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Through time, picture books have been a good strategy to improve reading
comprehension and vocabulary learning in school graders, that is why this action research

focused on implementing picture books, a multimodal strategy through PBL, to improve

vocabulary learning in 5th graders from Guillermo Cano Izasa, a public Colombian school.

Despite some challenges such as limited class frequency, low student attendance, and lack of
contextual language practice, this project has demonstrated the importance of integrating
creativity, self-expression, and project-based learning activities into language learning, especially
in vocabulary learning. This process allowed students to personalize and contextualize
vocabulary, fostering a sense of ownership and improving their confidence in using the English
language to express their ideas.

Keywords: Project-based learning, Vocabulary Learning, Multimodal Text, Picture book

Resumen

A lo largo del tiempo, los libros ilustrados han sido una buena estrategia para mejorar la
comprension lectora y el aprendizaje de vocabulario en estudiantes escolares. Por esta razdon, esta
investigacion-accion se centrd en implementar libros ilustrados, una estrategia multimodal a
través del aprendizaje basado en proyectos (PBL, por sus siglas en inglés), para mejorar el
aprendizaje de vocabulario en estudiantes de quinto grado del colegio publico Guillermo Cano
Isaza, en Colombia. A pesar de algunos desafios, como la limitada frecuencia de clases, la baja
asistencia de los estudiantes y la falta de practica contextual del idioma, este proyecto ha
demostrado la importancia de integrar la creatividad, la autoexpresion y las actividades de
aprendizaje basadas en proyectos en el proceso de aprendizaje de idiomas, especialmente en el

aprendizaje de vocabulario. Este proceso permitio a los estudiantes personalizar y contextualizar
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el vocabulario, fomentando un sentido de apropiacion y mejorando su confianza al usar el idioma

inglés para expresar sus ideas.

Palabras clave: Aprendizaje de vocabulario, Aprendizaje basado en proyectos, texto

multimodal, libro album
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Chapter I: Contextualization and problem statement
This chapter introduces a general overview of the local context around and inside the
institution and the population studied based on the information collected through a questionnaire
and observations. Similarly, the reader will find the problem statement, rationale, and objectives

for this project.

Local Context
Colegio CEDID Guillermo Cano Isaza is a public and mixed institution located in Ciudad

Bolivar, Meissen Neighborhood. Surrounding the institution is a residential area with a
recreational park. The socio-economic stratum around the school is between 1 and 2, which
means students live in high vulnerability conditions such as a lower level of education and
health, live in a basic or inadequate infrastructure to guarantee a minimum quality of life.
Moreover, the socio-economic conditions of the students can limit their access to educational
resources such as books, the internet, and technology, making learning more challenging.
Besides, Living in a vulnerable environment may cause stress and emotional difficulties that
affect concentration, motivation and academic performance.

This institution has morning, afternoon, and night shifts with preschool, primary, basic,
secondary, and technical secondary education. The institution PEI emphasizes the “Comunidad
Guillermista” whose main objective is to build students’ life projects, and for this reason, this
school offers a technical education in the last grades, which allows students to finish high school
with a technical course that can support their career growth in the future. The school’s vision and
mission are related to fostering students’ autonomy to be prepared to serve society with different
skills acquired throughout their school years. The previous is aligned with the institution learning
constructivism approach, where students and teachers can be involved in the educational
environment by actively constructing their knowledge of the world. To help the students develop

basic competencies and cooperative learning, the pillars provided by UNESCO governed this
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institution: to know; to do; to be, and to live together (Saber hacer, Ser, and Saber convivir).
Those pillars are proposed to help the institutional community achieve a project of life based on

values such as responsibility, solidarity, tolerance, and honesty.

Population Description

This proposal was developed in the 502-afternoon shift course; they were a mixed group
between 9 and 12 years old, with a total of 32 students. This course had different teachers in
charge of different subjects, for instance, Biology, English, Arts, Mathematics, Social Science,
and so on, but they took classes in the same classroom all the time. Thanks to the
sociodemographic questionnaire applied (Annex #1), it was possible to identify that most of the
students lived in Ciudad Bolivar, near the institution and walked to arrive at the school.
Moreover, most students lived only with the mother or father, and with other relatives like

brothers, uncles, and grandparents.

Regarding the relationship of the students with the English class, the questionnaire
applied (Annex #1) suggested that most of the students considered that it is important to learn
English not only for the knowledge but also because it is a clue to have a better future regarding
labor opportunities and foreign traveling experiences. There are a few groups of students who
consider that learning English is difficult, however, they still felt interested in learning
vocabulary through strategies such as bilingual picture books and creating stories with drawings
as was found on the characterization questionnaire (Annex 1).

From the first moment, students from 502 felt interested in the English class and the
present pedagogical proposal. The teacher-researcher had the course since they were in 302 and
built a good relationship with the students. They felt confident and motivated because most of

them enjoyed the dynamics proposed back then, so they expected the same in this fifth grade.
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Even though they felt scared about the diagnostic test that was shown as an “exam”, they had the
best disposition to develop the test. During the exam, they asked many questions about unknown
words that they must know because we reviewed that vocabulary in third grade, however, it is
understandable that due to the lack of practice, they easily forgot it. It is important to mention
that during this test, they did not receive any help from the researcher, just guidance to let them
know how to develop each part of this test. In the end, they considered that the exam was hard,
and the majority felt stressed. The description of this test and its results are shown below.
Diagnosis

In the present research, it was relevant to create a diagnostic test to identify the students’
English level (Annex #2). This test was designed considering the Estandares Basicos de

Competencias, an educational document postulated by Ministerio de Education Nacional, in

which 5t EFL graders ought to be able to perform different activities regarding listening,

reading, writing, and speaking skills.

Hence, the test was divided into the four English skills. The first one evaluated was
listening. For this, five short statements were read five times by the teacher, and students had to
write down what they had listened to. The next skill evaluated was reading, for this, two
exercises were implemented. In the first exercise, students had to read a sentence and select the
image that corresponded to the description. In the second exercise of reading, they had to read a
short text composed of three paragraphs and then they had to answer six questions with multiple
choices. Afterward, for the writing section, they had to write about their daily routines. Finally,
for speaking diagnosis, students had to answer four questions about their favorite hobby, food,

person, and profession.
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Diagnosis results

In this section, it is discussed the results obtained for each skill evaluated. The first
evaluated skill was listening. It was found that students can identify objects, people, actions, and
short sentences read by the teacher, but some of them had some spelling mistakes because they
had issues remembering the correct spelling of the vocabulary in English. The statements were
composed of three or four words, and most of the students wrote isolated words instead of
complete sentences read by the teacher. This demonstrates that while students could recognize
objects, people, actions, and short sentences, it was difficult for them to accurately write it.

The next skill evaluated was reading, for this, three exercises were implemented. The first
exercise showed that most of the students identified some words because they can relate the
image with the meaning of the words, this suggests that it is easier for students to unveil the
meaning of the words by reading images. In the second exercise, students were tasked with
completing blank spaces with the vocabulary they should know. Even though learners were
familiar with that vocabulary, most of them placed words incorrectly. The previous could be a
result of a lack of consistent practice for them to recall and accurately apply their knowledge. In
the last reading exercise, they identified keywords of the text to answer the questions, however,
some students selected the wrong answer, which could imply that they did not read all the text or
that the lack of vocabulary made it impossible for them to answer accurately.

Afterward, for the writing section students had to write about their daily routines. It was
found that even though they previously learned about this topic, students were not able to
describe their daily routine using short sentences. Most of them wrote isolated words such as
parts of a house, but nothing related to their daily routine.

Finally, for speaking diagnosis, students should orally answer 4 questions about their

favorite hobbies, food, person and profession. For this section, students were not able to convey
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complete sentences but mentioned isolated words. For example, instead of saying “my favorite
food is Pizza” they just said “Pizza”.

The findings for the evaluation revealed students’ strengths and challenges through the
four language macro skills, meaning a critical need for implementing strategies to reinforce
vocabulary learning and application. Strategies such as contextualized vocabulary exercises,
interactive speaking and writing tasks, and multimodal activities could fill the gap between

recognizing vocabulary and applying it effectively through the four language macro skills.

Problem Statement

In the educational landscape of Colombia, a notable challenge arises in vocabulary
learning among students. There is a concerning trend in which students struggle to remember the
vocabulary learned in lower grades. This problem stems from multifaceted reasons, notably for

the non-bilingual nature of Colombian context.

Firstly, based on findings from the diagnostic test implemented (Annex 2), it was
observed that 5"-graders encounter challenges in remembering previously learned vocabulary
from lower grade levels (37 and 4 grades). According to the public document by the Colombian
Ministry of Education titled “Estandares Basicos de Competencias” (2006) in the realm of
reading comprehension, it is expected that students should have acquired knowledge regarding
various topics such as family relationships, daily routines, basic objects, toys, and familiar
places. However, through the analysis of the diagnosis test, it was notable that students have
issues remembering the vocabulary associated with these topics. Consequently, writing skills
were shown as the skill most affected because of this lack of vocabulary. As Astika (1993) cited
by Amir & Salehi (2016) “Lack of vocabulary knowledge makes writing a difficult task for L2

learners” (p. 141).



CREATING A PICTURE BOOK: A STRATEGY TO ENHANCE VOCABULARY LEARNING IN ENGLISH IN 5™ GRADE

In addition, during the non-participant observation, the researcher identified that students
learned better when they had visual input rather than paragraphs or full textual sentences. As
Shabiralyani et al. (2015) said, “When the teachers know how to grab students’ attention,
teachers can provide a friendly and interesting atmosphere for the students to learn.” (p.32) The
previous may suggest that using images can positively impact the learning process because these

represent an interesting tool for students.

Secondly, the requirement of teachers responsible for teaching different subjects within
different courses limits the time available for the comprehensive planning of English classes.
This feature is challenging for teachers that are not familiar with the subject. Research by Correa
and Gonzalez (2016) highlights this issue, noting that one of the main challenges for primary
school teachers teaching English is that many schools have assigned this task to homeroom
teachers licensed to teach general subjects rather than specialists in English. Consequently, this
lack of time for planning classes often results in a superficial approach to language education
emphasizing solely content delivery rather than making sure students actively engage in

language skills development.

Thirdly, even though there are some initiatives to implement English programs for public
schools, for example, Bilingual Colombia Program in which the main goal is to get students to
improve the English skill during the school to get better job and professional opportunities, most
of the prepared teachers preferred to work in private institutions because of all the benefits that it

has in terms of salary, as Correa and Gonzalez (2016) Mentioned

English teachers that are coming out into the market prefer to go into
universities or private schools since these provide more attractive packages that
incorporate better salaries, more incentives, better access to resources, and

more motivated students than the public schools (p. 13)
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In conclusion, based on the previous discussion, it is evident that students face challenges
in remembering vocabulary in a target language due to the absence of solely content delivery and
consequently, the lack of practice of the content learned in class due to the challenges that
teacher has regards teaching a foreign language. For this reason, this research aims to address
this issue by taking advantage of a multimodal strategy to enhance vocabulary learning among
students. By taking advantage of the relation that students can create between text and image,
this research not only fosters writing skills but also offers an effective way for practicing and

reinforcing vocabulary in a target language to expand students’ language proficiency.

Rationale
From the early grades, learning vocabulary in a new language is fundamental for the

linguistic development of students. In the context of the present proposal, fifth-grade students
face significant challenges in acquiring English vocabulary, which affects their ability to
communicate effectively in a globalized world. The integration of this project intends to break
down the traditional ways of memorization and help the students get involved in learning
unknown vocabulary. Therefore, this project proposes the integration of picture books as an
innovative pedagogical tool that combines visual and textual elements, catering to diverse
learning styles and fostering creativity and motivation.

Moreover, this research aims to develop a learning strategy that enables teachers to
effectively support students in acquiring new English vocabulary. This strategy will be aligned
with the fifth-grade curriculum and basic competency standards established by the Ministry of
Education in Colombia. By implementing this pedagogical approach, it is expected not only to
facilitate the learning of new words but also to promote a deeper understanding of the language,
contributing to the progress in the students' writing competence in English. This research has the

potential to offer practical solutions to improve English teaching in similar contexts.
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Research Questions
How does the creation of multimodal texts, especially picture books, impact the

motivation and creativity of 5™ graders in promoting vocabulary learning through Project-based

learning?

General Objective
To analyze how the creation of multimodal texts, such as picture books, influences the
motivation and creativity of 5" grade students in promoting vocabulary learning through project-

based learning

Specific Objectives
e To assess the impact of picture book creation on 5th-grade students' creativity

e To explore how the creation of picture books enhances students’ motivation.

e To examine how motivation and creativity promotes meaningful vocabulary learning.

Chapter II: state of art and theoretical framework
This chapter presents the theoretical foundations, beginning with a literature review of
some perspectives and studies related to this research. It also establishes a theoretical framework
that includes the following key concepts: vocabulary knowledge as fundamental to writing skills

development, multimodal text, picture books, motivation, creativity and project-based learning

State of art
This chapter presents the literature review, highlighting the importance of using picture

books as a strategy to enhance vocabulary learning in a target language. It also examines the
differences and similarities to demonstrate the usefulness of picture books in EFL learning within
the context of this research. The chart below lists investigations from local universities'

repositories and international institutions that were used in the present section.
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Table 1

Literature Review
Research title Author - Year City — Country
Effects of Using Picture Storybooks in Reading José Luis Rodriguez  Bogota Colombia
Comprehension. Chavarro - 2017
Picture Books in the Early Secondary EFL classroom A Alissa Aigner — i
Case Study of Satoshi Kitamura’ Me and My Cat? 2019 Salzburgo Austria
Reading Picture Book in Preschool and Lower Grade of ~ Janja Batic 2021 Slovenia
Primary School .

Ty Bing Xie, Yao Wuhan, China
Investigation of Picture Books Reading Education in Dong, Jin Yang -
Primary School 2023
. . . . ) . Bogota Colombia

Picture Books for Initial EFL Literacy and Rights Ingrid Marcela Silva

Recognition Vargas - 2023
The first three research named Effects of Using Picture Storybooks in Reading

Comprehension written by Rodriguez, J. (2017); Picture Books in the Early Secondary EFL
classroom A Case Study of Satoshi Kitamura’ Me and My Cat? Written by Aigner, A. (2019); and
Reading Picture Book in Preschool and Lower Grade of Primary School written by Batic, J.
(2021) reported some differences and similarities in results. The first study focused primarily on
reading comprehension and vocabulary improvement. This research allowed students to actively
participate in the investigation. Moreover, this study managed a noisy classroom in Colombia
with a large population of fifth graders. In contrast, the second study centered on visual literacy
as a strategy for enhancing reading skills and aligning with students’ interests. Researchers in this
second study faced some challenges in Austrian Middle Schools, including diverse personalities
and a lack of structured English programs. For this reason, they implement the picture book to
encourage students to be involved in drawing activities to express their perspectives.

The last study highlighted interdisciplinary learning and vocabulary development as
foundational for improving overall literacy. In this study, researchers explored how to use picture
books in preschool and early primary grades with an emphasis on early literacy and

interdisciplinary connections. While all studies explore the use of picture books to improve
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literacy, the differences are in their age group focus, educational objectives, and classroom
strategies. Rodriguez focused on active participation in a challenging classroom, Aigner on
visual literacy and creative activities, and Batic on interdisciplinary and early literacy
development.

Now, considering the similarities, those studies reported an increase in students’
motivation and engagement when Picture Books were used to learn a foreign language. This tool
helped students with their comprehension skills and vocabulary learning. Moreover, students
were encouraged to participate and express themselves creatively whether through interactive
reading (Rodriguez’s research), drawing (Aigner’s research), or creating visual resources (Batic’s
research). Besides, the combination of visual and textual elements proved effective in helping
students construct meaning and connect language to real-life contexts. The similarities and
findings from these studies strongly can support this project by validating the efficacy of picture
books in enhancing vocabulary and engaging students creatively. Incorporating insights from
researchers' methodologies and outcomes helped to design a more effective and impactful
strategy for the present proposal.

