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Abstract

This report represents an educational experience that attempts to improve reading
comprehension in EFL classroom through the reading of graphic novels with 802 students
at Colegio Domingo Faustino Sarmiento. For this purpose, a qualitative research process
was carried out, which consists of three stages: in the first stage, the problem was
identified, and some data collection instruments were applied to get to know the population,
their contexts, and interests in depth. The second stage involved the design and
implementation of the pedagogical proposal as a didactic unit. Finally, the data collected
were analyzed and the data triangulation processes were applied. In this way, it was found
that the implementation was valuable for the improvement of reading comprehension in

EFL through the graphic novel.

Keywords: reading comprehension, graphic novel, whole language approach.



Resumen

Este informe representa una experiencia de implementacion pedagogica orientada a
la mejora de la comprension lectora en lengua inglesa a través de la lectura de novela
grafica con estudiantes de 802° en Colegio Domingo Faustino Sarmiento. Para ello, se llevo
a cabo un proceso de investigacion cualitativa, el cual consta de tres etapas: en la primera
se identifico el problema y se aplicaron algunos instrumentos de recopilacion de datos para
conocer a fondo la poblacion, sus contextos e intereses. La segunda etapa comprendio el
disefio y la implementacion de la propuesta pedagogica en modo de unidad didactica.
Finalmente, se analizaron los datos recogidos y se aplicaron los procesos de triangulacion
con lo cual se determin6 que la implementacion fue valiosa para la mejora de la

comprension lectora en EFL a través de la novela grafica.

Palabras Claves: comprension lectora, novela grafica, enfoque de lenguaje integral.



CHAPTER 1: RESEARCH CONTEXT

This chapter describes the study population from the context of the Colegio Técnico
Domingo Faustino Sarmiento, Branch A, in Bogota, Colombia. After that, we introduce the
dimensions of human development that characterize the target population and how these
dimensions influence the learning process of the students. Subsequently, some curricular
references of educational policy are described, which justify the implementation of this
proposal in English as a foreign language classroom. This chapter concludes with the

statement of the research problem, general and specific objectives.

1.1 Study Population

Colegio Técnico Domingo Faustino Sarmiento, branch A, is a coeducational public
school located in the Rionegro neighborhood in Bogota, Colombia. The school belongs to
the Secretariat of Education of Bogota. Most of the population in the institution is
characterized by a lower-middle socioeconomic stratum. Also, most of the students live
near the school and for those who do not, there is free school transportation provided by the

District Mayor's Office.

The Institutional Educational Project of the school adheres to a constructivist
pedagogical model which is oriented to form citizens through pedagogical processes that
allow the valuation of individual differences and the recognition of diversity as an
enriching element of life in society (Colegio Técnico Domingo Faustino Sarmiento (IED),
2018). Some of the teachers of the institution mention that the teaching work is based on an
articulating and collaborative role; in that, new knowledge is taught, also, the context of the

students is considered so that they can relate the contents of the activities to their own lives.
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The English classes at the school are directly related to the District Bilingualism
Plan. With this plan, the Secretary of Education and the Ministry of Education promote
activities that encourage the teaching and learning of English as a foreign language, and,
provide technological materials and books in each classroom. In addition, the Colombia
Bilingual program of the MEN in alliance with the British Council and Richmond provides
this institution for grades 6, 7 and 8 with a series of English texts called Way to go!; which,
as stated by the Ministry of Education (2017), "is a series consistent with current trends in
English teaching in the global and local context that is aligned with the Common European
Framework for Languages, the Suggested Secondary English Curriculum and the Basic

Learning Rights" (p. 56).

Now, this study was applied during the first and second semester of 2023. The
specific population was the eighth grade (802) belonging to the fourth cycle (eighth and
ninth). The group is made up of 40 children: 23 boys and 17 girls, between twelve and
fourteen years of age. The information was extracted from a process of observation where
different field diaries were produced. There was a total of eight observation field diaries.
The observation began in the second week of February and ended in the first week of May.
In addition, during the observation process, discussions were held with the course teacher,
regarding the level and behavior of the students. Finally, to learn more about the context of
the students, a writing exercise, called "My life on paper", was conducted in the second
week of March. In this, each student wrote their biography sharing images and experiences
with their families, at school and their hobbies. Also, at the end of the exercise, each student
wrote a commentary about the English class regarding their opinion of English and the

classroom environment. Here, it is worth mentioning that all information collected from the
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students is confidential. Prior to data collection, application of instruments and classes, the
students' parents were informed about this study by means of a consent form (Appendix 1 —
Consent Form), since the population is under 18 years of age, so their permission was

essential.

