
 

 

SHORT STORIES: ENHANCING READING COMPREHENSION LEVELS THROUGH 

LITERATURE-BASED INSTRUCTION 

 

 

 

JOHAN STIC MENDOZA RODRÍGUEZ 

 

 

 

THESIS DIRECTOR 

JOHANNA MONTAÑO MORENO 

 

 

 

 

 

UNIVERSIDAD PEDAGÓGICA NACIONAL 

FACULTAD DE HUMANIDADES 

DEPARTAMENTO DE LENGUAS 

BOGOTÁ D.C, COLOMBIA 

2024 



 

 

 

 

 

 

 

It’s a pleasure to thank my father Francisco and my brother Miguel for their emotional 

support and love in the creation of this project, with their company I found motivation 

to continue. And, I would like to dedicate the creation of this project to my life partner 

Laura for her strength, affect and amity given during the process to pursue the 

completion of the project. Finally, I want to thank my advisor Johanna Montaño for her 

assistance and advice; besides, the Universidad Pedagógica Nacional and its teachers 

for my academic preparation. 

 

 

 

 

 

 

 

 

 



 

 

Abstract 

 The present project is set in the action research type within a qualitative 

research paradigm. This proposal attended to an academical necessity concerning the 

development of the reading comprehension levels in an EFL classroom. This study was 

carried out with a group of ninth grade students at Instituto Pedagógico Nacional in 

Bogotá. Therefore, the process of observation and diagnosis revealed that students 

presented a lack of development of their reading skills, specifically in relation to the 

reading comprehension levels. Hence, the project established as a main purpose to 

analyze the impact of using a set of activities based on short stories with situated 

contents designed under the principles of the literature-based instruction approach to 

develop the reading comprehension skills. Regarding the previous information, this 

project displayed a pedagogical proposal that revealed an advance regarding 

responses from the participants’ learning and enhancement regarding their reading 

comprehension levels, vocabulary, pronunciation, motivation, the acquisition of 

knowledges non-related to the academical curriculum and overall, the use of the 

foreign language to express their ideas connecting their own context. To conclude, this 

project contributes to the work of using literature in the EFL context in connection with 

the literature-based instruction approach that supported the intervention to follow an 

organized process.  

Key words: Short stories, literature-based instruction approach, reading skill, reading 

comprehension levels, situated contents.  

 

 

 

 



 

 

Resumen 

El presente proyecto se enmarca dentro del tipo de investigación-acción en un 

paradigma de investigación cualitativa. Esta propuesta respondió a una necesidad 

académica relacionada con el desarrollo de los niveles de comprensión lectora en un 

salón de clase en inglés. El estudio se llevó a cabo con un grupo de estudiantes de 

noveno grado en el Instituto Pedagógico Nacional de Bogotá. Así, el proceso de 

observación y diagnóstico reveló que los estudiantes presentaban una falta de 

desarrollo en sus habilidades de lectura, específicamente en lo relacionado con los 

niveles de comprensión lectora. Por lo tanto, el proyecto estableció como objetivo 

principal analizar el impacto de utilizar un conjunto de actividades basadas en cuentos 

cortos con contenidos situados, diseñados bajo los principios de un enfoque de 

enseñanza basado en literatura, para desarrollar las habilidades de comprensión 

lectora. En relación con la información previa, este proyecto presentó una propuesta 

pedagógica que reveló un avance en el aprendizaje de los participantes y en la mejora 

de sus niveles de comprensión lectora, vocabulario, pronunciación, motivación, 

adquisición de conocimientos no relacionados con el currículo académico y, en 

general, el uso del inglés para expresar sus ideas conectando su propio contexto. A 

modo de conclusión, este proyecto contribuye al trabajo de utilizar la literatura en el 

contexto de enseñanza de inglés como lengua extranjera en conexión con el enfoque 

de enseñanza basado en literatura, que respaldó la intervención para seguir un 

proceso. 

Palabras clave: Cuentos cortos, enfoque basado en el uso de literatura, habilidad 

lectora, niveles de comprensión lectora, contenidos situados. 
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Chapter I: The Problem 

Local and institutional context 

This project was developed at the school Instituto Pedagógico Nacional (IPN), a 

public institution located in Bogotá, specifically in Usaquén. This area of the city is 

perceived as residential, but also as commercial or financial. Mainly, around the school 

there are suburban sectors, although in the vicinity of the institution there are evident 

places of commerce, such as the Unicentro shopping center. In addition, according to 

the Cámara de Comercio de Bogotá (2006) the inhabitants of this town have been 

classified in socioeconomic strata 4,5 and 6, although the majority belong to the 

stratum 5 and 6 (p.30). 

In terms of academic structure, the school has developed its trajectory in the 

preschool, basic primary, basic secondary and middle educational levels. Additionally, 

the institution has large spaces and buildings, which are divided into blocks between 

primary and secondary. Additionally, the school has a garden sector for the primary 

educational level, and has two buildings for secondary courses, which has a library, 

computer room, restaurant, and areas for recess time. In particular, the classroom for 

ninth grade tended to change every fifteen days where the class was in the computer 

room. Both classrooms possessed television (TV) available for classes, its use 

depended on the type of class. In terms of resources or materials, it is important to 

highlight the use of digital materials, workshops and guides designed by the teacher. 

Regarding the school, the Instituto Pedagógico Nacional was recognized in 

2018 as National Historical and Cultural Heritage as a result of its contribution to the 

history of public education in Colombia and its training in various academic fields 

responding to challenges in society (Instituto Pedagógico Nacional, 2019, p.9). 

Additionally, the school is known as a laboratory school, due to its search for 

pedagogical alternatives that transform the educational task. 
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Moreover, it is necessary to mention the pedagogical principles that underlie the 

educational exercise in the institution. Thus, the Instituto Pedagógico Nacional aims to 

achieve and develop comprehensive training within the framework of a pedagogical 

horizon focused on coexistence, passion for knowledge and pedagogical innovation. In 

addition, it emphasizes three strategies that allow this objective to be achieved: 

pedagogical projects, living in community and innovation, research and teacher 

training. Even, through the Proyecto Educativo Institucional (PEI), the school declares 

that knowledge is based on three conditions: universality, objectivity, and codified 

communication in writing. Likewise, the tradition of the school emphasizes a pedagogy 

by projects, that is, a strategy that brings together the essence of integration that is 

built in community according to the interests of the students and the needs of society 

(Instituto Pedagógico Nacional, 2019, p.35). Following these strategies, it is evidently 

recognized that the ideal student must be aware of their social surroundings promoting 

their personal growth and the service for the community with assertive communication. 

In compliance with the principles related to the evolution of students within the 

school and the development of values, the Instituto Pedagógico Nacional (2019) stated 

that, the concepts of plurality and difference, the tolerance around social distinctions 

and the respect for individual particularities to recognize the value of the condition of 

humanity and diversity (p.24). Hence, human growth of students is considered as an 

integral part of the process in which they are able to discuss and get to different 

agreements according to their position in society.   

Population 

This project engaged with a group of twenty-one (21) ninth-graders whose ages 

ranged between thirteen (13) to sixteen (16) years old and their social strata were 

ranked from two (2) to five (5). It is important to mention that, when the project finished, 

they were in tenth grade. Taking into account their academic schedule, it was from 7:00 

am to 3:00 pm from Monday to Friday in which the English class took 3 hours a week, 
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however since their advance to tenth grade 1 hour and 30 minutes a week; regarding 

the material handled in class, the use of an English textbook and a virtual platform 

named Moodle were used to guide autonomous work at home.  

The process of characterization started with an observation process allowing 

the researcher to contemplate students’ behavior whose results displayed that students 

had great disposition to participate on activities and mechanics in the classroom, 

besides, they tended to respect the word of the teacher. Regarding the interpersonal 

relationships, students did not express themselves using bad words; instead, they try to 

understand the situation and followed dialogical notions to avoid conflicts. Also, they 

seemed highly motivated in the class when the teacher showed them games to 

practice the lesson or presenting the grammatical topic. On the other hand, a great 

weakness of them was that they did not participate autonomously, they seemed to be 

shy and without confidence to talk in front of their classmates. Finally, the group of 

students only participated when they were asked to do it, however, they showed a 

good attitude towards the English class and the EFL learning. 

Statement of the problem 

Considering the diagnosis held during the first semester of 2023 which was 

carried out through class observations and a diagnostic test, it was evidenced that 

students faced some difficulties in relation to the development of language skills in 

general, showing reading as the most concerning. During this extent of time, it was 

witnessed that the central objective of the classes was grammar and the emphasis on 

skills was focused on listening, speaking, and writing, without considering reading. In 

accordance with this scenario, there was no presence of a reading plan, instead the 

use of materials such as textbooks, workshops and digital platforms did not have any 

reading focus.  
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Additionally, the results of the diagnostic test implemented (see annex 6) under 

the B1.1 level of English proficiency according Estandares Básicos de las Lenguas 

extranjeras:Inglés (2006), demonstrated that the majority of students had problems 

reading paragraphs, difficulties in their ability to extract information and to make 

inferences from it. Contemplating that information, the deficiency in the development of 

the reading comprehension skills in the class was notorious. Then, following the 

Estandares Básicos de las Lenguas extranjeras:Inglés (2006) students approached to 

an A2.2 level, since they could understand the message and understand enough 

information from short narratives recognizing frequent vocabulary in common daily 

situations. However, they could not reach a higher level, because the participants did 

not achieve the understanding of feelings, thoughts and hidden messages regarding 

the characters. On the other hand, from curricular perspectives regarding education, 

the MEN (2006) state that students of a ninth grade should be able to identify literal 

structures such as beginning, development and finale in texts; in consonance students 

must be prepared to recognize implicit information. In accordance with the diagnosis, 

students’ reading skills presented many difficulties, since they could not accomplish the 

recognition of literal structures from short text and their ability to infer deeper meanings 

was not revealed.  

Considering what was stated previously, there were two situations that urged to 

be addressed, first is the traditional perspective of teaching observed in class, in which 

the academical system still considers that in the EFL classrooms teachers should work 

with grammar books, thinking of growth of the labor world without thinking of the 

students’ interests, “the Colombian government and even the tradition of EFL in 

Colombia narrow those opportunities to the acquisition of a simple skill for competing in 

the labor market and obtaining a job” (Rodríguez, 2020, p.15). Consequently, the class 

is emphasizing on repeating the grammatical structure not permitting the student to 

interact with the language in context. On the other hand, the second situation was the 
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lack of the development of the reading skill, students found problems when they 

approached to texts showing low levels of reading comprehension, their literal, 

inferential and critical reading were not expressed. 

Rationale 

Nowadays in our globalized world, cultures are marked by different languages, 

there is an urge for a common one to keep contact. This concern highlighted the need 

for a shared language that enables a sense of community, on this basis the proposal of 

a language surges to give access to the new globalized societies (MEN, 2004). Hence, 

the Colombian Ministry of Education supports the learning of English, since it is a key 

language for education, because it is one of the most spoken languages in the world 

and allows communication in some areas of human development, also stimulates 

students to open their minds about different cultures around the world, facilitates the 

exchange of information, knowledge and experiences in which their main language is 

English. Taking into consideration the previous information, the settlement of English 

as a language to learn leads to an important task and challenge in this project to bring 

progress in the English proficiency of students.  

Therefore, this project emphasized on the development of the reading 

comprehension levels, this concept is addressed on the field of Estandares Básicos de 

Competencias en Lenguas Extranjeras: Inglés, in which students must accomplish 

literal, inferential and have approximations to the critical reading level. Thus, the area 

of literal reading is addressed by Cassany (2003) stating the importance of acquiring 

the semantic extraction of meaning, in this way students keep getting new vocabulary, 

knowledge and expressions that allow them to have an expanded lexicon. 

Subsequently, in the field of inferential reading, there must be a hard work to develop 

students’ creations of knowledge out of implicit and explicit ideas from the written texts, 

in this view students can involve the process of reading with more points of view 

created by themselves to understand the phenomena presented in the literary piece 
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(Montaña et al, 2017). Articulating the previous vision, this project developed a set of 

activities, in which students have their point of view heard, they can bring what is 

implicit in the texts to create more notions of what a process of reading is. Eventually, 

the critical level of reading comprehension has a great repercussion in Colombian 

education, because critical reading is a crucial process that must be developed since it 

helps to foster habits to recognize own and external reading experiences, allowing 

different ways of expression and understanding how knowledge is created through 

different contexts or human conditions (Rivera, 2019). As a final conception, the work 

on reading comprehension levels in this project attends different problems in education, 

since it addresses needs and concerns in education providing non-traditional 

approaches to EFL learning.  

Along with the previous information, the set of activities were developed under 

the principles of the literature-based instruction approach to work in the classroom, 

following students’ level of English proficiency from their A2.2 level. Hence, the 

existence of the approach allowed the introduction of the reading material connecting 

students’ points of view, the development of workshops, the addressing of students’ 

creation of opinion and ideas, the connection of the EFL curriculum with the proposal. 

In addition, the activities proposed likewise the approach followed a process in which 

students were guided from their reading skill level to a higher level of English reading 

proficiency. 

To conclude, this project alludes the use of short stories as a main tool to 

develop a set of activities using the literature-based instruction, hence the 

implementation of this material in the EFL classroom addresses advantages in the 

process of teaching such as: students exposed to distinctive educational, intellectual, 

cultural and linguistic contexts, increases the interest in reading, works on reading 

comprehension and stimulates prior knowledge (Mustafa, 2022). Considering the 

above, short stories assume the role to guide the intervention in the classroom, having 
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in mind short stories are literary pieces that allows a quick implementation in which the 

introduction of the material is provided and the presentation of more topics is allowed.  

