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“You cannot erase what you know. You cannot forget who you are.”

-Sandra Cisneros.

“Writing is dangerous because we are afraid of what the writing reveals: the fears, the
angers, the strengths of a woman under a triple or quadruple oppression. Yet in that very
act lies our survival because a woman who writes has power. And a woman with power is

feared.”

-Gloria Anzaldua.
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Abstract

The present qualitative action research project aims to identify how Bildungsromans
written by Latin American women might impact identity construction while fostering
writing skills through a diary creation in eighth grade female students at Lorencita Villegas
de Santos school located in Bogota, Colombia. The project was developed in an EFL
classroom with 25 students aged between 13 and 17 years old. For this proposal, data was
collected through instruments such as surveys, interviews, field notes and artifacts, ensuring
reliability and data triangulation. During the intervention two specific Bildungsromans
were used. “The House on Mango Street” by Sandra Cisneros, and “Eva Luna” by Isabel
Allende. During the reading of the texts, three pedagogical cycles were implemented, while
fostering writing skills and identity construction. The data demonstrated that
Bildungsromans written by Latin American women have a significant impact on the
construction of identity and reinforcement of writing skills for the LVS eighth grade
students. Through the reflective activities based on the readings, the students managed to
explore personal matters such as family origins, emotions, likes or dislikes, values, and

aspirations.

Keywords: Bildungsromans, construction of identity, EFL classroom, Latin

American women writers, writing skills.
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Resumen

El presente proyecto de investigacidn-accion cualitativa tiene como objetivo
identificar como los Bildungsromans escritos por mujeres latinoamericanas pueden
impactar en la construccion de identidad, al tiempo que se fomenta las habilidades de
escritura mediante la creacion de un diario en estudiantes mujeres de octavo grado en el
colegio Lorencita Villegas de Santos, ubicado en Bogota, Colombia. El proyecto se
desarroll6 en un aula de inglés como lengua extranjera (EFL) con 25 estudiantes entre los
13 y 17 afos. Para esta propuesta, los datos fueron recolectaron mediante diversos
instrumentos como encuestas, entrevistas, notas de campo y artefactos, garantizando la
fiabilidad y la triangulacion de los datos. Durante la intervencion fueron implementados
dos Bildungsromans especificos: “The House on Mango Street” de Sandra Cisneros y “Eva
Luna” de Isabel Allende. Durante la lectura de los textos, se desarrollaron tres ciclos
pedagdgicos que promovieron tanto las habilidades de escritura como la construccion de
identidad. Los datos demostraron que los Bildungsromans escritos por mujeres
latinoamericanas tienen un impacto significativo en la construccion de identidad y el
fortalecimiento de las habilidades de escritura en las estudiantes de octavo grado del
colegio LVS. A través de las actividades reflexivas basadas en las lecturas, las estudiantes
lograron explorar aspectos personales como sus origenes familiares, emociones, gustos y

disgustos, valores y aspiraciones.

Palabras clave: Bildungsromans, construccion de identidad, aula de EFL, escritoras

latinoamericanas, habilidades de escritura.
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Chapter 1

Contextualization and Research Problem

Local and Institutional context

Lorencita Villegas de Santos is a public school located in the northwest of Bogota,
in the Barrios Unidos locality. The school provides educational services at the preschool,
primary, secondary, and middle basic levels according to calendar A, in line with the
district’s academic system in Colombia. The student population is approximately 704, as
indicated in the latest bulletin from the Secretaria de Educacion de Bogoté (2023).
Additionally, the school has two campuses: “A,” situated in Barrio La Merced, and “B,”
located in Barrio 12 de Octubre. In this sense, Campus “B” is intended for students in
fourth to eleventh grade; this building contains large and bright classrooms, with some of
them having whiteboards, televisions, and internet connection used for educational
purposes. Regarding this, the present research was conducted at campus “B,” where the

eighth grade female students were situated.

The school was named “Lorencita Villegas de Santos” in honor of a remarkable
woman born in Dosquebradas, a town in Risaralda, and wife of the former president of the
Colombian Republic (1938-1942), Eduardo Santos. She was concerned about social and
political affairs and was willing to help community needs, especially in the fields of health
and education. Considering the surroundings of the school, it is located in an industrial and
commercial area that, over the years, has caused low student demand, and because of

transportation difficulties, because they have to move from remote locations such as other
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localities of Bogota. This problem has caused most parents to pay for a private route to

have a superior quality medium of transportation for their daughters.

The PEI' of the school has the main goal of “educating in life and for life, with
quality and community projection,” (Secretaria de Educacion del Bogota, 2020, p.1). to
form women with the capacity of being leaders who participate with a positive impact in
society. It also aims to help students discover their creative and investigative potential.
Within this framework, the teaching approach of the institution is characterized by using an
integral formation where students have the opportunity to receive an academic, social,
personal, and emotional education based on values such as respect, solidarity, and ethics to
instruct citizens who are active and responsible within their community and the

surroundings (Secretaria de Educacion del Bogota, 2020).

The mission and the vision of the school seek to educate human beings with the
capacity to critically reflect on their personal construction and their surroundings. The
mission focuses on the “integral formation of intellectually competent, committed, ethical,
creative, critical, autonomous and knowledge-building people capable of structuring and
developing life projects to grow, interact, understand, transforming, and transcending
positively in society” (Secretaria de Educacion del Bogotd, 2020, p.11) which refers to the
abilities to participate in a democratic context by recognizing the opinions and different
beings of the others. Whereas the vision refers to “be recognized for its high standards in
the integral formation of girls and young women, with identity, sense of belonging, love for
knowledge, living ethical values, moral, spiritual, cultural, social, political, democratic and

environmental” (Secretaria de Educacion del Bogotd, 2020, p.11), which refers to educate

! Proyecto Educativo Institucional by its acronymous PEI
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competent women in diverse communicative fields with the purpose of encouraging
personal transformations that allow them to spread positive changes inside their

communities.

Participants

The present project was developed in Lorencita Villegas de Santos School, from
now on referred to by its acronym LVS. It was conducted with a group of 25 female
students of the eighth grade, averaging between 13 and 17 years old. Concerning the
English classes, the students took 4 hours per week, of which only 1 hour and 30 minutes of
them were assigned for the current implementation. Regarding the sociocultural context, it
was an important factor due to its influence to determine some of the learning processes of
the students, in which it was noticed that some of them lived far away from the school, and
most of them were alone at home or being cared for by female figures such as mothers,
grandmothers, or older sisters. Another relevant aspect was that many of them had access to
technological resources such as internet connection, TV, computers, tablets, or cellphones

which suggests they did not have technological impediments to fulfil their commitments.

The initial survey (See Annex A) evidenced that students enjoyed learning English
because it is a language that brings to them many benefits for their future, and for obtaining
better personal and professional opportunities. Regarding the class engagement, it was
possible to discover through the field notes (See Annex F) that the students enjoyed
learning English because her current teacher implemented creative and contextualized

activities such as spelling, or cultural activities related to the Colombian context.
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Statement of the problem

The statement of the problem will be addressed from an institutional approach, and
it was determined according to an initial survey applied to the students, a diagnostic test,
and the observations recorded through the field notes. In this regard, considering the data
collected during this process from eighth grade students, the results revealed that their

major challenge when it came to EFL learning was related to writing skills.

Considering the results of the survey, it was evident that most of the students
selected writing as the most difficult skill because they considered that grammar, spelling
and cohesion and coherences topics were challenging to develop in the school. This belief
suggested that students faced primarily linguistic barriers in the production of texts, which
might indicate that LVS school did not provide appropriate materials to improve them.
From this result, the diagnostic test was designed in order to verify if the students struggled

with this skill, and for this, the test was focused exclusively on writing skills.

In line with this, the aim of the diagnostic test was to identify components of
personal expression, spelling, grammar, cohesion, and coherence. For this proposal, the
diagnostic included questions related to their appearance, personality, and values. The
results showed that the main problem for the students was related to verb conjugation in
present and past, and vocabulary to write complete sentences, because they wrote short
texts that did not provide much information about themselves. The information mentioned
before became a problematic because, as it is established by Derechos Basicos de
Aprendizaje (2016), a student in eighth grade “briefly narrates current events, everyday

situations or their own experiences, orally or in writing” (p.21), indicating that for this



15

grade, they should recognize basic grammar structures that allow them to write texts or

short sentences.

Another important finding was that students struggled with sharing personal
information, a topic closely related to identity awareness. As seeing during the
observations, students might struggle with this topic due to two factors: they might not
perceive the classroom as a safe environment for self-expression, and they seemed not to
feel comfortable expressing personal information in front of others. Likewise, it was also
difficult for students to recognize their personal strengths and weaknesses. Regarding this
point, Estdndares Basicos de Competencias en Lenguas Extranjeras: Inglés (2016),
established that eighth grade students have to be able to “write stories about personal
experiences and facts around them” (p. 25), which suggests that they should be able to
express topics about themselves such as likes, dislikes, or hobbies, among other personal

factors in a second language.

In this context, LVS school has not introduced many literary texts in English, with a
notable exclusion of works written by women. This does not imply that texts authored by
men should be excluded from the curriculum; rather, it underscores the need to critically
examine the limited visibility afforded to female voices within the school’s literary
offerings. That invisibility reflects an enduring adherence to patriarchal knowledge
structures that still shape some educational practices (Secretaria de Educacion de Bogota,
2021), and this became an issue because the curricular axes of the PEI of the school are
characterized by “promoting equality and human solidarity; self-recognition, appreciation

of political, religious, ethnic, cultural, gender and social differences, with attitudes of
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tolerance” (p. 12), which proposes a humanistic vision regarding gender equity inside and

outside of the scholar context.

Finally, concerning the lens of the national approach, it could be evidenced an
institutional gap regarding reading skills. Although DBA and EBC promote the use of this
skill, the institution did not implement any literary texts or other resources to improve those
results. In this sense, the Colombian Suggested Curriculum? still presents marginalizations
about gender perspective because for centuries, it has been established only reding plans for
the Spanish subject that presents the absence of women, and other discriminated sectors

(Secretaria de Educacion de Bogota, 2021).

Overall, it was found that writing was one of the major difficulties for students, and
in the same way, the absence of literary texts in English has not allowed the institution to
improve both writing and reading skills. Considering the preceding arguments, the present
project aimed to use Latin American Bildungsromans written by women with the objective
to improve writing skills through a diary creation that influenced in the construction of the

students’ identities.
Rationale

English plays a greater importance role within society, even when living in a
country where Spanish is the official language. According to the Ministerio de Educacion
Nacional (MEN), since 1994, “the General Education Law in Colombia has recognized the
importance of learning a foreign language” (Carrasco, Gomez, & Tamayo, 2021, p.6).

However, despite the intention of the National Government to create some programs to

2 This document suggests a guideline and pedagogical orientation by MEN to support teaching practices and
planning.
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improve English levels in public schools (as the PNB* 2004-2019) a study by Sanchez
(2012) shows that English levels in Colombia are lower in comparison to other Latin

American countries such as Argentina, Peru, and Mexico, among others.

On this matter, writing represents an important skill to be developed in the EFL
classrooms because it allows to express one’s personality, fostering communication and
improving rational thinking (Chappell, 2011 as cited in Bouzar, 2021). In this sense, it is of
great relevance that most public schools in Colombia allow students to write about their
own experiences, creating narratives of the things that surround them. Hence, the
importance that both teachers and institutions implement personal writing activities for the

students to reflect about their lives according to their contexts.

On the other hand, Bildungsromans emerge as texts that allow students to improve
writing skills and reflect on personal stories, because as Bouzar (2021) mentions, “gaining
proficiency in writing requires exposure to a number of literary texts” (p.6). From this
perspective, it arises an intersection between reading and writing, because the literary texts
provide a rich source for learners to foster writing and uncover how language functions,
raising students’ awareness about the features of the written language (Pardede 2011;
Vandrick, 2003, as cited in Bouzar, 2021). Concerning Bildungsromans, it is of great
relevance to implement these types of texts in class, because “Bildungsromans enable the
understanding of the identity formation of the protagonist from five angles: psychological,
social, cultural, philosophical, aesthetical, and historical. Through the reading and teaching
of Bildungsroman learners could deal with the understanding of their own subjectivity”

(Novianti, 2017; O’ Sullivan, 2004, as cited in Kalasaridou, 2023, p. 41). These texts allow

3 Programa Nacional de Bilingiiismo by its acronymous PNB
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students to be in contact with a real language and portray significant contents to reflect on

themselves and the human conditions.

In the field of education, it is essential to introduce diverse types of literary texts,
because it was found that most of the schools do not have a reading plan for this subject,
and neither they bring visibility to the inclusion of Latin American texts, or texts written by
female authors, which continues to generate a very large gender gap. Hence, it could be of
benefit to the students and the institution, considering that one of the aims is to respond to

the proposal of its PEI.

In this sense, when students create a diary, they might integrate writing skills, and
they might feel free to express their opinions about who they are and other social, personal,
and cultural aspects. It is a valuable tool because, as Bazir (2016) establishes “Diaries are
seen as good examples of writing where students write without fear of being corrected on
grammar and spelling and where their attempts are praised. Writing regularly results in
fluency and improvement of writing skill” (p. 3). From this regard, people need to
recognize themselves, and using a diary is a useful tool that allows them to express

themselves freely without being judged.