In general terms, it was identified that the families of these children were composed
of a common family nucleus. In addition, in their free time they develop physical activities,
listen to music, or watch social networks; others like to read, draw and also write. As for
English, many of them affirm that they like it and find it interesting, but they always get
nervous when speaking it or say that it is very complicated to understand. It was observed
during the interventions that the students preferred to work in groups and carry out
workshops or activities where they could compete. In general, they worked with the
guidebook Way to go! And the teacher always instilled in them the importance of this tool

for the development of the activities.

On the other hand, since the beginning of the year, the teacher assigned a book to
have a reading plan for the three trimesters of the course. The book assigned for 8° was
Tales of Horror by Bram Stoker which was divided into 4 chapters of 20 pages each. This
material was used by each student to present different activities such as glossaries,
summaries, and an analysis component in which the main characters, secondary characters,

their emotions and main ideas were identified.

The 802 group stands out for being a very united and fun group. However,
sometimes there is disorder and a lot of noise. In order to take more account of English in
the classroom, they have been taught expressions in this foreign language such as: Teacher,
1 have a question, what is the meaning or translation of this word, Teacher I don't
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understand and Can you repeat that?, so that, the language can be used a little more in the

development of the classes.

Now, from observation, this population group is characterized as a group of
teenagers who are at a stage where their emotions, thoughts and physique are progressively
changing. Regarding the cognitive dimension, adolescents usually tend to solve problems
more easily than children because they now have a more sophisticated grasp of reality. At
this stage, adolescents "are more likely to solve problems analytically, i.e., determining an
answer more logically according to the nature of the problem" (Kail & Cavanaugh, 2015, p.

354).

The above, can be identified in the 802 grade, since when they are given an
explanation about some activity and tasks, they can understand what to do and are inclined
by their preferences to develop the activities as they think it is easier or faster. However,
students, who do not understand very well, could approach to ask questions and have
clearer indication of what is explained. For example, in the first week of May, we did a
reading exercise on values and virtues of the process of caring for the environment. This
activity was easy for some students, and they were able to represent their ideas with
drawings easily. However, some other students did not understand and, together with the

main teacher, we had to do an individual follow-up, explaining the indications again.

Regarding the communicative dimension of this population, it was identified these
adolescents mediate their conversations for individual purposes to be part of their groups of
friends to feel accepted. In the classes, different groups of students with similar likes were
always grouped together. Largely, these "adolescents befriend others who are similar to
them and, as time goes on, the attitudes and values of the friends become more similar"
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(Popp 2008 as cited by Kail & Cavanaugh, 2015, p. 310) to fit into each group. For 802
students, media and social networking have become central to their lives and the way they
communicate with their friends. These new technologies do not guarantee direct peer-to-

peer interaction and make them want to imitate what they see displayed on screens.

On the other hand, regarding the emotional dimension at this stage, it can be
identified that this is characterized by experiences of reward, pleasure and excitement about
their emotions and bodily changes. The foregoing is because adolescents at these ages focus
on the search for their own identity and concentrate a lot on themselves, their physique, the
way they dress and what others may think about them and their appearance (Kail &
Cavanaugh, 2015). This is a process of exploration, in which they risk, doing different and
strange things to fit in with a specific group to which they are attracted. In addition, on an
emotional level, self-esteem in these adolescents is characterized by the emotional
dependence they may have on something or someone since they are generally interested in

surprising others and feeling accepted (Kail & Cavanaugh, 2015).

Lastly, we must consider these cognitive, communicative, and emotional changes in
order to create a learning environment that responds to their needs and also articulates with
their tastes, experiences and contexts. These environments should be made up of
educational interactions in which each student can reflect on their individual existence in
school and in the world, to create a safe space for discussion, reading and expression, so
that, each one of them is able to transform their knowledge using what they have lived and

what they want to transform with their individuality.
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1.2 Curriculum framework

The reading curricular framework is presented in two aspects: first, the teaching of
English as a foreign language in the English curriculum in Colombia and the school

curriculum.

Nowadays, the teaching of English in Colombia is guided by The National English
Program: COLOMBIA Very Well! which proposes development strategies for the
improvement of English teaching and learning spaces in the Colombian educational sector
(MEN, 2015). In addition, in the educational framework, it is ratified that since the
Bilingualism Law 1651 of July 12, 2013, in basic, middle, and higher education
institutions, they must "develop the communicative skills to read, understand, write, listen,

speak and express themselves correctly in a foreign language." (MEN, 2013, p. 8).