Continuing with the other studies titled An Investigation on Picture Books Reading
Education in Primary School written by Xie, B., Dong, Y., and Yang, J. (2023) and Picture Books
for Initial EFL Literacy and Right Recognition written by Ingrid Marcela Silva Vargas (2023)
reported some differences and similarities with this research. Regarding the differences, on one
hand the first study focused on teachers' perspectives, challenges, and strategies for effectively
incorporating picture books in primary education. This research addressed the teachers’ role and
their preparedness in using picture books, by offering recommendations to enhance teaching

practices in second language classes. It suggested some improvements in teacher training, book
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selection criteria, and parent involvement to create a supportive environment for picture book
learning.

On the other hand, the second study focused on students' right recognition in EFL
classrooms, emphasizing the integration of language learning with socio-cultural awareness
through a literacy process by using a picture book. This study was focused on students,
highlighting how picture books supported learners’ creativity, language skills, and ability to
handle complex tasks during their learning progress. Likewise, it proposed integrating picture
books with reflective and expressive activities to foster critical thinking and contextual language
use. The main difference between the two studies is their focus, one on teachers', while the other
on students’ roles. Xie et al. emphasized teacher preparation and strategies to maximize the
impact of picture books, while Silva Vargas focused on how students benefit from picture books
in terms of language skills and socio-cultural understanding. Additionally, Xie et al. discussed
improvements like training and parental involvement, whereas Silva Vargas highlighted
classroom-level activities fostering creativity and critical thinking.

Now, in view of similarities, both studies demonstrated the significant advantages of
effectively using picture books in primary education, particularly for enhancing comprehension,
creativity, and critical thinking. Besides, both recognized that picture books served as powerful
tools for engaging students in multimodal learning, combining visual and textual elements to
enhance language development. The similarities from these studies highlighted the potential of
picture books as versatile, multimodal tools for improving vocabulary and overall language
skills. By integrating picture books in this proposal, English language learning can be
transformed for 5th graders, making the process both enjoyable and impactful.

All the previous researchers support this project because the authors mentioned the

importance of implementing multimodal tools such as picture books to help emergent readers
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improve their reading and vocabulary English learning. It is important to consider that by taking
advantage of creating dynamic activities, students are expected to learn through different visual,
auditory, gestural, and spatial resources. Moreover, all those researchers have shown that
motivational aspects are important to consider because catching the students’ attention through
different activities and considering their interests will create a meaningful environment of

learning as is foreseen in this research.

Theoretical Framework

The theoretical framework is presented in this section, which defines the key concepts of
this research through experts, their theories, and perspectives. These concepts are vocabulary
knowledge inside writing skill, multimodal text, picture books, motivation, creativity and

significative learning throughout project-based learning approach

Vocabulary knowledge as fundamental to writing skills development

The development of writing skills and vocabulary knowledge is essential for learning a
new language like English, since both are interconnected and fundamental for effective
communication. Writing is a critical tool that allows learners to express their thoughts and ideas
clearly and meaningfully. According to Yunus et al. (2003), writing can be defined as “a way that
allows pupils to communicate by sharing their ideas and feelings via a linear or non-linear text”
(p. 3). It helps students organize and convey information using symbols such as letters and
words. For successful communication, writers need clarity of ideas to ensure their message is
understood by the reader. As Kellogg et al. (1996) state, “The words as they appear in the text are

all that the reader has to go on in understanding the author’s ideas” (p. 2).

Unlike speaking, which develops naturally in communicative contexts, writing requires a
conscious learning process that involves planning, drafting, editing, and finalizing, as outlined by

Harmer (2004). In the planning stage, writers brainstorm ideas and organize them creatively. In
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the drafting phase, these ideas are structured into sentences and paragraphs, forming the
foundation of the text. During the editing process, students refine their draft by revising and
ensuring clarity and coherence. Finally, the final version represents the polished product, ready to
be shared with an audience. This systematic approach fosters organization, critical thinking, and
attention to detail, enabling students to create diverse texts, such as descriptive essays, reports, or
creative stories such as picture books, while improving their overall language proficiency.

On the other hand, vocabulary knowledge serves as the backbone of language
competence. It includes the meanings, pronunciation, spelling, and syntactic functions of words,
which are essential for comprehension and expression. As Algahtani (2015) highlights, “A
limited vocabulary in a target language prevents successful communication” (p. 22). While
memorization is a common technique for learning vocabulary, true word knowledge extends
beyond other definitions. Najafi, Moghaly, and Soori (2015) emphasize that “true word
knowledge goes far beyond just knowing definitions™ (p. 8). Ellis (2006) explained that
vocabulary learning involves explicit and implicit memory systems. Explicit knowledge refers to
the conscious memorization of vocabulary through activities like word lists or dictionary use,
while implicit knowledge involves internalizing vocabulary naturally through reflection and
application in context.

The integration of writing skills and vocabulary knowledge is crucial for effective
language learning. Writing provides a platform for students to apply and reinforce their
vocabulary knowledge creatively, helping them internalize new words and concepts. For
instance, tasks like creating picture books enable students to practice known vocabulary and
learn new words while developing their writing proficiency. This process not only enhances their
ability to communicate but also fosters creativity, critical thinking, problem solving and practical

application of language skills. By combining the development of writing and vocabulary,
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learners can produce coherent, well-organized texts that effectively convey their ideas, preparing

them for real-world language use.

Multimodal Text

This text is a type of communication that uses two or more ways to create meaning by
combining elements such as written texts, images, audio, video, or gestures. This type of text
takes advantage of various modes to provide a more engaging and dynamic method of delivering
and receiving information. From birth, children are exposed to a multimodal context where they
can read images on screen or paper with different meanings. This means that multimodality is the
normal state of human communication. In this contemporary era, as Bearne (2006) said,
“communication is possible not only through the traditional means of paper” (p. 1); thanks to the
combination of various semiotic systems such as language, image, sound, gesture, and spatial
arrangement, multimodal text has been implemented to communicate, interpret, and generate

meaning.

In education, most of the authors relate this concept with technology because
multimodality allows people to learn using different technological devices. However, it is
important to mention that this project is focused on paper activities that will help the students to
better understand content by linking the text with images to create meaning. In the context of this
project, the school lacks digital resources in primary school, hence, paper-based activities are a
powerful alternative for implementing multimodal learning by effectively linking text and
images to create meaningful content. Moreover, this type of text demonstrated the adaptability

for different learning environments, keeping this strategy accessible to all learners.

As Kress and Leeuwen (2006) mentioned, “the verbal and the visual, are given a defined

and equal role to play” (p. 130) meanwhile, text and images could have a different meaning if a
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reader looks them up separately. For this reason, due to the dependent relationship that text and

image could have in a picture book meaning could be different.

Picture Books

This is a type of multimodal text that helps readers, through visual language, to interpret
the information, establishing a relationship between text and image. These types of books use
illustrations that cannot be interpreted without a written narrative and vice versa, this being a

strategy to improve reading skills and get greater engagement with the content.

Based on Peirce's theory cited by Pietarinen (2006) about the analysis of semiotics, this
research considers two important elements: /con and Symbol. On one hand, an icon is considered
as the illustration, the visual part of picture books, which oversees capturing a mental idea (sign),
according to Pierce cited by Pietarinen (2006) “The only way of directly communicating an idea
is employing an icon” (p. 105) On the other hand, according to this authors, the Symbol is all the
writing found in the word system, in the case of this project will be the narrative of writing

production made by students.

Picture books are a vital educational strategy for this study because they could play a
significant role in children’s literacy process. As Hladikova (2014) mentioned, “It allows the
children to get accustomed to new words and build up their vocabulary through both verbal and
visual references provided by the book.” (p. 1) By combining text with images, not only helps
students build vocabulary but also with their reading comprehension. By engaging with picture
books, students can learn new words, explore how these texts are structured, and develop their

skills in reading, narrative writing, and illustration creation.

Motivation
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According to Harmer (2004) “motivation is essential to success” (p, 5) In the context of
education motivation refers to the desire or willingness to do something by getting internal and
external inputs that can inspire learners to engage with dynamic activities in their learning
process to achieve academic goals. Besides, this author categorizes the motivation in 2 types of

motivation: intrinsic and extrinsic.

On one hand, intrinsic is defined as the enjoyable and satisfying motivation since it
focuses on the satisfaction of doing something without getting an external reward, as Harmer
(2004) mentioned, people can be motivated by the enjoyment of learning to make themselves
feel better. Contrasting, extrinsic motivation involves a specific reward or approval to achieve a

goal. As this author mentioned, this type is caused by many external factors.

Motivation is essential in the classroom because it impacts students’ engagement during a
learning experience. Likewise, those types of motivation can be combined to successfully engage
the students with their learning process through inclusive classroom environments with different
and dynamic activities. Besides, both types of motivations impact students’ engagement.
Meaning that through motivation students can feel interested in learning, paying attention to

classes or even participating in their educational process.
Creativity

Creativity uses the imagination to create original ideas, solutions or expressions. Using
creativity in education, allows students to engage with mastering a new language like English.
According to Sir Ken Robinson, “Creativity is as important now in education as literacy, and we
should treat it with the same status.” (p. 8) meaning that the need for innovative methods in

language learning to complement traditional approaches in the classroom. Also, Gardner (1983)
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mentioned that creativity involves the ability to make novel and useful connections between

ideas, skills and knowledge along a specific area.

When students use creativity in their learning process, they can retain vocabulary and
grammar structures easily. For instance, activities like creating a picture book can encourage
learners to use English in authentic and personal ways. Linguist David Crystal emphasizes this
point, stating, “The more creative you are with language, the better you understand how it
works.” (p. 12) Besides, as Gardner mentioned in his theory of multiple intelligences (1983),
creativity is not a unique or separate ability since it is involved across different domain

intelligences such as Interpersonal, Linguistic, logical, etc.

Furthermore, creativity fosters confidence and reduces the fear of making mistakes,
which is crucial in language learning. By engaging learners in tasks like drawing makes the

learning process enjoyable and motivates students to explore the language further.

By incorporating creativity into English learning not only enhances linguistic
competences but also develops problem-solving skills. Ultimately, it prepares learners to use the

language flexibly in real-world situations, making it a vital element in language education.

Project-based learning approach
This approach provides students with opportunities to apply and practice their knowledge

and skills through a series of tasks designed to lead to the creation of a meaningful project or
final product, in this case, a picture book. As Hedge (1993) described, a project is an extended
task that puts language skills into practice through a series of activities. According to Brown
(2001) when students must develop a task, consciously, they are developing techniques to
accomplish each task, for example, they are working on grammar explanations, questions, and

specific turn-taking procedures, all these just to put the language into real language use in
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practice. This technique facilitates the practical application of language in real-world contexts,

reinforcing their linguistic competencies.

Furthermore, the Buck institute for Education suggests a set of 7 essential elements to
help students to learn and educators to calibrate their practice in the classroom guided by PBL
approach. The first element is Challenging Problem or Question, sets the first moment of the
project by presenting a meaningful theme. The second element is Sustained Inquiry where
students can ask their questions, seek information, and apply their knowledge. The third element
is Authenticity that mentions the importance of applying the project in real world environments
because it allows students to get involved through the fourth element named Voice and Choice
where they can make their own decisions and contribute their unique ideas in the project. The
fifth element is Reflection that invites students to engage and rethink their own learning through
constant feedback that supports a continuous improvement in learners’ work. The last element is
Public Product that lets students create and present their final product to an external audience,
extending their learning beyond the classroom setting. All these stages were considered in the
implementation of the present action research, aiming to provide students with a dynamic

learning environment.

Moreover, PBL approach promotes active and experiential learning by involving learners
in a process of investigation, reflection, and production over an extended period. Therefore, this
approach addresses complex challenges, enabling students to apply academic content to real-
world situations. During the implementation of the pedagogical proposal of this action research,
students worked collaboratively by taking dual roles: as authors because they were creating the
narrative and textual element of their picture books and as illustrators. This dual role allowed

them to integrate linguistic and creative skills, promoting ownership of their learning process. By
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being participants of their learning process, learners experienced significant learning, as they

were connecting prior with new knowledge to produce personal and academic meaning.

Furthermore, self-assessment is a critical element of PBL approach, because it works as
evidence of a learner's ability to reflect on their progress and understanding. In PBL, students are
tasked with solving real-world problems that require independent inquiry, collaboration, and
problem-solving skills. Through self-assessment, learners evaluate their contributions to the
problem-solving process, identify areas for improvement, and recognize their strengths. This
reflective practice encourages a deeper understanding of the subject matter, as students

continuously monitor their learning strategies and outcomes.

To conclude, the development of writing skills and vocabulary knowledge is crucial in
language learning, especially when learning English, since both are interconnected and essential
for effective communication. Writing enables students to express their ideas clearly and
meaningfully, while vocabulary knowledge forms the foundation for comprehension and
expression. Integrating these two skills allows learners to create coherent, well-organized texts,
applying their vocabulary in meaningful contexts, which fosters creativity and problem-solving
skills. In this context, activities like creating multimodal texts such as picture books, which
combine text and images, offer a powerful way for students to reinforce their vocabulary and
enhance their language proficiency. Moreover, the motivation to engage in such activities is
crucial, as intrinsic and extrinsic motivators can significantly impact students’ enthusiasm and
success in language learning. By adopting project-based learning approach, within the aim to
create a picture book, students are not only expected to enhance their linguistic competencies but
to develop critical life skills, preparing them to use language flexibly and effectively in real-

world situations. Ultimately, the integration of writing, vocabulary, multimodal texts, creativity,
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and motivation creates a dynamic learning environment that supports significant language

development and a deeper understanding of the language for effective communication.
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Chapter I1I: Methodological Design
This chapter describes how the research was designed showing the research paradigm,

research type, and data collection instruments and procedures.

Research paradigm

The study approach follows a qualitative methodology in an educational environment, in
which through instruments designed such as observation, field notes, interviews, and artifacts, it
is aimed to understand and interpret human behaviors in a specific context. Furthermore, through
this type of research, as Tracy (2013) disclaimed, a “Qualitative methodology can provide
knowledge that targets societal issues, questions, or problems and therefore serves humankind”
(p. 5) In other words, through the identification of a phenomenon following a qualitative
approach, the researcher could design a strategy to find an improvement to that phenomenon.
Moreover, educational research is essential for fostering meaningful teaching and learning
processes, since it provides a better understanding to addressing challenges in educational
environments. Moreover, educators can innovate in teaching practices to positively change

society.

Type of Research

To address the implementation of a picture book as a strategy to learn and put into
practice English vocabulary, this project followed an Action Research (AC) approach. According
to Burns (2010), this type of research allows the teachers-researchers to engage in a critical
perspective of their pedagogical practices within the classroom. Consequently, they can identify
areas of improvement and constructively critique their teaching strategies, considering the
context and students’ needs in a classroom. Moreover, thanks to its reflective nature, this

approach enables teachers-researchers to generate innovative and dynamic ideas to create a
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responsive teaching environment by investigating and reflecting in their practice, meanwhile,

they are participants in their reflection.

To perform action research, according to Cohen, Manion & Morrison (2007), there are
four main stages to follow: planning, acting, observing, and reflecting. In the first stage, it is
important to identify the objective of research by characterizing and diagnosing a group to
understand the context, needs, and dynamics of the participants. Furthermore, the research begins
with the general plan of action through achievable steps; this stage ensures that the research
process is organized, intentional, and goal-oriented. The second stage is about acting which
allows researchers to test and implement interventions designed to identify challenges or
opportunities for improvement. This stage transforms the conceptual framework into practical
applications to achieve the research objectives. The third stage of observing involved monitoring,
documenting, and analyzing the effect of the actions taken to gather evidence about the impact of
the plan previously designed. The final stage, reflecting, plays a vital role in synthesizing
findings, evaluating the effectiveness of actions, and planning for future improvements. This
stage ensures that the research process remains adaptive and focused on meaningful outcomes.
To sum up, action research is a dynamic and iterative process guided by four main stages that
ensure this type of research is purposeful, adaptive, and capable of driving meaningful changes

in educational and social contexts.