As a future teacher, my principal target is to transform and reflect on the problems
that still persist in society and especially in the fields of education, as for example, gender
inequality, and women invisibility within the curricula. Therefore, this project is of great
benefit to further research that intend to investigate under the lens of a gender perspective;
for reflecting about our current curricula and national policies of education; and to foster

more investigations about the use of literature in English in public schools in Colombia,
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with the objective to empower other students to the recognition and construction of their

identities.
Research Question

How might Bildungsromans written by Latin American women influence the
construction of identity while fostering writing skills through a diary creation in eighth

grade female students at Lorencita Villegas de Santos school?
Research objectives
General objective

e To identify the influence of Bildungsromans written by Latin American women in
the construction of identity while fostering writing skills through a diary creation in

eighth grade female students at Lorencita Villegas de Santos school.
Specific objectives

e To determine the roles of Bildungsromans written by Latin American women in the
development of writing skills and identity construction in eighth grade female

students through a diary creation.

o To describe students’ responses to the use of Bildungsromans written by Latin

American women as a pedagogical strategy to foster writing skills.
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Chapter 11

State of the Art and Theoretical Framework

The objective of the following chapter is to develop the state of the art and
theoretical framework through the definition of different authors and theories that enable a
deeper and critical understanding of the concepts selected. Regarding the theoretical
framework, the key constructs that grounded this project will be defined: Women’s
Literature in EFL classrooms, writing skills, and identity construction through a gender
perspective. The concepts mentioned above will be analyzed through the lens of various
authors, which allows a broader understanding of why it is essential to address these

notions within the school context.

State of the Art

The objective of this section is to review the five most relevant research projects
that explore the use of Bildungsromans and similar literary genres -such as coming-of-age
novels and short stories- in the EFL classroom, since the year 2017. Although it was
challenging to identify research that directly addresses identity development through the
reading of Bildungsromans written by women, it remains essential to consider related
projects. Specifically, those that investigate identity construction through diverse literary
texts offer valuable insights and contribute meaningfully to the theoretical foundation of

this study.

The first research paper is called “The use of Real Women’s Life Stories as a
Situated Writing Model: Empowering Students to Create Their Own Path” by Hincapié¢ &

Cely (2018), from the Universidad Pedagogica Nacional. This is a qualitative action
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research project conducted in the Mercedes Narifio Women’s High School in third grade.
The project proposes the implementation of using real-life stories of women recognized as
“heroines” to change the perspective of women in our society and, with this, empower
female students. Finally, it was found that students learnt some aspects related to
pronunciation and vocabulary. This project is relevant for my research because it opens new
horizons of using women’s stories in public schools to foster writing skills and empower
students to recognize their own values. Moreover, both projects were conducted in
Colombian public schools which reflects significant contextual relevance, due to the
similarity of institutional dynamics and the cultural and social background of the students.
Lastly, it was found a key similarity of using writing as a powerful tool to transform the
realities of the students because the study employed real life stories to encourage personal
expression. Despite my project applied Bildungsromans written by Latin American women,
both texts share similar characteristics in terms of content and enable students to improve

their writing skills and personal development.

Secondly, Arias (2017) from the Universidad de Antioquia published a study about
“Students’ language skills development through short stories.” This study was conducted
through action research, and the instruments selected to collect information were surveys,
artifacts, and the teacher’s journal. This study was developed in third semester at
Universidad Santo Tomas-Tunja (USTA) and suggested some activities based on literature
to reinforce students’ language skills. The results showed that listening and reading short
stories can engage students to improve language skills. Despite that this project was applied
in a university context, it was appropriate because it fostered students’ awareness of

literature while reinforcing writing skills. However, Arias’s study did not explore the
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relationship of incorporating literary texts for the reflection and construction of identity, or
how literature could serve as a reflective tool for self-awareness in identity construction.
Consequently, this study contained a significant difference, as my project identifies identity
as a principal component, using cultural and contextualized stories to encourage students to

reflect on their identities and express them through writing productions in their diaries.

The third study is “Using American Coming-of-Age Stories in the ELT Classroom”
by Ortells (2017). The study presents an interactive approach with the purpose of adapting
multicultural pedagogy and reader-response theory to foster linguistic abilities while
enhancing Intercultural Communicative Competence. The research enhances the
pedagogical value of using literature and encouraging reading in English. This research
aimed to develop basic language and critical skills as well as for the improvement of
Intercultural Communicative Competence. Finally, it could be found that it reflected on the
use of literature as a tool to promote reading in English and raising the students’ awareness
about “otherness” by exploiting the potential of literature for cultural learning. In this sense,
this project is relevant for its emphasis on the formative role of coming-of-age stories in
shaping adolescent identity, and generating personal development, where the identity is
considered a prior element; it also highlights literature’s competence to develop cultural
awareness. Additionally, this study shared significant similarities with my research,
particularly in its use of literary texts to promote identity construction. Nevertheless, it was
found a difference in the cultural factor: while Ortells used American coming-of-age stories
to promote intercultural communicative competence and awareness of “otherness,” my
project implemented Bildungsromans written by Latin American women to encourage

students to reflect on their own personal matters.
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Another research called “Teaching young adult literature in secondary L2
classrooms: a case study of The Outsiders reading programme” by Sun (2022) aimed to
explore the pedagogical approaches to L2* literature in a Chinese EFL classroom. Semi-
structured interviews were implemented for the students and teachers. Besides, this study
revealed that Young Adult Literature (YAL) positively influenced L2 learners, because it
allowed a deeper understanding of the culture and personal development. The results
showed that students enhanced their interest in reading YAL due to the engaging plot, slang,
and other colloquial forms of expression. Also, these texts allowed students to reflect on
personal topics such as love and family, providing sociocultural and literary background.
Despite this project using YAL, this type of text is closer to the structure of the
Bildungsromans, because both contain stories related to the grow of the characters. In this
sense, this project is relevant because it reflects upon the use of short stories to develop
consciousness in terms of personal changes, boosting empathy, and self-awareness.
However, Sun's study was conducted in a Chinese EFL secondary classroom, and my
project was implemented in a Colombian context, which marks a noticeable difference in
terms of context and age. This difference was relevant because cultural and geographical
factors might influence students' responses to literature and the construction of their
identities. Regardless of these contextual differences, both studies reaffirmed their potential

of literature to build the identity, as well as language acquisition.

Finally, the article “The application of short stories in teaching English” by
Machdarifah (2019) employed the use of short stories not only for improving English

language skills but to improve literary comprehension, cultural exploration, and critical

* Language that a person learns and uses in addition to their first language (L1).
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thinking. Some barriers during the research were motivation and concentration because the
students have presented issues related to the language content. Due to this, the project
established the importance of using short stories over the other literary genres, showing
different activities to apply according to different English skills. The problem of this
research was that motivation and communication have been key factors in ELT/EFL
classes, and both teachers and students have suffered from fragmentations between the
language and the content. This project has allowed me to reflect about the importance of
choosing contextualized stories for the students, and for this project, the use of Latin
American Bildungsromans seems to be a useful tool to booster not only students’ critical
thinking or self-awareness, but at the same time, to foster writing skills. Although,
Machdarifah study prioritized critical and cultural awareness, it did not address the
construction of identity. In contrast with this, my project incorporated Latin American
Bildungsromans to encourage students’ self-awareness and identity construction through
writing skills, using contextualized stories that portrayed Latin American women

experiences.

Theoretical Framework

Through the lens of a gender perspective, the following section aims to define the
three main constructs of the research. The first construct is Literature in the EFL classroom,
and the importance of incorporating in the curricula Bildungsromans written by Latin
American women. The second construct focuses on writing skills through the stories
mentioned before, but emphasizing the use of personal diaries as a tool for self-awareness.

Eventually, the last construct explores the definition of identity construction through a
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gender perspective, and how it can be developed through the reading of Bildungsromans

written by Latin American women.

Literature in the EFL classroom.

Literature has been a valuable tool to encourage critical thinking and personal
expression because it enables readers to foster creativity, imagination, and self-awareness,
and somehow, it is a representation of our reality and a construction of our personal and
social identity. (Crater & Long, 1991, as cited in Sa’eed, 2021). Concerning this, literature
not only allows students to reflect on other cultures, ideologies, and societies, but further, it
encourages readers to develop their intellectual and personal growth. On the other hand, the
incorporation of literature in an EFL classroom offers many advantages, because it enriches

the learner’s competence in the target language.

From this perspective, the incorporation of literature in the EFL classroom offers
diverse advantages for the students to reestablish their position as women. In this sense,
literature exposes the students to authentic cultural and language content that enriches
intercultural and personal understanding. According to Singh (2024), literature helps
learners to construct both language identity and self-awareness, by integrating real language
use, and culture content. Under this paradigm, reading literature promotes communication
skills and fosters self-introspection, making the Bildungsromans an effective tool for

second language acquisition.

In closing, using literary texts in English can stimulate students’ creativity and
personal expression, by giving students meaningful stories that portraits their realities. As

Singh (2024) stated “immersing oneself in diverse literary works allows observation and
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internalization of various writing styles, techniques, and forms” (p. 5). This perspective
means that, in addition to the reflective function of literature, it is a useful tool for
promoting writing skills, as students can practice vocabulary, grammar, and spelling,
enabling them to express in a better way. From this regard, it was particularly important to
integrate Bildungsromans not only for the construction of the participants' identity, but also
to improve their written expression skills. Lastly, the concept of Bildungsromans will be

developed below, considering its importance in the current project.

Bildungsromans written by Latin American women. Bildungsroman is also
called a formation novel and has been referred to as an educational novel. It is considered a
gender of literature or a subgenre of the novel. According to Moretti (2000), the protagonist
of a Bildungsroman story is exposed to remarkable events that influence their decision-
making; especially, most of the characters are teenagers who are reflecting on their lives
and facing demanding situations during their coming of age (Moretti, 2020, as cited in

Arango, 2009).

The origins of the Bildungsromans date back to a German contribution, in the 20th
century, thanks to a famous German philosopher, Wilhelm Dilthey, who decided to frame
this genre in literary terms. As Moret (2008, as cited in Accetto, 2024) mentions, “One of
the keys to the genre’s success, applicable across different eras, is its invitation to the reader
to reflect on the world through the protagonist’s adventures” (p.25). In this sense, the
Bildungsromans are texts that represent the story of a young protagonist’s character
formation, in which it is shown social and ethical issues to find answers through diverse
experiences presented during the period of childhood and adolescence to finally reach the

adulthood constitution.
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In this line, in the 20" century, it was emerging the concept of Female
Bildungsromans, which exalted the voices of women writers and allowed them to write
autobiographical works (Sue, 1990, as cited in Brandstrom, 2009). This project used a
famous Latin American Bildungsromans is “The House of Mango Street,” by Sandra
Cisneros, because it portrays the story of Esperanza and her family as to seek better
opportunities in life while she is growing up and realizing other things about her personal
life and Mexican identity. Hence, the purpose of using Bildungsroman written by women is
to show the students contextualized stories from their Latin American context as growing

up as women surrounded by political, social, and cultural factors.

In addition, it is relevant to mention that every act of reading involves changing pre-
established concepts and constructing new ones. In this sense, Arango (2009) argues that it
1s necessary to stop understanding coming-of-age novels or Bildungsromans as texts that
merely teach content, but as tools that enable knowledge of human development. According
to this, the use of Bildungsromans not only intends to foster writing skills but goes further
and explores the construction of the identity of each student. The following figure is a
visual representation of how literature and women’s literature in an EFL classroom is

understood.
Writing skills.

Writing is an ability that allows us to communicate with others and decode
messages for understanding social, personal, political, and cultural factors. It is a key
component of literacy because it promotes problem-solving and construction of new
concepts (Colorado Department of Education, n.d). Concerning the writing process, it

involves a form of self-expression, and a type of articulation of who we are regarding the
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personal background that surrounds us, for this, CDE (n.d.) mentions that “writing is linked
to identity, writes represent different ideologies, values, and identities. Thus, writers’
cultures and languages influence their writing” (para. 10). This turns language into a bridge
where emotions and thoughts can be expressed along with the sense of belonging, and
identity. Therefore, it was of significant importance to incorporate writing skills along with

the reading of the Bildungsromans.

Nevertheless, Cassany (n.d.) stated that the writing process contrasts functions
within the classroom that go far beyond communication. This author emphasized the
importance of writing in students’ cognitive and cultural development and mentioned two
basic functions within the E/LE classroom: the first as an acquisition tool and the second as
a communicative skill. In the current project, both functions were incorporated because the
first allowed students to learn new vocabulary, along with basic grammar and spelling,
while the second positioned language as a means of communication that enabled them to
share and transform their life stories for the construction of their identities. In this sense, the

following figure shows the writing functions stated by Cassany:

Figure 1.

Writing functions stated by Cassany (n.d.) in his text “Writing processes in the E/LE

classroom.”
Intrapersonal Interpersonal
Registrative
Communicative
Manipulative . g
P Certificative
Epistemic
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Note. Figure adapted from “Writing processes in the E/LE classroom” by D.

Cassany, (n.d), Universidad Pompeu Pabra.

As represented in the figure above, Cassany made two divisions of the writing
functions: Intrapersonal and Interpersonal. The first refers to a process in which writers
write for themselves, expressing their knowledge to share opinions or experiences, while in
the second function, it is writing for the other, to communicate or inform something to a
different destination than himself/herself. From this point of view, the objective of this

project is to foster the Intrapersonal writing in a creative and experiential way.

