in the three
cycles. Through this lesson, students embodied their transformative actions towards attitudes that
affect different realities writing the last fan letter. In closing, participants orally expressed their
most significant learnings and the influence that this topic may have in their way of seeing the

world as well.
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CHAPTER V
DATA ANALYSIS AND FINDINGS

The ensuing chapter presents the data analysis’ procedures that were conducted to
determine the role of the information gathered along the research project. In the same line, the
categories of analysis that emerged from the findings of the current study are deeply described

and illustrated.
Procedures for data analysis

Before all else, it is essential to introduce the grounded theory (1967) as this
methodology was selected for the data analysis. According to Merriam and Tisdell (2016), the
grounded theory is characterized for considering the researcher as the principal instrument to
gather data and conducted the analysis. Specifically, the grounded approach for data analysis
attempts to construct the categories of analysis from the information gathered along the study
implementation. In such manner, a core category is determined after conducting the investigation
rather than stablished a specific categorization before identifying the study findings (Merriam,
Tisdell, 2016). Namely, the categories of analysis emerge from the information gathered where
there are principal categories, which also displayed subcategories that are directly connected to
them. Bearing in mind the current research study, through the grounded method, | was the one
who studied several times the facts found in the data collection instruments in order to determine

the categories of analysis in view of the aims proposed at the beginning of the investigation.

Having said that, naturally, the data analysis was managed in an inductive manner. The
inductive coding means that as investigators “we scan the data carefully, usually several times
over, to see what categories suggest themselves, or ‘emerge’, from the data” (Burns, 2010, p.
107). Also, an insider approach was considered, and as Burns (2010) states, through the insider
method, investigators study and analyze the participants’ insights and opinions found in the data

collection instruments.

In order to analyze the data under an inductive and insider approach, | organized the
information in different folders considering each cycle of implementation. | created three folders
each one named as Cycle I, Cycle 2, and Cycle 3. At the same time, each cycle’s folder was

divided into five that corresponded to the instruments enforced to collect the proofs: artifacts,
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reflective journals, questionnaires, recordings, and field notes. In that way, | examined the
information multiple times considering which aspects were repeated the most, and which ones
were related with the goals planned for the research development, such as, participants’ relation

with the materials, and their critical intercultural and productive competences advance.

Additionally, coloring was also fundamental to facilitate the data analysis process. In
qualitative research, coloring might help investigators to discriminate the different data found,
and so forth, determining the categories derived from the analysis (Bianco, Gasparine &
Schettini, 2014). In this case, I used the color strategy to highlight relevant data found, actually,
the coloring exercise was executed in the following manner: purple and blue colors to underscore
participants’ feelings, opinions, and insights towards the CRT with cultural stereotypes content;
at the same time, both colors indicated information related to the progress of participants’ critical
interculturality and productive skills, and also to their learning process in general. Further, the
pink color underlined meaningful reflections and behaviors of the participants towards the topics
addressed along the implementation cycles found in the field notes, recordings, and also artifacts,

but this time, considering the 10" graders’ fan letters only.

That is how, putting together the grounded theory, the inductive and insider approach,
and the coloring strategy, | was able to determine the core categories and subcategories of

analysis that will be introduced as follows.
Categories of analysis

The categories of analysis were stablished keeping in mind that this pedagogical proposal
mainly meant to analyze how CRT with cultural stereotypes content might help students to foster
their critical interculturality and productive skills. Therefore, for the data analysis, it was
essential to have present the specific objectives that were proposed to reach the principal goal,

naturally, to answer the former research question made at the beginning of the study as well.

In order to better understand the categories of analysis, succeeding, there is a graphic
representation of the relation of the research objectives with the categories found through the

data analysis. Further, each category of analysis is explained.

Table 3. Visual representation of the categories of study.
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Research Question: How might critical interculturality and productive skills be fostered in 10" graders when using CRT
with cultural stereotypes content?

General Objective: Analyze how 10" graders’ critical interculturality and productive skills might be fostered when using
CRT with cultural stereotypes content.

CATEGORY 1: CRTasa CATEGORY 2: Supportive CATEGORY 3: Feeling motivated due to the material’s

pedagogical tool to develop role of the CRT for the content and activities
critical interculturality productive skills’
development
Subcategory 1: Subcategory 1: Learning Subcategory 1: Considering the material enjoyable, didactic,

Acknowledging knowledge new vocabulary useful, and easy to understand

about cultural stereotypes

Subcategory 2: Using the Subcategory 2: Identifying aspects of interest

Subcategory 2: Recognizing  language to write and speak

the implications of cultural Subcategory 3: Finding connections between English learning and

stereotypes Subcategory 3: Integrating social issues

the receptive skills
Subcategory 3:
Transforming the cultural
stereotypes’ role in society

Category 1: CRT as a pedagogical tool to develop critical interculturality.

To begin with, this category refers to the role of CRT in the development of participants’
critical interculturality constructed from their critical awareness towards cultural stereotypes. As
it was mentioned in chapter 2, in the EFL, interculturality should be addressed critically in order
to help learners to recognize, analyze, and question dynamics which generate inequalities in
cultural exchanges (Tubino, 2005; Walsh, 2010). Through CRT with cultural stereotypes’
content, it was expected that students identify the power relations existing among cultures since
cultural biases tend to maintain a social order where powerless communities are subordinated by
powerful ones (Holme,2003; Yassine, 2006).Specifically, cultural stereotypes were used as
examples of behaviors that racialize, subordinate, and dehumanize, and as Walsh (2010)
considers, they must be reconstructed to aboard interculturality from a critical length. That is
how, different CRT were enacted with 10" graders to generate critical awareness regarding the

implications that cultural biases have on different realities.

Not unexpectedly, learners approached to CRT that worked for them as windows,

mirrors, and sliding glass doors, the Bishop’s metaphors explained beforehand. Thence,
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participants acquired knowledge about cultural stereotypes, but also they were able to analyze
and transform their role in society. As an outcome, the data analysis displayed participants being
aware and transformative regarding social issues and unequal situations generated by stereotypes
among cultures; thus, fostering a critical interculturality. In order to support that statement, three
subcategories deriving from the principal, will be developed as follows: Acknowledging
knowledge about cultural stereotypes, recognizing the implications of cultural stereotypes, and

transforming the cultural stereotypes’ role in society.

Acknowledging knowledge about cultural stereotypes. Considering the data gathered,
it was disclosed that CRT worked for mentees as a source of knowledge regarding cultural
stereotypes. A responsible selection of material is indispensable to foster critical interculturality
as some learning aids contain messages which benefit power social groups (Vargas, 2010).
Therewith, critical intercultural education points to enforce learning resources that let learners to
know about current social issues that influence their contexts. In such manner, CRT illustrated
situations related with cultural stereotypes either in satirical, implicit, or explicit ways in order to

provide students with accurate data about cultural biases.

Initially, the data analysis showed that CRT were for students as windows. Bishop (1990)
explains how CRT are windows when learners get closer to unfamiliar or new contexts, and for
the current research study, mentees approached to unknown information regarding cultural
stereotypes and issues related to them. For instance, | selected materials where students could

identify Colombians’ cultural representations that are spread by media.

1. The tecacher will show vou three different videos. Then, you'll necced to complete the
following chart with Colombia™s cultural aspoects that you consider are superficial and

deoep for ensch situntion.

Situation 3% ToN Surface aspects e =, Deep aspects
1. Sofia e ~ LT h
Verpara’s / S
struggles in €vnny acceny renop laslord

hor actress
careeT

What docs

]

“Drcharlaa™ / ‘/'-
mcan? By (3 w\pouuue.a oo amen dvo el eca\evr
Karoll G

3. Thec way &
Colombians s

take the bus €unny  belhausors Sepevstihons

[Artifact #9. First cycle: April 17™,2023. Student #9]
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The sample above illustrates how participants recognized Colombia’s surface and deep
cultural aspects that were presented through the CRT. Therefore, they acquired information
about some Colombia’s cultural portrayals that are spread abroad, and so forth, better
understanding the concept of cultural stereotypes. Furthermore, they approached to people’s

experlences related to cultural stereotypes as the following excerpts evidence.

*p Use the chart to write similaritics and difleccnces ol the Latine™s testimonics.

| £ SIMILARITIES 3 [ ~ DIFFERENCES TR
% Tre peojodiy Soffer "Wym | Afte oHocked o cu ‘p‘e“#

\v’“\(mc cn-\amn/ YOS (laces ©F svioo roos,/
~ ’

VPno Photicy eic.
S pyore recenies Moleed
Cowmwends e ?r\r(l[\j ('hm'
coldere”’
Wty 4ove aoddaniage of
b ‘-kll{\(‘b\‘xl;vgf."\’ ored ineki
Of ofPortonity of
R Mk is el /evp foard \\ Pff\’\(
‘(‘(‘M - u"(k- (\(;C .
dNovrg  children are sty C
bo fed. / 1

e

Artifact #6. Second cycle: May 8", 2023. Student #6 & Student #7]

(...) After watching the video, most of the students let me know that they did not know those
stereotypes, and also they did not know about the discrimination that Chinese people face in the United
States. [Field notes #9. Second cycle: May 15™,2023. Lines 20 to 30]

Both samples evidence that students began to acquiree knowledge about different cultural
stereotypes, and also their outcomes in society such as racism, discrimination, and xenophobia.
Besides, in order to internalize the knowledge acquired from the CRT, students carried out

different tasks to express their understandings towards the new concepts as the next samples of

the fan letter and artifact support.

Hes Selena, How are o9, I hope gou ove well,

T siiomt - Ha kalk ckat sonslty e
aboud  the -facn?nsmhowf \%%vn c:‘o?d Yer;bg ‘:::&q:\h\s o

L learvied that  decrimanahion m a miotreatment That

rEcesiVe  wiavy cpW  £07Y fthe deo\o =9 X
o 1enfaton qnd ?e meg mfgw 'lm 31e q‘;g:)f lemri:g)q‘
rac:oc,\bm (£ rome&—kﬁo Prok  GFFect? mqny pcop\o and igkes
anerI oppertovities cople oo darlSer &Kin tone
woh-:m bdhcd' ’{enm hobxiu S, avhaz R s fihe exclumion and
e s
iy Prown o dafpere# wsh“ (—‘00 col uvg. ol i




[Artifact #18, 2" fan letter. Second cycle, May 29", 2023. Student #18]
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ACTIVITY
IDefine the terms of mecism, discrimination, and xenophobia with vour own words. Then,
answer the qucstion below the chart.
''''' CONCEFT ~ DEFINITION
yudawner peEoR\e. By hete
| SR AP AT RN eh oA anEanTg
Racism : @ e tHoners
ot /" i
; oL nrghe TR T
shpSiocieg g S e LR Sy
Discrimination N A BT M 172 el
8 'V :~;' s “<
e " " 24 vy
: A C (s | FOveiar [
L4 Xenophobia N e

[Artifact # 28. Second cycle: May 10™",2023. Student #28]

In fact, the data proved that the fan letter was a great exercise to portray the participants’

new understandings because a lot of them used as examples the situations displayed through the

CRT to expound the concepts covered in class. Ahead, such statement may be appreciated.