Research Question 

● What is the impact of using a set of activities based on short stories with 

situated contents designed under the principles of the literature-based instruction 

approach to develop ninth grader’s level of reading comprehension levels? 

General Objective 

● To analyze the impact of using a set of activities based on short stories 

with situated contents designed under the principles of the literature-based instruction 

approach to develop ninth grader’s reading comprehension levels. 

Specific Objectives 

● To outline the roles that a set of activities designed using short stories 

with situated contents could play in the development of the reading process in the EFL 

classroom. 

● To identify students’ responses to the implementation of short stories in 

their reading comprehension levels through the literature-based instruction approach in 

the EFL classroom. 
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Chapter II: Theoretical Framework and Literature Review 

This chapter presents the literature review and theoretical framework that 

supported this research. To this extent, the state of the art is developed to explore the 

connections between other projects to this proposal, in addition the central constructs 

of the project are defined.  

State of Art 

The following section presents a description of the studies that are related in 

some way to this proposal. In this manner, these documents not only show the use of 

short stories, but also fairy tales, tales and illustrated fables to teach EFL, using the 

perspective of literature from a general vision in the educational process. Moreover, 

these studies aim to develop or improve different language skills, not just the reading 

skill. Additionally, it is highlighted that two of these documents are international and 

three are national.  

The first research project considered in this chapter is Aprender es todo un 

cuento: aprendizaje de inglés a través de cuentos en la biblioteca comunitaria la fuerza 

de las palabras, it was elaborated by Daniel Calderón Aponte and Karen Stefant Posso 

Hernández in Bogotá in 2013. This study took place in a non-formal education context 

with participants whose ages ranged between seven years old to fourteen years old 

and their academic levels varied. In this manner, the main objective of this inquiry was 

to determine the impact of the tales as an integrative tool to promote the four language 

skills. Consequently, the use of literature is used as a device to improve and work on 

the English skills in the classroom, following a set of diverse activities to work on 

different knowledge areas, the authors highlighted the importance of these sources of 

material to enhance learning through reading. 

Considering the methodology followed, the inquiry established six stages to 

achieve the results, the first one consisted of selecting the population and they were 
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able to see the foundation of the group. After having the group formed, a process of 

observation and diagnosis were addressed to have first notions of knowledge, 

obstacles, culture and possible aspects to work hard on. The following phase was 

conducted to create the set of activities, the selection of the material approached to the 

use of literature with tales, it was noted that the researchers asked the participants 

about their likes to work on the foreign language. Then, the phase of implementation 

started, in this segment the participants were asked to read no matter the pronunciation 

errors they could commit, they brought high importance to the reading process. The 

final stage had to do with a final evaluation, this process was connected to different 

skills developed in the project, starting from the reading skill with the material to oral 

production with recordings. 

This research was significant to this proposal, since it revealed that literature 

could be used to develop English skills, even though their focus was on more skills 

than reading, the authors presented that the first step is always reading to comprehend 

the message and to motivate the participants in the engagement of the activities. Also, 

it was noted that the use of literature lead to different strategies allowing the learning of 

vocabulary, the improvement of linguistic skills and the association with sociocultural 

aspects, focusing on the positive impact on different processes.  

The second research project is entitled: Fairy tales and reading skills, it was 

elaborated by Romina Betsabé Núñez Lescano in Ambato in 2023. The project was 

carried on an institute in Ecuador, there were seventeen participants whose ages 

ranged between nine to ten years old and their English proficiency level was A2. It is 

important to consider that the main objective of this project was to analyze the impact 

of fairy tales in reading skills, recognizing the effectiveness, the importance, and its 

usage. To be more specific, the reading skills are related to identifying the topic, 

predicting and guessing, reading for general understanding, reading for specific 

information, reading for detailed information and interpreting the text. According to the 
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author, the reading material was selected regarding the level of reading since difficult 

material could not encourage students to participate.  

Contemplating the methodology of the inquiry it was found that, the author 

focused on the quantitative approach to classify their data in a numerical way, then a 

test from Cambridge was addressed with the purpose of collecting and analyzing data, 

inspecting the complications that participants have in their process of reading and how 

fairy tales were able to create an impact. The results gathered at the end of the 

research revealed that fairy tales enhance creativity and imagination when the student 

is included in the reading process, also the participant learned how to recognize unreal 

facts and understand their social relationships. 

Hence, this inquiry was noteworthy to this project, because it showed the 

positive aspects of using fairy tales in students’ reading process, considering them in 

different reading levels, enhancing their connection with their world in a socio-cultural 

trait, promoting learning of vocabulary and motivating the use of uncommon material 

for educational purposes. It is important to highlight the fact that, one of the most 

important aspects is to follow and create strategies that go beyond the traditional 

perspectives in learning and teaching processes and this project brought some key 

elements to follow in order to be successful. 

The third research project contemplated is Illustrated fables: a meaningful 

resource to approach vyls to EFL elaborated by Jonh Sebastian Orozco Forero in 

Bogotá in 2020, the proposal was applied in an official institution, the participants were 

thirty-three first graders and their level of English had not been assessed before the 

project. Therefore, the main objectives were going towards the analysis of students’ 

reactions and responses to the use of illustrated fables as a resource to approach EFL; 

also, the description of the effects of using illustrated fables on the development of 

foreign language skills.  
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Pondering on the methodology applied, the process started by gathering 

information, for that purpose the author carried out a process of observation, to collect 

data, characterize students and identify the problem. Then, the author delivered the 

ethical considerations regarding the parental permission to work with minors explaining 

the purpose and the benefits of the project. Afterwards, a diagnostic survey was 

conducted to know more about the students and their study habits specifying that was 

only for academic purposes; subsequently, the process or intervention started by 

cycles, giving participants their first notions to know themselves, learn about their 

relationship environment and their connections with the world. Addressing the results, 

students got engaged with the material, they were able to recall, interpret and give their 

artistic representation. 

To conclude, this research project was notable for this research design, 

because the results showed a positive first approach to the language through literature 

using illustrated fables, students could retell the fable read in their own words without 

skipping important details, also they were able to understand and connect their 

relationship with the world.  

The fourth inquiry is named: The Perceptions of EFL Teachers and Students on 

the use of Short Stories to Enhance Reading Comprehension by Sami Hussein 

Hakeem Barzani in Kurdistan Region, Iraq in 2020. This project was applied in high 

education, the participants were ten (10) EFL teachers and ten EFL students. 

Accordingly, the focus was guided to know participants’ insight about the incidence of 

short stories in reading competence and was conducted by two main questions; the 

first one, what are the perceptions of teachers and students on the use of short stories 

to enhance reading comprehension? And how do these perceptions and viewpoints of 

the students and teachers compare? Considering students’ experiences, they had 

some background studying English apart from the department, on the other hand, 
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teachers’ experiences were positive and claimed to have taught using different 

materials and methods including the use of literary texts.  

Mulling on the methodology, the researcher led the process with semi-

structured interviews with seven open-ended questions in which traditional ways of 

teaching, attitudes towards the use of different materials, their insights about the use of 

short stories in teaching and the process of learning reading comprehension were 

asked. Regarding the results, teachers and students have positive perceptions of 

improvement in reading comprehension using short stories also, they consider that this 

kind of material reinforces the development of the foreign language skills in general; 

thus, reading activities and work in class provide meanings to produce oral and writing 

improvements, to conclude, the participants claimed that the use of literature is an 

innovative tool that must be added to the EFL curricula.  

Correspondingly, for this proposal the perspectives presented were remarkable, 

since authors gathered positive outcomes for more than one language skill, in 

consonance, the inclusion of short stories got a nice acceptance in the development of 

the lessons and academic proposals that have similar purpose in relation to this 

project. 

The fifth research that is considered as a reference in this project is entitled: La 

influencia del texto literario en el aprendizaje del inglés como lengua extranjera: de la 

teoría a la práctica by Luis Fernando Gómez in Bogotá, Colombia in 2015, this 

proposal took place at a Colombian University, the participants were twenty-four (24) 

students from the modern languages department. Therefore, the objective was to 

identify the aspects that arose from the students’ appreciations regarding the use and 

influence of literary texts. Additionally, the project had an exploratory focal point and 

students’ voices were taken as an essential element for the proposal. 
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The methodology consisted of a data collection process that was divided into 

three different moments: students’ reflections in field diaries, interviews and 

observations based on field notes and recordings. Considering each element, in 

students’ reflections the participants gave their personal opinion about the experience 

reading literary texts, their reflections were anonymous, and they had to write them in 

English to create a discussion for each literary piece; after that, the interview was 

necessary to understand students’ appraisals in the end of the reading experience. 

Finally, the observation based on field notes and recordings was an important process 

to perceive students’ reactions and interactions in consonance with the reading 

material in a detailed way, field notes were created after each class with the support of 

the recording. Accordingly, these components served the purpose of getting the 

personal concerns, participants’ ways of thinking and relationships with the reading 

material, social environment and reflection-making. 

Concerning the results, the author stated three points of discussion: literature 

as a tool to improve lexical competence, literature as a facilitator to reach and explore 

different cultures and experiences, finally literature as a critical thinking builder. These 

elements obtained in the results are related to the objectives of this research, since it 

shows connections that are connected to the intervention and creation of lesson plans 

focused on fostering approximations to the critical reading and learning of different 

topics.  

The last research is entitled: Creating a Book Club with a Critical Approach to 

Foster Literacy Practice by Marcela Chapetón and Camila Chaves in Bogotá, Colombia 

in 2019, this proposal took place at a school with seven (7) high school students. 

Therefore, the objective of this study was to create a context in which participants 

engaged in meaningful conversations about the reading material, and regarding 

curriculum objectives the purpose was to deal with problem solving approaches, critical 
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issues and social studies, promoting emancipatory interests regarding students voices 

and collective existential freedoms. 

The methodology that was addressed in the book club sessions followed six 

moments designed to engage students in reflective reading. In the world in the head 

phase, students activated prior knowledge through guided questions or videos to foster 

curiosity. During reading the text, students engaged with the story using various 

methods, emphasizing language as personal expression. Then, reading the world, 

students compared initial thoughts with the text's meaning and shared reflections 

through writing, drawing, or discussion. After, in the responding to worlds moment 

encouraged emotional and intellectual responses, while reading otherness fostered 

sharing and discussion of diverse viewpoints. Finally, the What If...? stage allowed 

students to explore alternative scenarios, linking the story to personal experiences. 

This approach promoted critical thinking, dialogue, and personal connections to 

literature. 

Regarding the results, this study helped EFL students to engage with texts 

related to their experiences, promoting critical thinking and dialogue. Hence, the 

assistance of the teacher facilitated trust and participation, aligning with Freire’s view of 

teachers as co-learners. This approach enhanced language learning and helped 

students connect with literature and the world, enriching their educational experience.  

Theoretical Framework 

For this research, it is essential to portray the main theoretical constructs that 

will be worked on and developed through this document; therefore, they are presented 

here: literature in the educative field, short stories with situated contents, reading skill 

and the literature-based instruction approach.  
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Literature in the Educative Field 

Defining literature can be challenging because this concept has many views 

and meanings. In this sense, Eagleton’s (2011) perception is considered “Perhaps 

literature is definable not according to whether it is fictional or 'imaginative', but 

because it uses language in peculiar ways” (p.2). In regard to the previous, literature 

depends on the way it is written and read, not for the stylistic motivation. Furthermore, 

in Eagleton’s (2011) words literature intensifies ordinary language and transforms 

common interactions, however by doing it the ordinary speech delve into more intimate 

possessions of experience to the subjects involved, such as the reader and the author. 

In this sense, people who get into literature can find portrayals of the real world with a 

higher development of speech and common vocabulary enriching their encounter. 

Then, literature can have an academic aim in the use of teaching EFL, because 

“the literary text is by nature an innovative and creative resource, full of adventures and 

unexpected and intriguing situations, with surprising and revealing role, which 

encourage the process of negotiation of meaning in the foreign language” (Gómez, 

2015, p.5). Hence, students may find this use of literature interesting in the class, since 

they can interact with it and find the literary pieces as an authentic material; this kind of 

material is known to have the use of English in the most natural way as is stated in the 

following idea “an authentic text is a stretch of real language, produced by a real 

speaker or writer for a real audience and designed to convey a real message of some 

sort.” (Morrow, 1997 cited in Gilmore, 2007, p.5). Therefore, it is evident how the 

authentic material is connected to the discourse, the context of production and the 

purpose of the activities to work with the text. Moreover, it is well mentioned that 

literature is a great source of authentic material, as Berardo (2006) stated that the 

student should not focus on the literary forms or stylistics, instead they should try to 

understand the literal meaning to have the interaction as a reader with the real text and 
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its implications mentioned before. Thus, students can see how English is produced in 

one of its most natural ways of expression.  

In short, literature in this research is conceived as a source of authentic 

material, in which students are allowed to see the natural use of the language in the 

reading materials working on different views of the English language.  

Short Stories with situated contents 

This concept has different visions and could be understood from many 

perspectives, but the definition that is associated with the concern and its use in this 

project is linked to the connection of two concepts which are short stories and situated 

literacy. 

Short stories refer to a prose narrative of limited length that is shorter than other 

types of literature creations, it usually deals with only a few characters, which can be 

read in a short time. So, it can be classified into different categories such as action, 

science fiction, comedy, drama, fantasy, adventure, etc. (Ghasemi, 2011 cited in 

Pilaguano, 2023, p.8). Regarding the previous definition, short stories can be 

addressed from different perspectives and literary themes; therefore, in this project this 

advantage will be taken into account to explore and work on different genres that were 

chosen by students and materials using the support elements in the classroom such as 

the TV and computer.  