Personal diary as an intrapersonal tool. The diary is not a common tool
implemented in school. However, it is an artifact of great relevance as it allows writers to
keep track of who they are, their values, their experiences, and their aspirations, offering
freedom at the time of writing, since this can contain personal affairs, and it offers the
security to narrate who they are without being judged. From this regard, Foucault (1997, as
cited in Swonger, 2006) stated that “through the interplay of selected readings and
assimilative writing one should be able to form an identity through which a whole spiritual
genealogy can be read” (p.27). This means that each person can construct an identity based
on an examination of their experiences and beliefs. This perspective aligns with the idea
that a personal diary allows us to recognize who we are and how we situate ourselves in the

world.

Besides, Schiwy (1994) mentions that personal diary is a good method for
deconstructing gendered roles assigned to women in a patriarchal society and
deconstructing previous discourses that have shaped our identities. Therefore, the diary in

this project became a fundamental tool where the eighth grade female students had the
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capacity to be aware about their roots, family, values, and most importantly to transform
them. It was introduced as a strategy in the classrooms by Lucia Capacchione (1998) to
stimulate creativity and personal introspection (Capacchione, 1998, as cited in Rodriguez,
2016). Within this framework, the diary was a useful element to explore creativity and
problem-solving. Additionally, Rodriguez (2016) mentions that a personal diary is the
exploration of the self, allowing the student’s self-recognition. From this perspective, the
diary was used as an Intrapersonal tool, as Cassany stated, and as Capacchione mentioned,

a tool for the development of self-construction inside the classroom.

Figure 2.

Expressing our identity through writing skills: visual representation. Own source.
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Identity construction through a gender perspective.

Tajhel & Turner (1970) -in their social theory of identity- state that individual
construction of identity derives from self-conception and the relationship with other social

groups, such as family, religion, and school, among others (Tajhel & Turner, 1970, as cited
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in McLeod, 2023). These authors define identity as a framework for understanding oneself,
defining who you are based on common attributes, goals, or personal values. In addition,
they established three stages in which social identity is developed through life. The first is
social categorization, which is the tendency of people to classify themselves and others
regarding their race, gender, and nationality; the second one is social identification, when
people begin to analyse themselves in terms of groups and adopt their characteristics,
values, and behaviors (Tajhel & Turner, 1970, as cited in McLeod, 2023). Finally, social
comparison, in which individuals compare themselves to another group, might cause
problems with self-esteem or competition with others. Concerning this, the aim of the
project was for students to recognize themselves in these two stages, the first being social
categorization and the second social identification, this last stage was the most relevant due

to its major influence on identity construction.

Moreover, it is necessary to understand identity during the adolescent’s stage,
considering the objectives of this study. Erikson (as cited in Arduini-Van Hoose, n.d.)
mentions that some teenagers shape their values associated with the expectations of their
parents, and others develop their identities opposite to what their families expect from
them. In addition, as Erikson (1980, as cited in Arduini-Van Hoose, n.d) established, the
crisis of identity is resolved positively with identity achievement when adolescents have
reviewed their goals and values. Regarding the definitions before, this is why it was
relevant to use the Bildungsromans with the participants of this project, because this type of
literature portrays some personal, familiar, or scholarly situations which might encourage

students to reflect on their own identity.
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On the other hand, the analysis of identity construction through the lens of a gender
perspective has been crucial over the years. Butler (1990) claims that identity is
performatively constitutive, defining gender as a social role performed by individuals and
accepted in society, it depends on the cultural framework, and a continuous performance
depending on the context. Following the postulations of Butler (1990), the gender is a
performative construction, which has been conducted over time under the function of social
norms. These norms have also been reproduced by the school and mediated by social

discourses (Butler, 1990, as cited in Morgenroth & Ryan, 2020).

Finally, it is relevant to determine that identity construction was conceived as a
process of recognizing personal values and recognizing themselves as women. From this
perspective, identities are dynamic and can change depending on the context, and
individuals' decisions to take new roles or leave them (Giddens & Sutton, 2017).
Consequently, the female students were able to construct their own voices based on the
topics addressed in the Bildungsromans, which allowed them to express their position in
society. In this way, the concept of identity was perceived as a changing element, which
varies depending on age, social, cultural, and economic factors. Additionally, it is important
to define that identity is not fixed, and it is always changing over time. Thus, the following

figure represents the concept of identity construction:



Figure 3.

Construction of identity: visual representation. Own source.
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Finally, Figure 4 displays a visual representation of the relation among the
constructs of this study. The concepts were represented in the shape of a tree, where each
part was interconnected. The branches are likened to the Bildungsromans novels, which
were texts that promoted students' reflection and identity quest. The trunk represents the
diary, as a prior tool in which students articulated their experiences, and pre-established
values. Lastly, the leaves represent the product (the writing skills development and the

identity construction) of the relationship between the previous concepts.
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Figure 4.

Relation among constructs. Own source.

Writing skills and identity
construction through a gender
perspective.

Diary as an intrapersonal tool

1

Literature in the EFL classroom:
Bildungsromans written by Latin American
women.

34



35

Chapter II1

Methodological Design

This chapter describes the research paradigm, type of study, and data collection
instruments that framed the current project. Thus, the qualitative research paradigm was
used, specifically employing action research study according to the students’ needs and
experiences. Lastly, data were collected through diverse instruments such as interviews,

surveys, field notes, among others to ensure reliability.

Research paradigm.

In the present project, the qualitative paradigm was used considering that its
objective was to understand educational phenomena within the classroom. For this, it is
relevant to analyze the experiences of a social group by learning a foreign language.
According to Merriam (2009), “qualitative researchers are interested in understanding the
meaning people have constructed, that is, how people make sense of their world and the
experiences they have in the world” (p. 31), which means that the purpose of qualitative
research is to analyse participants experiences to describe a specific problem, in this case,
an educational phenomenon. For this purpose, within the project, this perspective allowed
to analyze the meaning of identity construction within an educational setting, privileging
the voices of the students, and recognizing that the concept of identity cannot be measured

through quantitative analysis due to its complexity.

Merriam (2009) states that in qualitative research, the concern is not to find out the
extent to which something happens, but in understanding the meaning of social, cultural, or

personal backgrounds. In this sense, the aim of the current project was to analyze and
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describe how students lived, felt, and thought. This type of research is richly descriptive
because it is intended to describe the student’s response to the influence of the use of Latin
American Bildungsromans to the construction of identity while improving writing skills,
considering their context, and cultural background. In conclusion, qualitative research
characteristics were proper for analyzing students’ development during the implementation

of the pedagogical cycles.

Type of Study

Considering that the objective of the proposal was to analyze the participants’
beliefs and responses within an educational context and with the purpose of continuous
improvement in that specific field, the type of study selected was action research (AR).
According to Merriam (2009), “action research has as its goal to address a specific problem
within a specific setting, such as a classroom, a workplace, a program, or an organization”
(p. 22). Thus, action research is important in the education field because it allows teacher-
researchers to reflect on their practices, and in the case of EFL learning, in the students’

language skills development.

Additionally, Creswell (2012) defines participatory action research as a study in
which the participants are decision-makers, offering equals to ensure their well-being. In
this sense, joint work between researchers and participants is enhanced to transform their
realities. The selection of the action research within the project was based on the
importance of transforming educational practices through a process related to the students'
experiences. In this sense, beyond observing students' responses, the researcher was an

active participant who was immersed with the female students to identify problems and
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offer improvements. It is also essential to mention the reflective cycles that involve action

research, developed by Burns (1999).

Figure 5.

The four cycles of research (Burns, 1999. Own source).

Reflection

Observation

The planning consists of organizing and collecting data instruments to show the
problematic of the study. This planning phase could be evidenced in my project in the
collection of data through field notes, a survey, and a diagnosis test. Action is delivered and
controlled according to the context of the population. For this phase, my project was
designed according to the needs observed during the planning, adapting materials to their
backgrounds. Observation is related to the context of the situation and uses an “open-
minded” observation, and the reflection is evaluated and descriptively, related to the
analysis and comprehension of the issues and constraints funded. From the perspective of
observation, this is reflected in the project in an empathic way and response to the students'
answers because with reflection, it was intended that the students were heard, since each
answer was of great relevance. Based on this, a joint reflection was made on our

experiences as women and our development in society.
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Data collection instruments and Procedures

Related to the qualitative paradigm, it was important to select data collection
instruments that helped me to have a detailed insight into the learners’ perceptions and
performance. According to Barrett & Twycross (2018), developing these insights is
important for data that are holistic, rich, and nuanced to set up the themes or the possible
categories in the findings after a detailed analysis. This research aims to provide reliability
to the data by using triangulation established by Creswell and Miller (2009), which is
defined as a procedure where researchers apply multiple sources of information to form
themes or categories in a study, allowing common themes or categories to be found through
the data, and eliminating overlapping areas. This means that using more than one data
collection instrument, such as observation, surveys, and interviews, among others, to
explore how the reading of Latin American women writers can foster writing skills and

influence the construction of the identity of the students.

Surveys

The survey can be defined as collecting information through open-ended questions
in the case of qualitative research. In addition, this type of research “allows for a variety of
methods to recruit participants, collect data, and utilize various methods of
instrumentation” (Singleton & Straits, 2009, as cited in Ponto, 2015, para. 2). The aim of
implementing surveys is to obtain information about the demographics, personal
information, and diagnosis of English skills. In this sense, an initial survey was conducted
to twenty-five eighth grade female students during the English class with the purpose of
knowing personal information and additionally, it was applied an English diagnosis test.

(See Annex A and B).


https://pmc.ncbi.nlm.nih.gov/articles/PMC4601897/#A9
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Diagnostic test

As Quenette (2014) explains, diagnostic tests are designed to identify learners’ prior
knowledge and skill gaps in relation to a specific topic. In the context of this project, a
diagnostic test was implemented with the objective of recognizing the main problems of
students in writing skills (see Annex B). The results of this evaluation revealed that the
most significant challenges for students were found in problems with being able to write

short paragraphs consistently, and the lack of vocabulary to clearly express their ideas.

Interviews

The interview is an instrument that allows one to get deeper information about the
person being interviewed. According to DeMarrais (2004, as cited in Smith, 2020) an
interview can be defined as “a process in which a researcher and participant engage in a
conversation focused on questions related to a research study.” (p.41). In this sense,
interviews allow the researcher to enter the perspective of another person; it goes beyond
obtaining information; indeed, it also pretends to generate interest in knowing what the
other person thinks and feels related to specific problems. A semi-structured interview was
conducted to the eighth grade English teacher to obtain more information about the students
and their learning process and development during the class, and two interviews were
conducted with the students, the first to assess the initial perceptions about the project,
activities, and the text selected, and the second to gather their final perceptions of the entire

pedagogical cycles. (See Annex D).
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Field notes

In research, a field note is a format that allows researchers to register all the
information during the observation. According to Merriam (2009), a field note should be
highly descriptive, which means it is important to be very descriptive with the participants,
the setting, behaviors, or activities of the participants, and even what the observer does.
There is also a part of reflection in a field note in which the researchers engage in
expressing their feelings or thoughts about the things they see; this is also called observed
comments. For this research, a field note created by the author was implemented from April
10™, until the end of the project, with the purpose of documenting students' behaviors
during class, their performance across various skills, classroom organization, and levels of
motivation and concentration. In this sense, a total of four field notes were developed
during the intervention cycles. This instrument allowed for the registration not only of
planned interventions and institutional dynamics, but also for analyzing actions and
emotional responses that are often absent from material records within the classroom

context (see Annex F).
Artifacts

The artifacts can be defined as a variety of works and products produced by the
participants. As Yin (2009, as cited in Aberdeen, 2013) mentions, artifacts are necessary in
order to mitigate the bias against the action research and the data analysis. In this case, the
artifacts were Student-Generated, as Hendricks (2013) sets up they focused on improving

the student’s performance. For this project, the artifacts used for data collection included
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both student productions and pedagogical materials. Among the student productions,
worksheets, mind maps, and written texts were analyzed to explore their engagement with
the proposed activities and their evolving understanding of the topics addressed. As for the
pedagogical materials, rubrics created by the pre-service teacher, and a personal diary
created by the students were employed to document the planning and reflection processes
throughout the intervention (See Annex G). Finally, as Hendricks (2013) notes, to
effectively evaluate the artifacts, it is important to create rubrics to ensure student’s
understanding and goals. Therefore, for this project was implemented a rubric for the
analysis of the development of the students' diaries, as this was the final product of all the

intervention (See Annex F).

Procedures for data collection

The procedures for data collection began with observations recorded through field
notes started on April 10th, 2024, with the purpose of identifying the issues present in the
local institution and among the participants. Secondly, a consent form provided by the
University on May 2nd, 2024, to the twenty-five parents of eighth grade students from
LVS, with the purpose of authorizing student participation in the project. Finally, a
diagnostic test was conducted to the students on June 5th, 2024, with the objective of

recognizing student performance on writing skills.

Consequently, it was applied an interview to the English teacher for obtaining more
information about the class, the students, the school context, and the topics seen during the
year. In the following semester, it was possible to start my interventions at LV'S after
identifying the main problematics thanks to the diagnostic test, and the observations made.