( e STy v 4o soe gou SOK
1 "lg‘lf: ‘\I,llnil:(,lr-n:-r st @ oletisyy LRI O So= x,_lJ JJ
hellc  @md wals 90U ooown . How have you been 2 | hope
- N0 [l o | -
= Jeer i vy Uelsle ety
o mey e 15 fAgw .w? very well | cam . J | =<l u : 1
{ R 4 cevmrey dngs QoG
dome | werde o a0N NG \'s‘(;'- mava Tl AN
™o cowatiy @ mMuse \r
4 J -
Tn mu enahsh chus=, We' e ‘L'\\'.‘mq aloent c1v°_-15-(\;-(-_. ey
R} . - :
Hyeir Sz emerbypes #_)\ut\rr:‘ Sg;'ae." ?’cc_’q_-l&', et e rechiRacl
\
How rarist zoc=ry X becouke, N seumres] MOe0S Wik peoy

%
OO Ny e Shemsetves be of & S URwr race ., LK 90

L \ ) \ oy
and me wie Knoe: thest geople who cay thad e ey st
o) Pensie 2l ar oo = et ot L L e o

Veu

[Artifact #31, 3" fan letter. Third cycle: September 11", 2023. Student #31]

Lastly, although not all students referred to their learnings related to cultural stereotypes,

the majority indicated their acknowledging concerning that topic. As the CRT were the source

that disposed the content of cultural stereotypes and their effects on society, it was possible to

conclude that participants obtained such knowledge due the material. The ensuing sample

displays a student answer related to her learnings obtained in the English class.
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1. So far, what have you learned i in thc English
class2 I love |earned about Q;szval "‘"?ri’glupﬂb.
"f‘rﬁgnn}h G, roC=mdier yimihadion ant  hooas Lk
15 capphed in ver:) ‘T{‘Q_

[2" Reflective journal #3. Second cycle: May 24", 2023. Students #3]

Recognizing the implications of cultural stereotypes. The data analysis also set forth
the participants’ awareness of cultural stereotypes’ effects in society due to the CRT’s content,
which contributed to their critical interculturality construction. According to Tubino (2005) and
Walsh (2010), besides respecting the owns and others’ cultural differences, critical
interculturality puts in discussion behaviors that maintain an unequal society. In order to create
such discussions, participants worked with CRT connecting cultural stereotypes with social

issues.

In a first place, respecting the information mustered, CRT helped most of the participants
to recognize the implications of cultural stereotypes in society taking as a reference their own
culture. Bearing in mind the metaphors proposed by Bishop (1999), CRT should permit pupils to
reflect themselves either with the characters or experiences presented in the resources. In the
current study, through CRT with Colombians’ cultural stereotypes, participants mirrored
themselves, but also questioning if they followed the same behaviors illustrated in the resources

as might be seen in the following excerpt:

WdentiEred vokh Al cathey: pvedeersbecavie (dodtr act e e
SR ey being Colombran s Poud €or feeking Cc(...\..q.,

_ﬁoj\j‘s - Dancecs - Happy — Wendefo) >
b;qve = Seacts ~Haed wovked - Expruesive {

“Funy L eachol g A B /{Z}/ A

[Artifact #6. First cycle: March 27™,2023. Student #6]
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In deeper reflections, some mentees expressed their opinions and feelings regarding the

concept that foreigners have towards Colombians owing to cultural stereotypes of them:
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[Artifact #10. First cycle: April 4,2023. Student #10]

YA A maR Hhod vost toregees gt
ONTred DoNDN Y Enmne e, on
ot h gped ana koo dexectyoes

D) Vfed a tertain yoy when | see the
Joos Pnings Aot were monad oot
Colomilaion an O Soa\"\trg& Yoo, beey
reduced | ‘/“' S

[Artifact #15. First cycle: April 4th, 2023. Student #15]

The samples above illustrate that, through the Colombia’s cultural representations
showed in the CRT, participants identified aspects of their own culture and experienced the
feelings of being represented inaccurately. As a result, they began to question the information
that is spread through media, which generated reflections about the effects of cultural stereotypes

in society as the excerpts beneath show.

2. So far, what is your perspective regarding cultural stereotypes? Are they
negative or positive? Explain your answer !

[ 1% Reflective Journal #9. First cycle: April 19", Student #9]

2. So far, what is your perspective regarding cultural stereotypes? Are they
megative or peositive? Explain your answer

- = PAOCe. i
Reflective Journal #3. First cycle: April 24™. Student #3]

From those participants’ insights, it is recognized how some mentees realized that
cultural stereotypes have negative effects on society since they ignored people’s identities and

reflect inexact cultural depictions of their culture. Thus, they were aware of the outcomes of

cultural stereotypes putting behind a superficial concept of them.
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In a second place, the data evidenced that the majority of participants were able to
connect cultural stereotypes with social issues, but this time considering their influence on the

harmony between social groups as the next excerpts support.

2. How can cultural stereotypes affect marginalized cultures?
- 10D fOv lonaA 1 r el Bt
\ 1Y g 1 ] ’ y ) e &

WwO <y : \

.4

4

[Artifact #23. Third cycle: September 6", 2023. Student #23]

S#1: In my opinion, hair color does not define nationality not necessarily. Do
you Samantha (referring to a classmate) are not Latino because you are blonde?

S#2: Yes, but this imagen is so commercial with Hollywood and the movies and
these things.

S#1: | see your point but | disagree since our physical characteristics do not
define our native origin.

[Recording #5. Second cycle: May 15™,2023. Lines 40 to 45]

Here, students’ answers supported their awareness towards the implications that cultural
stereotypes have in the coexistence among cultures. On the one hand, they were able to connect
cultural stereotypes with marginalized cultures. This aspect was strongly relevant as cultural
biases label marginalized social groups with negative behaviors, keeping them in social
exclusion. On the other hand, from the recording sample, students were debating about the
following statement: “A Latin actress can’t be natural blonde”. During the talk, besides
questioning the accuracy of the statement using as example a classmate, learners questioned a
stereotype that pigeonholes people just because of their physical appearance, limiting then, the

existing diversity surround by cultures.

Further, as in the first subcategory, the fan letter was an excellent tool for participants in
order to write their acknowledgements. In this case, it is spotlighted that some participants did
not discuss about cultural stereotypes and their implications individually, yet also they associated
cultural prejudices with existing conflicts between communities. A fan letter sample will be

shown to exemplify the already said.
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[Artifact #7, 2" fan letter. Second cycle: May 29",2023. Student #7]

Finally, the data analysis proved that a considerable number of participants were able to
recognize the implications of cultural stereotypes in society due to the resources used in class.

Bellow, it is possible to appreciate a sample of that fact.

2. What do you think about the material used in the previous classes?
T4 Nevy ymporient tho Wateniet That wad wied 10 wawe
W deg  the ' eAponenced of Gifferent people dnd Wow
ufvral dfeteopyped affect thom Ond didd how we
Qurdelyed  nave ‘warhed thele flereotypes  Gng ledin  iow
{0 Credle o Chawnge- _

[3" Reflective Journal #20. Third Cyle: September 13", 2023. Student #20]

Transforming the cultural stereotypes’ role in society. Ultimately, the proofs
evidenced the transformative steps that participants took towards cultural stereotypes owing to
the use of CRT. In chapter 2, it is discussed on how cultural stereotypes might be negative
respecting the EFL as they condition the intercultural exchanges; however, they are a social
phenomenon almost impossible to abolish. Therefore, working on the existing cultural biases can
be a pedagogical strategy because students can challenge and transform them in a critical way
(Byram et al, 2002; Bonilla, Cruz & Solano forthcoming). Such consideration is connected with
a critical intercultural and emancipatory pedagogy as students should transform their contexts
considering the tools obtained through their learning process (Marker,2000; Walsh, 2010;
Kramsh, 2013). In this case, the data analysis tested that even if not all participants reflected
transformative behaviors towards the social issue, most of them were transformative towards the

influence that cultural biases have on different realities due to the use of CRT.
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Bearing in mind the already said, CRT worked for participants as sliding glass doors
seeing as they were able to be part and transform the reality present in the material
(Bishop,1999). In order to achieve that, students conducted different tasks where they identified
manners to improve the negative outcomes generated by cultural stereotypes presented in the
CRT. For example, the follow excerpt illustrates apprentices reshaping the negative image that

foreigners have of the country.

S#1: Hi, have you seen the video in the class?

S#2: Which video?

S#3: Ahh, yes, the one that talk about the perspectives of the foreigners.

S#1: Yes, yes. | did not like how they generalized us and the drug trafficking issue.

S#2: So, what could we change?

S#3: We should point out our cultural diversity, so that they have the knowledge about our country.
S#1: Yes, it seems to me be the right solution.

S#2: Yes, | agree.

[Recording #3, dialogue activity. First cycle: April 12", 2023. Lines 31 to 44]

Further, CRT were the means for pupils to examine their own cultural biases, identifying
and transmuting then, their own prejudices. For example, mentees listened some audios, and they
portrayed and described the people from the recordings involving aspects, such as, nationality
and socio-economic status. As a result, participants realized that they displayed cultural
stereotypes unconsciously, in such manner, they also questioned the cause of that phenomenon

as the next sample illustrates.

-  What are your impressions after realizing the real physical appearance of the people u
from the audios? _

| peel 3 we g ,hgvc‘.yas_.x.a.n_ﬁ% “*Mdl .9;_.13!_'2
we( Need 4o afan S mindy o Qoo ae qloau+ *hg

diferants Counlrres | GoHures and gehgrony:

-  Why do you think you imagined the people from the audios with certain
Lhurdc.lcnstlc,s ?
\ Judde eespro fo¥ Wnetr Vortes and thedigual Stenstypes
Thot "ot
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[Artifact #5. Third cycle: August 30™,2023. Student #5]

The data also set forth learners reflecting on the impact that inaccurate cultural
representations have on their contexts, as a matter of course, allowing them to transmute their

perspectives regarding the media content that they consume as the follow fan letter sample
reveals.
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[Artifact #26: 3™ Fan letter. Third cycle: September 11™,2023. Student# 26]

Moreover, in order to transform the unequal situations identified in the material, mentees
were asked to reflect on how respect, dignity, and equality are actions to understand the existing
differences among cultures (Walsh, 2010; Kramsh, 2013).Therefore, participants approached to
behaviors that they might put in practice to transform the dissimilar outcomes caused by cultural

stereotypes. The next excerpt illustrates such fact.

3. How can the actions of respect, dignily, and cquality help marginalized cultures?
- - =
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[Artifact #29. Third cycle: September 8", 2023. Student #29]

Additionally, concerning the information gathered, some participants transformed their
contexts as an outcome of the material used in the English class. Ahead, two learners’ answers

are exposed in regard to the impact that the CRT had on their daily lives.

S#1: Yes, because with the material | have learned about the cultural stereotypes which affect the various communities and
generate problems that maybe are present in us. Making me more aware of the problems that are outside of my social circle
and avoiding repeating certain behaviors that feed these stereotypes and discrimination in these communities.

S#2: Yes, it is much creative and interactive, the teacher is very funny, and the material help me to delete the stereotypes of
the society. We are equal, the respect is very important to improve relationship with others.




[Recording #9. Third cycle: September 13™,2023. Lines 80 to 120]

Actually, a signicant finding was spotted since a participant, which is part of the

Afrocolombian community, expressed that she realized that everyone is equal regardless of their

race; thus, she began to feel included and not inferior than others. Bellow such fact is presented.

4, sConsideras quc los temas abordados en la clasce de inglés influyen en ta diario
viwvir?
ST M
NG <.
sPor qué? - >
Ieudy <l Oo Serntiwwone  arxeviar Ve pvaTevw ree
laorertx. oS v a ey ctae uh raloy no desare lnncgue
SyeS. Poye 3:9:54-.{61 9 gue dadol deneaiol ey enns e
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5. iia cambindo en algo tu perspectiva después de abordar ciertos temas en 1a clase de
inglés?
S
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sJPor qué?
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[3" questionnaire #9. Third cycle: September 20™,2023. Student #9]

At last, according to the information collected, a considerable number of students situated

their learnings acquired through the CRT in intercultural settings, demonstrating then, a critical

cultural awareness. As examples, the excerpts bellow show: 1) a student referring to her

learnings as a manner to better approach to the culture of her favorite artist writing the fan letter;

2) a student expressing how the material helped her to develop an intercultural awareness.