The use of short stories in the EFL classroom has gained popularity in current 

times, because they are easier to read than other literary genres such as novels or 

poetry. In fact, its name “short” demonstrates that the process of reading could be 

briefly explored by the student, the plot, characters, and the setting do not have a 

complex development, actually the work on the short story could be done in a few 

reading attempts (Pardede, 2011). In this sense, students can engage closely with the 
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text and explain the main events and give their own insights about the ideas written in 

the story. 

On this basis, short stories portray a peculiar use of language that may help 

students to understand different language usage out of different context in literature 

following the sense of authentic material, they are practical because most short stories 

use simple daily expressions (idioms), enabling students to deal with them without 

significant difficulties. Short stories typically use both dialogues and statements, so that 

they can practically be used as models for conversation and grammatical practices 

(Pardede, 2021, p.7). Hence, students will get familiar with the use of English in the 

short stories accompanying the daily expressions, because this use of literature 

portrays most of the natural contexts in which a process of communication is running. 

However, participants in this project are demanded to work on different kinds of 

utterances as they develop their ideas and opinion-making in the class. 

Afterwards, it is noteworthy to identify the advantages in the use short stories in 

the classroom; firstly, students are able to enjoy or find topics of interest when reading 

these literary pieces and get notions of literary competence yet the most important is 

that students can enhance or get contact with the linguistic skills while they work on it. 

Secondly, short stories have different difficulty levels and can be adapted according to 

the age and the English level of the reader, from children to adults and basic to 

complex use of the language. In addition, the autonomous work is fostered here, 

because students do not necessarily need the teacher to give their insights or 

explanation about the literary work (Pardede, 2011). 

On the other hand, situated literacy is covering the proximity of students to the 

reading material, this is an important concern that this project wanted to address. The 

level of approach to the topic of the story that students can achieve is something that 

has different implications on how they are going to build their ideas. Pondering on that 

issue, the application of situated contents is an important consideration to keep 
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students in the context of the reading material to avoid isolation of contents, following 

Smith’s ideas about this kind content (2004) “is not primarily about the skills of reading 

and writing but about the particular ways in which people make use of these skills in 

sites such as the family, the church, at work, and in the shopping centre.” (p.1). 

Regarding that information, situated literacy gives students the opportunity to get into 

knowledge that surrounds them and bring to the material what they already know or 

what they are already thinking of.  

In the same manner, situated literacy considers the context of students and 

takes into account what students have worked on previously, Smith’s (2004) stated “It 

is concerned with the kind of books and magazines they read, where they are read, 

and the purposes for which they read them. It is about the ways in which writing is used 

for social purposes and how these uses vary according to site and situation.” (p.1). In 

consonance with the project, students are connecting what they are reading, writing 

and creating, following their position in this society regarding the reading material that 

is presented on each lesson plan designed. 

Considering the link of between short stories and situated literacy, it is important 

to mention that the material and the presentation of it have the purpose of introducing 

literary pieces in a meaningful way and with different literary themes to the student; 

subsequently, students could feel motivated to read if they are interested in the topics 

presented that have traces of their own context showing an intrinsic relationship 

between both concepts. 

Reading Skill and Comprehension Levels 

Working EFL in the classroom seems to be a challenge for teachers, as long as 

they have to show and develop four language skills, known as basic skills of the 

language; then, it must be recognized that they are also divided into two groups that 

are the receptive skills (reading and listening) and productive skills (writing and 
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speaking). Hence, in this project the main focus is going to be the reading skill. 

Accordingly, the process that regards this skill is connected to the development of the 

deciphering structural elements, linguistic symbols and significant processes that 

flourish through imagination, reflection, comprehension and the recreation of thoughts 

and emotions (Villar, 2022, p.37). That process done by the student permits the 

analysis of the reading materials in terms of their acquisition of the significance they 

attribute to what they read.  

Regarding the enhancement of the reading skill in the classroom will bring 

benefits to the learners of EFL, “Developing reading skill is needed. Most language 

production skills grow out from such text that the students hear or see” (Harmer, 2007 

cited in Sholichah & Purbani, 2018, p.3). Hence, one of the first approaches of the EFL 

is connected to reading not only texts but also the images and the first perceptions that 

accompany them in the pre-reading, since they lead to the development to a more 

open comprehension and production of skills.  

On the other hand, it is important to mention that students are going to read, 

talk and analyze the plot of the stories, in that regard it is important to bring a concrete 

definition of it to understand the importance of this concept as a broad part of analysis, 

hence Brooks’ (1980) point of view revealed that the plot in a text “it is not only the 

outline of a narrative, demarcating its boundaries, it also suggests its intention of 

meaning, the direction of its scheme or machination for accomplishing a purpose.” 

(p.503). The plot is shown as a central part of the material chosen, on top of that, the 

analysis of the it in the reading material is connected to the perception of Wheeler 

(2004, cited in Nursalim & Zulkarnain, 2019, p.83-84): exposition, that is the beginning 

and followed an initial description of the story. Rising action is the part that starts the 

storyline. Climax, it is the culmination of the main events, usually contains the problem 

to state the situation to a better or worse. Falling action, the complications are getting 

resolved. Finally, resolution or denouement that is the end of the story. For the main 
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purpose of this research and activity contents, it is essential that students recognize the 

division of the plot in literature to get the first notion of reading and analysis.   

Therefore, in this project students’ reading comprehension levels take a crucial 

role in the discussion of reading skill, since this aspect is composing a relevant element 

in the process of working on the principal objective of the research. Consequently, the 

reading process takes a high development in the interplay of different elements 

“reading is a process of simultaneously extracting and constructing meaning through 

interaction and involvement with written language that consists of three elements: the 

reader, the text, and the activity or purpose of reading” (Snow, 2014 cited in Varita, 

2017, p.236). The reading exercise as it was mentioned considers the comprehension 

levels as the essence of them, because it is a conjoined connection among different 

elements such as the perceptions of the reader, elements that give meaning and the 

possibility to answer questions or solve problems according to the situations in the 

production phase that students followed. In addition, students’ comprehension levels 

are taken into account for the development of the set of activities in the implementation 

process, these levels are literal, inferential and approximations to the critical. 

Accordingly, in this project the student is invited to go through the development 

of levels of reading comprehension, firstly the set of activities support the student to 

become a text user, in Villar’s (2022) ideas involves the student to the process of 

reading, this with the objective of allowing them to construct the first notion of the 

reading material to get along with a first approach process (p.38). That approximation 

is related to the first level of reading that is the literal; in accordance with Cassany 

(2003), “read the lines refers to the literal comprehension of the words that composed a 

fragment and the capacity of decoding the semantic meaning” (p.116). In this project, 

that level of reading comprehension is going to be reviewed and applied, the student 

will be able to explain the main events that took place in different parts of the plot of the 

short stories, recognizing the narrator and characters. Then, the next level is the 
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inferential reading, the addressing of this is a key aspect in the development of reading 

comprehension in this project, Cassany (2003) attributed this type of reading as a 

construction of the subject in the sense of inferring more of what is stated in the 

reading material and go beyond the initial literal message. With this in mind, students 

can anticipate some events, understand different types of symbols, get ideas of 

characters’ motivations and feelings, and create their own personal perspective of the 

world portrayed in the reading material. Finally, in this project the critical level is going 

to be adapted to create approximations, this type of reading comprehension brings 

students to a high level of understanding when reading the material prepared, in 

Cassany’s (2003) ideas the reader must bring their external responses to the text and 

claims that to reach this level the participant is demanded to show much more 

information than what the text provides. In consonance with that information, students 

must work on the material presenting more information to contrast the contexts, ideas 

and utterances presented in the story with the authors’ perspectives.  

To conclude, it is necessary to show how reading skill and comprehension 

levels play an important role when students decipher the meaning of what they read 

and the creation of ideas or notions to give an interpretation in their own words. In this 

sense the reading to develop in this project is shown as a key element that allows 

people initially to approach a text, follow the ideas proposed by the author and draw 

conclusions from multimodal texts or contextual connections. In consonance, reading is 

defined as a self-discovery process, because readers interact with different material 

and they tend to decompose new knowledge, and reading comprehension can be 

considered as a final product (Kaya, 2015 cited in Núñez, 2023, p.21). Therefore, the 

development of the reading skill should be one of the main approaches in the teaching 

of EFL to students, in addition guiding a process of reading comprehension leads to the 

working on different levels of reading allowing the participants to get to a higher level of 

appropriation regarding the reading material and their conceptions.  
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Literature-based instruction approach 

On the subject of the approach to develop the implementation process, there is 

one pertinent that is going to be defined and characterized to the subject matter of this 

research; it is the literature-based instruction approach. 

Literature based approach consists in using literature as a device to improve a 

student's perspective of reading and writing in the classroom. In this sense, the use of 

authentic material in this approach is key to enhance and foster basic skills in the 

language, specifically reading skill while they participate in class mechanics, 

considering the ideas of Sorensen & Lehman (1995) “Literacy begins in hearts, not 

heads; children who have never thrilled to hearing or speaking words will remain 

indifferent to reading them” (p.16). Following this idea, in this research one of the main 

focuses of using literature looks forward to enhancing reading comprehension levels by 

approaching texts connecting their contexts and the process of reading by analyzing 

literature, extracting elements of narrative and expressing their own insights regarding 

their sense of motivation. 

This approach is stated as a cycle in which is stated as a scheme, according to 

Sorensen & Lehman (1995) there are four (4) recommended stages: the first one is 

exploration, there the students are getting an encounter with the material. In this stage, 

the participant must be introduced to the text. Then, the reading process is carried out 

to have an initial approach to the general idea of the text concerning the possible 

notions about the structure and possible connections that may emerge. Second, 

enrichment is following the students’ responses towards the text, here the participant is 

able to participate individually or in a group to develop activities in the class related to 

the analysis and construction of ideas gathering the written text and going beyond. 

Third, extension is the combination of the literary text to the curriculum elements of the 

class, the connection that could be made is related to the elements studied in the 

current curriculum of EFL class. Finally, reexamination is the consideration of what was 
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read in the story, here students reflect on their own perspectives created about the 

message of the material or the idea built, and the process of reading in the class 

(p.108).  

Regarding the stages mentioned before, the authors Sorensen & Lehman 

(1995) stated that it is not necessary to follow all steps in one class, it depends on how 

the lesson is being addressed and the main focus of it (p.109). In consonance with that, 

this project alludes the importance of working with more than one stage to approach 

the analysis structure, the development of activities, the students’ creative process and 

the building of ideas regarding the context with the text. 

Subsequently, this approach allowed the existence of a link between students 

and literature pieces, with the purpose of motivating participants in the process of  

reading and their attitude towards the material, hence their connection with EFL is 

following the next idea, “Language flourishes in situations that make sense to learners: 

reading what they choose to read because it interests them; reading to answer their 

own questions; speaking to persuade others to read their favorite books; listening to 

discover others' ideas about a book” (Sorensen & Lehman, 1995, p.17). In essence, 

the application of this approach suggests to help students to connect with the material 

and to make them aware of their reading process and foster situations that enrich the 

development of ideas regarding the activities.  

Figure 1 displays a graphic representation of how the theoretical concepts 

converge in the project. Hence, the process of plants nutrients uptake is a precise 

characterization to follow, the procedures are described as follows; therefore, short 

stories are depicted as the root of the plant uptaking the nutrients from the earth and 

sunlight given by the star that is displayed as situated contents, making a connection 

between short stories with situated contents as one concept. Then, the process of 

absorption goes to the stem in which a link with the literature-based approach is made 

to conjoin the material adapted to the class with the principles of the approach, making 
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their way to the levels of reading comprehension that are represented as the leaves 

getting to the final destination. As a conclusion, the confluence of the theoretical 

constructs is shown as a process that took some steps to accomplish the result of 

developing the target skill, following the same notion of work in the classroom and the 

implementation of the proposal during the project. 

 

Figure 1 The process of nurturing reading comprehension levels through short 

stories with situated contents using the principles of literature-based approach. 

Adapted from the uptake of nutrient process generated by Meta AI. 
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Chapter III: Research Design 

In this chapter, the research paradigm, the type of research and data collection 

instruments are addressed. Firstly, the research paradigm that guided the investigation 

carried out in the classroom is characterized. Following the type of research, this 

component is shown and defined according to the purposes of the investigation, and 

finally a definition of the instruments used to accomplish the gathering of information 

and implementation. 

Research Paradigm  

Regarding the research paradigm that frames this project is qualitative. 

According to Merriam & Tisdell (2016), one of the main goals of the researcher is 

“understanding how people interpret their experiences, how they construct their worlds, 

and what meaning they attribute to their experiences” (p.6). In this manner, the 

perception that is taken into account regarding the vision of students’ reality, 

understanding their interactions and perceptions with the new concepts, material and 

strategies presented in the classroom. With reference to the previous information and 

getting to know the ingrained context, “qualitative researchers study things in their 

natural settings, attempting to make sense of, or interpret, phenomena in terms of the 

meanings people bring to them” (Denzin & Lincoln, 2013 cited in Merriam & Tisdell, 

2016, p.15-16). Thus, the phenomena that are concerning this project are the learning 

process in the students’ insights following reading comprehension levels and the 

teaching process of the reading skill to the researcher’s purpose. 

On the grounds of this, in the project, qualitative research is offering its qualities 

to comprehend what may inquire or emerge with the use of short stories and their 

impact in the reading skill in the EFL classroom. Stated before, literature brings 

different perspectives and understandings concerning the process of reading, because 

each student will have their proposals about the meaning of what they have read. It is 

important to mention that interaction and work groups are important mechanics 
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showing important roles to identify students’ stance in which they explain what they 

have extracted from the texts and the connections they were able to do. As Merriam & 

Tisdell (2016) stated, the interest of the investigator is to extract the comprehension 

made by the participants of the inquiry, getting different kinds of academic constructs.  