The process of interventions started with a set of artifacts that showed the importance of
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recognizing women writers. The first Bildungsromans chosen was “The House on Mango
Street” by Sandra Cisneros, in which it was applied one activity of hypothesis, and one of
reading comprehension. In this pedagogical cycle, a diary was created, in which the
students started to register the activities related to the topics extracted from the text
mentioned before. After this, in the middle of the implementation (Cycle 2), students made
activities to identify the importance of literature and the definition of Bildungsromans while
using their diaries to foster writing skills. Additionally, a mid-term interview was applied
for getting information about the development of the project. Finally, there were collected
the last artifacts (cycle 3) that were related to the book “Eva Luna” by Allende. With the
use of this book, it was created similar activities as with the first but counting different
topics. Finally, a last interview was implemented for the students with the purpose of

knowing the development of the pedagogical cycles, and final perceptions.

Ethical issues

To respect the privacy of the participants and following the principles of Colombian
“Ley 1098 de 20067, it was shared with the parents of the students an informed consent
about the implications of the research. Furthermore, the aims of the research were
considered, the responsibilities of the participants involved, and the results obtained in it.

The names of the students and any photographs were not published if it was not allowed.

All the information collected for this project through data instruments and from
other resources were used only for academic purposes. The personal information about the
participants was not published, as it was set up at the beginning of the project with the
consent form signed by their parents. Also, the participants had the authority to leave the

project if they considered it pertinent; there were no consequences for the decision taken.
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Chapter IV

Pedagogical Intervention

The purpose of the next chapter is to present the theory that supports the
pedagogical intervention of this research. Therefore, the visions of curriculum, language,
learning, and classroom will be developed, as well as the instructional design. These visions
provide a conceptual framework for understanding how identity construction and writing

skills were integrated in the current project.

Vision of Curriculum

The curriculum has been conceived differently throughout history, being commonly
understood as a training program. According to Grundy’s (2009) visions of curriculum
adopts the emancipatory vision in which students can perform in society but also act on
their cultural and personal situations in a reflective way. Concerning this, the curriculum
vision demands the capacity to separate from social and cultural restrictions and to act
reflectively and critically against that reality. In this sense, by reading Bildungsroman
stories, students can deconstruct some previous knowledge and construct new ones to shape

their identities.

Inside the construction of the curriculum, it is important to consider learning based
on gender perspective. Regarding specifically the literary field, it is crucial to include text
of diverse type of stories and authors, not only those in which predominate women
stereotypes “From a young age, girls are confronted with stereotypical images of female
characters that lead to lower self-esteem, a prevention of their female potential being

realised and an influence on their interests and ambitions” (Tsao, 2008, as cited in Goethals,
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2020, p.9). In this sense, the vision of curriculum is an extended vision, in which all
diversity can be included to generate a change within the school, giving voices to those
minor groups that have been marginalized or stereotyped over time, in specific, to the

woman’s literature field coexistence in the school.

Vision of Language

The purpose of language is to communicate among members of the community, and
it is a tool of self-expression to reveal our identities. From the perspective of Gorys (1997),
language has certain functions that are used according to the person’s needs, and as a tool to
organize and adapt to social integration in the environment or circumstances. Regarding
this vision, in this proposal, language is understood as a factor, in which people can express
and communicate their thoughts, opinions and ideas with each other. Thus, Language, far
from being a vehicle of communication, is a transformative force that shapes thought,
identity, and social interaction. As proposed by Judet de la Combe (2006) the current crisis
of language within educational institutions calls for a renewed linguistic competence, one
capable of disrupting traditional modes of teaching and fostering authentic learning. This
perspective involves constructing new cultural meanings and subject perceptions. In this
sense, during this research, language was approached not merely as a system of signs, but
as a pedagogical medium through which students engaged in self-reflection, question pre-

established values, and articulated their evolving sense of self.

Vision of Learning

It is known that learning is a lifelong process, not only from the educational side but

also from the various aspects outside the school, as it is in the family, work, school, and
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other fields. According to Tudor (2001, as cited in Ramirez & Cabrera, 2020) “the variety
of beliefs, attitudes, and experiences that students bring to the classroom are paramount in
their understanding of the nature of language itself and how language learning is perceived”
(p-3). Hence, during this project it was important for the learning to be engaged, according
to their need and real-life experiences so they could apply effectively what they learn
during the classes. Concerning the language factor, it was crucial to learn for themselves

and to express their ideas and thoughts without being judged.

In addition, it is important that the learning process can be both personal and
collective, since in order to put into practice the skills learned from the language, it is
important to have receptors; in this case, the receptors were classmates, including the
teacher. Learning will be a way by which students can meet other women writers who may
also have passed through their own stories or who have something in common to share.
Applying contextualized learning, in which students might identify with other stories, is a

critical vision of learning, bringing learning to the student’s needs.

Vision of Classroom

Lier (1988) defines a classroom as a place in which the learning process starts but
does not have an end, since the learning process must be linked to the general aspects of the
student’s lives and whose characteristics are being supplemental, complementary,
facilitating, and consolidating (Lier, 1988, as cited in Sharwood, 2008). Accordingly,
classrooms become a reflective space where students can explore and construct their
identities with other classmates, respecting the opinions of others, and understanding

themselves through diverse lenses of their cultural heritage and personal backgrounds.
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In view of this, the classroom is established as a dialogic environment where
students can express themselves with confidence and with the determination to be
recognized and heard. From this perspective, the classroom was a space of reflection and
equity for construction identities and for enabling the students to make their voices heard

and remake themselves outside the boundaries of the institution limitations.

Instructional Design

The main purpose of the current project was to identify the influence of
Bildungsromans written by Latin American women in the construction of identity while
fostering writing skills through a diary creation in eighth grade female students at LVS. The
written activities were implemented during three pedagogical cycles, and each task
development was related to the topics learnt during the reading of the two Bildungsromans
selected: “The House on Mango Street” by Sandra Cisneros and “Eva Luna” by Isabel
Allende. It is important to clarify that the written activities were made in two resources: the
worksheets assigned by the pre-service teacher and the diary that students created during
the second pedagogical cycle. Each pedagogical cycle consisted of three lesson plans, for a
total of nine lessons, in which each one of them contained different learning objectives, in
line with the proposals for each cycle, describing the vocabulary and writing skills, the
objectives, and the corresponding Bildungsromans used for each cycle (See Annex H).
Furthermore, each lesson plan was developed over a period of 1 hour and 30 minutes per
week, as the intervention could only be conducted one day a week. Hence, Table 1 displays
the plan of intervention considering aspects such as cycle, lesson plans, objectives,

Bildungsroman used and language aspects.



Table 1. Plan of Intervention

Lesson Plans Suggested Objectives Bildungsromans Diary Entry
Language
Cycle 1: 1. What is the - Modal verbs, General: To foster students’ self- -Creation of the diaries
Discovering the | importance of connectors, awareness through the linguistic and topic | “The house of using diverse materials.
woman I am. recognizing my predicting, content addressed in the book “The House | Mango Street” by | -Structure suggested for
identity? imaginaries. on Mango Street” by Sandra Cisneros. Sandra Cisneros. | the diary: cover with
Date: September | 2. What makes me | - Simple present, Specific: images and colors that
6™ until value? personality -To create hypotheses based on “The represent them.
September 25™, | 3. What is home to | adjectives, physical | House of Mango Street” reading.
2024. me? appearance -To describe themselves and family
vocabulary. members using appropriate linguistic
structures.
-To improve reading comprehension
through guided and reflective reading
activities.
1. What is the role - Likes and dislikes, | General: To encourage writing skills - Personal description:
Cycle 2: What | of memory? personality through preferences recognition and Not applicable write your name, age,
makes me 2. What makes me a | vocabulary. mapping of emotions. preferences, weaknesses,
different? Latin American - Simple present (I Specific: or strengths.
woman? feel). Feelings and | -To analyze emotions and map them. - Draw a body outline
Date: October 3. Are my roots emotions -To identify the factors that make them mapping and describing
30%, 2024, until | important? different from others. emotions.
March 27%, 2025. -To recognize their family roots that shape
their identities.
1. My history: - Present simple, General: To promote students’ self- - Personal reflection: write
Cycle 3: narration of my use of “would” and | awareness through the linguistic and topic | “Eva Luna” by about your name meaning,
Narrating my childhood and “would not.” content addressed in the book “Eva Luna” | Isabel Allende and family heritage.
life’s story. adolescence - Present by Isabel Allende. - Write a letter to yourself,
2. Discovering the simple vs Specific: considering your values
Date: May 15", | woman, I want to present -To explore their origins and pre- and aspirations.
until May 22" | be continuous. established values given by their families.
2025 3. Recovering all -To reflect on personal identity and future

the things that
create my Identity

aspirations through a letter.
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Cycle 1. “Discovering the woman I am.”

The purpose of the first cycle was to foster students’ self-awareness through the
linguistic and topic content addressed in the book “The House on Mango Street” by Sandra
Cisneros. Cycle 1 was proposed for the students to have a first approach to women writers,
and it was necessary that the students recognized their first author: Sandra Cisneros. In this
cycle was developed two written activities and a reading comprehension: “Brainstorm: The
House on Mango Street,” “Hairs,” and “Describing characters.” In this sense, through
literary superstitions, it was hoped that students would write some sentences related to the
cover of the book, and about the characters. However, beyond the reading comprehension
of each Bildungsroman, within this cycle 1, the students were able to learn vocabulary
concerning physical descriptions (by making their physical and personality descriptions)
and vocabulary concerning their family (aware of their origins, differences, or similarities
with them. Finally, a reading comprehension test was applied, in which key aspects of the
reading were asked, and the students had to integrate the vocabulary learnt to describe

themselves considering their family heritage (similarities or differences).

Cycle 2. “What makes me different.”

The aim of the second cycle was to encourage writing skills through preferences
recognition and mapping of emotions. Cycle 2 was used for the creation of the diary, in
which students employed almost two classes for the creation and decoration of this
material. Furthermore, this cycle was focused on identity and emotions of students. It was
aimed at reviewing key concepts from previous cycle such as “The House on Mango
Street.” Then it was important reflecting upon emotions, in which students learned to

distinguish between pleasant and unpleasant emotions, by identifying in which part of the
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body they feel emotions as “sadness, anxiety, happiness, among others.” Through an
“outline body” designed in their diaries. Finally, it was introduced the final women writer
called Isabel Allende in which it was recognized her influence in the women literature
through slides and a puzzle game created by the pre-service teacher where students
organized in groups her biography chronologically and key aspects of her life as a women

writer.

Cycle 3. “Narrating my life’s story.”

The purpose of the last cycle was to promote students’ self-awareness through the
linguistic and topic content addressed in the book “Eva Luna” by Isabel Allende. Cycle 3
was focused on developing students’ understanding of Isabel Allende’s work and its
influence in women literature. In this sense, students engaged with Isabel Allende’s “Eva
Luna” through reading chapter and answering comprehension questions, and they reflected
on elements of their identity and how their upbringing influenced them. Finally, after
reading chapter 1, upon the topics mentioned in the reading as: origins of the name, and
family roots, there were created 2 activities for them to recognize the same topics. In this
case, the students searched for the origins of their names and described the common aspects
they had with their families in terms of culture, values, or religion. All the activities were
conducted in their diaries, and for the writing support, the pre-service teacher gave them
some clues or key sentences for the description. For evaluating the diaries produced by the
students it was created a rubric (See Annex I) that evaluated the following aspects: content,
organization, lexicon and vocabulary, grammar, and spelling (Annex I). Moreover, for
reading comprehension, answers were evaluated according to the information presented in

the texts.
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Chapter V
Data Analysis and Findings

The following chapter presents a discussion of the categories that resulted from the
analysis of the data collected during the implementation of the pedagogical cycles
mentioned in Chapter IV, in order to determine the impact of Bildungsromans written by
Latin American Women as a pedagogical strategy for both, the identity construction and the
development of writing skills. Each category is derived from the research specific

objectives introduced at the beginning of the project.

Procedures for Data Analysis

To begin with, it is important to mention that all data was previously organized in a
Google Drive folder to allow a fluent systematization and analysis. These data were
categorized in the following order: folder 1: surveys, interviews, and recordings, folder 2:
field notes; folder 3: cycle 1, cycle 2, cycle 3. 1t is relevant to clarify that the interviews were
all transcribed to allow their use in the different analysis categories conducted with students
and the teacher. The interventions of the project were applied between September 2024 and
May 2025, which means that it took approximately five months for the whole application of
the activities. Additionally, students’ written productions were examined in light of their
evolving self-perceptions and English language use. In this sense, the triangulation of
instruments procedure mentioned in chapter III ensured the reliability of the findings and

highlighted the transformative potential of literary engagement in language learning.

The approach for data analysis was selected according to the Grounded Theory

developed by Charmaz (2006), who establishes “Grounded theory is a method of
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explication and emergence. The method takes as systematic inductive, comparative, and
interactive approach to inquiry and offers several open-ended strategies for conducting
emergent inquiry” (p.2). This analysis allows researchers to compare categories with each
other, from other data instrument collections, and analyse the participants’ results and

experiences among the development of the pedagogical cycles.

Additionally, Merriam (2012) stated that Grounded Theory is constructed from three
key elements: categories, properties, and hypotheses; categories are the main concepts that
emerge from data analysis, properties are the characteristics of these categories, and
hypotheses are the conceptual relationships established between categories and properties.
This means this analysis consists of establishing categories based on what emerges from the
data, in which the categories are not pre-established but are constructed from what the data

reveal.