Action qualitative research in education is essential as it helps teachers-researchers to
understand and interpret human behaviors within specific educational contexts, fostering
improvements in teaching and learning processes. Besides, it helps teachers to identify
challenges in the classroom to be able to innovate teaching practices, and address the needs of

their students, leading to more responsive and effective educational environments. Furthermore,
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this type of research empowers educators to create dynamic strategies that not only enhance

classroom dynamics but also contribute to positive societal change.

Data Collection Instruments and Procedures

In this section, the different types of data collection instruments that were designed to
collect information during and after the implementation are described. The instruments used in
this research were questionnaires, pre-tests, a field diary, artifacts, a final test, and a focal group

interview.

Pre-implementation instruments

Before the implementation, to identify the phenomena of the present research, the
behaviors, and situations occurring in the classroom regarding learning English, a questionnaire
was implemented with the purpose of gathering information about the students” English learning

needs and to know more information about their sociocultural context.

1. Questionnaire: 1t is a type of format with a set of questions. According to
Kumar (2011) to understand what a questionnaire wants to say, an interviewee must “read
the questions, interpret what is expected and then write down the answers” (p. 138) there
are three types of questionnaires: structured, non-structured, and semi-structured

questions.

For this project, a semi-structured questionnaire was designed as a combination of closed-
ended questions and open-ended questions. In the first type of questions, students had the option
to respond to yes/no questions. The second type of questions allowed learners to respond in their

own words to enable a deeper understanding of their perspectives, opinions, and experiences.
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Now considering all the information above, a semi-structured questionnaire was designed

to collect information about the context of each student. It was divided into three parts:

J Sociodemographic characterization: To know general information about

the students, their relatives, and a description of their living place.

° Socioeconomic characterization: To know the social stratum and the

services that they have at home.

. Students’ school information: To understand students’ interests in various
subjects, particularly English, and to gather their thoughts on picture books and the

process of designing them.

In addition, a pre-test was implemented to determine the English level of the students
emphasizing their English vocabulary knowledge before the intervention was conducted,
meaning this to determine the initial level of learners. It was divided into four parts to evaluate

all the English Skills: listening, reading, writing, and speaking.

According to Cohen, Manion & Morrison (2004), the type of test chosen was the
“Criterion-Reference Test” which was designed to measure learners’ performance against a
specific set of criteria or learning standards. Noted by authors, this type of test provides

“information about exactly what a student has learned, what he or she can do” (p. 416)

During Implementation Instruments

1. To carry out the implementation and track the progress of this project, two instruments

were applied: Field notes and Students’ Artifacts.
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2. Field Diary: It is a detailed written production about what a researcher is observing
during the investigation. For this instrument, it is crucial to describe all the phenomena
that are occurring in real-time, for example as Emerson, et al (1995) mentioned “basic
scenes, settings, objects, people and actions” (p. 68). During the implementation process,
every lesson plan was registered in a field note to note the behaviors and processes of the
students during the creation of the picture book.

3. Students Artifacts: For this project, since the first lesson plan, students have been
developing certain activities to create step by step the final picture book. According to
Ellis (2014) “Classrooms are rich sources of what we might call artifacts—written or
visual sources of data that contribute to our understanding of what is happening in our
classrooms and schools.” (p. 86) In this context, this project generated different artifacts
between short-focused tasks such as storytelling and illustrations that allow students to

experiment and refine their ideas.

Post-implementation Instruments
Once the creation of the picture was finished, two instruments were applied to gather

relevant information about students' learning process and to evaluate the English level that the

students got and their experiences during the project:

1. Focal group: This is a qualitative data collection instrument that pretends
to involve a group in a discussion to explore their opinions, perceptions, beliefs, or
attitudes about a specific topic. According to Kumar (2011), a focus group is “Any
person-to-person interaction, either face to face or otherwise, between two or more
individuals with a specific purpose in mind is called an interview” (p. 137). Hence, this
method is designed to gather insights through dynamic interaction with participants,

providing rich detailed data that might not emerge in individual interviews.
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Now adding to the above, the focus group was designed with six semi-structured
questions by a group of six students. As noted by Krueger and Casey (2002) for this exercise, it
is mandatory to recruit participants and make them feel in a comfortable environment to be able
to answer certain questions. The purpose of this intervention was to gather different points of
view about a specific topic posed by the interviewer, in this case, learners' participation in this

project.

2. Final Test: Similar to the pre-test, this final test with a multiple-choice

option, students proved how much vocabulary they learned during this implementation.

To culminate, it is vital to remember that all the instruments of data collection belong to
qualitative action research to gather information before designing the activities, the progression
of the sessions, and a final tool to compare the students’ English level with the initial diagnostic

questionnaire.
Ethical considerations

For this research it was important to follow a set of guiding principles to ensure the
confidentiality of participants; among them an informed consent was applied in the beginning of
the research (Annex #7) to obtain voluntary consent and securing informed agreement for being
participant in this research as Mack, Woodsong, MacQueen, Guest & Namey (2005) highlighted
“Informed consent is one of the most important tools for ensuring respect for persons during
research” (p. 11). Moreover, considering this population involved underage children, it was
essential to prioritize the protection of their private and confidential information by letting their
parents know that through the consent they were informed that the data collected along the

project it would solely be used just for research purposes.
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Chapter IV: Pedagogical Proposal
This chapter outlines the pedagogical intervention designed to address the problem
statement identified in this project. It presents the theoretical perspectives on curriculum,
language, learning, and the classroom, along with the instructional design of the classes

implemented as part of this educational proposal.

Curricular Vision
The vision adopted for this project is unified with the institutional PEI (Proyecto

Educativo Institucional) applied by the institution named Comunidad Guillermista, un proyecto
de vida. The learning theory followed is constructivism in which the institution is highlighted for
“contributing to the students’ development to apply theoretical knowledge (cognitive) and

practical knowledge (skills and abilities)” (p.34)

Furthermore, the curricular vision is based on the four pillars proposed by UNESCO
(United Nations Educational, Scientific and Cultural Organization): learning to know, to do, to
be, and to live together, as fundamental criteria of teaching. Likewise, Guillermo Cano Izasa
school fosters independence and a sense of social responsibility working towards the creation of
a more harmonious society enhancing individuals' education through academic, technical, and
humanistic areas. In this matter, the project was designed considering the curriculum of the
institution in the English subject. This is to achieve the goal of putting into practice the

vocabulary that students may know in each class period.

To conclude, this vision of curriculum can be defined as a structured framework that
guides teaching and learning process, aligning with the developmental and cognitive students’
needs. In this context, curriculum serves as a tool to provide meaningful input and dynamic

activities to support learners’ problem solving and awareness of their surroundings to understand
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their role in society. Moreover, it emphasizes the practical use of vocabulary and grammatical

structures to foster linguistic competences and dynamic social interactions.

Vision of Language
For this investigation, according to Jean Piaget, cited by McLeod (2024) learners from

the age range in this research are under a concrete operational stage. At this stage, learners have a
better ability to discern and apply logical rules, allowing them to engage in more structured and
organized thinking. Due to students being at the beginning of logical reasoning, they start to be
more aware of their context and their role within it, allowing them a deeper understanding of

their surroundings and responsibilities.

In this way, talking about English language learning, students can understand better how
to start to communicate in this language. Hence, this being a conscious process, they will start to
improve their English language proficiency by taking advantage of different inputs that will help
them to put in practice the target language. This aligns with a functional approach to language,
which emphasizes how vocabulary and grammatical structures enable students to engage
meaningfully and actively within their role as subjects in society. Therefore, students not only
internalize the target language but also develop the ability to use it dynamically and interactively
in their context, highlighting their critical role through social interaction to foster linguistic

competence and functional use of language.

To complete, language in this context can be defined as a structured system of
communication that enables learners to understand, express, and share meaning along their social
and cultural contexts. It serves as both a cognitive and functional tool, allowing students to
internalize vocabulary and grammatical structures while they are actively engaging in

meaningful interactions. Moreover, language is a dynamic process to foster not only linguistic
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competence but also critical social interactions, encouraging learners to communicate and fulfill

their roles in society.

Vision of Learning
Through this research, Project-based Learning (PBL) methodology was applied,

positioning students in an active role in this educational proposal. Through this approach,
students were encouraged to construct their knowledge by making connections between new
content learned and the previous one through practical tasks until they got a final product to

enhance vocabulary learning experience.

According to Ausubel (2000) “new concepts can be defined by use in new combinations
of existing referents available in the child's cognitive structure.” (p. 17) This perspective
highlights how meaningful learning happens when students actively relate new information to
their existing knowledge, establishing cognitive connections that lead to a deeper understanding

and retention.

Beyond cognitive connections, this vision of learning incorporated emotional and social
aspects. It emphasizes the individual’s transformation and collective experiences, allowing
students to engage fully in their educational journey. By integrating this PBL approach students
can support not only language learning but also the development of essential skills, preparing

them to navigate and contribute to their social and academic environments.

Lastly, learning can be defined as an active and dynamic process through which learners
can construct knowledge by connecting new information to their existing cognitive structures. It
involves not only the development of deeper understanding and retention through meaningful

cognitive connections but also the integration of emotional and social experiences. This vision of
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learning can foster personal transformation with essential skills to engage effectively in students’

social and academic environments.

Vision of Classroom
The classroom is envisioned as an adaptive environment where learning is co-constructed

by students and teachers. While learners must reach a final product, most of the activities were
conducted to promote teamwork and a social skill environment. Likewise, classrooms fostered
individual autonomy, empowering students to take ownership and responsibility for their

learning process. Through this project, students can apply their linguistic and creative skills in

meaningful contexts, working together to solve problems and bring their picture books to life.

For the present proposal, classroom becomes a safe space where students feel engaged to
improve learning vocabulary in their target language. One of the central innovations of this
project is the use of a picture books strategy to provide learners with an opportunity to explore
their imagination to feel motivated and engaged. Through the creation of their picture books,
students not only felt passionate about learning but also built confidence in their ability to apply

and expand their knowledge in real-world contexts.

For the previous, classroom in this context can be defined as a collaborative environment
where students and teachers can co-construct knowledge through dynamic activities and
meaningful interactions. It serves as a safe space that fosters creativity, teamwork, and individual
autonomy by encouraging students to take ownership of their learning process. Therefore, the
classroom becomes a dynamic space where students can develop their social and linguistic skills

by applying their knowledge in real-world tasks.
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Instructional Design

This framework outlines a dynamic and engaging way to teach through the creation of a
picture book. It was designed to foster creativity, language development through vocabulary
learning, and collaboration by integrating multimodal strategies to guide students through a
progressive learning journey divided into four cycles. Each cycle was designed to build on
students’ knowledge, introduce new concepts, or put into practice vocabulary learned to
culminate with a final product: their picture book which is a combination between illustrations

and texts to tell a story. To check every lesson plan in detail check Annex 6.

Table 2
Lesson plans

Driving question
How can I create a visual and written story that conveys my emotions and ideas?

Cycle #1 Bilingual Picture Book Approach

This cycle focuses on exploring bilingual picture books through the connection between text
and image, creating image-only stories, and understanding the history of visual narratives by
analyzing rupestrian paintings and teamwork.

Lesson plan Learning Outcomes Main Activities

Lesson #1: Project To introduce the students to

Introduction ((April 4th, 2024) |the general overview of To teach the concept of a
Bilingual Picture Books and ~ |[Picture Book, students will
the connection between create drawings based on
image and text specific sentences.

Lesson Plan #2 Creating and  |To introduce the importance |Once explained, students had
relating (April 5th, 2024) of the image in Bilingual to draw a story without text,
picture books just images.
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Lesson Plan #3 Time

Machine: Visual Narrative
(April 18th, 2024)

(Sustained Inquiry PBL)

To let the students know
about the history of the visual
narrative

Analyze rupestrian paintings
and review each other's
previous drawings to interpret
the story conveyed solely
through illustrations.

Cycle #2 Understanding the Components of a Bilingual Picture Book

This cycle pretends to explain about creating visual sequences for bilingual picture books,
designing characters with varied expressions and movements, and learning to strategically

incorporate text into illustrations.

Lesson plan #4 Sequence
(May 2nd, 2024)

(Authenticity PBL)

To introduce how the
sequence works in the
creation of a Bilingual Picture
Book

Students will create a short
story with the elements of the
visual sequence

Lesson plan #5 Characterizing
Characters (May 9th)

To introduce how facial and
body expressions work in the
characters' movement

As homework, students had to
search for the characters that
they wanted to use in the
picture book. Also, they
should draw the same
character doing 4 different
movements and expressions

Lesson Plan #6 Introducing
text (May 19th, 2024)

To teach students the
importance of knowing what
the best moment would be to
add text to a picture book.

Students should draw to
complete what a phrase wants
to say.

Cycle #3 Interpreting and creating a Bilingual Picture book

This cycle focuses on story development by defining characters, settings, and scenes while
integrating vocabulary practice. Students progress through creating, refining, and completing
their bilingual picture book stories.

Lesson Plan #7 Sketches of
my story (May 23rd, 2024)

(Voice and Choice PBL)

To invite the students to make
a part of their learning
process by determining the
characters of the story.

Students will fill a template
with short sentences to
describe the setting and the
characters that will be
involved in the story. They
must describe one setting and
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2 characters to put some
vocabulary into practice.

Lesson Plan #8 Characters’
Likes and Dislikes and First
Scene Creation

(August 30th, 2024)

To guide the students to
introduce characters’ likes
and dislikes as well as start
the creation for the the first
scene to put in practice
vocabulary learned and new
vocabulary

Students will fill blank spaces
to start the first scene creation

Lesson Plan #9
Second scene outcomes
(September 12th, 2024)

To guide students to draw the
first scene and to create the
second scene of the story.

Students will create second
scene

Lesson plan #10

Sketches almost done!
(September 19th, 2024)

To guide students to complete
the third scene and begin with
the last scene.

Students will fill in blank
spaces to complete third scene
and start the creation of fourth
scene

Lesson Plan #11
End of my story

(September 30th, 2024)
(Reflection PBL)

To help them finishing their
story and making the proper
corrections such as spelling
and word choice

Students will conclude the
story by filling in the last
blank spaces. Besides they
will have to make sure to
implement corrections

Cycle 4 Presenting and evaluating vocabulary learned

This cycle culminates in finalizing bilingual picture books, reflecting on the learning process,
and showcasing creativity. Students review vocabulary, present their books, and share

perspectives on the project.

Lesson Plan #12
The last brushstrokes for my
story (October 10th, 2024)

(Public Product PBL)

To get learners involved in a
final product that was created
by every class task.

Creatively, students will
present this picture book
using different materials and
follow the guide to know
what must be on each page of
this creation from the
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characters, setting, first and
second scene pages

Lesson Plan #13 Putting my
knowledge into practice
(October 17th, 2024)

To finish the picture book by
adding the third and fourth
scene and also to realize how
much vocabulary students
learned during the creation of
this book.

Students will take a short test
to identify how many words
they learned during this
process of creation.

Lesson Plan #14
Expressing my thoughts
_(November 7th, 2024)

To know students’
perspectives about the
implementation of this project
and their experience in the
creation of the picture book in
group and individually

Students will comment in
Spanish about their process
(likes and dislikes) during the
implementation of this picture
book in groups and
individually. Besides, the
teacher will provide a
recognition for the 6 most
creative projects.

Chapter V: Data analysis and findings

This chapter presents the procedures followed to interpret the data collected during the

implementation of the project. Likewise, it presents the method used to analyze the results as

well as the core and sub-categories of analysis.