In this sense, the type of research is suitable for the purposes of this project, 

since the objectives laid out at the beginning are linked to the ideas presented here; in 

addition, the results that will be obtained are effortlessly analyzed, taking into account 

the students’ personal experiences and notions of the EFL material.  

Type of Research 

Action research approach was selected in this project to carry out a self-

brooding and an analytical process involving the teaching procedures that were 

implemented. According to Burns (2009), action research involves different kinds of the 

researcher’s internal considerations about self-reflection, being critical regarding the 

practices. Afresh with Burns (2009) one of the main objectives to be mindful, “the 

central idea of the action part of AR is to intervene in a deliberate way in the 

problematic situation in order to bring about changes and, even better, improvements 

in practice” (p.13). Regarding that idea, for the purpose of this approach, there must be 

a re-invention of the practice so as to try to remove the traditional perspectives of 

English teaching and reinforce a new way of approaching the EFL in the classroom 

with literature that is open to new perspectives.  

In this sense, action research is practical for the intervention in the EFL 

classroom, starting by having a problem to work on in the classroom, then the process 

could start by understanding the context in a deeper way. In addition, following the 

perspectives of Leppich (2018) “teachers who explore their own classroom work with a 

view to enhancing it and then effect necessary or advisable changes are – whether 

knowingly or unknowingly, whether formally or informally – conducting research in their 
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own way” (p.85). In view of what Leppich (2018) stated, the approach of action 

research brings values to develop an ideal class work taking into consideration the 

problems that already exist and to be prepared for the ones that may emerge.  

Action research approach is composed of four phases or cycles to work on; 

they are considered important, because they portray the position of the researcher with 

the purpose of guiding the procedure through a path. These four phases are going to 

be defined with the perspectives of Merriam & Tisdell (2016) and Burns’ (2009): 

planning, action, observation, and reflection.  

The first phase is planning, in which the researcher must recognize and 

characterize the context, the population and a contemplation of what are the possible 

problems, solutions and what could be enhanced, “This is a forward-looking phase 

where you consider: i) what kind of investigation is possible within the realities and 

constraints of your teaching situation; and ii) what potential improvements you think are 

possible” (Burns, 2009, p.8). In regard to that, there must be considered the boundaries 

of the project in order to know what is applicable and what could be worthless.  

The next phase is action, it is related to put into practice a specific type of plans 

for the purpose of the research, here the researcher must be an active member within 

the context of investigation, this phase “involves some deliberate interventions into your 

teaching situation that you put into action over an agreed period of time” (Burns, 2009, 

p.8). In this manner, the perspective tends to be critically addressed, since the problem 

of research is already stated and being worked on. Then, the implementation of a 

proposal started within a timetable established for different lesson plans addressing the 

main focus of the project. 

Differing from the previous phases in the observation, the process that was set 

out is evidenced, furthermore it allows the researcher to observe the action, according 

to Burns (2009) “observing systematically the effects of the action and documenting the 
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context, actions and opinions of those involved. It is a data collection phase where you 

use ‘open-eyed’ and ‘open-minded’ tools” (p.8). This phase permitted the researcher to 

perceive the theory arranged in practice, the implementation of the approach that 

guided the sessions and the collection of data.  

Considering the last phase, reflection is the end of the process, in this stage it is 

necessary to create a reflection about the process, instruments, population and the 

experience got from the participants and from the researcher, hence the purpose of this 

phase “involves creative insights, thoughts and understandings about what you have 

been doing and finding, and it happens right from the beginning” (Burns, 2009, p.141). 

To conclude, this final phase is giving the steps to finish the process, since the findings 

gathered offer notions of analysis from artifacts, field notes and questionnaires. 

Therefore, the researcher must arrange a set of categories to reflect about data 

collected during the development of the proposal.  

Data Collection Instruments and procedures 

In this section the instruments used to collect information are defined. 

Accordingly, the instruments presented here are the following: questionnaires, field 

notes, artifacts and diagnostic test. In addition, the ethical considerations are defined 

as an important part that informed parents and participants about the project, allowing 

the researcher to work with the data collected. Considering the purposes of this 

research, these instruments allowed the researcher to gather information from different 

sources to determine and develop an integral characterization and implementation of 

the proposals.  

Therefore, the variety of data collection instruments helped the process of 

triangulation by assembling each type of students’ creations, permissions and field 

notes, that bring information about the proposal and its results; hence, this data 

collection was accompanied by this approach to ensure a valid and a reliable process 
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that try to give propositions regarding the problem addressed; in consonance with this 

plan, Mathison (1998) stated that triangulation is an important approach to bring validity 

and reliability to the data presented towards the research findings regarding the 

phenomenon studied. Consolidating the previous information, data collected must be 

appreciated with a proper triangulation process to select multiple sources of essential 

information regarding the different participants in the proposal.  

Diagnostic Test 

The first approach with students’ creations and ways to work in the EFL 

classroom was related to the deployment of a diagnostic test to evaluate students’ 

knowledge, strengths and weaknesses. Therefore, as Cortizas and Iglesias (2007) 

stated, the use of a diagnostic in education is a systematic process in which the 

researcher gets to know in depth the situation of students and the group to evaluate the 

level of academic and personal development to optimize a holistic intervention. Taking 

into consideration the previous information, a diagnostic test (see annex 6) was 

considered as an essential tool to evaluate students’ listening, reading and writing skills 

with the purpose of recognizing the improvement points to establish the foundations of 

the proposal. It was designed following levels of English regarding their state of being 

ninth-graders from Estandares Básicos de Competencias de las Lenguas 

Extranjeras:Inglés (2006) with a B1.1 level. 

Field Notes 

The field notes consisted of the description of information about the classroom’s 

elements, situations that emerged, the intervention and analysis given by the 

researcher. Hence “The research diary provides a form through which the interaction of 

subjective and objective aspects of doing research can be openly acknowledged and 

brought into a productive relationship” (Newbury, 2001, p.3). According to the 

perspectives shown here, there is a form that supported the taking of field notes in this 
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research, it linked the subjective conceptions of the researcher with the ideas that 

could be helpful in the project and also the objective ones that allow the process of 

characterization in the classroom and the institution, the relations in the classroom, the 

material and the topics of teaching.  

Hence, an accurate process of note taking could bring more reliability and 

stability to the project, because it allows to see the vision of the adequate research to 

the conception in the classroom and participants’ reactions, “Field notes contextualize 

the study and provide perspective on participants’ lives that can be useful when looking 

at the data in the future or examining perceptions across time” (Hinds et al, 1997 cited 

in Phillippi & Lauderdale, 2018, p.383). In this project, the use of field notes (see annex 

3) helped to comprehend the academic situations connecting what was proposed to the 

reality in the classroom; hence, eleven field notes were taken during the project, each 

field note was taken after the end of each session, considering what was evidenced in 

the class. 

Questionnaires 

This project considers the questionnaires as a key element to get information 

during the implementation of the proposal. Hence, McGuirk & O’Neill (2016) stated that 

questionnaires are constructs that allow the seeking of information to understand ways 

people experience events, places and processes as part of a fluid reality. Also, their 

purposes are related to the following idea, “Questionnaires are useful for gathering 

original data about people, their behaviour, experiences and social interactions, 

attitudes and opinions, and awareness of events” (McGuirk & O’Neill, 2016, p.3). In the 

current research, five questionnaires were carried out to gather qualitative information 

about students’ perspectives, in agreement with the previous information, the first 

questionnaire (See annex 2) designed for this first phase of the project permitted to get 

qualitative information about students’ perceptions in the EFL classroom in accordance 

with the use of literature, their reading habits and demographic information. The 
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following four questionnaires were carried out during the implementation of the project, 

they helped the researcher to understand their point of view and advances in the 

intervention phase, each questionnaire was executed at the end of all cycles, however 

one of them was fulfilled during the second cycle (see annex 3).   

For the purposes of this research, it is important to take into account the 

qualitative information written by the students, since they are going to make an 

important contribution to the selection of the materials and the processes they want to 

be involved in.  

Artifacts 

In the sense of qualitative research, collecting students‘ creations is necessary, 

in this case they are named artifacts, they surge out of the lesson plans designed(see 

annex 5); consequently, these kinds of materials seems to be beneficial for the purpose 

of showing the results from the proper hand of the participants; following Merriam & 

Tisdell (2016), the existence of those documents could be physical or digital, being 

more specific the category of the artifacts prepared are “Researcher-Generated 

Documents”, they follow the perspectives of the initiated research to have tracks of 

what is learned or understand the experiences of the research subjects, these objects 

are created once the research has already begun by the researcher. As a matter of 

fact, these research-generated documents are created out of class activities; the 

purpose of it is to review or evaluate students’ learning process and create a self-

reflection on the researcher to have a notion of the class mechanics, it is important to 

highlight the fact that in each class artifacts were gathered out of activities. 

Ethical Considerations 

In this segment, the issues related to the permission of the participants are 

addressed, since they are minors, there must be a parental permission to treat the 

information in the results, thereupon taking into consideration this perspective, 
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“Researchers face ethical dilemmas at every stage of a study, from conception to 

conclusion. Concerns include the authors' potential impact on respondents and vice 

versa, as well as confidentiality and anonymity” (Oswaldo, 2021 cited in Hasan et al, 

2021, p.1). In this sense, a consent (see annex 1) was sent at the beginning of the 

process to the responsible adult of the participant allowing the researcher to express 

the data collected in the project keeping their identity confidential.  

In addition, the perspective of integrity followed in Nilesh (2013) “Keep your 

promises and agreements; act with sincerity; strive for consistency of thought and 

action” (p.2). That agreement of confidentiality was made at the beginning of the 

project with the students and must be accomplished to protect and hide personal 

information. 

Data Collection Procedures 

The data collection process began with the researcher providing informed 

consent forms to the responsible adults of the participating students, informing them 

that personal information would be protected and that participants' identities would 

remain confidential. This permission was given only once, at the beginning of the study 

when the participants were in ninth grade, and the entire process involved only these 

participants. Then, a process of observation was carried out to recognize students and 

class mechanics; after that, the first cycle started with the intervention process, the 

classes lasted 90 minutes and in the last two cycles of implementation the classes 

were divided into sessions of 45 minutes one per week. Hence, to be more precise, the 

beginning of the project has to do with the observation that started on April 21st, 2023 

and lasted until May 31st, 2023, the main tools to gather information were the field 

diaries, questionnaires and a diagnostic test to characterize the classroom, teacher’s 

insight, methodologies and students; subsequently, the implementation phase could 

start, it was conformed of three cycles. The first cycle started on August 9 th, 2023, and 

finished on October 25th, 2023, it consisted of three lesson plans that took 90 minutes 
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each one and a closure of cycle that worked as a questionnaire for students to give 

their insights and reflect about the process. The second cycle started on April 1st, 2024, 

and finished on April 29th, 2024, it was conformed of two lesson plans that took 90 

minutes each one and a closure of cycle that was used as a questionnaire and 

evaluation to reflect on students’ process, knowledge and willing to keep working on 

the project. Finally, last cycle is taking the role of closing the project, it started on May 

6th, 2024, and finished on May 27th, 2024, it was composed of one lesson plan that took 

two classes of 90 minutes and the closure of the project that considered the final 

opinion of students about the whole work during the classes.  

To conclude, this process was described using the instruments previously 

defined, in order to show the process of students and the progress guided by the 

researcher teacher considering different points of view. 

Chapter IV: Pedagogical Instruction 

This chapter portrays the definitions of curricular vision, vision of language, 

vision of learning and vision of classroom, delineating their importance in the 

characterization of the pedagogical instruction, reflecting on the academical and 

methodological processes. Therefore, these visions are explained according to the 

purpose of the research guiding the processes of devising the lesson plans designed. 

Finally, the instructional design is presented. 

Curricular vision 

The curricular vision followed in this project establishes a relation with the ideas 

conceived in the curriculum as praxis; hence, this position allows the students to 

become active participants more than objects in their academic environment. 

Moreover, this new subject is an active participant in the classroom’s mechanics and 

decisions (Grundy, 1987); it is crucial to note that a student as an active participant can 

object against or propose the contents, material and methodology, with the purpose of 
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enhancing their learning space; regarding this project, the contents were related to 

situated short stories considering curricular, social and cultural perspectives in the 

classroom, the use of situated short stories allowed students to choose the literary 

genre and the changes of methodology.  

In addition, curriculum as praxis considers human interaction as an important 

boundary-breaker in which students and teachers are able to manifest their ideas 

openly. Keeping in mind what was stated before, curriculum as praxis reinforces the 

proposal made in this research, the process in which students were going to be 

involved was related to an integral perspective of the methodological proposition and 

materials prepared, students’ opinions and ideas are considered by the researcher to 

create an equal place among the target language and knowledge. Eventually, as 

Grundy (1987) expresses, curriculum is more than a set of activities or plans, there 

must be practical considerations as soon as the process starts until it has finished. 

Accordingly, this project shows that level of approach; hence, the integration of situated 

short stories permitted students to feel included in the process, in addition, their notions 

over the change of methodology helped them to keep what made them inspired to work 

in the class activities.  