Thanks T Thi= clas=s, | was J91hg a lat OF Tnpoomeds on qbaxl R
ccp Aasgacim of Jouy Counary y Juch
az= that pecple ars vcrz_ sivic+
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Mporm me =a as nat ‘o apFend: yo . O bobee wiin any og the

word s i aatdl

[Artifact #14, 2" Fan letter. Second cycle: May 29" 2023. Student #14]
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[3" Reflective Journal #18. Third cycle: September 13™,2023. Student #18]

Category 2: Supportive role of the CRT for the productive skills’ development.
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Now, the second category has to do with the role of CRT with cultural stereotypes
content in the participants’ productive skills progress. Considering that the productive skills were
defined from a communicative length, learners were fostered to write and speak in English from
their reflections towards cultural biases. Therewith, the majority reflected an evolution regarding
their productive performance as they could correct their flaws after sharing their ideas, feelings,
or insights through the written and oral codes as a communicative perspective aims to do (Teferi
& Ahmed, 2023; Krebt, 2017).Moreover, as it was mentioned beforehand, in order to
successfully apply the productive abilities, students must have input tools to better internalize the

language structures to put in practice then.

Taking into consideration the current investigation, the information evidenced that
students recognized CRT as a tool to develop their productive skills through the acquisition of
some language structures; further, the materials’ content encouraged them to speak and write in
English. In order to support the already stated, the subcategories that emerged from this main one

will be described ahead.

Learning new vocabulary. Through the data analysis, it was found that participants
acquired new vocabulary owing to the learning material, thriving their oral and writing
performance subsequently. Taking as a reference the research study of Avan Kamal described in
chapter 2, the investigator stated that pupils should work with learning resources that allow them
to truly internalize new words. Moreover, it is highly important to recall that the CRT’s
authenticity was considered from the students’ relation with the material, but also with the
activities conducted as part of them (Misha,2005). Considering the information mustered, it
seemed that most of the students learned significant vocabulary due to the elements found in the

resources and activities, obtaining language tools to put in practice their productive skills easier.

Firstly, the data tested that 10" graders learned new words from the materials’ content
related with cultural stereotypes to then conducted oral and writing activities. As example,
participants defined the concepts of respect, dignity, and equality with their own words involving

vocabulary displayed in the CRT:
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RESPECT, DIGNITY, AND EQUALITY

1. Define with your own words the concepts of respect, dignity, and equality

B CONCEPTS =
| |
I- RESPECT l
!7 3 e dainik Mha¥ Gy -)&’_ W !
| DIGNTTY {Ahe elics - and moalks principles I
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| |
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[Artifact #28. Third cycle: September 8th, 2023. Student #14 & Student #15]

At the moment of defining the words of respect, dignity, and equality, students had great
language tools as the CRT used for the class gave them a lot of vocabulary and examples to better
understand the idea or intention of defining those words. Also, they seemed to be really intersted and
touched regarding the CRT’s content. Actually, some of the students shared with the class their opinions
and experiences related to the situations presented in the CRT. [Field notes #14. Third cycle: September

8" 2023. Lines 31 to 52]

Here, some students defined those concepts because the materials’ content was
meaningful for them, and as Bishop (2014) considers, that is indispensable to truly incorparated
the knowledge. Therewith, the majority of mentees were able to apply the new vocabulary
through the productive skills’ tasks proposed for the class, such as, debates, dialogues and the fan
letter as the next excerpt exemplifies.

3. What do you think about the activities carried out in the previous classes?

| (onuder Ahol Wal feolo \worand Noli dosd bonat Rapper W ouf
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AN Vo

L solieky . Ond the ®xlenind  Vo(aholary 4
Al Ao syl e Yebe Bpechive, For My Dloteil w dne 129,“32,_

[3" Reflective journal #14. Third cycle: September 13™,2023. Student #14]

Also, it is relevant to mention the reinforcing activities used for the understanding of the
CRT. For instance, most of the times, | asked students to think in key words related to the CRT
before introducing the material, consequently, they already had a context and necessary
vocabulary to understand the texts. The following sample illustrates such dynamic when | asked
participants to think about stereotypes of black and white people before introducing the visual

resources.



About black people:

S#1: They have a lot of culture.
S#2: Good dancers.

S#3: They are dirty.

S#4: They are poor.

S#5: They cause disgust in society.

S#6: Dangerous or robbers.

About white people:

S#1: They don’t have culture.
S#2: Wealthy or rich.

S#3: Snobbish people.

S#4: Bad dancers.

S#5: They are privileged.

S#6: Individualist, dangerous and killers.
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[Recording #7. Third cycle: September 4™,2023. Lines 20 to 40]

Putting together the CRT and their reinforcing dynamics, some apprentices related their

learning of new words to the material used in the English class as the following samples test.

1. Marca con una X el material(es) que mas te haya gustado utilizar en la clase de
inglés. Después, explica el porqué de tu respucsta.

a. Videos ¢ c.
b. Imd&agenes

Lecturas <

vigahzor 10 esxchoodo o es  wek

[aX Cenny o comosendey, in vty
S\ eededone qoe  ce goede  apiende

[2" Questionnaire #20. Secondy cycle: May 31%, 2023. Student #20]

3. How do vou feel with the material use for the English class? Do you like it?

Yes/No Why?

DSme’ gusta poy :

ConocTaeraQ. Yy s aC .
129e= 160 {enas (i en to

dase

[ 1%t Reflective journal #11. First cycle: April 19", 2023. Student #11]

Finally, even though the data gathered did not explicitly reflect the relation of the
participants’ vocabulary learned and productive skills’ performance, the connection of both
elements was recognized. From the vocabulary acknoledgment, students could thirve their
productive skills as they used the vocabulary learned to orally or in writing express their ideas.

Accordingly, considering that the CRT was a source of new vocabulary for participants, the
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material was directly connected with the learners’ productive abilities’ progress naturally.

Following, it is illustrate such statement through two samples.

4. ;Consideras que has mcjorado en alguna habilidad{(cs) de¢ inglés (listening.
speaking, reading, and writing)? S1 > NO JPor qué?

Ny speaking 4 Writing |, he m‘%iﬂmaQ 3bggb§§g[(‘ 0
= o N L feco o pece. k. VoY

oYon

[2" Questionnaire #9. Second cycle: May 31%,2023. Student #9]

1. So far, what have you learned in the English
cdass? b have learned 4 loty Hmme& a ot woce
Vocakdacd and | have fearned to 1eX ag more.

when mﬂjﬂ% Aad spealting 5‘33“5"‘ %

[2™ Reflective journal #/. Second cycle: May 24™,2023. Student #/|

Using the language to write and speak. Now, the data analysis revealed that apprentices
used the English language to write and speak due to the CRT’s content. Taking into
consideration that CRT entailed audio-visual resources, apprentices approached to material that
let them to better comprehend the foreign language. At the same time, the data showed that they
were encouraged by the texts in terms of using the English oral and spoken codes. Ergo, CRT
worked for mentees as a source of language understandings and motivation to express orally and
in writing their opinions, insights, and feelings regarding cultural stereotypes. Clearly, this aspect
is underpinned by the productive skills’ communicative length and the texts’ authenticity
because, through the CRT, participants found meaningful elements to put in practice their
productive abilities (Mishan,2005; Sharma,2015).

Firstly, the information proved that students spoke and wrote in English seeing that they
understood the foreign language. Because writing and speaking are contemplated as the most
difficult skills in the EFL (Widiati & Yudi, 2006; Hosni, 2014); the oral and written tasks were
focused on communicative exercises where students conveyed their perspectives respecting
cultural stereotypes. Nonetheless, it was also advantageous that participants approached to
learning resources which exemplified structures of the language, acquiring then, elements to

improve their writing and speaking performance as the extract below indicates.
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3. How do you feel with the material use for the English class? Do you like it?
Yes/No Why?
X et with 48 malerial  pecause angKeg it
easer Pracice e Evalis th wrtea a.
N e

[1% Reflective journal #12. First cycle: April 19™,2023. Student #12]

Actually, the data tested that the fan letter was an useful instrument for mentees to
embody their insights, yet to put in practice the language tools observed through the CRT as
well. The ensuing excerpts reflect a general picture of the students” work with the fan letter, and

a field note sample which reveals the influence of CRT with cultural stereotypes content in the

elaboration of the students’ letters.

'*v" Moma ¥ am St menn | bape i
t ol e bl
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Ve wileloawds Tiien bre sucia
Pterendagis.

From this day, | highlight that most of the students were writing their fan letters actively. Also, a
lot of them were making use of language structures obtained from the CRT with cultural biases content.
For instance, one participant asked me to remind her the spelling of a word discovered from the video
watched in the previous class. [Field notes #11. Second cycle: May 24™ 2023 Lines 51 to 66]

Because participants were focused on sharing their thoughts through the fan letter, all of
them reflected some mistakes in their writing, similarly, it happened in oral activities; as sample,

the next excerpt illustrastes students’ speaking flaws such as the use of the verb to be.
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Students’ answering to the question: Considering the stereotypes of black and white people, which are positive and negative?
Why?

S#1: The stereotypes of black people is negative and white people positive because black people are represent like something
negative or dangerous and white people are like persons with privileges.

S#2: The stereotypes for black people are negative because give them a bad reputation and take away the opportunities that
white people have.

[Recording #7. Third cycle: September 4™,2023. Lines 50 to 56]

Nevertheless, it is spotlighted that the majority tried to apply the language tools provided
during the English sessions, and they could correct themselves after knowing which were their
productive skills’ weaknesses. Therefore, most of the students reflected a speaking and writing

progress.

On the contrary, some students did not consciously use the English language, and they

constantly made use of the translator as the follow fan letter and field notes samples support.
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[Artifact #3, 3" Fan letter. Third cycle:September 11", 2023. Student #3]

However, a couple of students were making use of the translator to write the whole letter, and |
identified a lot of mistakes in their letters because of that fact. [Field notes #11. Second cycle: May
24™ 2023. Lines 66 to 73]

The student’s sample of the letter contains her insights regarding their acknowledgments
obtained in the English class, however, multiple mistakes, such as, punctuation, coherence, use
of pronouns, etc., were distinguished, making difficult its understanding consequenly. As the
field note sample evidences, those mistakes migh be caused by the use of the translator giving
that the participant focused more on sharing her ideas leaving aside the language component,

thus, reflecting their writing production gaps.
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Notwithstanding that few students were not consciously applying the English language to
speak and write, the data analysis indicated that the material helped a lot of the pupils to better

understand the foreign language as the follow excerpts test.

1. Marca con una X el material(es) gque mas te haya gustado utilizar en la clase de
inglés. Después, explica <1 porqué de tu respucsta.

a. Videos "> y ¢. Lecturas ><
b. Imdigenes =

Carne: Al =l mnade ol e e g,:,;g;cg;;{c; N

]
el et sduda s mochrHeac e crpaproundery el SAOiarnng

[2" Questionnaire #4. Second cycle: May 31%,2023. Student #4]
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[2" Questionnaire #19. Second cycle: May 31%,2023. Student #19]

Moreover, in regard to the information mustered, some mentees considered that the
material let them to specifically comprehend oral and writing aspects influencing their

productive skills’ performance naturally. The ensuing sample shows the already stated.

4. Do the resources use for the class influenc
W'h‘r"

T e

€ your English learning? Yes / No

[1% Reflective journal #18. First cycle: April 19" ,2023. Student #18]

Secondly, the proofs presented that students were encourage to speak and write in
English due to the CRT’s content. According to the data, through the CRT, students approached
to topics that inspired some of them in terms of expressing orally their thoughts challenging their

fear of speaking in English; appreciation which may be observed as follows.