Grounded theory is the data collection analysis approach chosen to reflect on the results

obtained in this project. This theory allows the researchers to interpret and analyze, in a

qualitative measure, the results in an ongoing cycle. From the beginning of the investigation,

researcher started to collect data to derive and compress categories until they got a core category
that is considered a theory. In addition, as Charmaz, K. (2006) said, for this theory, it is important
to gather data first and finish this process with a reflection about the entire process, making this

not a linear process. For this approach to be carried out, an exhaustive search must be done
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through data collection, so, as mentioned in Chapter 3, the data collection instruments of this

work were class observation, questionnaires, field notes, personal artifacts, and a focal group.

This theory emphasizes the process of defining and interpreting the analyzed results,
commonly referred to as “coding”. Charmaz (2006) explained that “coding means categorizing
segments of data with a short name that simultaneously summarizes and accounts for each piece
of data” (p. 43). There are three main stages of coding in the grounded theory to analyze the

results: open coding, axial coding, and selective coding.

Firstly, open coding pretends to make a general reading of the data collected to identify
the main or most repetitive topics or themes that emerged during the research. Secondly, in the
axial coding stage, the comparison of concepts begins to continue reducing and discovering the
main categories of analysis. In this stage, it is important to relate and connect the main ideas in a
structured way to understand the main phenomena in a core category. Finally, during the
selective coding stage, it is expected the core category emerges to form a coherent grounded

theory in the collected data.

Furthermore, according to Corbin, J. & Strauss, A. (1997) to analyze results there is a
constant comparison process to understand the similarities and differences between the
categories obtained during the data analysis process. By grouping those categories, using this
ongoing cycle method, all the categories are reduced from the most general to the most specific
named core category. As the authors mentioned “The core category describes in a few words

what the researcher identifies as the major theme of the study” (p. 29)

Categories and subcategories of Analysis

Considering that the main aim of this project was to identify the impacts of a picture book

creation at the moment to learn and put in practice vocabulary in the target language through a
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project-based learning approach in 5% graders, the following table displays the relationship

between the specific objectives with the categories and subcategories of analysis that had

emerged from the interpretation of the data.

Categories and subcategories of Analysis

Considering that the main aim of this project was to identify the impacts of a picture book

creation at the moment to learn and put in practice vocabulary in the target language through a

project-based learning approach in 5" graders, the following table displays the relationship

between the specific objectives with the categories and subcategories of analysis that had

emerged from the interpretation of the data.

Table 3

Categories of Analysis

Categories of Analysis

Research question: How can the creation of multimodal text, such as picture books,
influence vocabulary learning through Project-based learning in 5th graders?

Subcategories of

General Specific Categories of analysis Instruments
objective objectives analysis
Students’
To assess the Personal Students’ Interest | .
. ¢ artifacts and field
To evaluate lmpact (0] investment and through draws A
how the picture book creativity through dary
creation of creation on 5th- the cre}e]ltion o%
multimodal grade students' ‘cture books
text influences creativity p Artistic Freedom Students’
motivation in Illustration artifacts
and creativity
to promote To explore how Focal Group,
vocabulary the creation of Motivati ) final
learning in 5th | picture books A Joy for learning socialization and
g enhances through Project field di
graders. tudente’ based learning ield diary
motivation. activities Academic Focal Group,
success for final
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recognition and | socialization and
motivation field diary
T i h 1 ]
0 examine 02’1" Vocabulary Coheswq ‘ Students
motivation an Learning between images  |artifacts and field
creativity Through Visual and word choice diary
promotes
meaningful and Self-
vocabulary Assessment Self-Assessment Students’
learni Strategies of vocabulary |artifacts and field
earning :
knowledge diary

Category 1: Personal investment and creativity through the creation of picture books

This category explores how learners demonstrated personal investment and creativity
through the creation of picture books. By engaging in this project, students had the challenge and
opportunity to take ownership of their work by showing their creativity and interests during the
story creation. This category was analyzed through two subcategories: Student’s interest through
drawing and Artistic freedom in illustration. Those subcategories pretended to show how the
creation of a picture book fostered their engagement and imagination in the process of creation,
allowing students to put it into practice and learn vocabulary.

Subcategory 1: Students’ interest through draws

This subcategory inspected how students’ drawings reflected their engagement and
personal connection to the creation of the picture book. As was demonstrated in one of the diary
fields “From the very beginning, the students felt motivated to create their characters since they
could include any character, whether real or invented, in their story.” (Field diary #7, 2024).
Through this project, students were able to visually represent their interests and ideas to
personalize their story through a sense of ownership. The following examples (Figures 1 to 6)
demonstrated students’ interest in movies, series, and anime.

Figure 1

Students Artifacts (September 19th, 2024)
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This first example (see Figure 1) showed how the students integrated their interests,

specifically with the famous TV sitcom “The Fresh Prince of Bel-Air". The inclusion of these
charters demonstrated a sense of ownership and personal engagement to make their story
personalized considering their interests. Besides, it was evidenced by the student's progress since
in Figure 34 the student struggled by incorporating image with text, but the final version (Figure
1) showed how that student successfully incorporated narrative and illustration, demonstrating a
better level of interpretation and relating components. Furthermore, the dialogue bubble with the
Spanish word “Genial” (meaning “great” or “cool” in English) enhanced the student’s creative

connection and their enthusiasm for the narrative.

Figure 2 Figure 3

Students Artifacts (September 30th, 2024)
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This second example (see Figures 2 and 3) embodies their engagement and personal

10 (2)_oek; and (2 foels

connection during the development of the story by incorporating characters from Looney Tunes

and Garfield series. The inclusion of those characters indicated a personalized approach, as the
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students have selected features and elements that are meaningful for them. The drawings are
vibrant and detailed, showing students’ effort to visually represent their ideas and an active
engagement with the creative process.

Figure 4

Students Artifacts (September 19th, 2024)
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This third example (see Figure 4) reflected student engagement with this project through
drawing in anime style, showing their artistic preferences and evidencing a conscious role in
their learning process. By drawing anime aesthetics, students were able to personalize and take
ownership of their work.

This subcategory displayed how students incorporated cultural references to enhance their
motivation and connection to this project. Cultural integrations involve students’ diverse cultural
backgrounds, experiences, and interests in a learning process. When learners bring their
individual preferences such as movies, shows, or anime into activities like picture book creation,
it fosters personalization and engagement with their education experience. It is important to keep
integrating the students’ interests into learning activities to enhance their engagement and sense
of ownership. In any learning process, teachers must take advantage of this age group, as Harmer
(2004) disclaimed, students like to talk about themselves involving their own lives in the
classroom. By integrating their interests, students can translate their passions and artistic

expressions into academic projects.
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Through the use of vibrant colors, detailed illustrations, and the use of cultural references,
students were able to express themselves visually while enhancing the meaning of their stories
and showing engagement along the creative process. The following examples (see Figures 5 and
6) evidenced how students invested their time and effort in their artistic creation through

character illustrations.

Figure 5 Figure 6

Students Artifacts (May 29th, 2024)

From the first moment, students demonstrated a high interest in creating the characters
that were involved during the project creation. Their artistic skills, creativity, and effort to
personalize their stories were evident, and their investment during this project creation was
shown by the type of drawing they designed. For example, in the characters’ creation section,
there were identified two types of characters: full-body drawing character (see Figure 5) and
face-expression drawing (see Figure 6). Through the first type, students have evidenced extra
effort in designing their characters; their clothes, accessories, and style were fundamental aspects
of visual representation. In contrast, the second type of character was focused on facial

expression allowing the student to transmit the character’s personality and mood. Both types of
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characters demonstrated students’ effort for personalizing their story and showing a good
investment in the activity.

This subcategory highlights the significant role of students’ artistic expression in fostering
engagement and personal connection to their picture book creation. By integrating personal
interests and cultural references, students demonstrated a sense of ownership and enthusiasm
throughout the project. Their selection of iconic characters from TV shows, series, and anime
reflected their preference and passions, translating them into meaningful narratives. This
personalized approach not only enhanced their motivation but also enriched the creative process
by allowing them to express their individuality through vibrant and detailed illustrations.

The students’ use of diverse artistic techniques, such as full-body character drawings and
expressive facial depictions, further showcased their investment and creativity in the project.
These illustrations were not merely decorative but served to convey the characters' moods,
personalities, and roles within the story. Therefore, the coherence between text and images was
strengthened. This process underscores the importance of integrating students' interests into
learning activities, as doing so promotes deeper engagement and meaningful learning.
Subcategory 2: Artistic Freedom in Illustration

Drawings are at some point a reflection of students' engagement, creativity and dedication
to visually enriching their textual narratives. Hence, students demonstrated how artistic skills can
contribute to meaningful and personalized learning processes. During the project, there were two
types of drawings: vibrant detailed drawings and minimalist drawings. These two types of
visuals highlight different levels of students’ engagement, demonstrating the diverse ways

students can interact with creative content based on their interests and priorities.

Figure 7 Figure 8



CREATING A PICTURE BOOK: A STRATEGY TO ENHANCE VOCABULARY LEARNING IN ENGLISH IN 5™ GRADE

Students Artifacts (September 30th, 2024)

"The first type of drawing (see Figure 7) demonstrated high students’ investment and

effort by using vibrant colors and taking advantage of the space of drawing given, providing a
demonstration of their engagement in visually creating and representing their story. The second
type adopted a minimalist style by focusing on basic and limited outlines (see Figure 8). Even
though the scene was visible, the lack of color and minimal details indicated a less personalized
effort to visually enhance the story. The limited use of color may suggest students prioritized
task completion instead of artistic and imaginative exploration.

To sum up, this subcategory underlined how students’ creativity and imagination were
expressed through their creations, demonstrating the students who engaged in the learning
process by taking ownership of their stories were able to convey meaning through visual
elaboration. In contrast, students who preferred to accomplish just the tasks completion without
taking care of putting into practice their artistic skills did not entirely accomplish meaning.
However, it has been evidenced that all students put an effort whether highly detailed or
minimalist to contribute to a meaningful and personalized learning experience. Their ability to
express themselves through characters and scenes not only enhanced the final product but also

evidenced their engagement and dedication during the project creation.
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This subcategory underscores the varied ways students express their creativity,
engagement, and personal investment in a project. The distinction between vibrant, detailed
drawings and minimalist representations reveals the spectrum of student involvement, from
highly imaginative efforts to task-focused contributions. The detailed illustrations, rich in color
and narrative depth, reflected a strong sense of ownership and dedication, showcasing how
students could visually enhance their textual stories. Conversely, minimalist drawings, while
simpler, still demonstrated an understanding of the task, though their lack of detail suggested a
focus on task completion over creative exploration. These variations highlight that engagement
can take different forms, influenced by individual priorities, interests, and levels of comfort, in
this case, with artistic expression.

Overall, this analysis reinforces the value of integrating creativity into educational
practices to foster meaningful and personalized learning. Allowing students the freedom to
incorporate their interests and cultural references encouraged a sense of ownership and
motivation, regardless of the level of artistic complexity. The process of creating picture books
bridged academic and personal spheres, promoting second language learning through visual and
narrative integration. Ultimately, this project demonstrated the importance of providing spaces
for students to express their individuality, as opportunities not only enhance their final products
but also deepen their engagement and enrich their educational experience.

The category "Personal Investment and Creativity through the Creation of Picture Books"
underscored how students’ engagement, imagination, and personal interests shaped a meaningful
and personalized learning experience. Through their illustrations and stories, students
demonstrated varying levels of investment, with vibrant, detailed drawings reflecting deep
engagement and minimalist designs showing a focus on task completion. By integrating cultural

references and artistic preferences, students took ownership of their learning, enhancing both the
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creative and academic dimensions of the project. This category highlights the importance of
fostering creativity in second language learning, as it not only develops linguistic skills but also
encourages self-expression, motivation, and meaningful connections to the learning process.
Category 2: Motivation through Project-Based Learning Activities.

This category focused on demonstrating how extrinsic and intrinsic motivation were
reflected in students’ vocabulary learning through the development of activities that gradually
built a final product through the completion of short tasks. Moreover, it explores how creative
activities, like drawing, allow students to express inner thoughts and feelings while engaging in
vocabulary learning.

Subcategory 1: Joy for learning

When learners participate in activities that involve their intrinsic motivation, they are
more likely to develop significant learning, fostering creativity, self-confidence, ownership, and
connection with language. As Harmer (2004) mentioned, intrinsic motivation is shown as a
“Person motivated by the enjoyment of the learning process itself or by a desire to make
themselves feel better” (p. 51). Activities that allow learners to explore their passions and express
their individuality, such as drawing, storytelling, and word choice tasks, that involved them in
their creativity skills, made vocabulary learning a natural extension of their interests, and
fostered a deeper emotional connection with language.

Figure 9

Final socialization (November 7th, 2024) Student A
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This example (see Figure 9) showed an important aspect of intrinsic motivation and
sharing knowledge for personal growth. In his book, Harmer (2004) demonstrated there are
different types of learners; this population was characterized as being “Concrete Learners” since
they enjoy social aspects of learning and prefer to learn from direct experiences. The aspect
mentioned in Figure 9 of teaching to their classmates suggests students felt intrinsically
motivated, and it allowed, either the student who is teaching or the student who is learning, to
experience a sense of personal accomplishment and self-expression. Since the first moment,
students were not motivated because most of them consider English subject hard to accomplish
because of the hard activities, however they felt motivated with this proposal since they had the
opportunity to enjoy the learning process during this picture book creation. Likewise, comparing
the diagnostic (Annex 2) and final test (Annex 5), students showed greater commitment to the
final process since it would have a grade, which shows that it was a challenge for them and
therefore, the effort and extrinsic motivation were reflected since in the final test many students
got a better grade and results compared to the diagnostic test. Furthermore, as Figure 9
mentioned, during the development of the activities, most of the time teacher-researchers applied
teamwork games to complete the templates of the picture book, by showing students feel
engaged and motivated when they can share learning with a peer. (Field Diary #10) Both
examples showed how by feeling intrinsically motivated, students can feel encouraged for
developing their personal English skills as well as helping others to build knowledge.

Figure 10

Final socialization (November 7th, 2024) Student B
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This other example (see Figure 10) is evidence of students’ motivation related to improving their
pronunciation and vocabulary learning even if the project just focused on writing skills. Subtly,
students put into practice other skills such as pronunciation and reading. During the project,
creative tasks like drawings, narrating stories, or creatively engaging with vocabulary likely
contributed to these improvements. For example, “Students made an effort to greet me and ask
how I was doing, and one of them asked me in English if he could go to the bathroom” (Field
Diary#4, 2024). Hence, during the creation process, a sense of ownership was demonstrated
since this process sparked curiosity about how to describe images, motivating them to look for
new words and expressions not only in written form but also in spoken language.

To sum up, this subcategory highlighted the vital role of creative tasks in fostering
meaningful engagement in learning. Thanks to the different connections students made during
the project, they naturally integrated language learning into their creative processes. According to
Harmer (2004), there are a few sources of motivation that can impact the learning process in
students, one of them is “significant others”, where students can feel motivated because their
attitude to language learning will influence people that are close to them, such as relatives or
classmates as it was also demonstrated through field diary “Students who did not know a word
would ask other classmates to identify the words they wanted to add to their story.” (Field diary
#11,2024)

Furthermore, the intrinsic motivation to share knowledge promoted personal growth and a
sense of accomplishment by enriching both teaching and learning experiences. The creation of
this project, as part of a project-based learning approach, exemplified how such activities where
students can express themselves, ownership, and creativity can encourage learners to take an
active role in the learning process and personal development.

Subcategory 2: Academic success for recognition and extrinsic motivation
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This subcategory examines the role of project-based learning in students' motivation
through external inputs such as grades, recognition, or tangible achievement. It focused on
demonstrating students’ academic success by motivating them to invest effort to accomplish an
academic goal. Harmer (2004) mentioned that extrinsic motivation is influenced by outside
factors such as passing the exam, public recognition, or rewards. Through activities that
recognize and reward students’ effort, learners committed to showing their achievements,
reinforcing learning new vocabulary in the English language.