Vision of language 

This project perceives the language as a way of communication, parleying and 

creation of meanings. In this sense, the language becomes the main tool for students 

to express their ideas. On this basis, students’ voices are presented in written and 

spoken forms. Hence, Prabavathi & Nagasubramani (2018) highlight the effectiveness 

of a positive process of oral communication by evaluating the use of the language of 

both or more parts, it needs human touch and consent of the topics to talk. That 

previous information is considered for the purpose of this project, the oral language 

allows students to come up with the details extracted from the text, their foregoing 

ideas and knowledge connected with other areas of their interest.  
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On the other hand, written language takes an important role in the classroom 

dynamics, then thought it students are supported to convey complex information since 

the receiver can read the information repeatedly; also, this type of language works as a 

tool for permanent recording of information to use for future reference, finally it deals 

with anxiety to talk for big audiences (Prabavathi & Nagasubramani, 2018). In this 

manner, the use of the written language is shown as personal or public, students can 

choose whether or not their productions could be presented as an educational 

example. Those perspectives gather the important aspects of the use of the language 

and the confidentiality intrinsic in the project, both written and spoken productions are 

guided, but most importantly students prepare their own voice to give their insights of 

the material performed in class.   

Vision of learning 

This project contemplates learning as experiential, because of the nature of 

learning formal and non-formal aspects in the language area. Also, considering Tudor’s 

(2001) conceptions, students’ processes are guided by learning by doing, in which they 

create and work in activities that involve them in non-traditional learning contexts. In 

consonance with this vision, Tudor (2001) states five concepts that conform the 

experiential vision of learning, but for the purposes of this research not all are being 

considered, in addition the ones that help the structure and definition of learning are: 

holistic practice, the use of authentic materials and the use of collaborative modes of 

learning.   

Regarding the holistic practice, learners are immersed in a natural context, 

however there are some modifications to the communicative parameters and practice; 

the main focus of this, is to achieve the practical activities and get the experience for 

finalizing the tasks proposed, the central point of learning is attempting to finish the 

performance of a series of activities (Tudor, 2001). After that, the use of authentic 

materials in this project represented an important role to connect the situated contents 
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in the participants’ process, it gave them notions to new perspectives and natural 

contexts that are portrayed for the native speaker giving learners the opportunity to 

have an input through material that was not meant with academic purposes connecting 

their own notions to the messages found in the reading and the their way of living in 

this society. Finally, the use of collaborative modes of learning resolves the interaction 

in the process of learning in this project, consenting the following information, “This can 

manifest itself in the conveyance of messages from one student to one or more other 

students in the framework of role-play or simulation tasks, or in information or opinion 

gap activities” (Tudor, 2001, p.82). Therefore, group and opinion gap activities took an 

important role in this research to mark an important trace to learning, since students’ 

interactions help the completion of activities by sharing their own insights.  

Vision of classroom 

In coherence with the focus of the project, the vision of the classroom that 

prevails is the communicative classroom. Thereby, the principles presented in this 

perspective have an accordance to what have been stated during the project, following 

the next information “… a significant role is attributed to communicative language use 

as a means of learning. This involved an attempt to break down the dichotomy between 

the classroom and 'real world' by making the classroom itself a place for 

communication…” (Tudor, 2001, p.111). Therefore, elements that could be understood 

outside of the classroom could be brought inside of it keeping its meaning.  

To this extent, the elements that conform communication inside of the 

classroom tends to be meaningful since they can perceive reality inside of it. Thereby, 

the use of short stories introduced standpoints of the real and imaginative world 

showing conversations that students may follow to express themselves in this context. 

In this sense, expressions or personality given to the reading material by the authors 

are taken as an advantage to show how communication happens outside of the 

classroom, but that process of communication was portrayed to it and to the students 
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with the purpose of giving them that sort of non-formal ways of acquiring knowledge in 

which different communicative situations were able to happen giving them notions of 

how they can express themselves as a native speaker in the classroom considering it 

as a natural environment. 

Instructional design  

This instructional design sought to foster reading in the literal, inferential, and 

reach approximations to the critical level through the analysis of short stories under the 

principles of the literature-based instruction approach in an EFL ninth grade classroom 

at Instituto Pedagógico Nacional; it is important to mention that students took an 

important role in the selection of the reading material, since a questionnaire was filled 

up with their insights about their favorite literary genre, on the other hand, the 

researcher prepared and adapted the material following a situated literacy focus in 

which the activities and material allowed students to reflect on their own context. 

Therefore, the proposal was organized in three cycles in which the objectives of 

each lesson plan (see annex 5) guided a process starting from the basic level of 

reading to the approximation to a higher level. In fact, considering the nature of the 

process, the difficulty of the material and the activities escalate as soon as they get 

more categories to analyze short stories and the criteria to select the material took into 

account the English level of students, reading comprehension and their advances in 

this process. Thus, the following table displays the plan of intervention considering the 

specific objectives, language contents and stories used. (see Table No. 1)
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Table 1  

Instructional Design 

Cycle Lessons Objectives Suggested language Situated stories and Reading 
level 

Cycle 1: Let’s 

read the literal 
world.  
 
(Science fiction 
stories)  
 
Duration: 3 

Lesson plan for 5 
classes. 
 
 

Lesson plan 
1: Are we 
part of the 
problem? 

-To analyze the message given by the story 
connecting it to their own context following 
human’s actions. 

-To recognize structural elements that compose 
the plot of short stories: exposition, rising action, 
climax, falling action and resolution. 

-Vocabulary about the 
natural environment.  

 
-Literary elements of 
analysis in the plot: 
exposition, rising action, 
climax, falling action and 
resolution. 

Before Eden by Arthur Clarke 
(literal reading) 

Lesson plan 
2:  
Owning 
knowledge is 
not the 
problem! 

-To recognize the literal message portrayed in 
government decisions in a science fiction story  
 
-To describe human’s personalities by getting the 
description of their actions. 

-Body language 
expressions. 
 
-First conditional. 

Examination day by Henry 
Slesar 

(Literal reading) 

Lesson plan 
3:  
Do others 
think the 
same as me? 

-To recognize the type of narrators that compose 
short stories: First-person, third-person 
(Omniscient, limited omniscient and objective). 

-Literature vocabulary 
about type of narrators: 
First-person, third-person 
(Omniscient, limited 
omniscient and 
objective). 

 

Cycle 2: 
Comprehending 
more than I can 
see. 

Lesson plan 
4:  
Am I that 
scared? 

To make inferences about the implicit message 
represented in the horror short story that are 
portrayed in human’s fears. 

-Vocabulary about 
human fears, trauma, 
and obsession. 
 

The only thing to fear is… By 
Nicola Prentis (Inferential 
Reading) 
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(Horror stories) 
 
Duration: 2 

Lesson plan for 4 
classes 
 

-To thrive the inference-making in class by 
analyzing the symbolism in a horror short story. 

-Conditionals review. 
 
-Zero conditional. 

-First conditional 

Lesson plan 
5: Am I 
crazy? I’m 
not me! 

-To identify the specific type of conflict in short 
stories: man vs man, man vs self, man vs nature 
and man vs society. 
   
-To develop the inference-making in class 
reading a horror short story going along with the 
characters’ motivations. 

-Description of a 
sequence of events, 
following human feelings 
and philosophical own 
perspective. 
 
-Conditionals: first and 
second. 

The Other Man by Jan Carew 
(Inferential Reading) 

Cycle 3: Let me 
bring what it’s 
outside 
 

(Socio-cultural 
stories) 
Duration: 1 

Lesson plan for 3 
classes 

Lesson plan 
6: 
Recognizing 
others’ 
voices 

-To start a process to read critically in the class 
through a short story with socio-historical 
aspects. 

-To analyze the relation that the previously 
acquired knowledge could have with the one 
presented in the short story. 

-Vocabulary about social 
and historical 
movements. 
 
-Conditional: second and 
third. 
 

Geraldo no last name by Sandra 
Cisneros 
(Critical Reading) 
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Cycle 1: Let’s read the literal world. 

Regarding the beginning of the intervention, the cycle one is named “Let’s read 

the literal world”, it is divided into three lesson plans designed for five sessions; the 

main focus of this cycle was to bring the introduction of the main topics related to the 

literal level of reading using science fiction stories. The first lesson plan is entitled “Are 

we part of the problem?”, the main objectives of this class were, to analyze the 

message given by the story connecting it to the own context following human’s actions 

and, to recognize structural elements that compose the plot of short stories: exposition, 

rising action, climax, falling action and resolution, accordingly the purpose of the lesson 

was to generate a first contact with literal structural parts of short stories. The following 

lesson plan is named “Owning knowledge is not the problem!”, hence, the principal 

objectives were, to recognize the literal message portrayed in government decisions in 

a science fiction story and, to describe human’s personalities by getting the description 

of their actions, this lesson plan worked as a reminder for students to practice analysis 

of literal level structures. Finally, the title of the last lesson plan in this cycle is “Do 

others think the same as me?”, the objective for this class was to recognize the type of 

narrators that compose short stories: first-person, third-person (Omniscient, limited 

omniscient and objective). Thus, in this lesson a new category was added to describe 

the type of narration following the use of the language through the story.  It is important 

to mention that the lesson plans followed a sequence in which the previous knowledge 

would help the participants to continue the process in line.  

Cycle 2: Comprehending more than I can see. 

In consideration to the continuity of the intervention, the cycle two is entitled 

“Comprehending more than I can see”, this part of the implementation process had two 

lesson plans designed for four sessions, the focal point of this cycle was to keep 

working on analyzing stories with more tools that allowed students to go beyond the 

literal reading reaching the inferential level by working on horror stories. Therefore, the 
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first lesson plan is “Am I that scared?”, this lesson plan had two main objectives that 

were, to make inferences about the implicit message represented in the horror short 

story that are portrayed in human’s fears and to thrive the inference-making in class by 

analyzing the symbolism in a horror short story, the aim of this lesson plan was to re-

connect students to the project and to keep advancing on the types of analysis they 

could make. Subsequently, the next lesson plan “Am I crazy? I’m not me!”, the main 

objectives in these classes were, to identify the specific type of conflict in short stories: 

man vs man, man vs self, man vs nature and man vs society and to develop the 

inference-making in class reading a horror short story going along with the characters’ 

motivations, the activities designed in these sessions conceived students as creators of 

knowledge by giving more significance to what they believe. To conclude, this cycle 

embraced new categories of analysis that guided the participants to give their own 

notions of what they read to follow a process that has a link among the topics. 

Cycle 3: Let me bring what it’s outside 

In the last part of the intervention, the cycle three “Let me bring what it’s 

outside”, is conformed by one lesson plan designed for three sessions. Concerning the 

previous information, the main focus of this cycle was to bring students into a new 

development of reading perspective that is the critical level. On this basis, the lesson 

plan is named “Recognizing others’ voices”, the objectives were to start a process to 

read critically in the class through a short story with socio-historical aspects and to 

analyze the relation that the previous acquired knowledge could have with the one 

presented in the short story, the story selected and the activities arranged were 

designed to give students the opportunity to bring knowledge outside of their minds and 

the reading material.  Based on the development of the sessions, this final cycle 

connected the literal, inferential and critical levels of reading, since they were the great 

aspects of each cycle, this connection was meant to evidence the inner process made 

by students in the end of the project. 
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Chapter V: Data Analysis and Findings  

This chapter presents the procedures followed for data analysis regarding the 

information gathered in the intervention phase through artifacts, questionnaires and 

field notes. Additionally, the categories and subcategories of analysis are presented 

and developed discussing the progress and main outcomes of the research project. 

Data Analysis Procedures 

In this research the principles of the grounded approach helped the analysis 

and the arrangement of qualitative information and results that were gathered in the 

intervention process. Therefore, to know more about this procedure, the methods to 

address this data allow experienced and new researchers to evaluate, conduct 

qualitative inquiry with the purpose of structuring data (Charmaz, 2015). According to 

that point of view, this research project took into account the aspects of grounded 

theory to start the process of analysis and arrangement of information; hence, the 

exploration of artifacts, questionnaires and field notes gotten, allowed the modelling 

and creation of a set of categories and subcategories of analysis. In addition, Charmaz 

(2015) stated that “Grounded theory methods are suitable for studying individual 

processes, interpersonal relations and the reciprocal effects between individuals and 

larger social processes.” (p.29). Therefore, the qualitative data was addressed and 

treated through these perspectives following the nature of the artifacts, field diaries and 

questionnaires applied. 

Regarding the process of analysis following the grounded theory, the stages 

started with the open coding, in this phase the researcher must create categories and 

subcategories to organize and segmentate the information and give properties to each 

piece of data gathered (Creswell, 2016). Hence, a categorical matrix (see table 2) was 

designed for that purpose, in which categories and subcategories are stated. The next 

stage is axial coding, for that purpose the data organized in the previous phase is 

reflected to clarify and connect the central phenomenon, causal conditions, strategies, 
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context and consequences, establishing the point of view of the researcher and make 

relations of commonalities in consonance with the information. Finally, in the selective 

coding phase the explanation and development of the categories are written according 

to the topic of study, generating a consistent proposition of hypothesis in the analysis 

(Creswell, 2016). 

To start the process of data analysis, the sources of information collected 

during intervention were studied to identify common themes that were presented in 

more than one fragment in artifacts and field notes. Hence, the pieces that got 

information alluding to the same topic were grouped, they acquired a name and were 

separated for a reviewing process. After that, a matrix with categories was designed to 

organize the information following the information to do the corresponding analysis of 

data, in this sense the axial coding phase was guided with putting a name to each 

group of segments. Finally, it was necessary to carry out a process of triangulation that 

was defined in the chapter 3, in Mathison’s (1998) words, triangulation allows the 

addressing of multiple sources of information to bring a higher validity to the data 

collected to be analyzed. 