2. How are the topics and activities worked related with the English

claSS"_TbeAeg_qs_@g_ssg\_h;\p vs 4 overcome ouv |
Mﬂ.hg_gnd 9e
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[2" Reflective journal #4. Second cycle: May 24™,2023. Student #4]

2. How are the topics and activities worked related with the English

class? The rvelated ng\cb and activuties hg.p me

et Ve Knowle e of AMEererent coltures
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[2" Reflective journal #13. Second cycle: May 24™",2023. Student #13]

Regarding the writing skill, students conducted diverse activities based on the situations
displayed in the CRT with cultural stereotypes content; as a result, the certain mentees reckoned
the material as a great tool to write in English as the ensuing excerpt shows.

2. (Te gusto el material usado en la clase de inglés?

ST &«

NO

SPor qué?
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[3" questionnaire #10. Third cycle: September 20", 2023. Student #10]

Lastly, part of the learners’ answers to questions related to the resources used in class

reflected the influence of the CRT in their productive skills’ progress. The sample beneath
indicates such fact.

2. What do you think about the material used in the previous classes?

1 0 v, We (on ute e meenial dils i for Speoi
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[3" Reflective Journal #2. Third cycle: September 13™,2023. Student #8]

Integrating the receptive skills. The last subcategory denotes the CRT’s supportive role
for the development of the participants’ productive skills when they transformed the receptive
learning into productive outcomes owing to the resources. In chapter 2, the importance of
integrating both receptive and productive skills in order to have a properly use of the English

language was mentioned (Golkova & Hubackova, 2014). Because CRT were audio-visual
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resources; as might be expected, students approached to listening and reading inputs, helping

them to evolve their writing and oral skills.

Initially, the data displayed students receiving information through listening and reading
resources, that was transformed into productive outcomes then. For example, participants used
CRT where they needed to listen or read, and subsequently, they orally shared with the class

their understandings or opinions towards the material’s content as the follow samples evidence.

Regarding a video that displayed foreigners’ perceptions of Colombia:

S# 1: Most of the people thought that we were a country with good gastronomy, with good
coffee and they would like to come.

[Recording #3. First cycle: April 101,2023. Lines 11 to 16]

Regarding a meme of Colombia’s drug trafficking.

S#1: 1 don’t find it funny since not all Colombians are dedicated to drug trafficking and
the vast majority are too hard-working.

[Recording #1. First cycle: March 22", 2023. Lines 8 to 11]

Also, students conducted different written tasks where they answered questions
considering their understandings of the CRT’s content. As example, the next excerpt illustrates
how participants were able to express their points of view taking as a reference Colombia’s deep

and surface culture exposed in the CRT.

2. Bearing in mind the previous activity., how can surface culture
influence Colombians’ interaction with other cultures? Are the
outcomes positive or negative? Explain your answer and give
cxamples.
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[Artifact #13. First cycle: April 17™,2023. Student #13 & Student #14]

In like manner, the data unveiled the influence of the CRT in apprentices’ productive

skills when they reshaped the receptive knowledge into spoken and written ideas. For example, a
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lot of students mentioned that the material taught them to pronounce and write some words as

noted in the next questionnaires’ samples.

1. Marca con una X el material(es) que mas te haya gustado atilizar en la clase dc
Anglés. Despuaés, explica ¢l porgué de tu respucsta.

a. Videos W c. Lecturas X

b. Imagenes X

Porgoe COn (o wwuagenes. Eoedo ey \a =fadc Q)
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[2" Questionnaire #29. Second cycle: May 31%,2023. Student #29]

1. Marca con una X cl material(es) que mas te haya gustado utilizar en la clase de

inglés. Después, explica cl porqué do tu respucsta,

#. Videos %

: - ¢, Lecturas %
b. Tmagenes ' 3
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[2" Questionnaire #32. Second cycle: May 31%, 2023. Student #32]

As an outcome, some students indicated an improvement of their productive skills when

working with the different texts brought for the English class as the document bellow

exemplifies.
2. How are the topics and activitics worked related with the English
class? T loawne—~ e : :Z g mexter eal CAWVER
he actuahe = Improve 1 =¥ D
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[2" Reflective journal #7. Second cycle: May 24™, 2023. Student #7]

To end, a meaningful finding was identified through the data analysis. Even thought it
was not planned to work on the participants’ receptive skills, a considerable number of
participants indicated an integrated skills’ evolution. Along this subcategory, I have described
the integration of listening and reading tools in the 10" graders productive skills’ development;

as a result, students worked both passive and active abilities improving their flaws of the foreign
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language. Succeeding, the excerpts evidence some participants’ evolution of their listening,
reading, writing, and speaking skills.

4. sConsideras que has mejorado en alguna habilidad(es) de inglés (listening,
speaking, reading, and writing)? S1 _ X NO Por qué?

Ma ._(l‘;}_p.ld:ﬂ.“
1= Spe

T -
clade f@, AYLA D
man  exteaso

[2" Questionnaire #4. Second cycle: May 31%, 2023. Student #4]

4. ;Consideras que has mejorado en alguna habilidad(es) de inglés (listening,
speaking, reading, and writing)? SI _ X = NO JPor queé?

oo .,_&om.\ L

@Soubll  en Fungles

[2" Questionnaire #23. Second cycle: May 31%, 2023. Student #23]
Category 3: Feeling motivated due to the material’s content and activities.

The last category described the data which unveiled students’ motivation due to the CRT
with cultural stereotypes’ content and dynamics. For the current project , authentic materials
were used to encourage students’ critical interculturality and productive skills. The authenticity
of CRT with cultural stereotypes’ content was defined from the students’ interaction with the
materials, but also with the activities that accompanied each of them (Mishan,2005). So, |
brought to the English class CRT with their specific tasks in order to raise 10" graders’ academic
and social success. Also, considering that Liceo’s 10" graders had access to different social
networks, it was expected that students felt encouraged for the CRT’s content and type of
material. By that | mean that as CRT are not created for learning purposes, apprentices
approached to material in form of memes, YouTube, Instagram, or Facebook videos that

displayed topics of their interest as well.

According to the students’ responses to the use of CRT with cultural stereotypes content,
pupils felt motivated due to three factors which constitute the subcategories that emerged from
the core category: Considering the material enjoyable, didactic, useful, and easy to understand;
identifying aspects of interest, and finding connections between English learning and social

issues.
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Considering the material enjoyable, didactic, useful, and easy to understand. Firstly,
participants’ responses disclosed that the material was enjoyable, didactic, useful, and easy to
understand for them, thusly, contributing to their motivation. Taking into consideration that CRT
with cultural stereotypes are not created for learning aims; naturally, it was necessary to design
different activities that complemented the intention of presenting each material as part of the
English class. Therefore, the data showed that participants did not contemplate the CRT as
enjoyable, didactic, useful, and easy to understand solely, but they also spotted as important the

tasks conducted with the resources.

Having said that, firstly, it is relevant to present the evidence that illustrates some
students expressing how the activities developed with the materials were essential to their
enjoyment in the English class . Theoretically, this aspect reflects one of the features of the CRT
with cultural stereotypes content since the students’ interaction with the CRT and their tasks
were considered more relevant rather than the material itself. For instance, the succeeding
excerpt displays a student emphasizing that the texts were not the essential tool, yet the manner

in which were applied.

. Marca con una X el matenial(es) gue maias te haya gustado utilizar en la clase de
. inglés. Después, explica ¢l porqué de tu respucsta.

a. Vidcos c. Lecturas ~ 7
b. Imagenes *
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[2" questionnaire #6. Second cycle: May 31%, 2023. Student #6]

Further, the next apprentice response proves that some of them considered the class

environment as enjoyable due to the fact that the learning resources were used in a pleasant way.

2. What do you think about the material used in the previous classes?

fla s1d0 baslarie agvadable €l matenal gue nAON € 10,
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[3 Reflective journal #19. Third cycle: September 13™,2023. Student #19]
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Similarly, a couple of students indicated that the CRT were didactic for them as the

resources created an amusement learning process as the next sample displays.

3. How do you feel with the material and activities carried out in the previous
classes? Do you like them? Yes/ No Why?
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[2" Reflective journal #24. Second cycle: May 29", 2023. Student #24]

Additionally, for some Liceo’s 10" graders, CRT were didactic, but this time because
they felt motivated to learn English and conducted the activities proposed for the class as the
follow extracts illustrate.

4. Do the resources use for the class influence your English learning? Yes / No
Why?
@

: ﬁ,__l&'.owﬂ :
[1% Reflective journal #26. First cycle: April 19" ,2023. Student #26]

2. ;Te gusto el material usado en la clase de inglés?
ST 25
NO
Por qué? :
tHo Corece O o0 Q| w\c\ﬁu\n\ ex ¢ l\r-\m(‘i'r\('\ ol cnn‘ neS
ety A Focey  Coadd ~Cdoovlod v TOra p\ m‘)@ Y
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[3™ Questionnaire #20. Third cycle: September 20™,2023. Student #20]

Continuing with CRT as useful resources, some students mentioned that the materials and
activities influenced their English learning process, similarly, it was useful for their daily lives as
they discussed about social issues that alters their contexts; as a consequence, those aspects

impacted their entertainment towards the English class. Succeeding, samples of that phenomenon
are exposed.

2. What do you think about the material used in the previous classes?
= %Y\w\ \s- Woos te cyecdiwaonal . - own
png V\% GVPS'{’ \V\g coancl
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[3" Reflective journal #29. Third cycle: September 13™,2023. Student #29

3. How do you feel with the material and activities carried out in the previous

classes? Do you like them? Yes/ No Why?
\ tee) acod  with ihe motenal Gnd’ L ceally LWe % vexy
uch mecane L thwle W veclly  sevxven on Ao \eawn

LA
enq\‘ﬁk; Wt 5 o\so  dynomg ond entertcin g9

[2" Reflective journal #24. Second cycle: May 29t 2023. Student #24]

S#1: | consider that the material is useful for me because I learn how to write and how to express yourself better. Also, because it
can help us to have a change and a good society that look for the better.

S# 2: The material is useful to learn about other cultures, learn to respect them no matter how different their believes are from mine.
I think that we aboard the topic of cultural stereotypes in the English class because it is a very interesting and important topic and
aboard all because it is a reality that we have been living for a long time in all parts of the world, and I believe that is very
important.

[Recording #9. Third cycle: September 13™,2023. Lines 150 to 171]

In closing, some pupils considered that the CRT were easy to understand; hence, they had

a great time working with that type of resources as the ensuing sample demonstrates.

3. How do you feel with the material use for the English class? Do you like it?
Yes/No Why?

- - v . ~ -t % pi et s
’ 2 N ” P ¥ \wend P \ e,
A i . | el

—- — .
'_" 'i.. ." ‘ " { : : 1) Y v

[T Reflective journal #20. FITSt cycle: April 19,2023, Student #20]

Identifying aspects of interest. The proofs illustrated that participants were motivated in
the English class once they recognized elements of interest in the material and activities.
Through CRT, participants were outsiders of several situations related to cultural biases such as
immigrants facing discrimination, or people talking about racism in a satirical manner.
Consequently, a considerable number of students identified details of interest through the

materials and their dynamics, in such wise, encouraging their English learning process.

On the one hand, the information showed that the topics presented in the material were of
the pupils’ interest, for instance, the next participant response illustrates her taste towards the

topics addressed in the class.