The Colombian Ministry of National Education (2014), states that this National
English Program focuses on three fundamental components to "achieve greater articulation
between the educational, social and labor sectors, generating better spaces for teaching and
learning the language for future generations and greater opportunities” (p. 3). The three
components of the program focus on innovation, financing, and productivity. To this extent,
for this proposal, only the innovation approach is considered, which is aimed at teacher
training strategies and pedagogical material for elementary and secondary education to
"motivate the professional development of English teachers for the creation of didactic

pedagogical material that allows them to transform their classroom practices" (MEN, 2014,

p. 7).
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Therefore, it is considered appropriate to make use of this approach for the creation
of an innovative proposal that becomes a didactic material to improve the quality of
education with different tools that can be more effective, thus increasing the interest and
participation of students in English classrooms. In addition, the teaching of English as a
foreign language from a creative proposal can allow students in cycle four to have an
"invaluable opportunity for social, cultural and cognitive development" (MEN, 2006, p. 9),
from the discovery of different ways of learning that contribute to their individuality and
knowledge of the world, supporting students in "social interaction and the negotiation of
meanings [...] improving their ability to establish relationships with other people and to

develop in new situations" (MEN, 2006, p. 10).

Now, it is essential to touch on the subject of reading as a disciplinary
comprehensive activity with which the environment is recognized by relating the text and
its content with individual interpretations about society (Secretaria de Educacion Distrital,
2010). In this way, it is understood that knowledge is not only focused on the
comprehension of texts at a literal level, but that "it is much more orienting and formative
to ask questions about the context of such enunciations; that is, to be able to characterize
and interpret, as far as possible, the situation of enunciation" (Secretaria de Educacion
Distrital, 2010, p. 37). Thus, the objective of cycle four for reading in the educational
context is that students can be formed as "critical subjects, who can take a position on
history, on information, on life [...] as individuals able to account for the impact of contexts

on the products of culture" (p. 38).

To strengthen such critical and reflective formation from reading for eighth grade

students, the reading component of the curriculum suggested by the MEN is considered to
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talk about what constitutes it and how to build a proposal that improves this reading ability
and comprehension in English in English as a foreign language from the needs and demands
that are required. Regarding cycle four, the MEN presented the Basic Standards of
Competencies in Foreign Languages: English, which set up "the different levels of
performance that must be achieved throughout the learning process and the required
competencies" (MEN, 2006, p. 10). The reading competency for eighth grade aims to
identify, recognize, and understand descriptive, narrative, and argumentative texts to
represent their content graphically and comparing the information and meanings provided
in the texts, identifying social and cultural elements that contribute or are related to the

context of the students (MEN, 2006).

On the other hand, the institutional program of Colegio Técnico Domingo Faustino
bases its reading curriculum plan on a critical perspective that guides the actions, creations,
and the way of thinking of students regarding what they read in the educational
environment (Colegio Técnico Domingo Faustino Sarmiento (IED), 2018). Thus, this
institution raises four pedagogical categories around the reading-writing analysis in all
grades: Research, Exploration, Conversation and Comparison. These have been created to
evaluate regarding reading and writing skills for students. However, in talks with the head
teacher, she affirms that although these categories are set up to be evaluated in the
evaluation rubric for each trimester, sometimes they are not important because there are
processes that are not completed, due to lack of material, interest, and complexity of the

books in the reading plan assigned by the institution, etc.

The school has implemented the evaluation of each trimester in relation to the

humanities subjects: Spanish language and English. This assigns a single grade for the two
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areas. The head teacher also affirms that this process has had a negative impact on the
learning process of the students in English class since many of them affirm that they prefer
to make more effort in the area of Spanish language in order not to make so much effort in
English since they are bored with this class because they do not understand almost
anything. Similarly, for the development of the English curriculum, the District
Bilingualism Plan is considered which aims to promote planning, follow-up, and
monitoring processes in the bilingual educational improvement of the institution (Colegio
Técnico Domingo Faustino Sarmiento Sarmiento (IED), 2018). However, the titular teacher
affirms that there are not many guarantees and opportunities to implement what is
suggested in the District Plan since there are not many tools and institutional conditions for

its development.