Figure 11

Final socialization (November 7th, 2024) Student C
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According to this example (see Figure 11), and during the development of the project, the
researcher motivated the students through a playful activity where the room was divided into two
groups, and each one of them had a monitor. The objective of this activity was to encourage with
a prize or special recognition the monitor of each group that brought the most monitors, this
means each student who completed the activity also became a monitor. The above helped their
classmates to complete the activities developed in each session appropriately and showed
students interest in the competition. However, in the analysis, it is evident that the students were
unable to internalize the concepts since their visual representation does not correspond to the
textual description. Hence, this shows that the students were mostly motivated to pass both for
the grade and for recognition. In addition, along the final test most of the students has expressed
they studied to reach a great grade in the final test, besides, they did not feel afraid because of the

examen because they were studying and learning words along the project creation.
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Figure 12
Focal Group (November 7th, 2024) Student 1

Juan: Me motivé para pasar el afio, para izar bandera v también para ayudarle a la profesora
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This example (see figure 12) showed a clear connection with extrinsic motivation when

6th

students demonstrated a huge desire to achieve the academic requirement of passing to 6~ grade,

as well as getting recognition associated with their effort for good behavior and contributions
during the scholar year. As was evidenced in the field diary “More than half of the students were
sad because they had failed the year, and several of them had failed English because they did not
submit the relevant work, including the creation of the picture book.” (Field Diary #15, 2024)
Students who have passed the scholar year felt motivated to end this project, pass the English
class, and thus have a little more certainty about their place in sixth grade. This subcategory
demonstrated how extrinsic motivators and inputs can play a significant role in fostering
engagement with English language learning activities.

To sum up, this subcategory evidenced the significant role of extrinsic motivation in
fostering students’ engagement through project-based learning activities. By incorporating
external inputs such as grades, recognition, and physical prices, students were encouraged to
invest effort to achieve their academic goals. Those activities that rewarded effort and success
not only motivated learners to improve their vocabulary in their second language but also
reinforced their dedication to completing this project.

This category ensured that the learning process during this project was meaningful, as
students were motivated to persist through challenges and task completion to achieve both
personal satisfaction and external acknowledgment. Moreover, as Harmer (2004) said, inside the

range of motivations that students may have, there are long and short-term goals. In this case, it



CREATING A PICTURE BOOK: A STRATEGY TO ENHANCE VOCABULARY LEARNING IN ENGLISH IN 5™ GRADE

was evidenced that most of them felt motivated for a long-term setting related to passing to the
next year thanks to their school performance. To achieve that long-term goal, students felt
motivated in every class with short-term goals to keep completing their story to advance in the
project creation. By combining those types of motivation through creative self-expression for
academic achievement, educators can create a dynamic learning environment that can inspire the
students to take an active role in their learning process.
Category 3: Vocabulary learning through visual and self-assessment strategies

This category focuses on how students have integrated the images and text to put into
practice new vocabulary during the project. To demonstrate how it happened, there were defined
two subcategories; the first subcategory “Cohesion between images and word choice” analyzes
and compares the coherent relationship between text and images during the development of this
project as well as shows some challenges students had during this linking exercise. The second
subcategory Self-Assessment of Vocabulary Knowledge analyzed how students have been aware
of using their knowledge of vocabulary along the project by using new and prior language.
Subcategory 1: Cohesion between images and word choice

This subcategory proved how cohesive image-text pairings can support vocabulary
learning and comprehension. Throughout this project, all the activities were designed to
encourage students to make a coherent relationship between text and images considering the
subconscious cognitive strategies to identify the right way to represent a narrative through an
illustration. Likewise, the drawings showed how effectively students used their imaginative
skills to create visual representations based on the given descriptions. The following examples
have been chronologically analyzed to show the students' process of making this visual-textual

alignment during the project.
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Figure 13 Figure 14 Figure 15

Students Artifacts (March 21rst,

2024)

On one hand, this first example (Figures 13, 14, and 15) taken from the first workshop for
the same students, they had to draw illustrations based on the provided sentences, has
demonstrated how students linked the text cohesively with the image. The visual representation
reinforces the vocabulary word and meaning such as “Doctor”, “pink shoes” and “candies” by
providing a concrete and literal representation that students can associate with the word.
Moreover, students took ownership of the use of images to reinforce vocabulary learning in
foreign languages by searching for unknown words such as “Butterfly”, “shoes”, “elephant” and

“candies”. It demonstrated students have an intrinsic ability at this age, probably because of the

association with children’s literature which is full of images that reinforce the narrative meaning.

Figure 16 Figure 17

Students Artifacts (May 29th, 2024)
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Subsequently, in Lesson Plan #7, students started the creation of their characters by filling
blank spaces with adjectives, emotions, and clothes to describe and draw their two main
characters, this section also made part of the p/anning mentioned by Harmer (2004) where
students were deciding what character they want to have during the story. In this way, this
example (figures 16 and 17) shows a clear and literal connection between the visual
representation and text. Students demonstrate that by choosing their words to describe the
character within adjectives, colors, and clothes, they can visually represent their character. For
example, the description “black hair, yellow shirt, and blue pants” has shown a consistent effort
to represent the draw in a coherent relationship with the text. Likewise, this vocabulary was
evaluated in the final test (Annex 5) and most of the students remembered how the right words

was, meaning that this project helped them to reinforce prior vocabulary.

Figure 18 Figure 19

Students Artifacts (August 30th, 2024)
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After drawing and describing the characters, students had to describe the setting of the
story by mentioning adjectives and objects. This drawing (Figure 18) aligned with the
description because the student had mentioned it is “big and black” and “there is a star and
planet” as the drawing shows too. In this section, it was not necessary to add the characters of the
story, however, this student added them to provide the reader with a context of what characters
are involved in the story. By adding characters in this section, students demonstrated the ability
to comprehend the process of creating their story by showing a conscious use of the context of
the story to reinforce image and text alignment. Besides, during the creation of the images, some
students were drafting (as proposed by Harmer) other scenes in advance to start the coherence of
the story, so they were not only drawing but also completing other scenes of the story. As one of
the field diaries showed “some students preferred to advance more than require keeping getting

in touch with story” (Field Diary #9)

Figure 20 Figure 21

Students Artifacts (August 30th, 2024)
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From this moment, students started the creation of the story by describing and drawing
four scenes. This first scene (Figures 20 and 21) has played not only a coherent visual and text
scenario but also the creativity and imaginary aspect in the student. The simple structure of this
text makes this easy to visualize because the graphic representation translates this text to an
image, making this a coherent relationship that reinforces vocabulary learning. Besides, this is an
example of a representation that is literal and highly conceptual. For example, “swimming in
space” is an impossible action, but students visually represented this idea through their drawings.
It demonstrated a connection between literary and imaginative aspects and the textual or literal

interpretation reflecting an advanced level of narrative thinking and creativity.

Figure 22 Figure 23

Students Artifacts (August 30th, 2024)
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In this second scene (figures 22 and 23), emotions are central to the narrative and

represent the character's feelings. Students had translated emotions such as “Sad and Happy” into
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cohesive actions. The character Charlotte holds Andrea’s hand to contribute to a warm, friendly
tone, instead of a sad theme. By visually representing emotions with actions as described in the
text, students have shown an understanding of how vocabulary, context, and imagination work

together to create meaning.

Figure 24 Figure 25

Students Artifacts — Third scene (September 30th, 2024)
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Figure 26 Figure 27

Students Artifacts — Fourth Scene (September 30th, 2024)
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During the third and fourth scenes, students demonstrated their ability to integrate
vocabulary about objects, verbs, and emotions in their drawings. Those two scenes required an
ability to process the textual descriptions carefully to cohesively connect them with drawings.

For example, in the third scene (Figure 24), the text mentions “Sofia gives a flower to Jenny”
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and the visual representation aligns with this and shows Jenny with a surprised expression
(Figure 25). This integration shows a strong direct connection with narrative and visual elements.
Likewise, the fourth scene (Figures 26 and 27) describes how characters are running with
a ball and feeling happy together, and it is enhanced with the context of the story and drawing,
demonstrating a cohesive relationship between the words students used and the images they
created. Although the teacher-researcher was providing feedback during all the sessions, during
the fourth scene creation students were editing to get the Final Version of the project as Harmer

(2004) proposed, passing all those templates to a picture book designed.

Figure 28 Figure 29

Students Artifacts (March 21rst, 2024)

While the textual description provided by students was accurate and demonstrated a solid
understanding of vocabulary and context, the drawings often lacked cohesion with the text.
Although students effectively articulate their ideas through textual expressions, the following
chronological examples have demonstrated a challenge in visual representations by translating

written ideas into coherent visual representations.
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Even thoughFigures 13, 14 and 15, showed how students had perfectly made the direct
connection between the sentences “The butterfly runs with pin shoes” or “the lion is a doctor”
and visual representation, there were some students who did not establish direct or explicit
relationships with those elements (see figures 28 and 29). Getting those separate components
means that some students struggled to combine abstract ideas (text and images) into a single
concept (see Figures 30 and 31). For that reason, the previous demonstrated how students

struggled to make direct connections between text and images.

Figure 30 Figure 31

Students Artifacts (May 29th, 2024)
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Even if the textual narrative can be understood thanks to the component and the word
choice made by students to describe their characters, the drawing often does not correspond
coherently to the text description. For example, the text stated, “My hair color is black” (see
figures 30 and 31), but the drawn character was brown colored; moreover, the text says, “blue
eyes”, but the drawing was not visually depicted. Also, the visual representation omits the
elements of clothing described, such as the “blue dress”. In other words, the textual description
provided a detailed outline of the character’s appearance, but the drawing had missed these

details.
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Figure 32

Students Artifacts (August 30th, 2024)
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In terms of setting, in this example (Figure 32) there is one coherent element description
in the adjective “tall”, because the illustration shows a tall rectangular structure, however, the
other elements such as “Dining room”, “closet”, “bed” or “lamp" are not explicit shown in the
drawing. This can be interpreted from the imaginative part of the student since they knew that
these objects can be found within the structure, although they are not visually represented. This
suggested a deep cognitive engagement, where students rely on prior knowledge, inferences, and
creativity to conceptualize elements that are implied rather than explicitly depicted. Hence,
students demonstrated their ability to connect visible with conceptual components, enriching

their overall interpretation of the task. Even though there is not an accurate direct relationship

between text and image, students tried to integrate the vocabulary learned in class into their

story.

Figure 33 Figure 34

Students Artifacts (September 13th, 2024)
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In this example of the first scene created by the students (Figures 33 and 34), even though
the text specified two characters “Principe del Rap and Philip”, they were missing the visual
representation and the student focused on representing the car of the tv sitcom, demonstrating
students complied in a certain way with the visual representation. Moreover, it was evident how
students played with words since they knew that in this section, they should include the verb
with “ing”, therefore, they tried to do the same with subjects such as cars. Instead of writing
“car”, they wrote “caring”, adding at the end “ing”. This section provides a basic representation

of one element (car) but fails to capture the scene described in the text.

Figure 35 Figure 36
Students Artifacts (August 30th, 2024)
SECOND SCENE e
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In the second scene, as shown in the previous subcategory (figures 22 and 23), students
should draw their characters holding hands to translate a friendship environment, however,

students did not follow the instructions. This example (figures 35 and 36) emphasized the
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emotional relationship between the characters “Mia and Tomy” in the text but the drawing
excluded both. Their omission made it impossible to connect the visual scene with the
description in the text. Although the drawing does not correspond to the literal and direct
description of the text, it shows that students tried to provide a context for their story by adding

to this section the setting where the narration takes place.

Figure 37 Figure 38

Students Artifacts (September 19th, 2024)
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In this third scene (figures 37 and 38), students mentioned two characters, however, there
was just one character represented in the scene. The absence of the other character creates a
significant gap in this scene and reduces the emotional impact of feeling surprised in the story.
"Loly’s surprise” was a key part of the narrative, but it was not visually represented. This
drawing showed “Talia” holding a “star”, but it did not establish the act of interaction between
characters. Even though this scene was textually described by students, it failed to capture the
essence of the story due to the absence of the other character and its interaction to make an

emotional expression.

Figure 39 Figure 40
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Students Artifacts (September 30th, 2024)
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The last scene of the story shows an effort to finish the exercise, however, in the text the
verb “run” was written incorrectly (run instead of running), therefore it could affect the visual
representation process. The characters “Sofia” and “Estela” are shown standing by instead of
running, creating a disconnection between text and image. Moreover, the flower was drawn as a
separate object, not actively associated with the characters and actions. However, the emotional
expressions were accurate because they translated what the text was mentioning, the characters
were feeling happy.

To conclude, this subcategory demonstrated the interchange between challenges and
progress in reaching cohesive visual-text integration for learning vocabulary in the target
language. While some learners struggled to align textual descriptions with visual representations,
their effort was reflected through an active engagement and understanding of how to integrate
learned vocabulary into creative representations. This chronological analysis revealed that
learners were involved in the ability to navigate through different levels of interpretation, from
literal to contextual meanings. Likewise, during the first diagnostic test (Annex 2), students
struggled to articulate complete sentences, which indicates that students are in the process of
communicative acting in the second language but need to be reinforced through dynamic
activities that help them feel motivated to improve their level in the language, as briefly

demonstrated in the closing test (Annex #5) after finishing the picture book.
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Across complex activities, students created imaginative visual representations aligned
with textual descriptions, demonstrating their ability to link text with images and to interpret and
express abstract concepts, such as “Swimming in the Universe” (Figure 21) with creativity.
These findings reinforce the value of integrating visual and textual elements to support
vocabulary learning and comprehension. Moreover, this approach emphasized the value of
combining artistic and linguistic skills to deepen students’ connection to the learning material.
By encouraging students to take ownership of their work through drawing and textual
descriptions, the project promoted meaningful vocabulary retention. The integration of visual and
textual elements proved to be an innovative and practical method that supports both cognitive
and creative development, offering valuable insights for dynamic and engaging second language
teaching practices.

Despite these challenges, the effort and imaginative contributions of students underscored
their determination to bridge the gap between text and images. Their works align with Harmer’s
(2004) perspective that errors are an essential part of language development, marking stages of
growth within the interlanguage process. “Errors are part of the students’ interlanguage, that is
the version of the language which a learner has at any one stage of development, and which is
continually reshaped as he or she aims towards full mastery.” (p.100) With proper feedback and
guidance, students were able to refine their integration skills and produce final artifacts that
demonstrated not only a stronger connection between text and visuals but also an appropriation
of the English language. This iterative process highlights the value of incorporating indirect
visual-text activities as a tool for fostering creativity and advancing language acquisition.
Subcategory 2: Self-assessment of vocabulary knowledge

This subcategory explored how students engaged in a conscious self-assessment of their

vocabulary knowledge while creating their story, highlighting their effort to expand vocabulary
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learning and using the words learned in class during the year. A key observation in this process
was the use of dictionaries by most students to find and incorporate new words into their
narratives. By actively researching and incorporating unfamiliar words, students showed a
determination to improve their English language proficiency. The following graphics and
examples demonstrated the use of words throughout the project and the type of words most used
by students.

The first pie chart titled “Use of words along project” presented how students used words
throughout the creation of their picture book. Each segment represented a different category of
word usage, reflecting a variety of vocabulary learning and application in the creation of the
story.