3. How do you feel with the material and activities carried out in the previous
classes? Do you like them? Yes/ No Why?,

2 T hike the oo 4 chwds
> y +013.-r»

are_ velad
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[2" Reflective journal #12. Second cycle: May 31%,2023. Student #12]

Moreover, some students considered that the CRT with cultural stereotypes’ content and

tasks were interesting for them since issues related to their daily lives were displayed in the

material. Although the relevant topics for participants are not expressed specifically, it is

possible to state that they referred to issues generated by cultural biases in society that were

presented in the texts and discussed through the activities. Bellow it is displayed a sample of that

fact.

ket a eSS

3. What do you think asbout the activities carried out in the previous classes?

osocde

[3" Reflective journal #26. Third cycle: September 13", 2023. Student #26]

On the contrary, other apprentices emphasized the activities which accompanied the

materials because, for them, learning resources were interesting depending on the tasks

conducted with the CRT. For instance, in the third cycle, students carried out an activity where

they drew people from some recordings, keeping them motivated during the lesson. The follow

excerpts describe the dynamic’s outcomes.

TIME TO IMAGINE
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[Artifact #26. Third cycle: August 28", 2023. Student #26]

Students seemed to be excited about the activity. They were actively sharing how they thought
that the people from the audios were. Also, most of them seemed to be motivated by the mystery
environment that the activity created, and also seeing how accurate their descriptions had been. [Field
notes #12. Third cycle: August 28™,2023. Lines 33 to 40]

To complement the data presented beforehand, the next reflective journal sample
indicates that some mentees considered the material as interesting as they conducted tasks

involving several actions, such as, drawing.

2. What do you think about the material used in the previous classes?
Li g)_m

L&Jﬂh gud‘mu‘:s | maden

L

[3" Reflective journal #2. Third cycle: September 13™,2023. Student #2]

Finally, the data displayed students feeling engaged to be in the English class due to the

fact that the material used was of their interested. Beneath, the excerpt shows that statement.

3. How do you feel with the material and activities carried out in thé previous
classes? Do you like them? Yes/ No Why?

Lally Ked AN AL gnak USQ\A ceose v
A’ (5 AR Ary) \ ) & v B T ( - -
o "he L1 Enalsh cle M these apliyhe S o

RO N e = ST ‘O

[3" reflective journal #11. Third cycle: September 13",2023. Student #11]

Finding connections between English learning and social issues. The data analysis
disclosed that students were inspirated by the CRT’s content and activities seeing that they
connected knowledge with contexts. This last subcategory is mainly underpinned by the critical
emancipatory pedagogy as the information demonstrated that most of the participants managed
to relate both academic and social issues (Pennycook,1999); thus, generating significant
transformations to their contexts as described in the second category of analysis. Considering
that CRT were defined from a Culturally Responsive Teaching, it was essential that students
reckoned knowledge as a significant and useful element through the materials and tasks

conducted in the English class. In fact, participants’ responses reflected their stimulation due to
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the CRT and activities since they were aware of the usefulness of the grasps acquired through the

English sessions.

At the outset, the information presented participants not only expressing their learnings
regarding the foreign language, but also towards social issues generated by cultural biases as

some learners’ answers about their learnings obtained in the English class evidence:

1. So far, what have you learned in the English
class?_1| hovle learned o dHe v chjh-"’n Q YO PRE
eV f—nff\r oMt InGS '{\‘\{‘ﬁ o yar] el )\ e

Ienrned +\e \mmr-lmm OF rcscwr-hm ,nﬂfk_QF
~Sthey (’)f\(\\v\‘; r\nd Alen e =weon A(‘o)r\nA

[2" Reflective journal #21. Second cycle: May 29™,2023. Student #21]

1. Consideras que aprendiste algo en la clase de inglés?
SI ﬁ
NO
JPor qué?
Expondi m_(oneawvenio en @ \dowma y  de vaual Marers 9ndews( Souo-
_ GM\uvadel  aQwe Xyedameg e \o  (uge ,_\;waL \o.g. (ales _aydalen o
Al

[3" Questionnaire #24. Third cycle: September 20" ,2023. Student #24]

At the same time, certain students’ responses illustrated their like in addressing topics
that influence their English learning. For example, the succeeding excerpts show two students
sharing their experience with the materials and activities developed in the sessions; specially,
expressing that they were great tools for them because social issues and aspects of the foreign

language were integrated.

2. ¢Qué¢ actividades te ha gustado hacer? ;Por qué?

Me: éy Kian Lok "<'dddg,\ yelauionada § Nn T“\rwds de dafi ndm' Vo e f ek
mn.mu opImone) - -\ {egliy d}. My ]\)1}“ ‘u ’)f 'mm,qmi 1 1owbien §2 e
jau ko emendey lof "oHt\ e '] YdsT wdle] thmo NGCOHUIGTI0 @G
f.,‘r"n yorg n E§PReIICe ) ol

[ 2" Questionnaire #7. Second cyle: May 31%,2023. Student #7]

1. Marca con una X el material(es) que mas te haya gustado utilizar en la clase de
© mglés. Después, explica el porqué de tu respuesta.

a. Videos A c. Lecturas X
b. Imdgenes ¥
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[2" Questionnaire #1. Second cycle: May 31%,2023. Student #1]

As in the majority of the previous categories, the fan letter had a meaningful impact on
students’ learning process. In this case, the fan letter played an important role when students felt
motivated to express what they learned in class. As examples, following, some apprentices’
insights regarding the fan letter exercise are displayed; as well, a field notes sample which

described the students’ attitude towards the fan letter dynamic.

2. 1,Qué actividades te ha gustado hacer? ;Por que?

> \'\ s+ C’\C‘*—v j@ c\'c'\s \545 ac-\‘. Uclécir\ s Prro 2l aJe
T - it — Tis
NS vl ades LU el Can Ve ttes o
S—1 L :

ave  rao whde expresar Wien 4 apeadec onuc he
4_ v v

[2nd Questionnaire #23. Second cycle: May 31%,2023. Student #23]

. 29
2. ;Qué actividades te ha gustado hacer? ;Por que:
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[2" Questionnaire #29. Second cycle: May 31%,2023. Student #29]

(...) Students seemed to be motivated about conducting the first fan letter. One of the reasons
was that they selected their favorite artist to write the letter; therefore, they truly personified the
hypothetical action since they wanted to clearly express their feelings, learnings, and thoughts to the
artist. In that way, most of the participants were using their learnings regarding the social issues and the
language obtained during the previous lessons in order to embody their new acknowledgements in a
understandable manner. [Field notes #6. First cycle: April 19" 2023. Lines 68 to 96]

P !

The samples above indicate that students used the fan letter as mean to express the issues
addressed in the English class involving the social problematics and the foreign language aids
clearly. As a result, they were encouraged to write the letter due to the fact that they situated their

learnings in a task that required their social and academic knowledge.

Ultimately, the proofs demonstrated that some participants considered the CRT as
essential and pleasant as their learning process went beyond understanding the foreign language

skills only. Ahead, the already mentioned might be appreciated.

4. Do the resources use for the class influence your English Icarning? Yes / No ®
Why?
P, O \ A, ; 1 & o
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[1% Reflective journal #21. First cycle: April 19™,2023. Student #21]

I +hinK

2. What do you think about the material used in the previous classes?
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[3" Reflective journal #3. Third cycle: September 13™,2023. Student #3]

This chapter described and illustrated the categories of analysis related to the roles of

CRT in the participants’ critical interculturality and productive skills, and also their responses

towards the texts used in the English class. In such manner, the conclusions and implications of

the project were determined, which will be presented in the succeeding chapter .
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CHAPTER VI
CONCLUSIONS AND IMPLICATIONS

This last chapter displays first, the conclusions and implications that arose from the
development of this research project as well as the limitations identified during the process,

additionally, some recommendations for further investigations are presented.

Conclusions

In order to analyze how 10" graders’ critical interculturality and productive abilities
might be fostered as an outcome of applying CRT with cultural stereotypes content, a research
question was made: How might critical interculturality and productive skills be encouraged in
10" graders when using CRT with cultural stereotypes content? With the aim of answering the
former research questions, a general objective was stated: To analyze how 10" graders’ critical
interculturality and productive skills might be fostered when using CRT with cultural stereotypes

content. Furthermore, the two specific objectives derived from the general one were:

1. Examine the roles of CRT with cultural stereotypes content in the fostering of 10™
graders critical interculturality and productive skills.
2. Identify the students’ responses to the use of CRT with cultural stereotypes content to

promote their critical interculturality and productive skills.

After the analysis of the data collected, the responses to the specific objectives were
identified, which clearly answered to the general aim and the research question proposed for this

pedagogical proposal.

In regard to the first specific objective, the findings displayed two roles which were: CRT
as a pedagogical tool to develop critical interculturality and supportive role of the CRT for the

productive skills’ development.

On the one hand, the information revealed that CRT with cultural stereotypes’ content
had an essential role in the participants’ critical interculturality. Initially, it was found that CRT
worked for mentees as windows and mirrors since Liceo’s 10" graders approached to unknown
facts concerning cultural stereotypes, but also they recognized the implications that this social

issue has on society. Simultaneously, the materials were sliding glass doors for pupils because
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they demonstrated their transformative actions towards cultural stereotypes’ role on the different
realities exposed through the material. In such manner, the data disclosed that most of the
participants’ critical interculturality was fostered by the CRT considering that, through the texts,
mentees put in discussion and attempted to transform behaviors that negatively affect
intercultural relationships and maintain an uneven society which has an impact on their contexts

as well.

On the other hand, CRT with cultural stereotypes were a supportive role for the
apprentices productive skills development. CRT were written and audio-visual aids, so naturally,
students placed and learned different aspects of the foreign language. For instance, the data
tested that a considerable number of participants acquired new vocabulary and better
understanded the English language due to the materials. In such manner, the majority put in
practice their oral and writing abilities, and although the evidence reflected participants’
mistakes in both language skills, their evolution was identified when they corrected their flaws
after sharing their thoughts about cultural biases. Nonetheless, it was also found that some
participants did not consciously used the language in the light of the fact that they made use of
the translator; thus, demonstrating that CRT had not influence in all participants’ active skills
development. Additionally, the analysis disclosed that some students were encouraged to speak
and write in English owing to the audio-visual texts. Specifically, the resources were a source of
ideas for pupils in terms of their writing and speaking production without feeling pressed to
make a mistake. Finally, according to the proofs, CRT provided students with reading and
listening inputs, transforming then, the receptive knowledge into productive outcomes; in fact,

the data revealed that some 10" graders felt an improvement in their integrated skills.

Now, considering the second specific objective, the data demonstrated that students felt
motivated due to the CRT’s content and activities mainly. Here, it was essential considering the
activities developed with the CRT as, theoretically, the authenticity of the texts was defined from
the impact that, materials and activities pertain to it, might have on learners. Therewith, the
information illustrated students’ encouragement just not by the CRT, yet also by the tasks that
complemented the materials development, consequently, influencing learners’ English learning

and formation as social individuals.
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In the first instance, concerning the data analysis, CRT were enjoyable for pupils seeing
that they were implemented with different amusing dynamics. Besides, CRT were didactic for
other 10" graders, thus, motivating them to learn English. In the same line, some mentees
expressed that the resources were useful for them considering two main aspects: learning tools
for their learning process and their daily lives. Also, some students felt encouraged given that
they easily comprehended the material’s content, and so forth, impacting their entertainment in

the English class.

Moreover, the data presented students’ interest to be in the English class caused by the
CRT and its dynamics. For example, certain participants expressed their like in topics addressed
through the resources, and for other apprentices, because they were able to know and discussed
about social problematics, CRT were interesting for them. On the contrary, for some Liceo’s 10™
graders the material was absorbing when it was complemented with amusing tasks such as

drawing.