Considering the foregoing, it is relevant to recognize the importance of reading in
institutions and the creation of innovative spaces with didactic strategies that allow
strengthening this skill in students.. For them, it is necessary to become directly familiar
with the students at the educational level to know their demands and needs, and in this way
relate reading with the critical and rational thinking of the students, stimulating imagination
and creativity. In addition, to encourage a reading space that contributes to the personal and
emotional development of students to give them the opportunity to "identify with characters
and situations, understand different perspectives and reflect on their own experiences" (Kail

& Cavanaugh, 2015, p. 389).
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1.3 Research problem

During the period of characterization of the students and their performance in the
English class, three instruments were taken into account: observation, field notes and a
diagnostic test designed taking into account the Basic Standards of Competence in Foreign
Language: English (MEN, 2006) for the fourth cycle. The observation began in the second
week of February 2023 and ended in the first week of May. The diagnostic test was
conducted on August 17,2023. First, an observation was developed on the classroom
dynamics in terms of student behavior and performance. Then, based on the observation,
the reflection on what was observed in the field diary instrument was taken into account
(Appendix 2 - Observation and Intervention Field Diary Format), in which a focused
analysis of the aspects that describe the classroom environment is presented, as well as the

reflections that arise from it.

In general, a set of problems was identified, especially in reading skills. During the
observation period, it was possible to identify that students did not feel comfortable with
the reading plan established for the course and it did not motivate them to read or to
perform the exercises related to reading the book. These problems are also evidenced in the
field diary kept by class for course 802 (Appendix 3 - Observation Field Diary #2). In this
field diary, it was possible to identify that the students' reasons while reviewing the reading
plan task were: "I did not do the homework because I cannot read in English, it is very
difficult", "I like reading, but reading in English is very complicated, I do not know how to
identify or read fast and I end up getting bored". Despite the above, it can be evidenced in

the observation that there is interest in vocabulary activities or short expressions if activities
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that are more striking or different from the basic reading comprehension activities are

carried out.

Other problems were observed in relation to the reading comprehension exercises.
One of them was the total disinterest and resignation of the students to the long text
selected by the teachers. Because of the above mentioned, with the course director we had
to talk to some students about this situation. Most of them thought that the subject was
boring and that they did not understand any of the vocabulary or structures written there. At
that time, students stated that "It is not easy to read Tales of Horror because we don't
understand anything, and we are not interested in reading about it" and "English class is
sometimes boring because we just look up words in the dictionary and that's it” (Appendix

4 - Observation Field Diary #4).

Therefore, a three-level text analysis was considered for reading comprehension.
The syntactic, semantic, and pragmatic levels were taken into account for the analysis of
graphic novels. Therefore, a diagnostic test was applied to analyze a page of a graphic
novel (Teen Titans). It was applied during a two-hour session and 35 of the 41 students took
the test. The day of the test was August 17, 2023. The test was divided into six items. The
first two concerned the syntactic level of analysis, the next two the semantic and the last
two the pragmatic. The students understood the explanation of each item and were also
attentive throughout the class with questions about rhetorical figures, the author's intention,

and grammatical categories (Appendix 5 — Diagnostic Test).

After the diagnostic test, it was possible to identify failures in the identification of
words in the image of the selected graphic novel. In addition, some errors related to the
mishandling of word meanings were found. On the other hand, despite being a somewhat
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complex topic, most students were clear about the concept of figure of speech and tried to
make an analysis of the words, phrases and contexts presented in the image. Finally, at the
pragmatic level, it was identified that the use of inferences is not very common for them,
since they thought they should describe the images based on what they saw and not on what

they could infer or deduce from what was expressed there.

Goodman (1996) states that:

"Reading comprehension focuses on a parallel text, personally constructed by the
reader; perception is governed by that text and syntax is assigned based on it. Both structure
and meaning are constructed by the reader, and if something goes wrong, then the text in

the reader's head must be reconstructed to make it sensible." (p.138)

In this sense, after the observation, data collected in the field diaries and the
diagnostic test, it could be concluded that reading comprehension is essential for the
comprehension and learning of English as a foreign language. This comprehension plays a
fundamental role in the development of reading skills and contextual understanding in
relation to what is stated in a text and its selection by course, by topic. Therefore, it is
essential to recognize that "graphic novels stand out as a valid option to foster EFL
students' reading comprehension skills due to their adaptability to different contexts and

their attractive design" (Zamudio, 2022, p. 43).