Pie Chart 1
Use of words along project

Use of words along project

m New words

M Learned words in classes
m Misspelling words

m Wrong Word

m Spanish word

W Missingletter

m Right word, incorrect context

Figure 41 Figure 42 Figure 43

Students Artifacts (September 19th, 2024)
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The first segment titled “New words” demonstrated that 22% of the words used in this
project were words discovered by students, indicating a significant effort by learners to expand
their vocabulary during the creation of their story. While writing their picture books, students in
some classes worked independently. This approach, as Harmer (2004) highlights, offers the
benefit of fostering individualized learning, which helps learners develop autonomy and cultivate
skills such as self-reliance and investigation to acquire new vocabulary. The previous suggests an
active and conscious learning process by the students to explore unfamiliar vocabulary. Some
words such as “Mad”, “Obscure”, and “Razor-knife" (see figures 41 to 43), which students found
by themselves in the dictionary, contextualize their story during the description of their
characters, settings, and objects. This demonstrates their engagement with expanding their
vocabulary within a creative framework, making part of the implicit content mentioned by Ellis
(2006), in which students have a self-awareness process while learning new vocabulary. The
previous was evidenced during all classes because “Every day before English class, the main
teacher sends a message through a WhatsApp to parents advancing to send their children’s
dictionary to English class” (Field Diary #3) which was helpful to students learning as a
dictionary represented a tool that facilitated English vocabulary learning. Besides “During the
discovery of new words, it was evident how students shared this knowledge with other
classmates, thus showing that the new word was recorded in several works.” (Field Diary #9,

2024)

Figure 44 Figure 45 Figure 46

Students Artifacts (September 19th, 2024)
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The second segment, “Learned words in classes” shows that 14% of words used during
the picture book creation, were vocabulary learned during the scholar year. This evidences
students’ retention and practical implementation of previously learned material in a conscious

2Ild 3I'd

way. Students have been studying colors since early grades, and 3'" grade, and this year, the

English teacher emphasized parts of the house and adjectives. The examples above (see figures
44 to 46) demonstrate the previously learned words, such as colors and adjectives, students
applied in their project during the characters and setting description. As Ellis (2006) mentioned,
it makes part of explicit content that students were memorizing along different activities that

were reinforcing those words.

Figure 47 Figure 48

Students Artifacts (August 30th, 2024)
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The third segment, “Misspelled words” shows 17% of the chosen words were misspelled
by students throughout the project. This means that they may need further support in spelling
accuracy as their texts show a tendency to write the word how it sounds in Spanish instead of
how it should be written in English. As Harmer (2004) mentioned, one of the reasons why
spelling is difficult for students of English is that the correspondence between the sound of a

word and the way it is spelled is not always obvious. (p. 256) The previous examples (Figure 47
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and 48) showed how students had spelling difficulties during the first and second scenes of the
story. Hence, this evidence shows the importance of reinforcement with spelling exercises to

complete an accurate understanding of English vocabulary and writing.

Figure 49 Figure 50

Students Artifacts (May 30th, 2024)
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The fourth segment “wrong word” showed 11% occasional students' confusion in word
choice or incorrect context usage during picture book writing. This could be a result of limited
understanding, insufficient knowledge or lack of interest in taking ownership of their learning
processes, this means students might not have fully engaged in searching new or implement
previously learned words to create a coherent and contextual story. The following examples (see
figures 49 and 50) demonstrated how students have a notion of the word, but they need to keep
practicing them in an accurate context to get meaning, such as the clothing “short” instead of
“shorts “or the use of the word “Coffe”, which evidenced student intention to write “brown”.
Despite some mistakes, the learners’ work demonstrated creativity, effort, and an attempt to
produce a communicative act. This reflected an incomplete understanding of the correct usage of
words in context. Aligning with Harmer’s (2004) discussion on “noticing”, learners become
aware of language use in real contexts, which supports their learning process. Meanwhile, the

goal is to foster conscious awareness of language features and usage, it does not aim for
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immediate mastery production but rather it encourages students to observe and internalize

language patterns over time.

Figure 51 Figure 52

Students Artifacts (May 29th, 2024)

|feel (5) _c2 N0 and  (1)_\Vincios and (2) Ghis 1410 rovidiee (3)
ol ﬂs [E HUFH inthe (4) o v 4, COVFP —.
(5) — C2Y- ¥ P R . g |

The fifth segment was about the use of Spanish words in the project. Students used their
mother language to express their ideas in the story in around 4% of the words chosen. This
suggested an alternation between Spanish and English when they encountered gaps in their
English vocabulary or struggled to recall the correct word in the target language to accomplish
communication or complete the task. This may indicate a certain level of comfort and problem-
solving by using their mother language to ensure their message is understood, even if they did
not respond to the activities in the expected language. The following examples (see figures 51
and 52) displayed a certain level of problem-solving as the students opted to use familiar terms
when they did not know or remember the word in English. Besides, as the field diary showed
“Students felt comfortable by using words in their mother language instead of English, but I
encouraged them to use a dictionary or ask for help to their partners and teacher to learn new
words” (Field Diary #4) This indicates students consciously use their mother language when a

lack of vocabulary arises in the English language.

Figure 53 Figure 54

Students Artifacts (May 29th, 2024)
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The sixth segment is quite related to segment fourth and it was about missing letters in
the word choice made by students. Meanwhile, the fourth segment showed the misspelling in
some words, where the order or the letters were incorrect in the word, this segment showed the
missing letters in the word choice. It reflected issues with accuracy in spelling that may be
caused by the lack of paying attention to the word spelling, lack of interest in completing the
exercise properly, or simply lack of ownership in word learning. However, in Harmer’s (2004)
perspective, mistakes are a vital part of the language learning process as it provides an
opportunity to improve through reflection and constant feedback. Mistakes should not be viewed
negatively but rather as a natural and essential part of learning a foreign language. The previous
examples (figures 53 and 54) denoted this lack of letters; “Blac”, “Prety”, “Shirt”, and “Hapy”
revealed a positive engagement with word recognition; learners demonstrated familiarity with
the words, even if their spelling is incomplete, indicating a developing understanding rather than

errors influenced by Spanglish (Spanish and English) or other language interferences.

Figure 55 Figure 56

Students Artifacts (May 29th, 2024)
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The final segment titled “Right word, incorrect context” revealed a notable 20%
indicating a strong grasp of vocabulary and appropriate use of language. Furthermore, as Harmer
(2004) mentioned, students who did not use the word in the right context are being affected by a
polysemy phenomenon, which means that just one word can be used depending on the context.
Throughout the project, it was evidenced that students often used the word in the incorrect
context of their stories. This suggested that students were able to recall and apply individual
words but struggled in the integration process into meaningful and coherent sentences. In their
effort to complete the exercise, many students placed correctly spelled words in spaces where
they should not fit, leading to sentences that were grammatically and contextually inaccurate.
This incoherent narrative has impacted on the overall flow and meaning of the text and visual
representation. When a text lacks clarity or logical coherence, indeed it will affect visual
production, creating as a result a lack of alignment between text and image. The examples above
(Figure 55 and 56) manifested a strong vocabulary recall but students struggled to apply those
words to create meaningful and contextually accurate sentences in the story.

Although the final exam, as required by the main teacher, only focused on the vocabulary
covered both in class and in the project, students improved their spelling writing skills thanks to
the constant practice of adjectives, verbs, clothing, and nouns throughout the project. These were
words that were also included in the diagnostic test, reinforcing their learning and application.

To sum up, the previous pie chart reflected a dynamic process of vocabulary learning and
application. Even though there were some challenges such as spelling errors, incorrect usage, and
use of native language, it was demonstrated that students had made a strong effort to incorporate

new and learned words. As Harmer (2004) mentioned, “Errors are part of the students’
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interlanguage, that is the version of the language which a learner has at any one stage of
development, and which is continually reshaped as he or she aims towards full mastery” (p. 100).
Moreover, students actively incorporated new words and those learned in class, showing a
determination to expand and put into practice their vocabulary knowledge. By the use of
dictionaries, many students reflected on their efforts to fill vocabulary gaps and improve their
vocabulary learning proficiency. While the project emphasized vocabulary expansion, it also
exposed the need for reinforcing contextual understanding, spelling accuracy, and ownership of
learning.

The following pie chart titled “Type of words most used” illustrated the distribution of
five types of words such as adjectives, subjects, clothes, verbs and colors frequently used by
students through the creation of the picture book. This graphic focused on how students have
used different types of vocabulary learned during the implementation of this project to describe
and create a meaningful context for their story.

Pie Chart 2

TBype of words most used

Type of words most used

W Adjectives
= Subject

u Clothes

u Verb

H Colors

The first and biggest category was “Adjectives” with 29% of the total word usage during
the project. This high percentage reflected the students' focus on describing characters, settings,

and actions, which was essential to create a coherent relationship between text and visual
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representation. The frequent use of adjectives suggested that students were comfortable using
descriptive vocabulary to personalize and express their ideas during the project creation.

The second biggest segment was about the use of “colors” with 27% of the selected
words. The frequent use of color words suggested that students heavily relied on visual
descriptions to enhance their story and reflected their ability to use familiar and concrete
vocabulary to describe physical appearances, clothing, or environmental details. The third
segment was about “subject words” representing 24% of the words used by students, where they
had included mostly nouns that serve as the main focus of sentences. This indicated students’
effort to create clear and identifiable nouns for their sentences, a fundamental component of story
creation and simple sentence writing.

The fourth segment was related to the use of vocabulary about “Clothes” with 11% of the
total words. Its usage implies students have included details about character’s appearance as part
of their descriptions, which contributed to the personalization and imagination, and to visually
translating their characters into the story. Finally, 4% of the words used by students were “verbs”
they had learned in class with a teacher-researcher. From the first moment, they knew some verbs
in the present tense, and the researcher taught them how to use them progressively, allowing
students to be familiarized with a new verb tense usage, and encouraging them to use this new
feature in their story.

To conclude, the subcategory of consciously self-assessing vocabulary knowledge
revealed a multifaceted process in which students actively engaged with and expanded their
vocabulary. By incorporating new and learned words into their picture books, they displayed a
commendable effort to improve their second language proficiency. Their use of tools such as
dictionaries and reliance on descriptive vocabulary, especially adjectives, and colors,

demonstrated not only creativity but also their determination to bridge gaps in their language
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knowledge. The focus on creating coherent text-image relationships underscored their growing
ability to integrate language skills into meaningful contexts.

The challenges identified, such as spelling errors, incorrect context usage, and occasional
reliance on their mother tongue, emphasized the need for targeted interventions to strengthen
foundational skills. These areas, while indicative of natural stages in second language
acquisition, also highlight opportunities for further support. Reinforcing contextual
understanding, promoting accuracy in vocabulary usage, and encouraging greater ownership of
the learning process will be essential for fostering long-term improvement. Overall, the students'
dedication and progress evidenced the potential of project-based learning within a creative
framework to inspire active vocabulary acquisition and meaningful language application.

To conclude, this first category of analysis “Vocabulary learning through visual and self-
assessment strategies” demonstrates the multifaceted impact of picture book creation on students’
vocabulary acquisition and English language development. Across the subcategories, students
showcased a dynamic engagement with language as they actively explored new vocabulary,
integrated previously learned words, and worked to contextualize their learning within the
creative framework of their picture books. This approach fostered a sense of autonomy and
ownership over their language learning process, furthermore, it provided opportunities for
meaningful application and reinforcement of vocabulary in an authentic context. These
experiences align with the principles of meaningful learning, as students connect new knowledge
with prior learning while constructing relevant and personalized stories.

While challenges such as spelling inaccuracies, occasional misuse of words, and reliance
on their mother tongue were evident, these obstacles reflect natural stages of language
acquisition and areas for targeted improvement. The students’ efforts to expand their vocabulary

by self-assessment strategies and practice, demonstrate how students may creatively express their
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ideas, and align text with visual representations, highlighting the potential of project-based
learning, and specifically picture book creation, to support language development. By engaging
in tasks that required reflection, creativity, and problem-solving, students experienced
meaningful learning that contributed to their growing proficiency and deeper understanding of
the target language. Overall, this project has proven the value of integrating creative and
multimodal strategies into language education to foster deeper engagement and effective learning

outcomes.

Chapter VI: conclusions and implications
This chapter presents the conclusions of the research considering the findings previously
presented, as well as the implications for students and teacher-researchers. Besides, it shows the
limitations that emerged during the implementation of the project. Finally, it gives some

suggestions for further research in the field.

Conclusions
This project has demonstrated the huge impact of integrating creativity, visual-text

integration, and project-based learning strategies into English language learning, fostering both
engagement and meaningful skill development. Through the analysis of the three categories—
Students’ interest through draws, Artistic freedom in illustration, joy of learning, academic
success for recognition and motivation, cohesion between images and word choice, and self-
assessment of vocabulary knowledge it was evidenced PBL approach within a creative

framework can significantly enhance students' language proficiency and motivation.

The findings from this study underscore the efficacy of integrating diverse learning
strategies to enhance English language acquisition. The first category emphasized the
significance of personalized learning experiences. By allowing learners to connect their interests

with academic goals through narratives and creative expression, educators can cultivate intrinsic
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motivation and a deeper emotional connection to the language. This approach not only enhances
language proficiency but also promotes personal growth and self-discovery. The second category
underscores the benefits of project-based learning in creating engaging and rewarding learning
environments. The interplay of intrinsic motivation, fostered by self-expression, and extrinsic
motivation, driven by recognition, encourages persistence, active learning, and a sense of
ownership over the learning process. This approach not only allowed students to persist in
completing tasks to reach a goal but also encouraged them to take an active role in their

linguistic and personal growth.

The third category highlighted the power of multimodal learning, where visual
representations and text are combined to contextualize vocabulary learning. This approach
fosters deeper understanding, self-reflection, and a sense of accomplishment, leading to
improved vocabulary acquisition and increased language confidence. The teacher's role in
students' motivation and learning is significant as students can overcome challenges through
constant feedback and practice, resulting in vocabulary improvement and greater confidence in

their second language learning process.

In closing, this study demonstrates the transformative potential of a multifaceted
approach to English language learning. By incorporating visual aids, creative tasks, and project-
based learning, educators can create dynamic and personalized learning experiences that cater to
diverse learner needs. By addressing both intrinsic and extrinsic inputs, teachers can create
enriching opportunities to encourage students to grow as confident and proficient language

learners while fostering a lifelong connection to their learning process.
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Implications

The findings and methodology for this project suggested 5 main implications for further
pedagogical practice in foreign language teaching considering future similar studies: educational

field, institution, educators and learners.

In first place in terms of educational field, dynamic proposals can contribute as
innovative strategy for teaching English as a second language, by incorporating the creation of
picture books as tool for vocabulary learning. By emphasizing motivation and creativity, it
transforms traditional teaching approaches into an engaging approach. This creative process
fosters self-expression, ownership and self-assessment to boost students’ confidence while

making language learning a more personal and enjoyable experience.

In second place, considering the institution, it is important to suggest teacher training
programs in English subject to maximize the impact of dynamic projects such as the creation of
picture books by equipping educators with the skills and strategies to effectively implement
creative and motivational approaches in the classroom to enhance vocabulary learning.
Additionally, it is essential to ensure that English lessons need to be consistent and with
dedicated time to support the development of more comprehensive and impactful language
learning experiences. This highlights the importance of creating additional opportunities and

spaces specially for English language learning to further enhance students’ progress.

In third place, educators may be a mediator and facilitator role in PBL environments since
it is crucial to guide students through a learning process. Teachers need to support students by
creating dynamic and supportive environments that encourage collaboration, problem-solving
and critical thinking skills. As mediators, educators can facilitate the learning process by
promoting autonomy and confidence, ensuring students will take ownership of their own

learning process.
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Finally, thanks to dynamic strategies such as the one developed in this document, other
similar studies can significantly foster autonomy, creativity and motivation in English learning
by engaging students to connect with real world experiences such as the creation of a picture
book. This autonomy can boost confidence and help students value their own ideas and efforts.
Moreover, the creative aspect allows learners to express themselves in a unique way, making

learning more enjoyable and personal.

Limitations
Along with the creation of the project, the teacher-researcher faced some limitations

related to the limited frequency of English classes, attendance issues, and insufficient contextual

practice of the language to accomplish the project in a short time as it was designed.

The first limitation was the limited frequency of English classes. This course had just two
hours of English class during the week, and most of the time, the institution designed different
activities for them during this English class section. Hence, that class had to be postponed, and it
affected the progress of the project because learners lost connection with their creation process.
For this reason, many of them created different stories in each scene with different characters,
which meant that it was not a coherently constructed story. However, the necessary corrections

and feedback were made so that the final product was coherently produced.