In addition, Liceo’s 10" graders’ responses reflected their stimulation towards English
learning as they were able to connect English learning with social issues. Along the research
implementation, several activities were conducted involving the foreign language and social
problems caused by cultural stereotypes presented in the texts selected for the lesson plans.
Therefore, a considerable number of participants expressed that they learned aspects of English
and social issues at the same time. Also, the information proved that learners enjoyed developing
some activities when they situated their learnings in motivating tasks integrating knowledge
about social problematics and the target language; as example, the fan letter exercise where
students bridged their grasp regarding the foreign language and the social aspects discussed in
the class sessions. Therewith, students were motivated by the materials and activities as they
contributed to their learning process which went beyond of a mere learning of the English

language.

In closing, it is pertinent to mention two more aspects. On one side, the fan letter activity
had meaningful impact on the research study development. Through the analysis of the
categories, it was found that the fan letter was a great tool for students in order to integrate their
understandings about the foreign language and social issues addressed in class; thus, contributing

to raise pupils’ critical interculturality and writing skill. At the same time, the data showed that



66

most of the participants were motivated to convey their thoughts in writing as they felt inspired
by the idea of communicating with their favorite artist. On the other side, as might be expected,
the outcomes of this proposal were not perfect as not all participants were inspired by the CRT to
develop their intercultural and productive competences, in fact, there is still a long path to go for

pupils to construct and used those abilities suitably.
Implications

After the data analysis, several implications were recognized. Chiefly, these implications
are related to the institution where the proposal was implemented, the English teachers’ training,

the participants, the learning material, and my role as a teacher and novice researcher.

Considering the Liceo Femenino Mercedes Narifio, place where | developed the project,
it is important to design specific contents that promote students’ critical interculturality. The MF
program of the school displays in its curriculum the interest of promoting 10" graders
interculturality. Nevertheless, as students need to promptly accomplish certain English level for
the ICFES, a national academic exam, the English contents are more focused on improving their
grammar and reading comprehension. After conducting the activities from this proposal,
dynamics that involve both intercultural settings and language skills were reckoned as essential
for mentees to better recognize and improve their flaws in the subject. Besides, students were
motivated for the diversity of the topics and material, putting in practice the foreign language
easier. Thus, this project might assist Liceo’s MF program to create specific learning contents
that integrate intercultural issues in order to achieve the academic aims proposed for the English

learners.

In terms of the teachers’ training, there are several implications to implement this
pedagogical proposal . In the first place, teachers should be interested in providing students with
learning tools that they can apply in their daily live. To wit, teachers are transformative actors
since they go beyond academic needs and try to connect the learning contents with students’
necessities. Furthermore, in order to enforce CRT with cultural stereotypes content within a EFL
classroom, teachers should examine the students’ interests and interactions with each resource
constantly, therefore, they will know which material impacts apprentices’ learning experiences
meaningfully, and which one can be enhanced. Finally , as my research study promotes a critical

interculturality competence, teachers must analyze and transform their own prejudices and
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negative behaviors that contributes to the construction of an unequal society, guiding then,

students in the process in an objective manner .

Regarding the Liceo’s participants, they need to keep working on their confidence. My
proposal requires that participants express their perspectives actively either in writing or orally,
so mentees should not doubt about their language performance. Although improving language
skills is a requirement in the EFL, it does not mean that learners must have a perfect performance
of it. Besides, considering that my research study also fosters apprentices’ critical reflections
towards the role of cultural stereotypes in society, the content is contemplated as valuable as the
form. That is how, students might not feel pressed about the use of the language as productive
tasks are developed from a communicative length where pupils placed their productive outcomes

in ideas based on encouraging social topics.

Conversely, there are two main implications regarding the learning material keeping in
mind that my research proposal implements resources that are not created for learning purposes.
To begin with, CRT with cultural stereotypes content require to be introduced with their
respective vocabulary and background. As topics that need certain understanding are worked,
students must be prepared with language tools before approaching to each resource. In the same
line, even though the social issues addressed in the CRT might be known by the students, it is
important that teachers design dynamics where learners acquire knowledge related to the
materials’ context. In such manner, students develop critical reflections consciously while they
acquire receptive knowledge to put in practice their writing and oral skills then. Secondly, the
school institution should count with inputs to display the material. CRT with cultural stereotypes
content integrate audio-visual texts; thus, it is necessary that students access to them easily

through technological or physical aids.

The last implications are related to my role as a teacher and novice researcher. Along the
project, | spotted that it is essential to create safe learning environments for students. By this |
mean that apprentices must feel comfortable participating in the English class by respecting the
others’ perspectives, participations, and mistakes. That is how, it might be avoided dynamics that
generate students’ insecurities, especially when they participate in oral activities. Secondly, as
teachers, we should not underestimate or assumed students’ knowledge. For instance, some

texts’ messages were implicit, and I thought that it would be a barrier for students; however, |
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realized that a considerable number of the students had a great understanding materials without
extra explanations. So, I found as important to not underestimate the apprentices’ intertextual
skills since they are able to connect the topics addressed with samples from their contexts,
enriching then the class development; clearly, without putting behind the dynamics that provide
essential information to the students.

In closing, | enforced a reflective journal at the end of each cycle, still | consider that it
would be more advantageous to implement one per each session. Through the reflective journal
students can keep their feelings, thoughts, and impressions towards the CRT with cultural
stereotypes content. Thus, the information recollected would be more specific in terms of

recognizing which material generates certain outcomes in the students’ learning process.
Limitations of the Study

Now, the limitations of the study will be presented. Mainly, the limitations were

concerning to time, the access to technological devices, and the participants.

Regarding the time, some limitations were recognized. This research proposal began in
2022-2 through the observations of 8" graders of the Liceo Femenino Mercedes Narifio;
nonetheless, because of inner issues of the institution, it was not possible to continue with the
same population. Afterwards, | observed a new class environment in 2023-1, which was a
problem seeing as the time of implementation was limit, and it was essential to begin with it at
the earliest opportunity. As a consequence, the observation period was too short generating some
barriers in terms of determining accurate gaps in the students’ EFL learning process.
Furthermore, considering that the lesson plans were planned to be implemented on Monday and
Wednesday, there were repeated events that affect the development of the research on those
days. On the one side, there were several Monday holidays; and on the other side, students did
not assist to assorted of classes on Wednesday as this day was dedicated to teachers’ strikes and

pedagogical issues.

Secondly, bearing in mind that CRT with cultural stereotypes’ content were audio-visual
resources, it was crucial to display them through technological devices; however, it was not
possible due to the lack of these materials in the MF building. This aspect made difficult the

project process due to the fact that it was necessary to use students’ cellphones and internet data.
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Even if it allowed students to work with the different resources, it was more complex to identify
their impressions and relation with the materials’ content. At the same time, not all students had
a cellphone or access to internet, therewith, sometimes several students were observing the CRT
through one device, hindering their understanding of the texts’ content. Further, I sent the links
of the CRT via WhatsApp, which negatively affected the lessons as some students took
advantage of the situation using their social networks instead of analyzing the material sent for
the class.

Lastly, respecting the participants, two limitations were found. Taking into consideration
that pupils had low bases in their English performance, their foreign language level was a barrier
to conduct some tasks. For instance, in the debate activity, students struggled when both
understanding their classmates’ ideas and expressing their own ones. Actually, it is possible to
connect the use of the translator to this problematic given that some mentees did not have enough
tools to create by themselves their English writing and oral outcomes. Similarly, sometimes, the
information gathered in the recordings was laborious to understand as the pupils’ pronunciation
was not clear. Another limitation was respecting the variable number of participants along the
project. As participants needed to be in the MF building on a different school day, they were
studying from 6 am to 6 pm. Whereby, sometimes, a lot of participants did not come to the class
in order to avoid the long day of study, as a result, affecting the research development because
there was no continuity in terms of the participants’ number stablished at the beginning of the

investigation.
Further research

All in all, this research study displayed meaningful data regarding the role that CRT with
cultural stereotypes might have in EFL learners’ critical interculturality and productive skills
development. However, after conducting the project, there were also found gaps that can be

thrived in future studies.

Firstly, it would be interesting to implemented CRT with a different content that
encourages students to develop critical intercultural awareness. As a critical interculturality
means to disrupt attitudes that benefit social inequalities, it would be favorable to analyze

different behaviors such as political, economic, or the foreign language itself. Also, considering
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the investigation’s findings, 10" graders reflected meaningful advances in both the passive and
active abilities even though it was not proposed for the study aims. Consequently, future
investigators might consider studying the impact of CRT on mentees’ integrated skills as well.
Finally, future investigations may study the outcomes of using the CRT, but also the set of
activities that are designed to complement their development in a EFL classroom.
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Annex 2. Teacher’s interview transcription sample

Date: March 13th/2023
Interviewer: Lorena Janeth Castillo Lopez
Grade in charge: 10A
Question
Por favor indiqueme su nombre completo y rol que tiene
en el Liceo Femenino Mercedes Narifio
A las estudiantes, ¢les gusta trabajar en grupo?

¢Cual es la intensidad horaria que tienen las estudiantes
semanalmente con respecto al area de ingles?

Con respecto al area de inglés, ¢cuales considera que son
las fortalezas y debilidades de las estudiantes?

Normalmente, ¢cual es el comportamiento de las
estudiantes en la clase de inglés?

Place: Liceo Femenino Mercedes Narifio, Building B
Interviewee: Luisa Viloria
Length: 8 minutes/tape recorder

Answer/Transcription
Ok. Yo soy Luisa Viloria, llevo aqui en el en El Liceo 9 afios casi. ¢Y, cual es mi funcion? Yo soy
docente de inglés de media fortalecida.
Aqui en media fortalecida, la mayoria debe ser trabajo en grupo ya que es una de las competencias
del siglo 21 ‘team work’, entonces lo hacemos, la mayoria, al azar. Empezamos con que ellas se
hagan con sus
amigas Y eso, pero a veces no da resultados. Entonces despues empezamos a intercalarlas hasta que
ellas entiendan que ellas deben aportar y deben recibir aportes.
Ellas vienen dos dias a la semana de 6 de la mafiana a 11 y tienen 5 horas de inglés y 5 horas de
francés en solo media.
La intensidad horaria en aula regular si creo que son de a 2 horas.
La verdad, podriamos hablar de que dominan ciertos aspectos gramaticales, pero en el momento de
aplicar esas destrezas se ven colgadas en las habilidades productivas porque no tienen o han tenido
como una continuidad en el programa de aula regular y cuando llegan a fortalecida que pensamos
que recibimos estudiantes con el perfil de hasta noveno, vemos que hay muchas falencias, pero nos
toca en estos 2 afios que ya tienen media fortalecida solventarlos y seguir adelante.
Que las fortalezas deben mejorar porque no hay una especifica y las debilidades seria como, pues
practicamente con respecto al inglés, casi todas las areas, todas las habilidades.
Todas las habilidades estan en falencia, pero se logran no tanto dominar, pero si el perder el miedo
que ya es una gran ventaja porque ellas ya tienen cierta edad, aunque no son viejitas, pero si crean
un temor al hablar. No se reconocen cuando ellas hablan en inglés, entonces ellas se sienten raras y
ademas ellas no estan habituadas, no les crearon, como decir el habito, de estar en contacto
continuo, en pleno siglo 21, que vean peliculas, que escuchen masica o podcast, tanta en las
mismas redes sociales que pueden utilizarlas para para beneficio de ellas, escuchando, aplicando,
participando en inglés. Ellas no tienen esas costumbres.
Bueno, hasta el afio pasado nosotros teniamos un objetivo que era clasificar las de acuerdo con el
nivel de inglés que ellas venian, entonces ellas ahi se tenian que mezclar 6sea de mezclar en el
sentido de que no iban a hacer con las mismas comparieras de aula regular, sino que con otros



¢Qué habilidades de la lengua extranjera se trabajan en
la clase de inglés?