In addition, the procedures for data analysis consisted of applying inductive logic, a
process that allowed me to codify data through empirical observations made, considering
the concepts emerged. As Charmaz (2006) states, “Grounded theorists adopt an inductive
approach yet move their nascent analyses beyond induction. In contrast, many qualitative
studies remain solely inductive” (p.8) In this sense, the inductive procedures allowed to
emerge concepts directly from the data, without imposing prior categories, identifying

common patterns during the interventions, and going from a specific to a general analysis.

Secondly, the analysis was conducted through the Emic perspective, which is based
on the students’ perceptions, concerning social, cultural, and personal backgrounds, and
respecting their values, and beliefs. It is established that Emic approaches focus on

behaviors that are significant to the object of concern. In other words, emic refers to
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categorizing behavior from the perspective of the insider in ways that are important to the
people producing that behavior (Smith & Sluekin, 1979, as cited in Chao & Lambert, 2013,
p.1). Concerning this perspective, all students’ responses were analysed through this lens.
In relation to this perspective, all the students' writing was analyzed from this point, not
only by interpreting their lived experience from their own perspective, but also by
acknowledging the researcher's role as an insider. The researcher was part of the school
setting and played an active role in the interactions that assembled the data, facilitating the

construction of a deeper understanding of students’ productions.

From this regard, the categories of analysis that structure this research emerged
from an inductive codification, under the Grounded Theory and Emic perspective,
considering the students’ responses. In this sense, through the systematization of field
notes, interviews, and artifacts it was identified key concepts that were grouped in initial

codes, which allowed to emerge the categories and subcategories.

Categories of Analysis

The main objective of the project was to identify the influence of Bildungsromans
written by Latin American women in the construction of identity while fostering writing
skills through a diary creation in eighth grade female students at LVS. In this sense, the
following categories emerged from data analysis: “Category 1: Constructing identity
through a diary creation: the path for recognizing myself”; Category 2: Developing writing
skills through Latin American Bildungsromans”; “Category 3: Materials that transform
students’ perceptions, and foster motivation”; “Category 4: Navigating Bildungsromans
through limited factors.” These categories aligned with the specific objectives of the project

and provided insights into how the selected Bildungsromans influenced both the
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construction of identity and development of writing skills among eighth grade students of

LVS.

Figure 6.

Categories and subcategories of Analysis.

Categories of

analysis
I
[ |
Research specific-objective 1 Research specific-objective 2
To determine the roles of To describe students‘ responses
Bildungsromans written by Latin to the usebof Bildungsromans
American women in the written by Latin American
development of writing skills women as a pedagogical
and Identity Construction in strategy to foster writing skills.
eighth grade female students
through a diary creation. I | I
| Category 3: Materials Category 4:
. . that transform Navigating
Category 1: Constructing Category 2: students’ perceptions Bildungsromans
identity through a diary Developing writing and foster motivation. throuch limited
creation: the path for skills through Latin : fagct ors
recognizing myself. _ American .
Bildungsromans.
Subcategory 1: Cultural
relevance: topic
RSubcalt)eggty 1: engagle;men} throu'gli the]
emembering our . quality of materials.
past: the importance Subcategory I:
— E — Learning vocabulary
of recognizing our o] 9y
‘o - 0 1mprove writing.
origins for becoming
the women we are

Subcategory 2: The
relevance of reading
comprehension for a
deeper understanding

Subcategory 2:
The value of
constructing self-
awareness for a
good present and a
better future.

Note. The figure above shows the representation of the categories and subcategories

that emerged from the two specific research objectives during the data analysis. (Figure

created by the author’s own authorship).
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Category 1: Constructing identity through a diary creation: the path for recognizing

myself.

This category is recognized as the heart of the pedagogical proposal, because, beyond
improving writing skills, the main objective was for students to gain a deeper understanding
about themselves and of their origin, emotions, values, among other factors. For the analysis
of this category, it is important to recognize that during the adolescence stage, there may
appear factors of comparison or shame of not being able to recognize who we really are, since
during this stage, an “identity crisis” arises, as mentioned by Erikson (1968) (as cited in
Arduini-Van Hoose, n.d). Consequently, the following sub-categories arise to embrace this
category: Remembering our past: the importance of recognizing our origins for becoming
the women we are, and the value of constructing self-awareness for a good present and a

better future.

Remembering our past: the importance of recognizing our origins for becoming the
women we are. The purpose of this category is to explore how the students were able to
construct and reinforce their personal identities through the use of their diaries and
worksheets. In this logic, data evidenced that Bildungsromans, which often depicted
protagonists navigating their heritage and social roles, prompted students to examine their
roots and reflect on pre-established values that came from their family influence. This
subcategory is supported by the theory of Marcia (1980) who states that when individuals
enter through an identity formation, they have little awareness or experiences about how to

explore their identity and commit it.
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In this sense, data showed that some students previously had little awareness about
their identity, since it was not easier for some of them to recognize some of their physical
traits, personalities, values, while for others, it was a bit challenging to determine this
relationship, mentioning only general information about themselves. As noted in the
following excerpts, students applied the vocabulary of physical description learnt during this
chapter, but the most important finding was that they were able to understand the origins of
their physical traits by recognizing some similarities or differences shared with the relatives.
Additionally, most of the students referred to some members of their family in particular
(mother, father, sister, etc.), while others only mentioned general characteristics they shared
in common, which demonstrated that not all the students at the beginning of the

implementation were open to make a deeper self-introspection:
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[Cycle 1: Discovering the woman I am. Anonymous students. September 25%, 2024]

The fragments above arose from reading the chapter “Hairs” of The House on Mango
Street by Cisneros, this activity was conducted in pairs, with the goal of discussing with other
classmates; boxes 1 and 2 correspond to different students’ responses. During the activity,
students were asked to reflect on the people in their families and the physical characteristics
they shared. They were also prompted to consider what aspects of their physical appearance
they had in common with their relatives. For this exercise, despite using the vocabulary seen
in class, some students did not specifically make an association of the common traits shared
with their relatives, only mentioning general aspects such as “the eyes” “the hair” “the lips,”
among others. However, for other students it was easier to make a direct association and

reflect about the traits shared in common.

On the other hand, in the following excerpts data showed that the students were able
to recognize that each of their names has a valuable origin, which gave each of them a specific

quality, and makes them feel special. Similarly, when it was assigned by their parents or some
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relatives, it generated a feeling of value and pride in recognizing the importance of how they
had been named, or the opposite, a counter-reply in which they were not identified with their
names. As Marcia (1980) mentions, adolescents tend to make choices and commit to options
regarding their social background and in some cases the options are not provided or can be

found limited. The following are the answers:
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Cycle 3: Narrating my life’s story. Anonymous student. May 22", 2025
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The previous artifacts were applied for the recognition of their roots and consisted
of reading the first chapter of Eva Luna by Allende, where the students wrote the meaning
of their names, considering the structural description used by Isabel Allende. During the

chapter, it was asked to write: Do you know the meaning of your name? How was it
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chosen? Do you identify with that meaning? This exercise demanded the students recognize
that their name is not just a simple word, but further, it is a word assigned to give a sense of
personal and cultural belonging. Additionally, the following artifacts proved that students

were able to recognize their likes or dislikes and those elements that make them unique and
valuable concerning their personality. During this activity, students were asked to print their
favorite photo and reflect on their likes and dislikes, as well as the personal traits, and other

aspects that shape who they are:
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[Cycle 2: What makes me different? Anonymous students. October 30", 2024]

Finally, these fragments taken from the interviews proved that the exercises above
were relevant for the construction of identity, because the students learnt how to describe

themselves physically, and recognized some key elements about themselves:

PT: ;Cual fue la actividad que mas te llamo la atencion y por qué?

AS1: “Para mi fue la del afio pasado, cuando miramos las diapositivas de los rasgos fisicos, porque fue
CcOmo conocernos a nosotras mismas y mirar como éramos fisicamente.”

AS2: “La del diario, yo creo que fue una actividad interesante, ya que pudimos encontrarnos mas a
nosotras mismas”

[Final interview. Anonymous student, May 25, 2025]

Other answers showed that students achieved self-introspection that not only
consisted in making descriptions about themselves and values learnt from their families, but

reflections that contributed to the construction of themselves:
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[Final interviews. Anonymous student. May 25, 2025]
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Concerning the answers above, students figured out that the activities were relevant
to identify, remember, and name those aspects of themselves that shaped their identities.
Including the diary as an artifact that fosters creativity and self-expression regarding their
likes or dislikes. It is important to note that identity is a lifelong construct that continues to
evolve over time, and these activities served as an initial step toward developing self-

awareness and understanding of that ongoing construction.

The value of constructing self-awareness for a good present and a better future.
The following subcategory examines the development of emotional self-awareness and
personal projection that students developed through activities linked to the reading of the
Bildungsromans with self-introspection, personal value, and management of emotions. In
this sense self-awareness plays a significant role in the personal and emotional development
of each subject. OECD (2024) defines self-awareness as “the ability to accurately recognize
how thoughts, feelings, and actions are interconnected, including the capacity to accurately
assess one’s strengths and limitations, have a positive mind-set, a sense of self-efficacy”

(Weissberg et al., 2015, cited in OECD, 2024, p. 1).

From this viewpoint, emotions play a crucial role in the development of every
individual’s identity, and data found that students could recognize that there are no “good”
or “bad”; meanwhile, they are inherent aspects of multiple actions and/or consequences of
our daily lives and can be categorized as “pleasant or unpleasant”. According to this, data
showed that through the use of body outlines, students mapped where they physically
experienced emotions such as anxiety, joy, anger, or sadness. This embodied approach helped
them connect emotional states to bodily sensations, fostering emotional self-awareness for

making present or future decisions, considering their daily actions. Within this body outline,
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it is possible to identify that the students were able to relate each emotion to various parts of

the body, intending to be able to manage them when they are presented:
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[Cycle 2: What makes me different? Anonymous students. March 27, 2025]

The activities presented above were called “Body outline,” the objective of this
activity consisted of reading the chapter “Hairs” of The House on Mango Street and
recognizing some of the emotions presented during the reading stage. The main purpose was
for students to make their own body outlines, in which they located the emotions taught
during the lessons, finding that it was a fundamental exercise for self-awareness and
management of emotions. The following interviews evidenced that most of the students were
capable of understanding deeper about their emotions:

3. IComo te describirias a ti misma en estos momentos? {Aprendiste y/o descubriste algo mds o
sobre tu identidad?

S, atiendi que mudhas de \as oMociones qoe

Slonto  on “ . >
Pov c:&cmﬂcd[é!"gm'?w S0> ‘Uﬁf.‘.ﬂc; eSpeci Heo s,

la tOria on <\ on \aos Picx wio Moo
&0 o cabeza Y asr. S,
Es©N contevte con 1o oe dc,x‘.‘\)\cﬁ‘demimmm



62

3. ¢Cémo te describirias a ti misma en estos momentos? ¢ Aprendiste y/o descubriste algo mas o
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[Final interviews. Anonymous student. May 25%, 2025]

As OECD (2024) mentions, “it will be important for them to be confident,
optimistic, and possess an understanding of themselves, including their emotions, personal
goals, and values” (p.2). Accordingly, it was demonstrated that the students were able to
recognize which emotion predominated in them and could physically represent them in the
outline of their bodies, which allowed them to be self-aware about themselves and about
the management of their emotions.

For finishing the analysis of this subcategory, the last data reveal that the students
were able to recognize which woman they wanted to build for their future, while
recognizing their values and aspects of their personalities. This was a message of hope for
themselves, to trust their skills and remember how important they are within any space and
situation. Bazir (2016, as cited in Aguilera, 2021) states that “diaries usually focus on
meaning rather than the form where learners send a message about a topic of interest to
them” (p. 179). The following excerpts show the letter they wrote for their future selves
using a pre-established structure given by the pre-service teacher, it is important to clarify
that the structure of the letter was optional to use. The following are the answers of the

students considering the pre-established letter structure given by the pre-service teacher:



LETTER TO MYSELF

Today's Date

Tl 1A0 O e—

Dear Self,

| am writing this letter 10 remind you that you are,

| am so proud 10 see how far you have come. | know you have expenenced a lot

of,

in your ke, but do not let & stop you fom reaching your goals.

Remember you are important and

Do not forget that cach day you are capable of

Accept the mistakes you have made as learning experiences. Your story is stil
being weitten.

Love yourself first and

D0 not gve up on yourself, the best i yet to come,

Love,
Self

Copyright 2018 K. Nicole Writing // www nicolowriting com

cle 3: Narrating my lite’s story. Anonymous student. Ma ,
[Cycle 3: N ing my life’ ry. Anony d My22nd 2025]
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express everything they have built throughout their lives, and what they want in the future.

Using expressions such as “incredible person

stop believing in yourself” students reflected about their personal value, resilience, and

future aspirations. Finally, the activities were designed for the students to link their stories

29 ¢

99 ¢¢

reaching your goals” “keep going” “never

with the topics addressed in the Bildungsromans, while the diary exercises allowed them to

reinforce their personal and emotional identity while generating self-introspection about

their present and future.

Category 2: Developing writing skills through Latin American Bildungsromans.

Data in this category corresponds to the students’ written productions registered in

their personal diaries, and worksheets based on reading chapters from selected
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Bildungsromans written by Latin American women. The purpose of this category is to
evaluate the impact of using Latin American Bildungsromans as a pedagogical strategy to
improve writing skills, promoting reflexive and creative writing. In light of this, data
revealed that students could improve writing skills by performing activities based on the
Bildungsromans, although it was found that for some of them, grammatical and vocabulary

challenges still persisted.