However, despite recognizing its importance, this process is sometimes ignored, and
very long material continues to be assigned to students without recognizing different tastes
or reaching reading agreements so that this classroom activity does not become boring or

tedious. In this way, it is intended to achieve with children’s concrete actions regarding the
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reading of graphic novels, thus raising it with the analysis at the three levels mentioned
above so that there is theory in between regarding the topics to be addressed, but also
different activities both digital and graphic and artistic creation on what they learned from
reading. Thus, topics such as grammatical categories, the meaning of words (denotation -
connotation) and without neglecting the learning of the contexts in these graphic texts

require to be focused by the project.

Another problem was the lack of material to carry out the activities. From the
observation it was also possible to identify that sometimes the fact of copying on the
blackboard or simply dictating a text makes the student lose interest. The latter is also
caused by the fact that the student does not have material in his hands to understand a text
and how it is composed. Regarding the Reading Plan for 802, the assigned tasks and
activities in class were only based on creating a glossary of the whole book and learning at
least 20 of those words so that they would understand the vocabulary exposed therein. In
addition, another exercise that was repeated was to write the different sentence structures in
the chapters. For all the above, it is intended to create a space with adequate material for
students in the implementation of this proposal. Bringing to the classroom a resource such
as the graphic novel, which allows, with the design of different activities, the improvement

of reading comprehension in English as a foreign language.

This proposal seeks that students learn to recognize the mistakes that can be made
as a reader and make self-corrections of this process of construction and reconstruction.
Thus, students are expected to understand what the author is trying to say regarding the
grammatical structure of the text, its intention, and the meaning that the student can

construct from what is being read.
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1.4 Objectives

Reseach Question

How would the implementation of Whole Language Teaching and graphic novels
enhance EFL reading comprehension in 802 students of Colegio Domingo Faustino

Sarmiento through?

General Objective

To design a didactic experience that promotes reading comprehension through
Whole Language Teaching with the use of the Graphic Novel in the 802 group of the

Domingo Faustino Sarmiento School.

Specific objectives

To describe EFL reading comprehension students' achievements inside a controlled
implementation of the pedagogical proposal with students of 802 at the Domingo Faustino

Sarmiento school.

To identify possible benefits and opportunities of reading graphic novels in a Whole

Language Teaching space with students of 802 at the Domingo Faustino Sarmiento school.
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CHAPTER 2: CONCEPTUAL CONTEXT

This chapter presents the research background on innovation that served as the basis
for the development of this proposal. In this way, eight research studies related to the
proposal itself were analyzed. The second section discusses the object of study and, finally,

its components and sub-processes.

2.1 Background on innovation

The state of the art of the present proposal was categorized after a systematized
reading in a matrix of analysis categories. Eight texts related to reading comprehension in
English as a foreign language (EFL) and the use of graphic novels to improve this
competence were selected. The selected proposals have been published within 2015 to

2022.

There were three research studies on EFL reading comprehension (Castafio, 2016;
Gamboa, 2016; Bernal & Bernal, 2020); and five on graphic novels to promote reading
comprehension in EFL (Kay, 2015; Parker, 2017; Valeroso, 2017; Aldahash & Altalhab,
2020; Zamudio, 2022). Five of these were conducted internationally (one in the Philippines,
two in the United States (Minnesota and California), one in Saudi Arabia and, one in
Ecuador). The other three proposals were developed in Colombia (two from the
Universidad Pedago6gica Nacional and one from the Universidad Minuto de Dios). The
foregoing shows the interest in research from new pedagogical proposals that focus on

elements that aim at improving teaching processes.

Their research objectives were more methodological than theoretical because they

are directly presented from a didactic design with pedagogical practice in order to provide
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experimental knowledge and from this generate teaching processes that strengthen the
learning processes of students. Therefore, the methodology used in this proposal is framed
within qualitative research, since the processes, techniques and data collection were
descriptive research and action research. The instruments also fall within the qualitative
approach since the proposals arise from observation, interviews, documentary reviews,

field diaries and workshops and tests to diagnose the level of the students. (Valeroso, 2017)

Due to the above, the object of study was the graphic novels and how this improves
the reading comprehension processes of students. Therefore, it can be concluded that there
are different strategies for teaching reading using graphic novels to promote reading.
However, it is suggested that the reading level in EFL is not efficient because it does not
provide interest to this competence since it still follows the convention of reading from left
to right and from top to bottom with very long texts to scan the information in a linear way
(Kay, 2015). On the other hand, something common within these proposals were the three
levels of reading, but with more emphasis on the critical level of reading graphic novels.
These investigations also address the reading processes as interactive processes that
students can liv,e highlighting the role of the visual and written. In addition, the role of the
students' context and how they can relate it to the text is always considered (Aldahash &

Altahab 2020).