The second limitation was related to students’ attendance, which frequently disrupted the
creation process. This challenge was influenced by different factors, including weather
conditions and a general lack of motivation among students to attend class. This contextual
barrier not only slowed the progress of this project but also impacted on overall engagement and

learning outcomes.

The last limitation was related to the limited opportunity for students to practice the target

language in meaning and contextual environment. This lack of consistent and practical language
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due to the previous two limitations, made it difficult for learners to fully internalize the content
and apply it effectively during the project, affecting their ability to develop a deeper connection

with the language learning process.

Those implications demonstrated the need for more frequent English classes and
strategies to improve student attendance and motivation, and the integration of more consistent

language practice to support in development of ownership and proficiency in the target language.

Further research
Ultimately, due to the research's limitations, some aspects were not sufficiently addressed

in the proposal, but that would be worth investigating in future educational projects related to
picture books. The first recommendation is about implementing ICTs and multimodality to
enhance learning experiences. Thanks to nowadays technologies, teachers can create an
immersive environment where students can interact with content dynamically, making

vocabulary learning more engaging and effective.

The second recommendation is implementing collaborative and cooperative learning by
examining the role of group work in fostering active student participation, social skill
development, and shared knowledge construction. Studies should explore the effectiveness of
collaborative picture book creation activities where students can work together to develop
storylines and illustrations. By focusing on team dynamics, teachers can assess how teamwork

influences vocabulary learning, creativity, and motivation.

The third recommendation is about taking into consideration the diverse context, cultures,
and age groups. The idea for future researchers is to extend the research to different backgrounds
to provide a broader understanding of the strategy’s applicability. For example, by testing this

project in different courses with different populations can reveal challenges and opportunities.
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The last recommendation is about fostering critical thinking development by encouraging
students to create narratives, evaluate story coherence, and analyze characters. This strategy
could help as a platform for higher-order thinking skills. By investigating the relationship
between language learning and critical thinking, picture book projects could position as a

comprehensive education tool that transcends linguistic goals.

For future studies, it is recommended to keep involving learners in deep contextual
practice and immersive language experiences as part of multimodal text projects. It will allow
the academic community to create a balance between intrinsic and extrinsic motivation fostering

a deeper student engagement and commitment.
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Annexes

Annex 1

Socio-demographic questionnaire

Faoultad de Himemidades
Licencianira en expanial e mgles
Practicante encargada- Laora Ceraldyn Faojas Lizarazo
UMIVIRSIDAD PIDAGOGICA Bugmmmzm

Cordial saledo estodiantas v padres da familia. agradezco su tismpo ¥ participecion en el dezamrollo de la siguiente
encuesta de caracterizacion que aportara 2] provects de investizacian que s2 exta realizando en el zula da claze.
Dricha esto, se solicita gue les atentamente v respanda 1zs sizumientes preguntas ds maners mansparente ¥ honesta,
considerando que la inforrnacion gque se diligencia sera de manera confidencizl v solo zera wilizada pera fines
académicos.

Caracterizacion sociodemografica

Mergue con unz X o lene los espacios con la mformacion solicitada cuando s2a pertinents:

Informacion del estudiante
Mombres ¥ apellidos:
Edad Carzo Jornada Sexa; (W) mascoling {F) Femening
EBarrio an el gue vive Lacalidad
Wive en caza propias 5i{ (Mo ) Vive en amiendo 550 3Ma( )
Parentesco dal acudiente
Ocupacion dal acudients

;Pertenace a algin grapo de poblacidn especial? (&) Desplasados, ghocolombiong, mdigenas, &)
BIC 30037 Mo )
;Es estudizate sp inclusion?
BIC Madl
Informacion sobre el nicles familiar del estudiante

Mergue conunz X o lene los expacios con la informacion solicitada cuando s2a pertineste:

1. ;Caon cuintz: parsonas vive el esmdianta?

2 ;Can quisn vive el estodianta?
|| Padra | hiadre || Eermano='zs ; cadntos?

| Tioa'as || Abuslosas || Ctros, j quisnes?

3. £Canzl az el nival educativo del padra?

|| %in e=colarizacion || Prirearia Corapleta || Prirearia Incompleta
| |Bachillerato complato || Bachiller incomplata || Tacnico, tecndlogo
|| Undversitario || Especializacion || BLzastria

4. 2Cazl az el nival educativo de 1z madre?

|| 5in escolarizacidn || Primaria Completa || Primaria Incompleta
|_|Bachillersto complato |_|Bachiller incompleta || Tacmico, tecndlogo
|| Undversitario || Especializacion || BLzastria

5. :Tiena el estudiants una buena relacicn con su mcleo familiar? 51 }No [ )
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Caracterizacion socioeconomica
Wargue con una X o lene los espacios con la informacion solicitada cuando saa pertinesite:

1. 2Cuzl 8 su estrato soCioecaBOmIcD

.l 2Con que servicios pablicos cuenta su viviendaT

|| Azua [|Luz || Gas | Telefono | |Intsmer | |Parabolica

3. 20 dispositivos electronicos se ancusntra an su hogar?

|| Telefono intelizents || Tahlat | |Partatil o computador de mesa

[ Talevizar M inzme [l Otros, ; cudlas?

4. 2Cuél de las siguientes comidas el estudiante toma al dia?

|| Desaymo || hlerianda L] Alnpmerzo | Onces || Cena

5. pBe encuentra viviendo cerca de la institocion? Si{ YNe( )
§. Oue medio de movilizacion usa para llegar a 1z mstitocion?
| |Bicicleta [Camro [ |hLoto L] Caminando || Otro, foual?

Informacion personal ¥ escolar de los estudiantes
Margue con una X o lene los espacios con la informacion solicitada cuando sea pertinestte:
1. 2CuEl a5 su materia favorita?

Porque?

2 2Cuzl e la materiz gue menos ls gusta?

Porque?

3. 2Cuiles zon las actividades qué mas L2 susta hacer en las clazes?
| |Pecortar ypegar | |Ditjar | |Usareltablere | |Caompletsr || Cantar |_|Bailar
|| Calorear [ |Copiar | |Eesolver examsnes | |Descabric | |Participar | |TUimir
| |Laes [ |Exponer | |Carrar | |Hacer mamalidades

|| Usar dispositivos electrenicos || Tuegos da mesa
: 2 Tiema una buena relacion com sus campaneros? 3i{ JMo( )
5. 2Cnzles zon las maneras en la= gque le gosta rabajar mas en clase?
[Individeal [CJEnparsja [En zrupo
&, 2Can quisn realiza sus tareas?
T ;Le agradan las clases de inglésT 31 ( 1Mol )
Porque?
2. ;Crae que es importante apreader mglea? 51¢ Mo )
Parque?

o Dial 1 2l 10 gue tanto be interess mejarar 1a hebilidad lactora an ngles
10, Dl 2l 10 cual es =0 nivel de cornprension lectora en inglas
11.  ;Cree usted que mejorando la habilidsd lectora, mejorara =o nivel de ingles? 5i (¢ yMo( ) ;Por qua?

11.  ;Le gustan bos libros que trasw imagenes? Si ( Mo () JPar goe?
12, ;Le gustaria explorer hiztorias 2 traves de magenss en lnzar de solo teocta” Si¢ Mo ¢ ) jpor que?

13. ;Ha tenido algunz experienciz previa utilizando libros con imagames en actividades de comprension lectora? =i

{ )Mo ( ) Por qua?

i Ml Fers procias, estudionte ¥ padre de fionilia, recusrds gus toder lar respuesiar son Wallosas para e5ie
rravecio!
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Annex 2

Diagnostic test

FPRUEBA DIAGNOSTICO

HAME: DATE:

TEACHER:

MNOTA: Fara el desamollo d= esta prusba ez importanis que leas atentaments las indicaciones. Esta prusba esta
dividida en 4 sesiones para evalusr tus habilidades de Listening. Resding, YWiling y Speaking.

LISTEMING SKILL
1. Escucha atentzmente a los enunciados mendonados por |a profesora y escribelo =ningles

EMUMNCIADD 1:
ENUNCIADD 2:
EMURCIADD 3:
EMUMNCIADD 2
EMUNCIADD 5:

READING SKILL

1. Analiza |a imagen y escriba |a respussta que comasponda a cada descripeion en el enuncizdo.

It is brown with blue eyes and with long ears
He is blond, with blue eyes and blus T-shirt

She is blond with blue eyes and blus skirt
They are four and they are talking

e L Py =

2 Escoge las palabras correctas para completar al texio y escribela en los aspacios vacios.

Food Live Listening Name Ami
Purple Family

Hello! My is Lawra. | teenity-four years obd. | in Soacha with my - Iy faarite
i5 Ermpanadas. My favorite color i= N liowe to music.
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h. Reasponde las preguntas de scuerdo con el texto:

MY WONDERFUL FAMILY

| live in a house near the mountains. | have two brothers and one sister, and | was born last. My father
teaches mathematics, and my mother iz a nurse at a big hospital. My brothers are very smart and work hard
in school. My sister iz a nervous girl, but ghe is very kind. My grandmother also lives with us. She came from

[taly when | was two years old. She has grown old, but she is still very sfrong. She cooks the best food!

My family is wery important to me. We do lots of things together. My brothers and | like to go on long walks in
the mountains. My sister likes o cook with my grandmother. On the weekends we all play board games
together. We laugh and always have a good time_ | love my family very much.

1. My mother is a:
A} Doctor B} Murse ) Writer D} Teacher

2. My house is near the:

A} City B) Monastery C) Mountains D) lisly
3. How old was | when my grandmaother came?
Al 3 years old B} 10 ye=ars old ) 2 years old D} Just bom

4. On the weekends we:
£ Play board games B) Goto a movie  C) Clean the house D) Cook pasta

5. My sister is kind but also. ..
Al Mean B) Quist C) Mervous D) Strong
G. Del anferior texto, colores 5 adjetivos.

WRITING PART

1. Menciona los aspectos mas importantes de rutina diaria en inglés

SPEAKING SKILL
- Cuando vayas a entregar esta prueba, menciona a ls profesora en inglés:

Whiat is your favorite hobbia?
What is your favorite food?

How is your favorite person?
What is your favorite profession™

Ll O
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Annex 3

Focal group
To examine the role of visual elements in 1.
enhancing the understanding and 2.

contextual usage of new vocabulary words | 3.

through picture books.
To assess the impact of picture book 4.
creation on Sth-grade students' ability to 5.

acquire and retain new English vocabulary. | 6.

To explore how the integration of 7.

collaborative project-based learning in the | 8.
creation of picture books enhances student
engagement and motivation in acquiring

new vocabulary in a second language.
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Annex 4
Field diary

Diary Field
English Class
Researcher English and Spanish Degree School Main Teacher Grade Shift Class
10" 5 t M | 502 Aft English
Laura Geraldyn Emester Guillermo Cano Isaza -EI"FE a smoon) Enghs
) . Mendivelso
Rojas Lizarazo
Date Hour Student Topic Materials General description and findings
Attendance
Annex 5
Final test
PRUEBA FINAL
BIAME- DATE:

HOTA: Para al desarrallo de esta prueka ss impartants que lea stentamenta las indicaciones. Esto prughn swmlbon.

4 habilidades dol igisspn Rdlas: Listening, Reading, Writing and Speaking skill.
LISTENING SKILL

1. Escuche atentamante las palabras que seran mencionada por la profesara y ascribalas en inplés,
WORD #1-
WORD #Z-
WORD 5
WORD #d_
WORD 5

READING SKILL

2. Analice laimagan y e=criba en el cuadre la latra qua corresponda a cada descripeion dal snunciado

AT
A TP c. D.

%

1. Ihggare Friends l:l

2. Sha hps long snd black hair ]
3. Heizgrenand be has flowers I:I
¢ Stms g antosuiogn ]

3. Escoge las palabras para completar el siguients enunciade y escribala en los espacios faltantes,

- - QJO, LA PALABRA NBSEEFFTE
<Happy) (Pla'.'mg) (;\.Iame-) (Hlm\m} <T-:h|rl->|

Hil My is Mayrmar. | am - My eryes are colar . larm waring a yellow
ik with my friends.
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4. Le= el siguients taxto y responde las siguientas preguntas.
MY DAILY TIME

l'wake up at §:00 am. | brush my teath. After that, | take a shower and get dressed. Then, | hawve breakiast az 6:50
and at 7:00 am | drive to work. At 1:00 pro | have my lunch, and | go home &t 5:30 pm. At homie, | watch some TV
and at 10:00 pm | go bo bead.

1. ltaks my lunch at:

a. Z:00pm b 3:00 pm c. 1:00pm
2. lgo home at:

a. S30pm b 1:00 pm . 10:00 pm

Marca conuna X la respussta correcta:

3. lget dress afeer | take o shower E’m m
4, | drive boowork at 6:30 am E.m m

WRITING SKILL

5. Escriba eningles la palabra corrects para coda imagen en la inea n blanco,

EMOTIONS CLOTHES ADJECTIVES
A F o
T
D, =z
v EARN
P
— '_d A
._.' y,
COLORE OBIECTS
s ¥

r B ‘ j
g o L
ity ’

SPEAKING SKILL

Cuando finaliza su prusha, mencione =u nambre, adad y comida favarita aninglas a la profesom cuando antregus
la haja.

FOR EXAMPLE: My namea is Zimena, | am 28 years old, and |iks chigs.

Annex 6: Lesson plans

Cycle #1 Bilingual Picture Book Approach

First Lesson Plan: Project Introduction

School: Colegio Guillermo Cano |saza Signature: English
Signature: English Teacher: Laura Rojas
Course: 502
Learning Objective: To introduce the students to the general overview of Bilingual Picture Books and the connection between image and text
Date Phases Topics Activities Resources Time

To explain students what
is a picture book by

showing an example https://www.youtube.com/watc
First part of the class  |Whatis a picture book |drawed by teacher h?v=5meDpvky20Y&t=51s 20 Min

Students will discuss the
features identified of a

April 4th, 2028 : : picture book pergrc.:ups
Understanding this and they have to write
Second part of the class |new concept them in Spanish Board 10 Min

The teacher will provide4 |Sentences: 1. The bear is as big
sentences in English and [as a ball 2. The butterfly runs in
My first moment as homework, students pink shoes 3. The lionis a

linking images and had to draw what the doctor 4, The Elephant swims in
Closing text sentence says. candies 30 Min
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Second Lesson Pla

n: Creating and Relating

School: Colegio Guillermo Cano Isaza

Signature: English

Signature: English

Teacher: Laura Rojas

Cou

rse: 502

Learning Objective: To introduce the impo

rtance of the image in Bilingual picture books

Date

Phases

Topics

Activities

Resources

Time

April 5th, 2024

First part of the class

images and text

My first moment linking

Teacherwill show some

of the class to make sure

previous sentences said

students drawings in front

they correctly drew what the

Notebook

10 Min

Second part of the class

My first storywith draws

with & drawings without
adding text to understand
theimportance of the
images in picture books

Students will create a story

Notebook

60 Min

Closing

Choosing a partner's

story

As homework they have to
finish the story. Besides,
students will choose a
partnerto interpret in the
next class the story their

partner have created.

Notebook

20 Min

Third Lesson Plan: Time

Machine, Visual Narrative

School: Colegio Guillermo Cano Isaza |

Signature: English

Signature: English

Teacher: Laura Rojas

Course: 502

Leaming Objective: To let the students know about the history of thevisual narrative

Date

Phases

Topics

Activities

Resources

Time

April 18th, 2024

First part of the class

Students willinterpret their
partner's story considering
what they understand from
the previous & drawings'
short story.