It is established that “Writing and the explicit teaching of writing across disciplines
(i.e., content areas) help students to produce clear and effective communication that will
facilitate collaboration with others as they move through K-12 and into their postsecondary
lives” (CDE, n.d). Thus, the following sub-categories arise and make possible to analyze
this category: Learning vocabulary to improve writing skills and the relevance of reading
comprehension for a deeper understanding: using Bildungsromans written by Latin

American women.

Learning vocabulary to improve writing. This sub-category aims to analyse the
way in which students performed their writing skills and how they improved themselves
during the whole implementation since the beginning of this. The data evidenced that at the
beginning of the project, students presented more grammatical issues than at the end of the
implementation, this finding was possible to determine thanks to the analysis of the

following excerpts:



I Make a brainstorm: Look at the cover, What do you think the book is about?
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1. Make a brainstorm: Look at the cover, What do you think the book Is about?

Colors Con ”Cp't‘sm+ «Bee!.nys of emod

th -y
¢ Coer Con  presd \ndocence  or 7OV+L

H"(" cove €Llows a g’mf)](‘ (‘va &mup L’OVSC

the eover rooké nos-JalgucV

1. Make a brainstorm: Look at the cover, What do you think the book Is about?

\;\)f be\\'(’\l(" \\'\q-\ \‘x 3‘)&&,0\)* o }\\(x\‘((‘“\

e A Hoas Yhey live ©n a siveet

\_i\m :él\)(t ot Cox
G Q'O.‘V N auac
‘Y)U\- I\(\R"‘" {

XREYID

\|
e (T e

"‘l\
s B

LN

,{“ be vanie), Hal fhey aye
R \ l. A

A\ "y Yoed & V€5 1)
kA every day withouth

ot oo,

~ arid @ {“'\’,,.

b

une XOE=t l,‘:v‘ "
¥ N Wi+ nnoy

e s o de by ey \5(6

[Cycle 1: Discovering the woman I am. Anonymous student. September 6™, 2024]

For the previous activity, students were taught in advance how to make hypotheses

and the verbal tense that should be used for it (simple present). After teaching vocabulary,

students were asked to make a “Brainstorm” about “The House on Mango Street,” creating

some hypotheses just by looking at the book cover. In the previous responses, the student

showed their creativity for generating hypotheses, however, it was evidenced that students

did not use a “Brainstorm” structure but simply made a list of ideas as can be evidenced in

the artifact above. Despite these factors, the writing of the girls presented some

grammatical mistakes, although after it was found they used a translator for writing.

In this sense, data revealed that students were able to understand and use the

vocabulary to make physical descriptions, and they evidenced less grammatical errors

compared to previous activity. This activity also allowed students to reflect upon the

different use between have/has, and the correct order for making a physical description:
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According tothe vocabulary seen in class, describe the physical appearance of the
ingtothe bulary seen in class. describe the physical £ the characters of The House on Mango Street and draw them, How doyou think they are?
characters of The House on Mango Street and draw them. How doyou think they are?
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[Cycle 1: Discovering the woman I am. Anonymous student. September 18", 2024, vs.

Cycle 3: Cycle 3: Narrating my life’s story. Anonymous student. May 22", 2025]

The answers above reflect that the students were able to understand and use the
vocabulary to make physical descriptions. However, although it was fewer grammatical
mistakes, still some errors remain, such as the use of her/his. This activity also allowed
students to reflect upon the different use between have/has, and the correct order for

making an appearance description. In comparison with the artifact made in Cycle 3 (the last
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two images located above), it was evident that for this last cycle, the students already had
much more vocabulary to express their ideas, and in the same way, could recognize if they
had any error in the conjugation of verbs. In this sense, the following interviews allow me
to understand the perception of the students about the writing skills and the performance
they had during all the implementation, learning vocabulary that allowed them to produce

the texts:

3. ¢LCémo te describirfas a ti misma en estos momentos? ¢A

prendiste y/o de:
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[Final interview. Anonymous students. May 25%, 2025]

As Bouzar (2021) mentions “Writing as a skill reflects the learner’s mastery of
language and ability to express his ideas in a correct and coherent way. Since it is a
challenging task, EFL learners encounter several obstacles namely grammar, vocabulary,
interference, and other factors when engaged in the process of writing” (p.4). In this sense,
the performance of various activities based on learning vocabulary and reading was a great
tool for students as they were able to improve their writing skills by recognizing
distinctions between words of feminine or masculine use, correct grammatical order,
punctuation, and connectors. Through the beginning of the implementation, students

presented more writing errors than at the end; it was possible to determine that not all
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students improved their writing skills because they continued performing the same mistakes
at the beginning, however, as seen in the answers before, some of them recognized and

learnt about their mistakes.

The relevance of reading comprehension for a deeper understanding. This
subcategory aims to identify the achievements that students affronted with the literary texts,
as the experiences that influenced their cultural and linguistic learning. In this sense, data
revealed that some of the students presented difficulties for understanding Bildungsromans
due to the vocabulary and unfamiliarity with this literary genre, which affected to make a
deeper analysis and read more chapters during the implementation. It is considered that
students who have the ability to master reading comprehension have a high chance of
becoming an agile reader and cultural person, while achieving higher levels in all areas of
knowledge (EWU, 2022). These are some or the artifacts that allowed students to evaluate

reading skills demonstrated that students faced some comprehension challenges:
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1. Answer the following questions 1. Answer the following questions
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[Cycle 1: Discovering the woman I am. Anonymous students. September 25%, 2024]
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This activity consisted of a reading comprehension test after the students read the
chapter “Hairs” of “The House on Mango Street,” the pre-service teacher accompanied the
reading, and the unknown vocabulary was shown through flashcards for further
understanding. The answers below also contain similar reading comprehension errors:
confusion about past questions, and the analogy used for referring to the hair smell of the
mother’s protagonist. According to the reading of the texts, the teacher who was in charge
of the group considered that Bildungsromans were of significant importance for the girls
since this type of approach had not been used before. Regarding the aspects she highlighted

regarding the research, this was her response:

T1: “Creo que un aspecto fundamental es el hecho de abordar literatura desde otra perspectiva. Uno
por lo general aborda literatura en lengua extranjera como un apoyo, cierto, pues a la gramatica. En
este caso si se vio como literatura bajo analisis critico de literatura, esa parte es fundamental. Que
ellas lo vean desde otra perspectiva que no sea lo comun, sino que sea otra la visiéon que tengan de
los textos que se abordan”.

[Final English head teacher’s interview. May 25", 2025]

In this sense, the data showed that the readings and the topics of the
Bildungsromans are of great relevance, but that the students did not manage to understand
deeply many of the references and cultural and social concepts mentioned, due to the lack
of vocabulary. However, the texts caught the attention of students and allowed them to
understand the topics mentioned in the readings, they recognized that the texts were

entertaining and interesting, with a lot of culture:

4. ¢Qué opinas sobre los libros abordados en clase: The House on Mango Street and Eva Luna? 4. ¢Qué opinas sobre los libros abordados en clase: The House on Mango Street and Eva Luna?
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[Final interview. Anonymous students. May 25, 2025]

In this sense, the students responded that the activities were entertaining and
interesting due to the topics addressed in the stories, as they were highly relevant
concerning social and cultural factors. Additionally, it was evident that “The House on
Mango Street” was the students' favorite book, as the activities for this Bildungsroman
were more connected with their experiences as Latin American women, compared to the
activities conducted with the book of “Eva Luna” that contained topics such as origin of
names, and description of places we inhabit daily. This preference might be due to topics
related to identity, family, school, and gender that were established in Cisneros' novel and
which resonated with the students’ own experiences. Moreover, the structure of the book
was relevant because it consisted of short vignettes, which allowed students to make a
better understanding of the plot of the story and allow them to connect more easily with the

experiences of Esperanza (the protagonist of the book).

Finally, as Elizabeth Escar (as cited in EWU, 2022) evidence that “who improves
their reading comprehension skills understand work instructions better. They are more
productive at work, communicate effectively, and lead a quality life” (para.5); meaning the
importance of developing reading during high school for developing an exceptional life. In

this sense, during this subcategory it was revealed the value of the text and the importance



71

of adapting them accordingly the student’s English level, and the reflective component of

the texts was predominant to generate relevant personal connections.

Category 3. Materials that transform students’ perceptions, and foster motivation.

The objective of this category is to present the findings related to crucial factors that
may have influenced the implementation of the proposal, considering the cultural and topic
relevance, together with the materials created by the pre-service teacher. It is important to
clarify that all the activities were created by the pre-service teacher using Canva, and the
worksheets given to the students were printed, while the videos or slides were presented
during the class on the TV. Therefore, the following sub-category arises to develop this
category: “‘Cultural relevance: topic engagement through the quality of materials.” The

analysis of this sub-category is presented subsequently.

Cultural relevance: Topic engagement through the quality of materials. The
purpose of this subcategory is to determine cultural relevance and richness of the topics
presented in the Bildungsromans that fostered the interest and personal identity reflection,
considering that the materials created were of great relevance despite the language
challenges. In this sense, data revealed that Bildungsromans are considered as a great
material of teaching because they allowed students to reflect about their lives considering
personal and cultural factors, and the diary was an innovative tool that caught the attention

of the students.

Kalasaridou (2023) states that “teaching Bildungsroman written by different
authors, times and cultures will introduce learners to diverse values. Students will be able to

reflect on how protagonists from diverse cultural backgrounds can manage to cope with
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problems, providing them with ideas for solving problems and making decision” (p.42).
The following are some interviews answers by the students and the teacher regarding the
selection of these texts. The data showed that some of the students did not attract their
attention at first, but later they discovered that they were good, and others would not read
these texts outside the school:
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[Final interview. Anonymous students. May 25, 2025]

Additionally, the teacher answered that reading Bildungsromans written by Latin
American women was of significant importance, she answered to the question “Do you

consider the readings relevant”’?

T1: Si, considero que pertinente si, sobre todo pues digamos que mas alla del nivel de las chicas, por
la edad en la que estan, el curso en el que estan, si me parece importante como la reflexion que hacen
a través del empoderamiento que muestran las escritoras.

[Final English head teacher’s interview. May 25, 2025]

On the other hand, the diary was a very useful tool, because it allowed the students
to feel free to express themselves, and additionally to express their identity and creativity

along these pages. Regarding this, the diary was the material that most captivated and
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motivated the students, because all the activities were related to their identities, and their

orlglns:
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[Final interview. Anonymous students. May 25", 2025]

The answers above show that the diary has been an enriching tool for the students,
who have managed to incorporate some of the things that were inside them. In this sense,
the following interview made to the teacher reveals that the diary was a useful tool; she
answered according to the question: “Do you consider the diary as a useful and

motivational tool? ”:

T1: “Si, me parece que el diario fue una herramienta que un comienzo, vi un poco salida del espacio,
pero al finalizar si siento que ellas implementaron el diario para fortalecer sus competencias, y es una
forma creativa que ellas aborden las tematicas y lo que ellas estaban hablando de quienes son ellas y

demas, entonces si me parecié importante”

[Final English head teacher’s interview. May 25", 2025]

In addition, the data show that this exercise allows a dialogue to be maintained both

with the text and with its personality and development of identity. In these answers, it is
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evident that most of the students agreed that the diary was a tool to develop “self-
knowledge,” and that the activities conducted within it were enriching, but nevertheless,
some of them would not implement it in their daily lives. As Bazir (2016) mentions “on this
regard a learner can use the diary to develop critical skills or analytic strategies. Learners
also can use the diary as a means to improve their communication skills and develop their
creativity” (p. 5). This means that the diary was a relevant strategy for students to first,
highlight creative ways of learning English, and second, as an entertaining way to improve

their writing and learn more about themselves.

Category 4: Navigating Bildungsromans through limited factors.

The objective of this subcategory is to examine the comprehension barriers that
students presented during the reading of the texts and that caused interpretation issues
during the implementation. Through the implementation, it could be evidenced that for
some of the students reading the Bildungsromans became one of the challenges; this was
due specifically to the vocabulary presented within these narratives. Although texts were
chosen according to the students’ level, data revealed that they presented many challenges
in terms of vocabulary to be able to understand some analogies or periphrasis. The
following interview conducted with the teacher reveals this challenge. In response to the
question regarding the relevance of the Bildungsromans and the challenges she could

identify, the teacher provided the following insights:

T1: De pronto consideraria yo que precisamente, pues, el nivel de inglés de las chicas a veces no les
da como para comprender a profundidad lo que escriben estas escritoras -perdon, que repiten en
lengua extranjera-, pero si, pertinente si.

[Final English head teacher’s interview. May 25, 2025]



75

The data showed, as evidenced by the teacher, that the texts were relevant, although
the texts could not be approached deeper due to their English level. Regarding this, some of
the students also replied that at first it was difficult to understand the texts, because there
was a lot of unknown vocabulary. In the following opinions students were asked about:

“How was your experience by reading Bildungsromans?”

AS1: Me parecio, pues, estuvo complicada en algunas partes porque no se entendia, por ejemplo, en
la parte donde el cabello de la mama olia pan, no la entendi, o sea, como que... Ah, pero esa era la
actividad. Si, las preguntas relacionadas con el texto y el texto en general, pues, fue chévere, pero fue
un poco complicado en algunas partes.

AS2: Pues realmente algunas palabras no las entendia, pero me parecioé un poco sencilla, pero me
gustod la dinamica realmente.