Thus, teaching reading in EFL is an exercise that requires a lot of effort because it
can become a complicated task. However, the graphic novel is presented as an innovative
tool that can strengthen these processes. It is essential to highlight that, as limitations and
results of the research, it was found that for students reading becomes a mechanical and

compulsory task imposed by the school. Therefore, it is important to reflect on the
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pedagogical practices that are carried out around this competence so that the forms of
teaching have a change that has a positive impact on the learning processes of students and
they can have good perceptions about what reading is. Thus, for Parker (2017) reading
competence can be improved and increased with the reading of graphic novels because
these are a very important pedagogical tool because they combine visual art within the book
to have a better conceptual understanding of what is read thus acquiring more analytical
and critical thinking skills. In this way, the use of graphic novels in the EFL classroom is

encouraged for the development of a better reading in this language.

In the research, it was concluded that teaching practices in the teaching of reading in
EFL did not leave a traditional and imposed axis, which can generate lack of interest and
annoyance in acquiring this competence in students. Thus, it is possible to reflect on how
the graphic novel can be a transforming tool of these practices which generates interest and
relevance in the learning process of adolescents. On the other hand, as a transforming
component, the research proposes different methodologies to achieve more interest in
reading comprehension from the reading of graphic novels, adding to these processes topics
that are related to the context of each student, having a social, emotional, and cognitive

intentionality (Parker, 2017)

Thanks to the analytical and critical reading of these texts, there is a great interest in
reading comprehension in EFL and how reading graphic novels can improve this
comprehension. However, even though different strategies or methodologies have been
presented, they are not fully recognized and are not implemented in the classroom, since
even though there is much interest in improving reading comprehension in English as a

foreign language, sometimes some proposals are not considered, and the same traditional
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reading proposals continue to be used without any change. Therefore, the role of the
graphic novel as a transforming axis of reading comprehension is recognized, and although
it is not considered improving these processes, the research shows a need for change in

terms of processes to improve in this aspect.

2.2 Reading comprehension

Reading comprehension is linked to the construction of meaning after the reading
process. In this regard, Smagorinsky (2001) states that "reading comprehension is a
constructive process carried out by the reader in conjunction with the written discourse and
the socio-cultural context in which it occurs" (p. 93). This indicates that a decoding process
can indeed be carried out on written discourse, where the meanings and components can be
understood through a theoretical or structural analysis; however, reading comprehension
does not occur only in that environment, but also in the relationship between the reader and

his or her own context.

In addition, for a text to be critically understood, Smagorinsky (2001) states that the
reader must make sense of the configuration of signs that constitute a text, so that, as he or
she tries to interpret it, a new one is composed and constructed. To explain reading
comprehension, Smagorinsky (2001) exposes a theory called the "Transactional Zone"
which reveals how reading comprehension can be directly focused on a personal, cultural
and ideological framework of two stages that make the reader think and reflect on what
he/she is reading so that in this way a new knowledge and interpretation can be created on

the internal already valued (Smagorinsky, 2001, p. 95).
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Table 1. Synthesis of the stages of the Transactional Zone by Smagorinsky (2005)

Mediation and strict relationship between
Stage 1: Experiential space the reader and the text for the recognition
of meanings.

This puts more focus on the reader and the
Stage 2: More stable space space of possibilities of meanings and
senses by virtue of contexts.

Idiosyncratic/personal possibilities of
interpretation.

Contextual or cultural possibilities.

In this way, it can be said that the construction of meaning goes beyond just the
decoding of text because, although in order to understand the text, its composition, content
and description must be taken into account, these meanings must also be extracted in a
critical way so that the reader's experiences or context are not left aside, but rather the
reader uses this prior knowledge to formulate a new one, generating opinions, comments or

feelings about the reading of a text.

2.3 Reading comprehension processes

The components of the object of study are: syntactic, semantic and pragmatic. These
will be reflected in the application process of this proposal in the didactic unit presented
below. Also, these will give way to a reflection on reading comprehension in English as a
foreign language. In addition, it should be noted that for each component, the

performances of the Common European Framework of Reference for Languages and the
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Basic Standards of Competence in Foreign Languages: English of the Ministry of

Education assigned at each B1 level for 8th grade reading are considered.

Syntactic Level

As we know, syntactics is the dimension of semiotics that studies the relationship of
the sign with other signs. Therefore, the syntactic level is proposed as a component to<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>