Notebook

40 Min

Second part of the class

Looking the past

Theteacherwill show
rupestrian images to let
students know the
importance of visual
narrative and how it was
evidience since a long time
ago

Rupestrian Images

20 Min

Closing

Interpretaring the past

In groups students will have
todiscuss what they

understand from the

rupestrian images in front of
theclass

Board and rupestrian Images

30 Min
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Fourth Lesson Plan: Sequence

School: Calegio Guilerma Cano lsaza

| Signature: English

Signature: English

[ Teacher: LauraRojas

Course: 502

Learning Objective: Tointroduce how the sequence works in the creation of a Bilingual Picture Boaolk

Date Phases Topics

Activities

Besources

Time

Understanding
sequence of images

First part of the
class

The teacher will show 2
picture book that note
haow sequence aof
images works in 2 picture
bk, Ta da that, all the
students will be in frant of
the class with a piece of
story and teacher will be
interpretating each part
of story

Picture book example:
Formas - Claudia Fueda
https:Harchive. argldetail=ifor
mas0000clau

20 Min

May 2nd, 2024

Second part of the

class Sequence Features

Students will dizcuzsin
groups what are the
main characteristics of
segquencing of the
objects in the story and
teach will clarify what a
Sequence Means

Board

15 Min

Closing Sequencing
ELEMENTOS DE LA SECUENCIA VISUAL

Curso de Claudia Rueda
Recursos Adicionales

Considering the
template given, students
will have to draw in 3
chats an object making
& consecutive maving
without laosing the

sequence.

DOMESTIKA

Sequence Template:
Elementos de |a secusncia
visual, cursa de Claudia
Fueda, Recursos Adicionales

! Matebaok

LCudles secuencias crees gque funcionan y por quéa?

“la

]
9
\

NS

N

OO/O

O
@)
O

O
o,

O

55 Min

Cycle #2 Understanding the Components of a Bilingual Picture Book
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Fifth Lesson Plan: Characterizing characters

School: Colegio Guillermo Cano Isaza | Signature: English
Signature: English | Teacher: Laura Rojas
Course: 502
Learning Objective:To introduce how facial and body expressions work in the characters' movement
Date Phases Topics Activities Resources Time

Students will present in
New sequence front of the class their
First part of the class Knowledge sequence workshop Notebook 20 Min
Teacher show them
different ways to easy

draw facial expressions in
the board and students
May 9th, 2024 will participate by creating
some facial expressions
insomedrawings inthe  |https://www.youtube.com/watc
Second part of the class| Facial expressions  [board h?v=ziC5e06B1sc 20 Min

Students will draw 4 facial
Learning how to draw |expressions: Happy, sad,
Closing facial expressions |Scared and surprised Notebook 80 Min

Sixth Lesson Plan: Introducing Text

School: Colegio Guillermo Cano Isaza | Signature: English
Signature: English | Teacher: Laura Rojas
Course; 502
Learning Objective: Toteach students the importance of knowing what the best moment would beto add text to a picture book.
Date Phases Topics Activities Resources Time

Students willshow in front
ofthe class theirdrawings
and all the classmates must
Facial expressions repeat every expressions
First part of the class activity learned. Notebook 10 Min
Theteacher will explain the

best moment to add textin a

May 19th, 2024 ; : i
Second part of the class Introducing text picture book Board 10 Min

Students will resolve a
template to start organizing
their story. Theywill begin to
introduce their characters
Closing Texting first moment |and settingwith adjectives  |First-moment template 70 Min
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Name: [ | Date: |
1. Type of story
Fiction | Drama | Romantic | Horror | Comedy | Anime | Suspense
2. Setting
Nature [ Close space [ Universe [ Other

3. Describe your setting with adjectives

4. Type of characters

Humans | Animals | Imaginary Characters | Other:

5. Description of your characters with adjectives

A Mame of character #1:

Description

B. MName of character #2:

Description: |

C. [Optional) Name of character #3:

Description

Colors of your story

6. Write your story in Spanish

Title:

Line 1: Presentation of

your characters

Line 2: Presentation of

your setting:

Line 3: Event

Line 4: Event

Line 5: Event

Line 6: Event

Line 7: Resolution

Line 8: End

Key words in English of

Your story

7. Time of your story

Past Simple [ Present Simple | Present Continuous | Future simple

Cycle #3 Interpreting and creating a Bilingual Picture book

Seventh Lesson Plan: Sketches of my story

School: Colegio Guillermo Cano Isaza Course: 502
Signature: English Teacher: Laura Rojas
Learning Objective: To invite the students to make a part of their learning process by determining the characters of the story.
Date Phases Topics Activities Resources | Time

Students will share with

classmates their characters by
showing their names and physical | Character
First part of the class My first creation descriptions Template |20 Min

Through a template, students will
have to introduce their 2
characters by providing
descriptions with adjectives,
colors and clothes and drawing Characters'
Second part of the class | Drawing My Characters them Template |40 Min

May 23th 2024

Under the same template,

students will have to describe with
adjectives their setting as well as |Setting
Closing Drawing My Setting they will draw it template 30 Min
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Name:
Date:

1. Escribe la primera parte de tu historia y dibuja tus personajes:

Part 1: Introduce tus personajes en primera persona:

CHARACTER #1 CHARACTER #2
(1) - My name is (1) - My name is (2)
(2) . lam(3) and | am (3) and (3) .
(3) . My hair is color (4) My hair is color (4) and my eyes are
and my eyes are color (4) . color (4) .
| feel (3) and | feel (3) and
(5) (3)
| am wearing (6) . (6) | am wearing (6) » (6)
and (6) and (6)
DRAW YOUR CHARACTER
- - DRAW YOUR CHARACTER

/-"' Y L . - -

..r" A _f/ h \
|'ll .l.'l
I
\ _J"ll |
T B l‘\\.._ .-"'/;

(1) Greetings }

(2) Name of your character (1) Greetings

(3) Adjectives of your character {2) Name of your character

(4) Eyes and Hair Color (3) Adjectives of your character

(5) Emotions {4) Hair and Eyes Color

(6) Clothes (5) Emotions

(6) Clothes
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Eigth Lesson Plan: Characters’ Likes and Dislikes and First Scene Creation

School: Colegio Guillermo Cano Isaza

Course: 502

Signature: English

Teacher: Laura Rojas

Learning Objective: To guide the students to introduce characters’ likes and

dislikes as well as start the creation for the the first scene to

put in practice vocabulary learned and new vocabulary
Date Phases Topics Activities Resources |Time

Students will share with
classmates their setting by
showing their drawings and Setting

First part of the class Sharing my setting adjectives used Template |20 Min
Students will describe what the
character likes and dislikes.
Besides, students will fill the

August 30th 2024 spaces to start with the narration |Likes and

of the story putting in practice Dislikes

Second part of the class | Likes and dislikes verbs and adjectives Template |40 Min
Students will fill the blank spaces
of the templates to put in practice
adjectives, verbs and places
vocabulary to start with the first First Scene

Closing First scene creation scene of the story template 30 Min
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" Name:
Date:

1. Escribe la primera parte de tu historia y
dibuja tus personajes

Part 2: Escribe la segunda parte de tu historia
y dibuja el escenario.

SETTING
This place is (1) and (1)
There is/are (2) and
There is/are (2)

DRAW YOUR SETTING

\
%
A b
\-.H_ -

(1) Adjectives
(2) Subjects

CAN AND CAN'T

CHARACTER #1

I like/don't like (1) and (1)

CHARACTER #2

I like/don't like (1) and (1)
(1) Verb.

Recuerda que el verbo debe llevar ing al final,
FOR EXAMPLE: Sleeping

2. Escribe las dos primeras escenas de tu
historia:

FIRST SCENE
(1) and (2) are
(3) in the (4)
But (1) doesn't like (2)
(1) Likes (2)
DRAW THE FIRST SCENE
_-’/’ ---.l\‘-.
{
I- i
I‘\\ /.r'

(1) Name of your character 1

(2) Name of character 2

(3) Verb
Recuerda que el verbo debe llevar ing al final,
FOR EXAMPLE: Sleeping

(4) Name of your setting (Example: House)

SECOND SCENE

(1) Feels (2)
(3) wants to make
(2) (1)
DRAW SECOND SCENE

/ ™
{ \
| [
-\\\.. J./.r'

[Ty mame or cnaracier | B

(2) Emotion

(3) Name of character 2
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Nigth Lesson Plan: Second scene outcomes

School: Colegio Guillermo Cano Isaza

Course: 502

Signature: English

Teacher: Laura Rojas

Learning Objective: To guide students to draw the first scene and to create the second scene of the story.

Date Phases Topics Activities Resources |Time

Students will draw the first scene
according the description they Setting

First part of the class Drawing First Scene previously provided. Template |20 Min
Students will fill the blank spaces
of the templates to put in practice

September 12th 2024 adjectives, verbs and places Likes and

vocabulary to start with the Dislikes

Second part of the class | Second Scene Creation second scene of the story Template 50 Min
Students will draw the second
scene according the description  |First Scene

Closing Drawing Second Scene they previously provided. template 20 Min

Tenth Lesson Plan® Sketches almost donel
School: Colegio Guillermo Cano Isaza Course: 502

Signature: English

Teacher: Laura Rojas

Learning Objective: To quide students to complete the third scene and begin with the last scene.

Date

Phases

Topics

Activities

Resources

Time

September 19th 2024

First part of the class

Third Scene Creation

Students will fill the blank spaces
of the templates to put in practice
objects and emotions to start with
the third scene of the story

Third scene
Template

30 Min

Second part of the class

Drawing Third Scene

Students will draw the third scene
according the descnption they
previously provided

Third scene
Template

20 Min

Closing

Fourth Scene Creation

Students will fill the blank spaces
of the templates to put in practice
Verbs, adjectives, objects and
emotion to finish the story by
creating the fourth scene

Fourth
Scene
Template

40 Min




MName:

Date:

1. Llena los espacios en blanco y

dibuja la tercera y cuarta escena de

tu historia.

2. Para completar la historia, escoge

un OBJECT gue le guste a cada
personaje:

CHARACTER #1

CHARACTER#2

THIRD SCENE

1. NAME OF CHARACTER 1
2. MAME OF CHARACTER 2
3. OBJECT

So, (1) gives aan
(3) to (2)
and (2) feels SURPRISED.

Busca el significado de la palabra
SURPRISED

CREATING A PICTURE BOOK: A STRATEGY TO ENHANCE VOCABULARY LEARNING IN ENGLISH IN 5™ GRADE

FOURTH SCENE

1. NAME OF CHARACTER 1

2. NAME OF CHARACTER 2

3. VERB/ACTION (ING)

4. OBJECT

5. EMOTION =
M and(2)____
start (3) with the
(4) and they feel
(5) together.

So Pepita provided an UMBRELLA to
JUANITA and JUANITA feels SURPRISED.

JUANITA and PEPITA start PLAYING with
alan and they feel
HAPPY together.

Califica tu experiencia creando tu historia:
i Aprendiste vocabulario? L 8.8 8. 8 ¢

& Te gustd tu historia? AN
iVolverias a hacer esta actividad? W W % % W
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Eleventh Lesson Plan: End of my story!

School: Colegio Guillermo Cano Isaza Course: 502
Signature: English Teacher: Laura Rojas
Learning Objective: To help them finishing their story and making the proper corrections such as spelling and word choice
Date Phases Topics Activities Resources | Time
Students will draw the fourth Fourth
scene according the description  |scene
First part of the class Drawing fourth scene they previously provided. Template 20 Min
Teacher will check template by
template to make sure students
September 30th 2024 wrntli the right word without Story
Second part of the class  |Making proper corrections |missing any information Template |40 Min
Once students detect what they
know to correct, they will have Story
Closing Time for last extra time to make the corrections | Template 30 Min

Cycle 4 Presenting and evaluating vocabulary learned

Twelfth Lesson Plan: The last brushstrokes for my story

School: Colegio Guillermo Cano |saza Course: 502
Signature: English Teacher: Laura Rojas
Learning Objective: To get learners involved in a final product that was created by every class task.
Date Phases Topics Activities Resources | Time

Creatively, students will present
this picture book using different
materials and follow the guide to
know what must be on each page
of this creation. After that, teacher
Creatively representing my |will give them the book format
First part of the class project with color papers Materials 10 min

Students must start with the
creation by cutting and pasting
Eob) e characters and settings each one |Materials
in a separate page of the book and story
Second part of the class | First part of project creation |provided by the teacher. templates |40 Min

After that, they will have to write
on the left side the text of their
story (previously built through
templates) and cut and pasting Materials
scenes 1 and 2 drawings inthe |and story
Closing Middle part of project right side. templates |40 Min

Thirteenth Lesson Plan: Finishing my creation and putting my knowledge into practice

School: Colegio Guillermo Cano Isaza Course: 502
Signature: English Teacher: Laura Rojas
Learning Objective: To finish the project creation and To realize how much vocabulary students learned during the creation of this book.
Date Phases Topics Activities Resources |Time

Students will have to finish their
creations by adding the third and
fourth scenes of the story by
writing the text and pasting the Materials
previous drawings from previous |and story

First part of the class End of project creation templates templates |30 min
The teacher will correct students
to make sure their story was Materials
October 17th 2024 properly built by the correct use of |and story
Second part of the class | Making corrections sentences and drawings templates |10 Min

Students will take a short test to
identify how many words they
learned during this process of
picture book creation by
evaluating their 4 English skills:
Listening, Reading, Writing, and
Closing Final Test Speaking. Final Test |50 Min
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Fourteenth Lesson Plan: Expressing my thoughts

School: Colegio Guillermo Cano Isaza Course: 502
Signature: English Teacher: Laura Rojas
Leamning Objective: To know students’ perspectives about the implementation of this project and their expenience in the creation of the picture
book
Date Phases Topics Activities Resources | Time
Teacher will ask students a few
questions to know students'
feelings along the creation of this
First part of the class General discoussion project Board 20 min
Students will comment in Spanish
about their process (likes and
dislikes) during the
November 7th 2024 implementation of this picture Paper
Second part of the class | Personal experiences book Sheets 30 Min
The teacher will provide 6
rewards for the 6 picture books
considering those students who
presented all templates and the
Closing Recognizition most creative projects. Recordings |20 Min

Annex 7: Focal group

¢Crees gue las imagenes y el texto ayudan al aprendizaje de vocabulario en Inglés?

Yineth: Si porque cuande uno mira las imagenes va pues recordar, y uno puede imaginar las
letras y los dibujos

Juan: Es por la manera que uno aprende, por ejemplo o algunas personas aprenden por
escrito y hay otras personas aprenden por imagenes y cada uno es como aprende por su forma

Andrey: Pues yo diria que las imagenes ayudan a ilustrar las palabras inglés para que los mas
chiquitos puedas interpretar mejor

£ Qué fue lo que mas te motivo para culminar este proyecto?

Joseph: Me motivd para pasar la materia

Juan: Me motivé para pasar el afio, para izar bandera y también para ayudarle a la profesora
para su universidad

Andrey: E| proyecto me motivo porque pues para ayudar a la profesora para que se gradue y
pues eso es una ayuda para la profesora y para mi, pues para ayudarme también a pasar el
afno

Yineth : A mi me motivé porque yo puedo seguir adelantado, aprendiendo inglés, siendo
profesora de inglés y ayudando a mis amigos para gue aprendan inglés.

¢ Queé no te gusto del proyecto?

Andrey: Pues a mi me gustd porgue pues a mi me gusta mucho el aprender inglés y pues
compartir con mis amigos y la profesora

Juan: Me gustd porgue me gustd compartir con mis compafieros, dibujar, colorear, aprender
palabras nuevas que yo ni sabia gque existian

Joseph: me gustd porque aprendi mas palabras y me gusto las actividades que hicieron.
Carol: A mi me gusté compartir con mis compafieros y aprender nuevas palabras

Gabriela: A mi me gustd porque pudimos hacer arte, dibujar, colorear y compartir con nuestros
companeros

Yineth: Me gustd porgue se podia hacer arte, podiamos aprender inglés y también compartir
mas con los profesores.
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Annex #8: Informed Consent
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