Categories of the Analysis 

The data analysis took into consideration the main objective of the research: To 

analyze the impact of using a set of activities based on short stories with situated 

contents designed under the principles of the literature-based instruction approach to 

develop ninth grader’s reading comprehension levels at Instituto Pedagógico Nacional, 

then the specific objectives addressed were to outline the roles that a set of activities 

designed using short stories with situated contents could play in the development of the 

reading process in the EFL classroom and to identify students’ responses to the 

implementation of short stories in their reading comprehension levels through the 

literature-based instruction approach in the EFL classroom, this with the purpose of 

answering the research question that was stated at the starting point of the project.  
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 To begin with the analysis process, the first category was named, Supportive 

role of activities based on short stories with situated contents, and the second category 

labeled Literature-based approach as a methodic guide to undertake reading was 

addressed following the first specific objective. The third category was entitled 

Influential factors in the development of the proposal was established in consonance 

with the second specific objective. Regarding the main categories, the first is 

conformed of two subcategories: Situated Contents: From the literal to critical 

approximations and Enhancing diverse language skills. In addition, the third category is 

composed of two subcategories: Reactions towards reading material and The 

standpoint of my perspective concerning activities in the class. In order to illustrate the 

previous information a categorical matrix designed displays the organization (see table 

2).  

Table 2 

Categorical Matrix 

Research Question Research objectives Categories Subcategories 

What is the impact of 
using a set of activities 
based on short stories 
with situated contents 
designed under the 
principles of the literature-
based instruction 
approach to develop ninth 
grader’s reading 
comprehension levels? 

To outline the roles that a 
set of activities designed 
using short stories with 
situated contents could play 
in the development of the 
reading process in the EFL 
classroom. 

Supportive role of 
activities based on 
short stories with 
situated contents 

Situated 
Contents: From 
the literal to 
critical 
approximations.  

Enhancing 
diverse 
language skills. 

Literature-based 
approach as a 
methodic guide to 
undertake reading 

 

To identify students’ 
responses to the 
implementation of short 
stories in their reading 
comprehension levels 
through the literature-based 
instruction approach in the 
EFL classroom. 

Influential factors 
in the 
development of 
the proposal 
 

Reactions 
towards 
reading 
material 

The standpoint 
of my 
perspective 
concerning 
activities in the 
class.  
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Category 1: Supportive role of activities based on short stories with 

situated contents. 

The first category illustrates the supportive role played by the activities while 

using short stories with situated contents in the EFL classroom to guide the reading 

process to see the benefits and development of applying these sources of material. 

Therefore, reading skill worked in this project was conceived as a process in which 

students could create meaning and extract knowledge regarding multiple interactions in 

the academic environment; specifically, the analysis of data is following the levels of 

reading comprehension, in which students demonstrated a concrete work with a set of 

activities. On the other hand, short stories with situated contents took an important role 

during the proposal, helping students to connect with the written text in a deeper way 

regarding their own context, creating their own conceptions about human nature and 

social aspects. Overall, students were able to follow a process going from decoding the 

message to connecting other sources of information to enrich their progress, in addition 

the material helped this task because short stories with situated contents allowed 

participants to be connected to the topics. 

Regarding the previous information, in this project the data collected through 

artifacts, questionnaires and field notes, revealed that the academical proposal in the 

instructional design (Chapter 4, see table 1), supported students to develop their 

reading comprehension levels, also during the implementation they reinforced different 

language skills and reflected on their improvement in the process. In order to bring 

evidence of these notions, two subcategories were stated: Situated Contents: From the 

literal to critical approximations and Enhancing diverse language skills. 

Situated Contents: From the literal to critical approximations. 

In this subcategory, the development of the reading process is addressed 

considering the levels of reading comprehension using the short stories as a situated 

content. To give commence, it is important to mention how this project considered each 
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level of reading comprehension starting with the literal level, which was referred to read 

the lines and to decode the semantic meaning, getting the main events of the plot and 

characters out of the written text (Cassany, 2003). In this sense, students were going to 

extract information regarding the elements of the story showing how they understand 

the sequence of events.  

At the beginning of the implementation, the activities were focused on the literal 

level of reading, for that purpose students worked to recognize the structural elements 

of stories while giving their points of view. Look at the next excerpts on how students 

created their first notions of the extraction of the central idea by doing a short summary, 

some of them were in Spanish due to the lack of preparation to work on reading 

material in this project.  

 

[Artifact #1. Lesson plan 1 First cycle: September 22nd, 2023. Student A] 

 

[Artifact #3. Lesson plan 1 First cycle: September 22nd, 2023. Student B] 

 

[Artifact #4. Lesson plan 1 First cycle: September 22nd, 2023. Student C] 
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(…) students analyzed briefly the story by themselves using the concepts and 
the elements learned in class, they used notes taken during the explanation. To finish 
the lesson students answered some questions giving their insights about concrete 
elements of the class and the reflection created by them about the material worked and 
its contents. Some students were beyond, and they started to create inferences about 
what happened, they let their imagination speak for them, and others tried to reach the 
critical level by trying to connect everything outside of their own context. 

[Field note #2. First cycle: September 22nd, 2023.] 

As it can be witnessed in these excerpts, student A gave a short synopsis 

recognizing the structure of the story and also addressed her own opinion about human 

beings and actions, since it was something new she ended up writing her opinion in 

Spanish; similarly student B gave the conclusion of the story reading the lines directly 

with a similar communicative intention about humanity, finally student C analyzed the 

feelings of the characters going beyond the lines and inferring the actions that lead to 

that outcome of the story. It is important to highlight the fact that students analyzed the 

story by themselves using what was explained in class and their notes taken in the 

session. Regarding the information of what was recorded in the field notes, data 

demonstrated that they are able to read the literal message and even put their own 

opinion, however there was a lack of preparation since it was something new for them 

and they guide themselves with note-taking.  

Moreover, the process followed its steps to help students to recognize the literal 

structure of the plot and the messages reading the lines, but keeping the exercise of 

letting them say more of what is stated in the text or to infer the intentions of the actions 

done by the characters. Hence, the level of analysis was more punctual and they had 

to state part by part the sequence of events and answer some questions about the 

reading.  

Regarding the next excerpts, a development of reading comprehension was 

worked with a higher focus, because students were analyzing not only the structure of 

the narrative, but also answering questions in which they bring their points of view 

about the events. 
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[Artifact #4 Lesson plan 2 First cycle: October 18th, 2023. Student C] 

 

[Artifact #5 Lesson plan 2 First cycle: October 18th, 2023. Student D] 

The topic of the lesson was to evaluate students’ reading in the literal level and review 
the categories of analysis. According to the literal level, students in this grade showed 
great development, they started to bring inferences of the story and they wanted to talk 
with me about the associations they made through reading going beyond the process 
in the class. 

[Field note #3. First cycle: October 18th, 2023.] 

In the previous information, data illustrated that students in this grade proceed 

to have advances, since they started to go beyond this first literal level and started to 

bring their inferences of the story, in fact they wanted to talk and develop more about 

the story presented, everything was followed with the hints of the text and getting the 

intention of the author. At this point, students were showing an evolution in the 

development of their extraction abilities to get the literal meaning and main elements of 

the narrative. On the other hand, their inferential making process was being developed, 



49 

 

because they were inferring information that was not stated directly by the author and 

connecting it to a possible impact in society showing connections with the situated 

content. For example, student C got the elements of the story correctly and then gave 

her point of view about the exam that happened there, everything she wrote was not 

mentioned in the story and was open to different interpretations; similarly, student D 

interpreted about the intelligence and the implications of being a smart child.  

Furthermore, in the workshop of closure of the first cycle, the data revealed that 

they could dominate the literal elements of the plot structure and types of narrators. 

 

[Artifact #4 - Closure of the first cycle. October 25th, 2023. Student C] 

 

[Artifact #8 - Closure of the first cycle. October 25th, 2023. Student F] 

The material was printed, and students could write by hand their opinions to enhance 
future cycles., the structural elements of the plot, characters and their characteristics. 
They answered by themselves, few doubts appeared, they were able to answer without 
the notes they took and they have internalized the knowledge and concepts. 

[Field note #5. First cycle: October 25th, 2023.] 
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To close the first cycle, it was necessary to address the main elements of the 

structure of the plot to see the progress in their process, in this case data revealed that 

students internalized the concepts explained during the first part of the intervention, 

their literal reading was greatly worked by showing that they are able to define each 

part without their notes and only what they learned in the proposal, for example student 

F and C could recognize the plot structure giving a short definition and a concrete 

definition, the type of narrators with their characteristics and pronouns used by each 

narrator.  

Getting into the inferential level that was addressed during the second cycle of 

the proposal, in this project this type of reading is conceived to be a higher level of 

comprehension of the text, there the type of reading must be deeper to get more 

information than it is provided literally, for that purpose it is necessary to analyze the 

symbolism and possible hidden messages (Cassany, 2003). In response to that, 

students were aware of the connections related to the messages they found using the 

real world as a tool to contextualize their notions. 

Look at the following excerpts to see how the first notions of inferential reading 

were addressed, students were giving their notions about the events of the story when 

they developed a workshop in two parts. Therefore, students worked on the creation of 

ideas regarding the reading done, they could state literal and inferential information 

about the story, according to the data some of them could respond to the story with 

their emotions.  
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[Artifact #6 Lesson plan 4 Second cycle: April 1st and 8th, 2024. Student G] 

 

[Artifact #13 Lesson plan 4 Second cycle: April 1st and 8th, 2024. Student V] 

The topic of symbolism was understood correctly and they were able to recognize the 
concept, but the activity about the extraction of symbols out of the story was not 
possible; also, the inference-making process was developed indirectly, since they 
started to give their insights about hidden messages. 

[Field note #6. Second cycle: April 1st, 2024.] 

Reviewing the data gathered, both students G and V, showed a process in 

which the inferential level was worked. First, student G connected her own reading 

experience about the character’s behavior, the connection produced with the reading 

allowed her to create an emotional response about something that “made her stress”, 

and how her reaction would differ from the one that happened in the story. Also, 
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student G could draw and write an explanation about the symbolism representing an 

element of the story. On the other hand, student V introduced a solution regarding the 

events and how the outcomes could have gone differently, in addition she wrote a 

description of the character alluding to her perspectives; it is important to mention that 

student V tried to think reasonably about the sequence of the events and the narration 

of them, for that purpose she was questioning the reading. In student V’s notions, the 

shark that was questioned is an element of the symbolism presented in the story. 

Hence, students in this activity were able to connect with the main character and show 

how events would have gone, in consonance with that, they could recognize different 

mental statements about the character according to the actions, besides they could 

represent the symbolism and write an explanation of elements that were important in 

the reading material.  

The development of symbolism was key for inferential level, the next excerpts 

show more development of students making their own points of view about the 

elements and their representations following the plot.  

 

[Artifact #2 Lesson plan 5 Second cycle: April 29th, 2024. Student AS] 
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 [Artifact #6 Lesson plan 5 Second cycle: April 29th, 2024. Student H] 

The workshop allowed students to work on their inference-making processes, they 
brought their point of view about elements of the story and some others that were not 
there. Also, the nature of the workshop let them write more about the central elements 
of the story. 

[Field note #9. Second cycle: April 29th, 2024.] 

Regarding the data collected, students’ level of inferential reading grew 

enormously. They were understanding their reading world differently, because they are 

now identifying the type of conflict represented in the story. Students AS and H 

recognized the same by following the reading sequence of events and actions of the 

main characters. However, when they tried to state their feelings and behaviors, the 

perceptions of students vary since they understand the information with different points 

of view. On top of that, the nature of the workshop allowed students to work on different 

symbolism, the third point of the exercise got different representations and 

conceptions, regarding the beholder some elements are not the same, student AS and 

H found separate characterizations of what was stated in the reading.   

Concerning the closure of the second cycle, a workshop was carried out, in 

which students showed the structural elements learned, in this part literal elements 

were taken into account. Hence, students were able to define, exemplify each type of 

conflict and define symbolism according to the class topics.  
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[Artifact #3 - Closure of the second cycle. April 29th, 2024. Student DB]  

 

[Artifact #12 - Closure of the second cycle. April 29th, 2024. Student K] 

The lesson followed the category of analysis of conflict and its types. (…) In addition, 
the evaluation of the cycle allowed me to know that they are learning everything and 
they are interiorizing the knowledge beyond the lesson. 

[Field note #9. Second cycle: April 29th, 2024.] 

In this segment, data illustrated the approach made by students towards the 

analysis of literal and inferential elements, the concepts and the exemplifications 

allowed me to see that they were obtaining the notions of the conflict and symbolism 

correctly.  

Getting to the last part in the levels of reading comprehension, the critical level 

was the last to be worked in the third cycle, this project perceives as the one that is 

bringing the process of reading to a high level of understanding allowing the reader to 

reach and connect external responses related to the information presented in the 

written text (Cassany, 2003). In this proposal, the purpose of working this level of 
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reading was to reach its approximations. Eventually, data demonstrated that students 

were ready to work deeply at this level.  

Look at the next excerpts, to see the development of students in the last 

session regarding this higher level of reading.  

 

[Artifact #1 Lesson plan 6 Third cycle: May 20th, 2024. Group 1] 
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[Artifact #2 Lesson plan 6 Third cycle: May 20th, 2024. Group 2] 

Following the process of creation, students showed a great sense of autonomous work, 
they called me to evaluate their ideas or to discuss their plans for creation. In this 
sense, the class followed self-reflection processes in each group. For this session, the 
creation was key to see what students have to say about their inner perspectives, with 
a high sense of self-awareness of reality. Students assumed a position in which they 
correctly developed the exercise of giving their points of view about social problems in 
society in relation to the story. 

[Field note #11. Third cycle: May 20th,2024.] 