[Semi-structured interview. Anonymous students. April 24, 2025]

As EWU (2022) establishes “We all know the feeling of reading something
repeatedly and not understanding its meaning. Yet, for readers of all ages, reading
comprehension is an essential skill that is not so obvious to develop” (para.l). In this sense,
although they managed to solve the reading comprehension activities, at the time of reading
it was difficult to be able to maintain a thread of history without being paused by the lack of
vocabulary. In the interviews conducted for the students, most of them argued with the

question: “What was the most difficult activity? ”:

S1: “La de la lectura, porque a veces leia, pero a veces no entendia lo que decia, pero la
entendia”

S2: “Yo creo que depende del nivel de inglés que tenga la persona. Por ejemplo, yo tengo un
nivel medio, entonces entiendo algunas de las palabras y completo esas palabras que entiendo con el
texto. Entonces, yo creo que es como prestarle atencion a la lectura o al audio que estemos viendo,
depende de concentracion y todo”

S3: “Yo creo que depende de la persona, porque en si no entendemos todas igual y tenemos

diferentes formas de aprender, y no entendemos casi lo mismo. Entonces si, creo que habia como
palabras dificiles, pero faciles a la vez”.

[Final interview. Anonymous students. May 25", 2025]
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In the answers above, some of the students did not understand what they were
reading because of the lack of vocabulary managed within it, but nevertheless, after
explaining the vocabulary and reading, they managed to have a greater understanding of
some cultural and grammatical aspects. Although most of the students did not understand
some of the vocabulary, EWU mentions that “one of the most crucial aspects is goal setting,
which helps the reader focus on what is essential in the text, retaining the information they
need” (para. 3). From this perspective, it was intended that beyond what was said literally,
the students were able to recognize the conceptual ideas regarding the text, identifying
topics such as migration, personal development, the importance of claiming our culture
when arriving in another country or in country, being able to recognize the importance of

naming ourselves and building a deep knowledge about their identities.

As a conclusion, the data reveal that although the vocabulary may be a little
complex to understand the reading in a deeper way, the students managed through the
various applied activities to understand the themes of the texts addressed. For this
implementation, it must be considered that each literary text requires an understanding not
only of the present vocabulary, but also of the dialogue with the text to be performed by

each student.
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Chapter VI

Conclusions and implications

The following chapter presents the conclusions obtained during implementation
based on the findings of chapter V, along with its implications for the EFL teaching, LSV
school, eighth graders, and teachers; possible limitations presented during the development;

and suggestions for further research with the purpose of improving this investigation field.

Conclusions

The general objective of this project was to identify the influence of
Bildungsromans written by Latin American women in the construction of identity while
fostering writing skills through a diary creation in eighth grade female students at LVS. In
this sense, two specific objectives emerged, which consisted of determining the roles of
Bildungsromans written by Latin American women in the development of writing skills and
identity construction in eighth grade female students through a diary creation, and to
describe students’ responses to the use of Bildungsromans written by Latin American
women as a pedagogical strategy to foster writing skills. Concerning the first specific
objective of determining the roles of Bildungsromans written by Latin American women in
the development of writing skills and identity construction in eighth grade female students,
data evidenced that Bildungsromans selected allowed students to connect with their
personal background, recognizing essential elements such as physical traits, origin of their
names, and inherited values. These activities, inspired by the women texts promoted self-
introspection and self-awareness to consolidate a sense of belonging. Additionally, the

writing activities of the diary were an intimate space for the students to consolidate the
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topics seen during the classes, demonstrating that literature based on a Latin American and
female perspective can be a powerful tool to develop construction of identity in an EFL
classroom. Finally, activities such as “body outline” and “letter to myself” evidenced that
students achieved to construct a coherent narrative about themselves, fostering their self-

esteem and self-perception.

The second specific objective, related to describe students’ responses to the use of
Bildungsromans written by Latin American women as a pedagogical strategy to foster
writing skills, evidenced that students improved their written production, and although the
reding process was challenging for them, the writing exercise was meaningful because it
was contextualized to their needs and expectations. Concerning this, activities such as
hypothesis, character descriptions, and some other diaries prompts, allowed them to apply
English in a real context, by recognizing some aspects of themselves. In addition, students
expressed that Bildungsromans were interesting, and caught their attention, allowing them
personal expression for the reading itself, and suggesting that writing linked to subjective
experiences enhances language learning. However, some barriers were presented such as
unfamiliarity with the texts, and limited English profiency that affected their reading
comprehension and understanding of the texts but were partially overcome through

vocabulary reinforcement and teacher support adapting materials to the students’ needs.

Finally, concerning the general objective of this project, related to identify the
influence of Bildungsromans written by Latin American women in the construction of
identity while fostering writing skills through a diary creation in eighth grade female
students at LVS, it can be concluded Bildungsromans written by Latin American women

have a significant impact on the construction of identity and reinforcement of writing skills
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for the LVS eighth grade students. Through the reflective activities implemented based on
“The House on Mango Street” by Sandra Cisneros, and “Eva Luna” by Isabel Allende, the
students achieved to explore personal affairs such as family origins, emotions, likes or
dislikes, values, and aspirations. Moreover, the diary creation functioned as a significant
tool that joined personal development while learning English, allowing students feel free to
express themselves with greater clarity and depth, and allowing themselves to be
recognized as valuable and important. Literature in this context was a bridge between

language and identity construction.

Implications

In this sense, several implications resulted from the pedagogical intervention related
to the field of education, LVS school, the students who participated in the study, the English
teachers, and pre-service teacher that conducted this study. Considering the field of
education, all content has to be applied to the context and students’ needs, developing not
only grammatical factors, but allowing students to reflect on social, personal, or cultural
topics. In this sense, identity factor is a fundamental element of personal development of
the students, and its exploration should be promoted through the educational context.
Despite identity construction is a long-life process -with difficulties, and no linear-, it is
possible to generate pedagogical spaces that encourage it through the use of literature. In
this sense, the LVS curriculum should adapt these types of texts for the students to
recognize themselves and others, and to foster in the same way, self-introspection, and

respect.

On the other hand, the use of Bildungsromans and the diary creation entailed

students to create an emotional and personal journey, marked by advances and setbacks due
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to the fact that some of them confronted personal affairs of themselves which they had not
previously verbalized. For this, it is important to make the classroom a safe space to be able
to experience self-awareness through writing expressions. Moreover, the implementation
required that students already had a foundational knowledge of English, which was
provided by the institution, however, it was necessary to approach the reading in a clear
manner, along with the relevant vocabulary and structures the students needed to use. These
activities allowed them to recognize their diversity, promoting empathy, respect, and

recognition of others.

From this perspective, it is important for EFL teachers to create activities that foster
self-introspection in different areas, understanding that teaching a language is teaching
social, cultural, and personal factors of perceiving and understanding the world. For the
pre-service teacher of the implementation, it is important to assume a reflective and creative
role, searching for strategies that promote motivation and engagement, and recognizing that
construction of identity is not a lineal process and requires commitment, empathy,
flexibility, and sensibility for recognizing the emerging voices of all students within the

classroom.

Limitations

During the implementation, several limiting factors emerged and restricted the
expectations of the project. The limitations were related to reading plans, the students’ level
of English, concentration factors, and the extracurricular activities developed in the school.
Firstly, it is important to recognize that in most schools, many texts written by women -and
even more so by Latin American women- are still not visible. In the field of reading English

texts, it is evident that reading plans are not considered, neither in LVS school. This limits
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students from having a much richer reading experience that fosters both emotional and
personal growth. Furthermore, a variety of texts is rarely explored, such as short stories,
fables, myths, micro-narratives, Bildungsromans, among others. Due to these limitations, it
becomes evident that a much more diverse curriculum should be implemented in LVS
school, and all Colombian schools; one that includes not only texts written by women, but
also texts from other marginalized groups. On the other hand, reading proved challenging
during implementation, as the students had not followed a linear academic path within the
institution. Therefore, their initial approach to books was complex, due to a lack of
vocabulary, considering that by eighth grades, they should have a much higher level of

reading comprehension and writing.

However, the Bildungsromans used during the implementation contained
vocabulary and grammatical structures unfamiliar to some of the students. As a result, few
activities could be recorded in the journal, since it was necessary to approach the reading in
a clear manner, along with the relevant vocabulary and structures the students needed to
use. In this regard, the diary should be appropriately guided, aligned with the readings and
the topics to be explored, in this case, those related to identity construction. In terms of
concentration, it became evident that the classroom setup was not ideal. Some students
frequently engaged in conversations during lessons or used their cell phones as a source of
distraction. Additionally, it was observed that some relied on translation tools. In this
manner, concentration factors during reading activities proved to be crucial, as even with
short texts students were distracted to listen to their peers read aloud; this prompted the pre-

service teacher to conduct the reading herself to help students stay focused.
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Finally, the extracurricular activities conducted at the school were a limiting factor
in fully implementing all the activities initially proposed for the pedagogical intervention.
Consequently, only the activities considered most relevant at the time were implemented,
leaving behind others that could have also helped the students improve their writing skills,
while simultaneously contributing to the development of their identity construction. In this
regard, several implementation hours were reduced, resulting in the project could only
being developed over a five-month period. Moreover, the students had only 1 hour and 30
minutes of class time, during which they also had a break to eat lunch, limiting the actual

class time to approximately one hour and 30 minutes per week.

Further research

For successful future research, it is suggested to make studies that incorporate
distinct types of literary text such as tales, poems, short stories, among others. With the
purpose of fostering multiple linguistic and communicative skills, not exclusively centering
on writing skills, or in one literary genre. This diversity can allow students to improve
reading skills, oral expression, listening, and critical thinking. Moreover, it is recommended
to explore new ways of presenting the text, like the use of audiobooks, guided lectures, or
role plays, which can facilitate the accessibility of literary content, and foster motivation
and concentration by offering multi-sensory experience adapted to their learning processes.
Finally, regarding the diary creation, it can be useful to implement alternative formats such
as virtual diaries, or multimodal diaries in which they create videos, audios, or collages,
among others, with the purpose of creating a diverse experience that allow them to integrate
all English skills. In addition, the diary does not have to be limited to a unique project, or

unit, but should be presented as a solid long-term tool, in which they can practice daily.
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Annex A. Students’ survey

e b
e e s
ENCUESTA A ESTUDIANTES o
IED LORENCITA VILLEGAS DE SANTOS

Estimoda estudiante,
Agradezeo tu colaboracién en esta encuesta. Por favor, responde las sigulentes preguntas de maners
honesta

1. £C6mo te llamas? £
Valene Aovea  Corcal Rmsa N
2. 180 cudl curso estés?
BOD. =
3. £Cuintos aftos tienes?
7 e S R oo
4. 2En donde naciste?
Bagta D, Colomba
5. {Dénde vives?
lo__laguna , Footibor
6. 2Con quién vives?
M _womd_y M papcd il
7. LWienes Internet en tu casa?
s X N [0]
B 2Fn tu casa tienes acceso a computadores, celulares, tablets, entre otros dispositivos electrdnicos?
st K] me [
dcuites? _taple€ telebone competadol y teleboer ' o

9. £Con quién Pasas ka MYOT Parte da tu tisenpo en s casa?
—foa__m gata, ‘mﬂclo._'a'?‘m:_ma_ﬁnﬁyandb_
10. £Qué te gusta hacer en tu thempo libre?

leer  yec onne , ¢ ac_cod ot gat , docmic muacale eda.

uﬂnﬁ:«“-‘l}hﬁw Blotinge z
s B =] >

thoraué? (e dA  y1 _nuero camia O me abre mas

12. iPrécticas el Inglés fuera del coleglo?
s X] nw [
£€6M0 10 praciicas?
Decboges N

Name: — Date:
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13. (Durante las clazes de qué maners te gusts trabajar?

Soia (] £ parciu 5] Engrupes [7]

Por que? & 2 eade_alye, (o ofra
_eie de  dyo e
6, D ios sigulantes 1es, 2€n cust
 Escribiends [T * Hablonda (]
* Loyondo x o Csouchando 5
worquer forqod_eationdo mds 2 coacscer an palaGras (o
queno crexco Lo dese de lade y luege o deatrc
15. De las sigulentes actividades en Inglés, LEn cudl no te consideras tan buena?
- Eacribiendo X « Hablando 5
e O o Escuchande [
porque? Explrerde me Hal <
e _quedo peasadde come deerlo
16. LQud materiales usas en tu dase de Inglés?
* Ubros de toxto X * Juegos
* Cuademao KJ v - v 3
Otro: =

16. ¢Estds leyendo algin libro de Inglés en dlasp?
s B N g7

tcus? (Jingeaine

{Terminaste!
Muchou gracios por esponder fodos los
preguntas

3. Describe yourself Physically taking into account the following aspects: height,

Course: £oyy eye color, hair color, skin color, etc.

ENOGLISH TEST

1. Read Mariana's routine and respond the following questions

MARIANA'S ROUTINE

Hello! My name is Mariana, | am from Paris,
France. 1 am ten years old. Every day | get
up at seven o'clock. | go to the bathroom

and | take & shower. Then | put on my
clothes. | like my pink T-shirt and my
Ppurple skirt very much! | usually eat cake
and | drink milk for breakfast. School starts
at half past eight and our lessons finish at
half past one. My favorite subject Is Music
and | like singing very much! I arrive home
at two o'clock. | have lunch, | do my
homework, I play with my friends at the
park in front my home and then | watch TV.
| have dinner at half past eight. | usvally
help my mother in the kitchen. 1go to bed
at haif past nine,

* Why do you think Mariana helps her mother in the kitchen?
becavge sne have 4o do )~

* How important s the routine for Marlana?
—it S Very npant

* Do you have a routine? How is it?
L Go v my Scheel and achesice tu bagke bkl

2. Answer the following questions related to your personal Information and
physical appearance

* How old are you?