¢Qué tipo de actividades disefia para la clase de inglés?

¢Qué materiales utiliza para el desarrollo de los
contenidos de la clase de inglés?
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cursos de décimo. Ni conocian mas gente aqui porque hay nifias que no lograron conocerse porque
llevan menos tiempo en el Liceo. Pero eh.

A este afo por diferentes circunstancias no se hizo eso, entonces siguen en el grupo de la tarde y
para mi ha sido algo negativo porque pues se pierde como la dindmica que venia con el programa
debido a los cambios premeditados que han surgido.

Bueno, hasta el afio pasado teniamos dos profesores de inglés y uno tenia a cargo

Reading y Speaking, el otro tenia el Listening y Writing. Pero este afio por recorte de personal, me
toca solventar todas las habilidades. Es duro en el sentido de que, a pesar de que son nifias estrato 3
muchas no cuentan con celular con datos, y no logran tener acceso a otros materiales. No hay
equipos ni audios. Inclusive hasta ayer le entregaron a la nueva coordinadora los equipos y nos
dimos cuenta de que son en cierta forma obsoletos, que hay mejores celulares que los equipos,
pero entonces hay que tomar ventaja y darles el link a las nifias en su gran mayoria, si tienen
internet y les gusta usar esa tecnologia.

Bueno, cuando yo estoy a cargo de la clase me enfocd mas que todo en lectura porque fortalecida
en uno de sus objetivos es la preparacion para el ICFES y como vimos que tenian tantas falencias
en el sentido de vocabulario, entonces me toca muchas veces preparar como estrategias del
vocabulario que ellas van a ver en las lecturas y asi ellas pueden despues reconocer palabras al
escuchar cosas y también para hablar. Sin embargo, en 2 afos es bastante dificil lograr cubrir
mucho de esto el afio pasado, por ejemplo, con las de décimo, ellas son nifias postpandemia. Por lo
tanto, practicamente estabamos cubriendo el programa de octavo que es relacionado a la salud, el
buen comer que no deberiamos estar cubriendo en este momento.

Pues, equipos como le digo hay, pero estan obsoletos, ehhh, no tenemos internet por consiguiente
lo que traigan las nifias y los profesores, emmm, afortunadamente ellas tienen buenos, las que traen
su equipo o celulares con datos y son buenas velocidades entonces estamos tomando es ventaja de
lo que ellas traen. En cuanto al programa como Ya tiende a desparecer el afio entrante pues ya no le
van a meter plata entonces pues nos toca con lo que no teniamos, ya no lo vamos a tener y ya
sabemos que lo que traigan las nifias eso es para beneficio de ellas.
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Annex 3. 10th graders diagnostic of classification. Document provided by Media Fortalecida program of the Liceo Femenino

Mercedes Narifio

Colegio Lices F o de Cundin Narido
WSTITUCION EDUCATIVA DINTRITAL
Pancluciéem de sprobecion N* 2532 Z008-02 SED.
Credos Pre-Jurdin s Undécimo y Olclon Lectives Infegeed os de Seshilleraio de
\ s

OAME: 111081011319 NIT) 8400559014

PRUEBA DE CLASIFICACION DE INGLES PARA MEDIA FORTALECIDA
Questions 1-5
Which aotics (A-H) says this (1-8)7
For guestions 1-5, mark the corvect lester A-JI on yonr answor sheee.

1 You can buy food here. A | TWO TABLETS DAILY, AFTER BATING I

2 You cannot go out this way,

2

(e )

3 You must take your medicine every day. C

4 You musan’t cross the road here. n.

| FRUIT, VEGETABLE, AND MEAT MARKET ]

.
F

o I This daor is locked. Please use main ex l

S

5 Yeu cam wew live antmaly here.

Questions 6-10
Read the sentences sheut geing shepping. Cheose the best word (A, B or C) for each space. For questions
6-10, mark A, B or C on your saswer shaet,

6TheY i 10 20 1o e mew shopping ceatre in own
A thonght B decided

C folt

7 They waavied 10 buy 5omme new Sports ... b0 Wear.

A clothes B grmes C vidoos
% They weat (o thetr .......... shop and looked at all the things iheve.

A extrn B Gevouriie C intzressing
9 Pletro chase a basedall..........and Giovanai bought a peir of socks.

A it B costene Ceap
10 ..., tho boys mes some fricads and went to the clneme.

A Again B Laler C Now
Questions 1115
i lede the five L For guestions 1115, mnark A, B or C on your saxwer sheet
11 Would you check my homework, phese?

A Can | do it later? D Yos, Iote doit. C No, you're wrong.
12 What abows coming 1o the sasch with me?

A When did you go? B Whart tame does it stert”  C | bavent got one.
13 Whea's yous bisthuy?

A 'm 13 pow. B Coogrwinlations! C Tomorrow!

ROS (29) . cme day you may (30)_____onc of the top playos.
e g - .

14 They closed the swisming pool Last yoar,

A Why nof? B When does it apea? C Did they?
15 T sarry I'm lote. ]

A That's alb sight. B Yes, of cvssu, C You're weloume.
Questions 1620

Complete the comversation, What dees the ewstemeor sy to the shog ssslutunt? For quistions 16-20, mark
the corvect lettar A - H on your answer sheet,

wo’-dm.)\ndwhaﬂwpnbkmmmlﬂ A, lomly bought it last week.
O 16 Do you want the receipl?
Assistaat: 1 vez; When did you buy it? B, Three days ago.
Cuntawer: 17 .,

Assteimnts Yes, pl.eu-e. Well, 1 can give yoo
your woncy back or changs the CD player

e & new one. C  Ofconrse. Herg you arc
& T 18 D. Thank you very much for yous help.
F. Yes, plesse. [ boughe this CD player
Asvigguat: Cortenly. Cam you write your naune here und there is something wroeg with .
am thiy fooem for me, pleasc?
[x 19
F. Do you want me to puy?
Azsiseami: Thank yoo very much,
Heee's your money, £ 89.50. G 1 chink I'd tike my money back, plesse.
H. Well, whes 1 # on, it dosss't always
work
2 ¥ ou're wel Goodby
Questions 21- 30

Read the article about tensis. Choose the best werd (A, B oc C) fur cuch space. For questions 21-30, neerk

A, B ar C on your asswer dhest
T ARNNAE e e o “ﬁ

XS
=

thiz! First, find w tenchor who can trein you (22) give you s0me exercises 10 do. Make sure it s
samwous you bice! Next, ry (25)____ play for your school team (24)_____o club i the wwn where
you live. Thes will give you Jots of peactice. When you are ready, your tsacher (15), . Fegisier you for
a campeition. This may be in (26)______ home town o you msy bave to travel (27)__ - a differem

|
Yoo uaay never be the boat player an the workd but (21 _you eogery leniis snd woni (0 be betver, reod ‘
|
phcs. You will plny sgoinst other teneis ployens who (28) ke you « stild leeming! If cverything ‘

2L A now 8 when ci

2 A and B bt C also
23 A, bet B ®w C for

24 A or B bu C aleo
25 A &d B dos C will
26 A. you B yours C your
a7 Aln Buw Cu

2 A wre s C have
20 A pood B well C botwer
30 A. change B becoue C turn
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Annex 4. Format for the authorization of processing minors’ personal data provided by the UPN

| FORMATO
T asaarca AUTORIZACION TRATAMIENTO DE DATOS PERSONALES Y DE MENORES DE
AciomAL EDAD
Resoluciéon 767 de 18 de junio 2018
| FOR009GSI Fecha de Aprobaciéon: 18-06-2018 Version: 01 Pagina 2 de 2

AUTORIZACION TRATAMIENTO DE DATOS PERSONALES DE MENORES DE EDAD

Ciudad y fecha:
Yo, identificado con C.C[_] CE.[ ] No.
expedida en representante  legal del menor
identificado con T [] NUIP [ No.
declaro que he sido informado por LA UNIVERSIDAD PEDAGOGICA
NACIONAL (en adelante la UPN), identificada con NIT. 899.999.124-4, con domicilio en la ciudad de Bogota y sede
principal en la calle 72 No. 11 — 86 de Bogota, que, de conformidad con los procedimientos establecidos en la Ley
1581 de 2012, Decreto Reglamentario 1377 de 2013 y el Manual de politica interna y procedimientos para el
tratamiento y proteccién de datos personales de la Universidad, disponible en la pagina web
www.pedagogica.edu.co, actuard como Responsable del tratamiento de mis datos personales’, necesarios para el
cumplimiento de la misioén de la UPN, obtenidos a través de canales y dependencias institucionales y que podra
recolectar, almacenar, usar, actualizar, transmitir, transferir y poner en circulacion o suprimirlos, mediante el uso de
las medidas necesarias para otorgar seguridad a los registros, evitando su adulteracion, pérdida, consulta, uso o
acceso no autorizado o fraudulento incluso por terceros.

Que tratandose de datos sensibles? y de menores de edad no esta obligado a autorizar su tratamiento, salvo las
excepciones consagradas en la ley o que medie su consentimiento expreso. Que es de caracter facultativo
responder a las preguntas que traten de datos sensibles o menores de edad.

Como representante legal del menor, debo velar por los derechos consagrados en la Constitucion y la Ley sobre
sus datos, especialmente el derecho a conocer, actualizar, rectificar y suprimir informacion personal, asi como el
derecho a revocar el consentimiento otorgado para el tratamiento de datos personales del menor, en los casos en
gue sea procedente. Las inquietudes o solicitudes relacionadas con el tratamiento dichos datos, pueden ser
tramitadas a través del e-mail: guejasyreclamos@pedagogica.edu.co

La Universidad garantiza la confidencialidad, libertad, seguridad, veracidad, transparencia, acceso y circulacion
restringida de los datos y se reserva el derecho de modificar su Politica de Tratamiento de datos personales en
cualquier momento. Cualquier cambio sera informado y publicado oportunamente en la pagina web.

Teniendo en cuenta lo anterior, autorizo de manera voluntaria, previa, explicita, informada e inequivoca a la UPN
para tratar los datos personales del menor que represento, de acuerdo con el Manual de politica interna y
procedimientos para el tratamiento y proteccién de datos personales de la Universidad y para los fines relacionados
con su Mision.

Leido lo anterior, manifiesto que la informacion para el Tratamiento de los datos personales del menor de edad que
represento, ha sido suministrada de forma voluntaria y es veraz, completa, exacta, actualizada, comprobable y
comprensible.

FIRMA

Nombre:

Identificacion:

1 La UPM garantiza la confidencialidad, libertad, seguridad, veracidad, transparencia, acceso y circulacién restringida de mis datos y se reserva el derecho de modificar su
Politica de Tratamiento de datos perscnales en cualquier memente. Cualquier cambic sera infermade y publicade oportunamente en la pagina web.

2 Son datos sensibles aguellos que afectan la intimidad del Titular ¢ cuyo uso indebido puede generar su discriminacién, tales come agquellos que revelen el crigen racial
o étnico, la orientacién politica, las convicciones religiosas o filosdficas, la pertenencia a sindicatos, orgamzaclones sociales, de derechos humanos o que promueva
intereses de cualquier partide politice o que garanticen los derechos y garantias de partidos peliticos de oposicién, asi come los datos relativos a la salud, a la vida sexual,
y los datos biométricos (Art. 5“ Ley 1581 de 2012, art. 3° Decreto 1377 de 2013).