In this final activity and story, students alluded to some social problems. The 

data assembled in this work showed the awareness of students towards critical 

reading, because in this third cycle students read and connect elements outside the 

reading going beyond literal and inferential levels. In consonance with that, the group 2 

wanted to portray how people are invisible around other points of view regarding the 

socio-cultural aspects. On the other hand, group 1 addressed a social problem in which 

women are seen with less importance in society. The posters created by both groups 

allowed them to raise their voices about the injustices within our society.  

To conclude, students went through a process in which literal, inferential and 

critical approximations were approached, their creations allowed me to see the 

evolution of that progress, from extracting structural elements from stories, gathering 

hidden messages and symbolism to create notions of the society connecting socio-

cultural problems to their own contextual portrait.  

Enhancing diverse language skills. 

In the project the set of activities assumed indirectly more complex roles, in 

which students practiced and enhanced some skills that were outside of the proposal. 

Then, through the development of the intervention data revealed that students were 

aware of their process regarding the progress of diverse language skills. As noted in 

the following set of excerpts organized from the start to the end of the project gathering 

notions of their learning and developing of skills. 
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[Artifact #9. Lesson plan 1 First cycle: September 22nd, 2023. Student J] 

 

[Artifact #15. Lesson plan 1 First cycle: September 22nd, 2023. Student ST]

 

[Questionnaire 1 - Closure of the first cycle #18. October 25th, 2023. Student ST] 

 

Digital material for this class was important, since it made students talk and to contrast 
what they saw to what they already knew and to what they could learn. 

[Field note #2. First cycle: September 22nd, 2023.] 

 

Starting here, the first perspectives gathered from the beginning are connected 

to the learning of vocabulary, as student ST stated in the first lesson plan applied to 

overall knowledge about English in general in the closure of the first cycle showing a 

process and broadening her notions in the class. On the other hand, student J wrote 

about the learning of vocabulary, in addition the enhancement of pronunciation due to 

the reading aloud in the beginning and approach to the reading material. It is 

remarkable that in the class the presentation of vocabulary was key in the beginning of 

the class and then students were able to practice by expressing themselves during the 

class in English.  
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As soon as the class was getting more complex topics, data displayed that 

students were using their new grammatical knowledge to the lessons, additionally 

vocabulary was considered an element developed in students’ progression. As it is 

distinguished in the following excerpts.  

[Questionnaire 2 – Lesson plan 4 Second cycle #14 April 8th, 2024. Student V] 

 
[Questionnaire 2 – Lesson plan 4 Second cycle #6 April 8th, 2024. Student L] 

Students were concentrating on writing, drawing and asking about vocabulary to 
express their ideas. (...) also they expressed that they learned more about conditionals 
and they liked how the class went. 

[Field note #7. Second cycle: April 8th, 2024.] 

In this case, data showed the constant development of vocabulary and 

grammatical structures. Student V reflected on what she learned during the 

implementation of the project, specifically conditionals worked in the previous lessons 

until questionnaire 2, in addition, she mentioned key elements of the project regarding 

the parts of the story. Conversely, student L picked up the development of vocabulary 

mentioned in previous excerpts, besides the learning of expressions that were present 

in the content of stories.   

Furthermore, data illustrated the insights of students at the end of the project 

getting their written productions regarding the last closure of cycle addressing 

perceptions of improvement finishing the proposal. 

 

[Questionnaire 4 - Closure of the third cycle #2 May 27th, 2024. Student B] 
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[Questionnaire 4 - Closure of the third cycle #6 May 27th, 2024. Student G] 

 

(…) the audio material was a good tool to consider for future sessions. Students 
showed that they liked audio material and followed the reading while they listened, 
some of them said “with the audio I learned how to pronounce some words that I 
thought were hard, but they are not”. 

[Field note #8. Second cycle: April 22nd, 2024.] 

In consonance with the end of the proposal, data illustrated different points of 

view about students’ learning, hence student B expressed the development of 

pronunciation, it was necessary to mention that in the class audio material was 

presented in the process of guiding the reading in class. Therewith, student G 

expressed more ideas about the process stating positive aspects of reading as a topic 

and mentioning their fluency and the development of vocabulary. 

Regarding the last element to develop, data showed how the topics of the 

proposal allowed students to contrast the ones that are part of the class curriculum 

letting them to see different perspectives about knowledge in the English class. 

 

[Questionnaire 3 - Closure of the second cycle #7 April 29th, 2024. Student G]

 

[Questionnaire 4 - Closure of the third cycle #9 May 27th, 2024. Student K] 
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Students got a good reception of the printed material; they even asked me to allow 
them to take that material home or links to find that information on the internet about 
the conflict and where to read the story by themselves. 

[Field note #8. Second cycle: April 22nd, 2024.] 

Hence, student G stated an important answer about a question of the class, 

regarding the analysis and how that type of activity allowed her to see and be aware of 

topics that school curricula have not taught her yet. Then, student G showed that out of 

the grammatical topics, she preferred the topic of symbolism addressed in the lesson 

plans and connected to the reading material and process. In consonance with that, 

both students asserted that the central information presented in the class, according to 

the focal point of the project, had an important perception to them. On the other hand, 

some students asked for the sources to read the material by themselves, fostering the 

reading in non-academic environments.  

To conclude, the process carried out in the proposal allowed the participants to 

develop a variety of different skills, going beyond the reading skills, learning 

vocabulary, enhancing pronunciation, getting more knowledge about the English 

language and fostering their expression of ideas to build their knowledge creation 

environments.  

Category 2: Literature-based approach as a methodic guide to undertake 

reading 

In this project, the use of an approach was key to guide the process of 

addressing the reading material, in this sense as it was mentioned in the chapter 2, this 

approach is formed of four main stages or steps that are: exploration, enrichment, 

extension and reexamination. Regarding the steps, this project gathered data about 

each one in different classes through questionnaires, artifacts and field notes. It is 

important to highlight the fact that these four steps are not necessary to be developed 

in one lesson, in the words of the authors Sorensen & Lehman (1995), the approach in 

a class must follow at least one of the steps and they depend on the focus guided for 
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each class (p.109). Hence, in this project the use of more than one step was guided to 

connect different elements in the EFL class and the use of the approach was unknown 

by students, however they felt that there was a methodology applied.   

To start this analysis, data showed the process in which the approach’s stages 

were addressed in the project. In consonance with that, at the beginning of each class 

the phase of exploration was addressed to introduce key vocabulary, the topic and the 

process of reading. Therefore, the following excerpts illustrates how this first stage was 

being carried out in the proposal. 

 

[Artifact #9 Lesson plan 1 First cycle: September 22nd, 2023. Student J] 

 

[Artifact #4. Lesson plan 1 First cycle: September 22nd, 2023. Student C] 

At the beginning of the class, students were not ready to work on the new topic. After a 
discussion and introduction, they participated in the activity using the tv and the board 
to answer the questions. (...) Then, the process of reading was followed correctly by 
the students, two students did not participate in the activity regarding the exploration, 
even though they paid attention and answered questions in the post reading or 
enrichment phase. 

[Field note #1. First cycle: September 8th, 2023.] 

As data revealed, the exploration phase allowed student J to participate in class 

mechanics and also fostered her concentration to keep working in the process of 

addressing and introducing the reading material. However, student C expressed that 

some elements were not clear, it is important to mention that those words were part of 

the key vocabulary of lesson plan 1, hence the exploration phase must be focused to 
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 avoid misunderstandings and breaches that interfere with students' reading 

process. On the other hand, there were some students that seemed to not fit with the 

methodology of the approach in the exploration phase, they did not participate 

nonetheless, the activities proposed allowed them to engage with the class and the 

material during the enrichment phase.   

Moreover, the introduction of the extension phase was addressed intrinsically, 

students tended to use grammatical structures explained or introduced in the class to 

answer the workshops or the questionnaires given. 

 

[Artifact #5 Lesson plan 4 Second cycle: April 1st and 8th, 2024. Student H] 

Then to finish the session, the teacher gave them questions that were connected to the 
comprehension of the story connecting the reading with the class topic, the students 
took advantage of the conditionals explanation and review to answer questions and 
give them their own point of view as a reflection. 

[Field note #6. Second cycle: April 1st, 2024.] 

Data showed that student H looked forward to answer questions recognizing 

the grammatical structure, some of the questions alluded topics recently worked in the 

English curriculum with the purpose of reviewing them with their answers, in this case 

student H took advantage of the explanation about conditionals to answer a question 

showing that the topic of conditionals went beyond the grammatical lesson going to the 

class activity regarding the reading material. 

Furthermore, data illustrated that there are two stages that were easily 

addressed together during the implementation of the proposal, they are enrichment and 

reexamination, due to the nature of the activities in class students worked on the 

analysis of short stories in the enrichment phase and reflected on the work done, 

reading material and the way the class was carried out methodologically. See the 

following excerpts to evidence the connections of these stages.  
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[Artifact #10 Lesson plan 2 First cycle: October 18th, 2023. Student I] 

At the last part of the class, students started to work on a workshop related to the 
reading material. There students could analyze the literal elements of the reading 
material and they were able to bring their utterances or points of view regarding the 
message of the story. At first sight there were many doubts with the workshop, but then 
they started working on it. 

[Field note #3. First cycle: October 18th, 2023.] 

 

[Questionnaire 1 - Closure of the first cycle #8 October 25th, 2023. Student F]

 

[Questionnaire 1 - Closure of the first cycle #11 October 25th, 2023. Student J] 

The enrichment phase took into account the development of the analysis of 

short stories in the lessons, as student I stated in her literal analysis in the first cycle. It 

is important to remark the fact that the analysis of the structure was supported from the 

exploration phase, in consonance with the activities the enrichment stage allowed 

students to recognize the central and literal elements out of the stories. According to 

that, students F and J reflected on the activities done in this phase, because when they 

talked about “analyze stories” they were reflecting on the process carried out in the 
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enrichment phase. In addition, these excerpts demonstrated that this stage allowed 

students to get the meaning of the story and the plot with a higher understanding and 

the acceptance to work with this methodology.  

Moreover, data illustrated key elements of the reexamination phase, because 

students were mentioning important information about the process of reflection and 

their advances in the reading process going beyond the literal information stated and 

getting more notions to think of.  

 
Questionnaire 3 - Closure of the second cycle #17. April 29th, 2024. Student S 

 

[Questionnaire 3 - Closure of the second cycle #3. April 29th, 2024. Student DB] 

In this sense, the teacher delivered a workshop in which students had to draw what 
they considered a symbol in the story. The material was attractive and the instructions 
were clear (…) they seemed interested in giving a good answer. 

[Field note #7. Second cycle: April 8th, 2024.] 

Regarding these excerpts, student S found a connection of the stories with 

society, going beyond in the relationship and finding important aspects from the written 

material to their own context. On the other hand, student DB showed her reflections 

about the enrichment phase and the process of analyzing stories, in addition expressed 

a reflection about what she learned when the reading went beyond the literal to the 

inferential. Consequently, both students stated a process in which a reexamination 

stage is developed due to the nature of returning the work done in previous sessions 
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regarding the topics of the class and creating a reflection of what they were able to 

build. 

Eventually, the reexamination stage is shown with more development since 

students were not only reflecting on their process, but also when they took up the story 

read to answer questions in the class generating their own questioning, look over the 

next excerpt. 

 

[Artifact #8 Lesson plan 1 First cycle: September 22nd, 2023. Student I] 

To finish the lesson students answered some questions giving their insights about 
concrete elements of the class and the reflection created by them about the material 
worked and its contents. 

[Field note #2. First cycle: September 22nd, 2023.] 

On this basis, data showed the process of answering questions regarding the 

story addressed, student I were able to answer questions of the story using the 

elements presented in the story, the exercise of picking up these details let student I to 

engage with the content, to give their insights and to create questions about the things 

that were not clear.   

Overall, the implementation of this approach allowed a series of different tasks 

for the purpose of the project, it is important to recall that students were not conscious 

about the methodology, since they did not know any of the steps applied. However, the 

participants of the project were aware of a methodology with no specific information 
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about it. See the next excerpt to contemplate one of the common perceptions 

concerning the use of a methodology. 

 
[Questionnaire 4 - Closure of the third cycle #15 May 27th, 2024. Student SC] 

Their attitude in this lesson was satisfactory because they tried to do a good job, they 
wanted to deliver a good workshop and evaluation. They considered their point of view 
heard, because they contemplated that they can express their voices through it. 

[Field note #9. Second cycle: April 29th, 2024.] 

To conclude, data showed that students felt an improvement while working with 

this approach and the steps that guided the process of activities, reading and 

introduction. It was remarkable that, reexamination phase allowed students to talk 

about the reflection of society and its problems within, as student SC showed in the 

previous excerpt regarding her perception about understanding problems in her own 

context and her point of view about the methodology. Hence, this approach seemed to 

be worth addressing literature, activities, contents and reflections in class; data showed 

that the process of expression and creation were favorable to this project.  

Category 3: Influential factors in the development of the proposal 

This category gathers the influential factors converged in the intervention of the 

proposal, therefore different perspectives about the material, activities and students’ 

points of view are conceived to develop the ideas laid out. Furthermore, in this segment 

there is a development to respond regarding the second specific objective; in 

consonance with the previous information, two subcategories were set out: Reactions 
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towards reading material and The standpoint of my perspective concerning activities in 

the class. 

Reactions towards reading material 

The development of this proposal showed different perspectives about the 

reading material used as a main source in the project, data illustrated that students 

found positive viewpoints about the implementation of it that are taken into account for 

further approaches.  

To start this section, data revealed that students confirmed the lack of literature 

to work in the English class.  

 

[Questionnaire 1 - Closure of the first cycle #4 October 25th, 2023. Student C]

 

[Questionnaire 1 - Closure of the first cycle #3 October 25th, 2023. Student B] 

 

[Questionnaire 3 - Closure of the second cycle #9 April 29th, 2024. Student H] 

The process of reading was slow, because some students found the story hard to read, 
there were words unknown to them, some students felt discouraged and they wanted 
to stop reading because they did not know how to pronounce a word. (…) In the end of 
the class some students were interested in the stories that I have brought to them, and 
they asked me “teacher where do you find those stories?” “Could you give us some 
easier recommendations?” 

[Field note #3. First cycle: October 13th, 2023.] 

Regarding the excerpts, at the beginning of the project student C felt that the 

use of reading materials helped her to learn English hastily and student B stated that 

she did not use to read in the foreign language, however the nature of the project 

introduced reading material allowing her to be connected to new sources of learning. In 

this sense, their reception towards the material started with positive perspectives to 



68 

 

keep working with the same tool. On the other hand, student H displayed that it is 

interesting for the group in the class to use this device, it is important to highlight that 

questionnaire 3 was carried out considerably with a long time period after. In addition, 

in some classes students asked for more reading material to look through outside of 

the class, showing their growing interest to read fostered by this project and the 

intervention.  

Moreover, students took advantage of the questionnaires to talk about reading 

topics that they liked from the proposal. Look at the following excerpts. 

 

[Questionnaire 2 – Lesson plan 4 Second cycle #8 April 8th, 2024. Student M] 

According to the reading, students seemed interested in the story, they wanted to read 
more stories of that kind and they would like an introduction to horror literature with 
more known authors and books. 

[Field note #6. Second cycle: April 1st, 2024.] 

In this case, data demonstrated that students had a great reception to work with 

these topics, and they wanted to have a deeper work with the same literary genre, with 

a complete introduction with authors and longer stories. 

At the last part of the proposal, students gave their final opinion about the use 

of the material, for example student JF stated her last point of view regarding the main 

tool employed in the project. As the excerpts show below. 

 

[Questionnaire 4 - Closure of the third cycle #8 May 27th, 2024. Student JF] 
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The material in the words of some of them was “aesthetic, because it is something that 
guides us by using images”. Again, these words give me traces to know what 
something could be successful to attract their attention and make them connect with 
the reading. 

[Field note #9. Second cycle: April 29th, 2024.] 

Therefore, student JF stated that the reading material is diverse and engaging, 

thus it was possible due to the use of different genres and ways to approach; it is 

important to mention that the reading material was eye-catching to be more attractive 

and aesthetic.  

As a conclusion, short stories were addressed slowly with different topics, 

genres and reading difficulty. The reading material was perceived as a process to be 

built and worked following students’ pace, the importance of giving them the time to 

understand and connect with the material was key to attract their attention to keep 

working into it. 

The standpoint of my perspective concerning activities in the class 

The development of this subcategory took into account students’ perspectives 

about the set of activities applied during the project. Hence, the insights written by the 

participants illustrated what elements satisfied and enriched the process and what 

could have been better.  

Regarding the data collected, students remarked positive elements about the 

activities at first sight, their opinion tended to be similar. Look at the following excerpts 

to see students’ viewpoints.  

 

[Questionnaire 2 – Lesson plan 4 Second cycle #5 April 8th, 2024. Student JF] 
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[Questionnaire 3 - Closure of the second cycle #3 April 29th, 2024. Student DB] 

Students found the presentation with images interesting, with it they could create 
associations using the images with the text, some of them gave a lot of tries to guess, 
they seemed to be engaged with the class. 

[Field note #3. First cycle: October 13th, 2023.] 

Hence, student JF and student DB appeared to be involved with the 

development of the activities by saying that it was didactic and dynamic, both students 

wrote a common comment towards the activities, because in the classes the approach 

to develop the activities in the enrichment phase were considered to be different 

allowing multiple participations and ways to create their ideas in their unfolding of 

speaking. 

However, at the end of the project few students stated their preferences to the 

activities in class, showing a contrast about the work done with the activities planned; 

check the following excerpts.  

 
[Questionnaire 4 - Closure of the third cycle #10 May 27th, 2024. Student KV] 
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[Questionnaire 4 - Closure of the third cycle #6 May 27th, 2024. Student G] 

Some students felt comfortable working alone, but some others asked me to allow 
them to work in pairs or groups of three, according to the nature of the workshop, it was 
complex to organize them, because there were few minutes to finish the class. 

[Field note #9. Second cycle: April 29th, 2024.] 

These excerpts demonstrated that students wanted to change the application of 

the activities. As data illustrated, student KV stated that she preferred more group work 

and that would be the only thing she would change. On the other hand, student G 

claimed that the activities were not dynamic enough, however stated that they were 

able to work autonomously showing the lack of group work that was done at the end. 

Regarding students’ points of view, in this project were taken as an important element, 

participants were able to talk about possible changes to make the class a different 

learning environment. Concerning the field note, group activity was developed at the 

end of the project connecting their perspectives and their will to work in groups, even 

though participants did not mention group work directly, this mechanic was considered.  

To conclude, students build positive perceptions about the set of activities, also 

they stated what could have enriched the process for them. It is important to highlight 

the fact that students’ comments in the classroom and desires of working were taken 

into account as soon as it emerged to bring a better experience in the activities brought 

to the academic environment. 
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Chapter VI: Conclusions and Implications 

In this chapter, the conclusions of the study are stated considering the analysis 

and the findings presented in the previous chapter. It also displays the implications that 

arose from the development of the project regarding EFL classroom working with 

literature, the institution in which the project was addressed and the participants in the 

research; similarly, the explanation of the limitations found along the implementation of 

the proposal and finally, some suggestions for further research. 

Conclusions 

To begin with, this qualitative project attempted to address the development of 

the reading skill, specifically the reading comprehension levels by using short stories. 

Hence, the question that guided the project was: What is the impact of the use of a set 

of activities based on short stories with situated contents designed under the principles 

of the literature-based instruction approach to develop ninth grader’s reading 

comprehension levels? Therefore, to answer this question two specific objectives were 

set out: 1. To outline the roles that a set of activities designed using short stories with 

situated contents could play in the development of the reading process in the EFL 

classroom. 2. To identify students’ responses to the implementation of short stories in 

their reading comprehension levels through the literature-based instruction approach in 

the EFL classroom. 

Regarding the first specific objective, data showed that the roles of the set of 

activities were supportive to address short stories and also as a methodic guide to 

undertake reading; in this sense, both roles allowed participants to start and handle 

their process of reading comprehension from the literal to the critical approximations. In 

this consonance with the skill tackled, it was evident the existence of an enhancement 

of the reading comprehension levels, the participants were able to recognize and 

extract literal elements from the reading material, also the inferential-making exercise 

was notable in the class in the recognition of symbolism in different elements from the 
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texts, hidden messages and the expression of their point of view connecting their ideas 

to the material. Finally, the approximations to the critical level could have a beginning in 

the last lesson plan, there students were able to show their knowledge and opinions 

about different social problems and they could state their side with a critical view from 

their context expressing what they used to see in the society. On the other hand, the 

development of diverse language skills was evidenced since students practiced 

pronunciation, fluency, learned new words to enrich their vocabulary, reinforced 

grammatical structures and acquired knowledge about topics nonrelated to the school’s 

curriculum. Moreover, the literature-based approach has demonstrated to play an 

important role in the guidance of the activities mentioned in the previous information, 

the steps taken into account for each lesson plan were decisive to the work in the 

classroom and the time available for the class. In addition, to address each reading 

comprehension level was necessary to recognize the principles of the steps, since they 

could develop the class with different purposes with correct transitions. In the words of 

students, the methodology was something to remark in the project, even though they 

did not know the steps, but they reflected on how this methodology allowed them to 

work in the class. It is important to highlight the fact that the essence of the set of 

activities had the purpose of connecting the themes and contents tackled with students’ 

academic and social settings.  

In relation to the second specific objective, students’ responses were essential 

to evaluate the process, in order to make changes in the proposed activities, material 

and methodology. Therefore, data showed that the development of the activities were 

successful, the participants expressed in different moments and repeatedly that they 

were dynamic and didactic, helping them to get on. However, there were few 

comments to the activities to create more group activities. Similarly, students 

demonstrated a positive reception in the use of short stories stating that the material 

was interesting, a new form of learning English and a new device to explore since they 



74 

 

were not used to reading in the foreign language outside of the classroom. Regarding 

the methodology applied, the literature-based instruction approach was the central 

guide to address the set of activities and lesson plans; hence, the stages proposed in 

the approach helped from the exploration phase to bring a first approach to the reading 

material, data showed that this stage should be worked with more emphasis to avoid 

misunderstandings, then the enrichment phase allowed students to develop their 

creation of ideas, in the extension step participants could connect the curriculum in the 

English class to solve class’s exercises, finally the reexamination moment was key to 

evaluate the class, activities and material used to keep enhancing the intervention. 

Thus, in the end the participants of the project stated a positive outcome about the 

implementation of activities, material and methodology.  

In view of the above, data revealed that the impact of the set of activities using 

short stories with situated contents in participants’ reading comprehension levels was 

mostly positive, however some other aspects related to the activities must be changed. 

It was notable that students started to answer correctly to different types of reading and 

materials, by getting literal elements, inferring events and connecting elements outside 

of reading to enrich their idea production, nevertheless it is necessary to make few 

changes in the activities to fulfill participants’ expectations.  

Implications  

A number of diverse implications arose from the implementation of the current 

proposal. Firstly, I focus on the implications for the academic area regarding Colombian 

EFL classroom and curriculum. Secondly, on the ones for the Instituto Pedagógico 

Nacional, which is the school where this project was conducted. Finally, the 

implications for the participants, for me as a pre-service teacher and novice researcher. 

To begin with, the implications found regarding the academic area of EFL 

teaching in the Colombian classroom are related to a little preparation and few tools 
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encountered when implementing the use of literature in the current EFL curriculum. 

Therefore, it is crucial to address new educational strategies and instruments around 

the process of learning English, showing different ways of creating ideas, notions and 

approaches. In fact, fostering the inclusion of the literature world in public education 

would lead to a solution to the problem of EFL teachers being prepared to explain 

topics with no grammar-centered classes allowing students to express their ideas in the 

target language. 

In the same vein, at the Instituto Pedagógico Nacional the use of literature was 

underestimated and the lack of a reading plan evidenced this situation. Nonetheless, it 

is necessary to promote English literary training for students and teachers. On one 

hand, learners need more preparation to work with different sources of material that 

allow them to get in touch with the target language. In this sense, the school and 

teachers must create different kinds of activities to bring literature constructs to the 

classroom. In addition, the institution must facilitate the use of digital resources to 

undertake the process along with multimodal texts that enrich the didactic dimension of 

the use of literature.   

In consonance with the previous information, the progression conceived in the 

project was slowed due to the necessity of the pre-service teacher to propose a new 

perspective in an EFL environment with literature, creating a positive reception in 

students disconnecting them from previous ways of learning through grammatical 

explanations. Likewise, the pre-service teacher must consider the English performance 

of students to select and design material and activities according to their necessities to 

successfully address and catch the attention inspiring them to be in contact with 

literature. On the other hand, the pre-service teacher has to be ready to encounter 

different attitudes, doubts and discussion of ideas from students when the intervention 

is ongoing, with the purpose of enriching the process. Finally, the participants must be 

open-minded to engage in new materials, devices, methodologies and sources of 
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learning English. Additionally, they must range in an adequate level of reading 

comprehension in the target language to address literature and its constructs, fostering 

different types of discussion and creation of ideas. Therefore, learners’ main task relies 

on putting their effort and interest into the activities and reading the material 

recognizing the importance of literature inside and outside of the classroom.  

To conclude this section, the educational field and the institution must recognize 

the use of literature and digital tools that comes from it to foster the teaching and 

learning of English, conceiving as a main purpose the addressing of different devices to 

create ideas about the foreign language. Similarly, head teachers must be open to 

changes in the methodology by introducing literary constructs showing new ways of 

acquiring knowledge. Eventually, the pre-service teacher must take into account the 

group to address a positive intervention regarding attitudes, knowledge and level of 

language skills; correspondingly, the participants must be part of the implementation of 

new sources by putting their utmost with the literary elements. 

Limitations 

During the implementation of the project, different difficulties arose that 

interrupted or drew out the development of the project. To begin with, the institution 

presented a diverse advance of extracurricular events that happened exclusively in the 

English class reducing the number of sessions planned to intervene, causing 

disconnection of the reading process and slowing down students’ progression. 

Moreover, the little time in the classroom given by the head teachers to apply the 

proposed activities, this problem grew stronger from the second cycle, since, there the 

time was reduced to forty-five minutes and one class per week to carry out the classes; 

in point of fact, the pedagogical proposal was changed to accomplish the lessons in the 

new time proposed to finish the intervention. The last limitation found was related to the 

use of the elements of the class, at the beginning the use of a TV was an option to 

present topics, nonetheless the use of that tool was not available from the second cycle 
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on, due to the constant change of classroom. To conclude, the project went through 

different difficulties considered a challenge for the proposal, the main limitation was the 

time available to carry out the proposal, the short time did not permit the development 

of more activities and the ones that were implemented had a quick conclusion.  

Further Research 

In this research, it was evident the beneficial advance of the use of reading 

material to develop levels of the reading skill. However, for further exploration it could 

be taken into account the focus on the enrichment of more English language abilities 

using the literature-based instruction approach; this could widen the perspectives of 

working with literature using the same approach to be aware of participants’ individual 

and group progress regarding writing, listening, reading and speaking productions.  
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Annex 3 – Students’ questionnaires of cycle 

Closure of Cycle 1 
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Students’ questionnaire about the lesson plan 4 

 

Closure of Cycle 2 

 



86 

 

 

Closure of cycle 3 
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Annex 5 - Lesson Plan Sample 
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