Documento Oficial. Universidad Pedagdgica MNacional.
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Annex 6. Reflective journal sample

School: Liceo F i o NOTES
o 5 Naﬁﬁ:ncnmo Researcher: Lorena Janeth Castillo Iope;
Grade: 10A Date: (1 Pgyl 11023
Description Students’ relation with Comments
materials
Al Jh1e beg Ty Shéels yetlecld |7 gereral Ly
the clasy, ) ’H“ci lipg | a od clq.SS
Shdurls dwioped | madenals ) ‘n,, yH4E lessan
an adm abofl c\fn‘gﬁ‘$fﬁ M he. ‘S vﬁlcded’
gﬁg’"tiéqj ﬁw St Teeborq il o, oeef‘ fowdds ¥
T O aE Hc:e, detnﬁ“ wevf really UMQQ o"fOu
YCCO | 4 ‘le‘{k
X Cr C Ut %0) _h"
asrt | ject b 6 o 554 %W
v(S\weqdu) -Gia,. p,m} -lmc ﬂore%o whql-(w
qLO’"‘ (0 O biows, 4 5\.(, Q C (RTCVMJ
}w Fame -Lmt; SL - lavghed avd gm SRahas Shawed wy
fants ung te and e’ QAZJ alogot-dicie | 6 wdeay. pmdue\rss,
They, 4ia q; h Es 084, Howevev dine lmL"T' Wk’ T orally
E 62) WAl | (a6l Gaeo was J Juew Pogpedtig
Hlere ’rO/S e 5t W 'ﬁé sia.
needed Ho- |de ¢ vecabalay 0
§ pcm,
C" Huee. AV "“"' it g‘kegsq%ﬂmuiw
:H GﬂSwenc 41/1 had Wdti§ e vided /
conm ros-hm How | g exebm o hev d §:
gg:%tmolomL onlsw oo o0d.

N 7 ﬂvt‘ﬂdf atCo-

WS Hve Or
ntﬁqe 14

MY THOUGHTS, FEELINGS AND LEARNING PROCESS

1. So far, what have you learned in the English

class? | hm@ gg% oired mare mggh;]g(-s, gj;g[mh”)e?
Y l % ) ot

'llon‘

s and Xe
u_ndmg Qud speaking

2, How are the topics and activities worked related with the Eaglish
dass? The _related Yopics angd acliuties help me
\mprove mg Knom\edae of d\Fferent coltures
ond lace my Fogy oF Soeokma and mprode my

\Iqmmmmajr\on

3, How do you feel with the material and activities carried out in the previous
classes? Do youlike them? Yes/ No Why?

?mchml toleacq, —




Annex 7. Second questionnaire sample
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UNIVIESIRAD PrBABOQICA
MNACIONAY

Encuest para estudiantes de 10° grado del colegiio Liceo Femenine Mereedes Narifio

Apreciadas estudisnies, con Is siguiente encuesia se prefende recolectur diferentes duios
que reflejen su perespeidn despuéds de haber Hevado a cabo tlllcrcmes actividades ¢o 1
clase de inglés. Pars mis comodidad, fa s sers sl Pur ulu <8 nauy
impornante ser bonestes al momento de respoader of documento, ya que cxo proporcionuss
inlormacion procisa y grencrara un desurollo del proyecto mis susisfactono

1. Marca con una X el material(es) que mis te haya gustado utilizar en la clase de
inglés. Después, explica el porqué de i respuesta

a. Videos X ¢ Lecluas X
b, Imigenes X

o Gdeos me grelng Corgee  Riedn euanonae Meod e

< \0'3 i agenes oy ebendex 0 oo
g:g%m@? e . W‘QLMW_
“\_idm\\(mw ogum:s mas

2. ;Oné actividades te ha gustado bacer? JPor qué?

Jdo de hoblox 4 o esordoto ve QL hoblar
Rei0 el 0 Prowandacion 4 5o o qr Qe etroNes

m_\}) o efm \oru Q“Q.n ! mapeor B

3. ;Qué actividades no te ha gustado hacer? j1'ar que?

oo Se tooddo ope g fueda olonZac en wgles

4. JConsiderss que has mejorado en alguna habilidad(es) de inglés (listening,
speaking, reading, and writing)? SI_ X NO Por qué?

5. (Consideras que los temas, las actividades y los materiales abordados en la clase
influyen en tu aprendizaje del inglés? SI_% _NO___ ;Por qué?

Frales mejon
J ~

6, ;Qué actividades y materinies t¢ gustaria trabajar en futuras clases de inglés?
!
-

> o o)

iMuchas gracias por (u ayuda!




Annex 8. Third questionnaire sample

UHIVIRZIDAG MEDASOSICA
NACIONAL
AR T YR Y TR T ICT IR TR

Encnestn para estudiantes de 107 grada del eolegio 1icen Femening Mercedes Narifio

Aprecladas cstudlantes, con la siguicate cacucsta se pretende rocolectar diferintes dutosy
que reflejen su percepeidn despuds de huber levado a eabo diferentes actividades en 1a
clase de inglés. Para més comodidad, In encuesty sec iminimes. Por allimo, ex muy
importante ser he Las al m to de responder el documeslto, ya que cso proporcionert
informacién preeisa.

1. (Considerns que aprendiste algo en I clase de inglés?

ST ox
NO
oPor que? y
Apiendl gy Denm Mg pais, z:ur('.o,_l'_qu!__}:_-.f_dk.' L
PR . ~E ~ re foin
(=) Wn’M" L e resSnte, Ly g l!C}Q_’ M O Saotendor 'l‘ntig

dobre nees\ro  pous =

% oTe gusto €] material usado en la ¢lase de inglés?
SI g2y
NO

- Por qué?

3. 2 Te gustaron las actividades realizadas en la clase de inglés?
ST
NO

Do que?

fucig, Cely cheamical \a_qac.m,;pe._b_ma{;m de
_‘&M&mgs_gmf‘.\cu,:mom\' en o, =i it

84

4. JComsideras que los lemas abordasdos en L clase de inglés influyea en w dianio

vivir!

Sy

NO

JPor qué? L

\;!TSUCL'U(_“UIU\ =<' | &‘.mfwﬁf:u;l&f oy S R“A’mQ'fL Lﬂf;
s s Scbes decrentes Coldgs,

nos oudaa. 9 pensey He w
“ohre oiras . culdums Y vesFeEc»‘ lo | Swer i

5. e cambindo en algo te perspectiva despucs de abordar cientos temas en la clase de
g lé=?
S|
NO
PPot qué?
Vo e po concoxy entoe lemon g €5 Veforlanic
corpeer Do no distriminar, tener  emporiy
con oS cemc,

0. Considesas yue bas mejorado en alguna habilidsd(es) de inglés (istening,
speaking reading, snd writing)? ST ¢ NO Lo que?
Speading  Snd Siinlbing yo  goe :

- SRR T

. 2 4

iMuchas gracias por m ayada!




Annex 9. Artifact samples

L
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ICERKRG ILLUSION: ICEBERG CONCEFT OF Cll[,‘l'l,.’i!,

The lceberg concept of cullure P
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TIME TO IMAGINE!

Listen to the andio. Then, choost e avster ol how you frmagine (he pel'sdn wha is 1alking in
the audio, Also, create a short description of the person.

PICTURE.

DESCRIPTION

s vs gieNCan, oy

) M\) Cpwvitn Yl

omakle, friendly
K‘hd/ 5'& \3 e

vl o o levoyna

fe 13 JAfRess  angl

ffbyof ¢ Sncere. , bm»q
4

5T’lC+ s owal e 'S
m!ddlc C‘\CJSS

amti¢ alple.

LS Amercon , He
(s mddle elays y

1S G‘phmgﬂcl- P ).

§s

o

-

she.ts o, 15

OevafV‘dc"ﬂ* ; EAVOLS
adavtaide, brghy
15 lortsh.

- What ure your impressions after realizing the real physical appearance of the people
from the audios?
that W iy e ; = |
Quaony Py {alse o

hovwe, — sa-ers tyoes

Why ¢o you think you imagined the people from the audios with certain
characteristics?

put_tigm _on becavse. fget o
L)
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Annex 10. Recording transcription sample

Grade: 10A
Question

In the video, what Colombia’s aspects
were more repeated by foreigners? And
why do you think that foreigners have in

common those perspectives about
Colombia?

Annex 11. Lesson plan sample

STUDENTS’ RECORDING #1
Date: 10th April/2023 Researcher: Lorena Janeth Castillo Lopez
Students’ answers

S#1: For the foreigners, Colombia is a touristic place with so many mountains, nature... biodiversity, kind people,
the food and coffee.

S#2: mmmm, because... we think that foreigners have in common those perspectives of Colombia because the
social media show this part of Colombia.

S#3: The aspects more repeat by foreigners are the coffee, nature, and landscapes, as we talking about friendly
people.

S#4: 1 think that they have that perspective because they see the bad things.
S#5: We think they relate a lot Colombia with drugs and famous artists.

S#6: ehhh, they have these perspectives of Colombia due to cultural stereotypes, the media, and their
interpersonal relationships.



88

Cycle I1/Lesson plan N° 3: Sharing what I have learned!

Institution: Liceo Femenino Mercedes Narifio
10 amto 11:00 am & 7:15 am to 8:15 am

Grade: 10

Date: 24" May/2023 & 29" May/2023

English teacher: Luisa Viloria
Pre-service teacher: Lorena Janeth Castillo Lopez

Suggested Language:
e | think/ I consider/ In my opinion
e [ Take/took the time to look for...
e [ have learned in the English class...

Vocabulary:
e Cultural stereotypes
e Racism, discrimination, and xenophobic
e Deep culture
e Tequila
e Translator
e White people
e Latin people
e Consequences

Objective:

By the end of this lesson, students will convey their learnings and perspectives regarding the consequences of cultural stereotypes writing the second fan letter.
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TIME 111 & 121" SESSIONS:PROCEDURES

Getting Ready! The teacher will roll call and attendance record. Students will use the attendance expressions that they already know
5 minutes and should be ready to start the English class.

Warm-up: Connecting words with cultural biases

15 minutes The teacher will write tequila, translator, Latin people, and white people on the board. Then, she will ask students to think and
express what things are related to those words. Afterwards, students will watch a video that displays the relation of the words with
cultural stereotypes [Annex 1]. Then, a small discussion will be conducted in order to reflect on the meanings that are attached to
some words depending on cultural biases, which also generate racist, discriminatory, and xenophobic attitudes as the situation
exposed in the video.

Writing the second fan letter: Sharing what | have learned!

30 Students will convey their learnings and perspectives about the outcomes of cultural stereotypes writing the second fan letter. First,
Minutes they will have time to write the draft letter, and in the next session they will write the final version.

10 2" Reflective Journal: My thoughts, feelings and learning process: Students will respond questions from a reflective journal
Minutes [Annex 2]. Thereby, it will be possible to identify their insights about the texts and activities implemented during the second cycle.

Annexes:

1. Annex 1: Videoclip the Translator

.

—

£t g
He's asking ifyowre.sure he was white. \Why does that man‘er?”. %
T —

Good pofnt §§. ,-



https://www.youtube.com/watch?v=R6_q0MwImTE&t=3s&ab_channel=AwkwardPuppets
https://drive.google.com/file/d/1Q56rgWtIgvoXavSPBB34mmURKpX7HNvu/view?usp=sharing
https://www.youtube.com/watch?v=R6_q0MwImTE&t=14s&ab_channel=AwkwardPuppets
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Annex 2: Reflective journal format

ale
* * -
‘ Name: Date:
afo
ol I‘Q MY THOUGHTS, FEELINGS AND LEARNING PROCESS

1. So far, what have you learned in the English
class?

2. How are the topics and activities worked related with the English
class?

- 3. How do you leel with the material and activities carried out in the previous
classes? Do you like them? Yes/ No Why?

30\,, o