I have 14 yecavs

* What are your favorite activities?

—istea mvsic | woetchsenies

f oM SMell, fhim and My Cres are colop Klee,

Py W
Y hair (5 coler Corce and NG SHin 1S wite.

4. What about you?
What perception do you have about yourself?

jom smad ond aoed ghend

Write two of your strengths and weaknesses
Fespec i Lagadiy
y
loe bored
7
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Annex C. Consent form

FORMATO |
AUTORIZACION TRA‘I'AMIENTO DE DATOS PERSONALES Y DE MENORES DE

EDAD
E ___ Resohicién 767 de 18 do funio 2018
FOR009GSI Fecha de Aprobaci6n: 18-06-2018 —‘; Versién: 01 | Pagina2de2

AUTORIZACION TRATAMIENTO DE DATOS PERSONALES DE MENORES DE EDAD

//VODG& iudad y fech:

ldcnnﬂcedo con C.C. CE. [] No.
A feptesentante  legal del _menor
1 xdo con T1 [X] ~ NulP [ No.
ado por LA UNIVERSIDAD PEDAGOGICA
NACIONAL (en adelante-la UPN), identificada con NIT. 899,999, 1244, - con domlcllln en la ciudad de Bogotd y
sede principal en la calle 72 No. 11 — 86 de Bogot4, que, de enla

Ley 1581 de 2012 Decreto Reglamentario 1377 de 2013 y el Mam.lal de pallhca interna y procedimientos para el
de datos en la pagina web

ica.edu.co, actuara como e( de mis datos personales’, necesarios para el

cumpllmlenlo de la mision de la UPN, obtenidos a través de canales y deoendenaas institucionales y que podra
, usar, , transferir y poner en cii eluso de

las medidas para otorgar i a los registros, evitando su adulhsraaén pérdida, consulta, uso o

acceso no autorizado o fraudulento incluso por terceros.

Que de datos il y de de edad no esla obligado a autorizar su fratamiento, saivo las
excepciones consagradas en la ley o que medie su consentimiento expreso. Que es de caracter facuitativo
responder a las preguntas que tralen de datos sensibles o menores de aedad.

Como representante legal del menor, debo velar por los en la C y la Ley sobre
sus datos, especialmente el derecho a conocer, actualizar, rectificar y suprimir informacion personal, asi coma el
derecho a revocar el mnsenhmmmo otorgado para el tral.amfenm de datos personales del menor, en los casos

en que sea Las i o con el i dichos datos, pueden ser
tramitadas a través del e-mail: edu,co

La Universi tiza la iali fibertad, ia, acceso y
restringida de los datos y se reserva el derecho de modmt;ar su Polftica de Tralamien'n de datos personales en
cualquier momento. Cualquier cambio serd i en la pagina web.
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Annex D. Head English Teacher’s interview.

Encuesta al docente. IED Lorencita Villegas de Santos

Apreciada docente, la siguiente encuesta contiene preguntas relacionadas con su labor docente y con

su interaccion con el grado 8°. Agradecemos que responda de la manera mas honesta.

1. ;(Cuanto tiempo llevas ensefiando Inglés?

He sido docente de Inglés desde hace mas o menos 18 afios.

2. ;Cuanto tiempo llevas en la IED Lorencita Villegas de Santos?
En el Lorencita llevo 3 afios ya.

3. (Te gusta utilizar recursos tecnolégicos dentro del aula?

Si, soy fan de las TIC’s por lo tanto trato de emplearlas tanto como se pueda, no obstante, en momentos es
muy dificil, por aquello de la conexidn a internet, o los mismos recursos tecnologicos que en ocasiones son
€scasos.

4. ;Qué aspectos tienes en cuenta al momento de preparar tus clases de Inglés?

Realmente me gusta mucho salirme de la idea de la enseflanza enfocada en lo gramatical, eso es sencillo;
aunque sé que por lineamientos curriculares es necesario abordar ciertos aspectos, prefiero que la clase sea
mas vivencial, mas cultural, encontrar un punto en el que las chicas les guste el Inglés y sientan deseos de
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aprenderlo, creo que cuando la motivacion es alta, el aprendizaje es mas efectivo. Me gusta que hagan cosas
mediadas por la lengua, que se comuniquen y que ese sea su mayor objetivo.

5. (Qué tipo de actividades te gusta realizar en tu clase de Inglés? ;Cuales y por qué?

Me enfoco mucho en el desarrollo de actividades grupales, en donde ellas tengan que “hablar” es decir donde
se vean casi que “forzadas” a usar la lengua. Me gusta también que lean, pero trato de que aquello que lean
sean de contenido interesante y/o cercano a ellas, y por supuesto con una carga cultural.

6. ; Tienes algun plan lector para la clase? ;Las estudiantes estan leyendo o van a leer algun libro?
. Cuales? ;Cuales son los autores o autoras?

En el colegio hay una asignatura que especialmente se encarga de lectura, se denomina Proyecto Lector, no
obstante, esta asignatura se da en inglés solamente para los grados de media. En mi caso tengo a cargo un
séptimo en proyecto lector y por iniciativa propia lo estoy trabajando en inglés, leimos “Bad Boys” toda la
serie, y les entregue ahora un libro distinto a cada una, no recuerdo bien los nombres de los autores. Para este
curso que es octavo, con ellas el proyecto lector se maneja en espaiiol. Dentro de mi asignatura como tal, no
tenemos plan lector, solo las lecturas que trabajamos en clase como tal.

7. (Desarrollas las cuatro habilidades lingiiisticas dentro de su clase (Reading, Writing, Listening,
Speaking)?

Asi lo intento, vemos videos en inglés completamente, escuchamos audios, la lectura es una constante en casi
que todas las clases, y trato de realizar actividades que las conduzca al didlogo, en ocasiones escribimos y
abordamos estrategias de escritura.

8. (Considera que las estudiantes presentan dificultades en algunas de las habilidades mencionadas
anteriormente? ;Como evalias las habilidades mencionadas anteriormente?

Diria que, en todas, es decir, a estas chicas de octavo les cuesta mucho expresarse en lengua, por lo cual
hablar y escribir es complejo, ahora bien, creo que son un poco mas habiles hablando (no quiere decir que lo
hagan super bien) pero se sienten un poco mas confiadas. En cuanto a la comprension, considero la
comprension oral para ellas es mas fuerte, esto en tanto que se han acostumbrado a escucharme todo el tiempo
ami en clase y eso les ha ido allanando el camino; para la comprension escrita también son muy buenas. En
ese orden de ideas, las mayores dificultades considero las tienen a la hora de expresarse

9. ;Cémo es la relacion de sus estudiantes dentro del aula de clase?

Considero una parte fundamental de mi labor como docente es generar una relacion de “cercania” con mis
estudiantes, por lo general pienso que el conocimiento es mas significativo si lo hacemos ameno, mi objetivo
mas allé es que en verdad “les guste” el idioma para ello deben tener un espacio en donde se sientan
tranquilas.
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Annex E. Students’ Interview
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Annex F. Pre-service teacher Field Note.

UNIVERSIDAD PEDAGOGICA

NACIONAL
Fduvedara ds cadnsaderes |
Institucion: Lorecinta Villegas de Santos Grupo: 802 Espacio Inglés
Académico:
Docente en Angelica Barrientos Escalante Fecha: Septiembre Sesion y tema: | Lesson Plan 1
formacion: 11, 2024
Descripcion

En esta segunda clase las estudiantes pudieron conocer a diversas escritoras especificamente latinoamericanas, conocieron un poco
mas sobre sus obras y su origen. Decidimos jugar teléfono roto como medio para conocer a las autoras, sin embargo, durante la actividad
las chicas se desordenaron mucho e hicieron trampa para poder obtener la recompensa. Después introduje a Sandra Cisneros, la
escritora que vamos a trabajar durante algunas clases y se emocionaron porque no habian leido nada sobre ella.

Analisis

Al mencionarles que ibamos a leer un libro de Sandra Cisneros, “The House On Mango Street” las expresiones de las chicas no fue
muy satisfactoria. Para muchas de ellas nunca se han acercado a leer un libro en Inglés y por tal motivo, me expresaban que podria ser
un poco dificil, ya sea por el vocabulario o por poder entender todo lo que la escritora diga. Yo les mencioné que no se preocuparan,
que nos ibamos a acercar a leer el texto de una manera diferente, mucho mas creativa y partiendo desde sus propias expectativas y
creatividad.

Comentarios

En la actividad que apliqué sobre adivinar de qué era el libro que ibamos a leer, pude evidenciar que las chicas usaron mucho el
traductor de sus celulares para buscar la informacion (una instrucciéon que no les di en clase) ya que debian suponer. Asimismo, otras
chicas usaron inteligencia artificial para resolver la actividad, cuando les pregunté que donde habian sacado la informacion, me dijeron
que de “Meta” una aplicacion de WhatsApp. Inmediatamente les dije que no podia recibirles el trabajo porque la idea era primero no
usar traductor.




Annex G. Artifacts

Cycle 1: Brainstorm: The House on Mango Street.
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Cycle 1: Hairs.
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They have to pay rent in their house on Mango Street F
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3. Think about the people in your family and the charocteristics you share with
them. What physical appearance do you have in common?

Cycle 2: Diary entries
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Cycle 2: What is literature? Definition of Bildungsromans
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Cycle 3: Eva Luna worksheet

Activity: Eva Luna Reading
Reading comprahension
Answer the following questions

) Mer parents protected her from sadness

b) Had a naturally cheerful personaiity

@He come

d) The antique fumiture fascinated her
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VOCABULARY
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Cycle 3: Personal reflection: name meaning, and family heritage, and Letter to myself
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Annex H. Lesson Plan sample

Cycle 1: Discovering the woman I am.
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Cycle 1: Discovering the woman, I am

Lesson Plan 1: Describing myself

Time: 8:30 to 10:00 (1h:30min)

Grade: 802

Institution: L.E Lorecinta Villegas de Santos

Date: 28-08-2024 /11-09-2024

Teacher: Sandra Liliana Salazar Pre-service teacher: Angélica Barrientos

Language contents: -Daily routine, likes, and dislikes.

-Present simple and past simple tenses (is/are/am/was/were)

Learning objectives: -Students will share at least three pieces of personal information with their peers, demonstrating active listening

skills.

-Students will demonstrate improved English language skills by formulating and verbally expressing

-Students will recognize some significant women writers, including Sandra Cisneros's work.

Session 1

Time Introduction

60 min. | Postman Game. The pre-service teacher will present herself. Then she will ask the students to make a round table. She will

present the Postman game to the students: Do you know what a postman is? What is a post, and what is a man? She will
show a picture of what a postman is (Annex 1). Then, she will explain the rules of the game, and she will emphasize that the
students have to answer all in English. She will say some general sentences, for example, who uses purple? So, students who
use that color have to move to another chair, and the last who sits will answer a question made by the pre-service teacher
(Annex 2). The game will end when all the students answer a question made by the pre-service teacher.

Closure

15 min. | The pre-service teacher will ask the students which grammar tenses they use to answer the questions: Can you recognize

which kind of grammar sentences you use for answering? Is it present, past, or future tenses?

Session 2

Time Introduction

20 min. | The pre-service teacher will divide the classroom into three groups. All the students will play the game “Broken Phone”

where each group leader will receive the name of a_Latin American women writer (Annex 3) In this sense, the last person
in each group must print the name of the author on the whiteboard.

Lesson structure
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20 min. | The pre-service teacher will ask the students if they recognize some women authors of the Broken Phone game. Finally, she
will present pictures of the authors (Annex 4)

15 min. | The pre-service teacher will choose one of the authors they heard on the Broken Phone game: Sandra Cisneros, through
slide presentations (Annex 5).

40 min. | The pre-service teacher will divide the class into 4 groups, each with a picture of the cover of “The House of Mango
Street” (Annex 6). Each group will create a brainstorm about what they think the book is about using the present simple
tense (The book is about/are.). Then, the students will draw their representation of what they think “The House on Mango
Street” is about.

Closure

5 min. The pre-service teacher will ask students to bring her the copies and an English dictionary for the next class.

Annexes

Annex 1: Postman picture

Annex 2: Game rules

Rules

. Form a round tobie ond organize the choirs

w

Tha taaichar will say o santance describing somathing, such as "Wha is the

color purpie?

w

. The students wearing or using the item described (in this cose, o purple shirt)
must quickly move to a diferant chair,

4. The last student te =it dewn in o ehoir will be asked o guestion by the teacher,

o

Tha studant who is asiad a quaestion must answar it. The questions will be

cibout the stsdent's hobiées, interests, or other personal Information.

=

After the question is anawerad, the game continues with the teccher stoting a
new descriptive santence.

7. The gome will end when all the students participote in the game

Annex 3: Women Writers “Broken Phone” game




Annex 4: Women writers pictures
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Annex 5: Sadra Cisneros Presentation

@ ———

About her life and
work

SANDRA
CISNEROS

 She was bom in Chicogo in 1954,

FAMOUS
BOOKS

Al

Annex 6: Worksheet: The house on mango street

Date:
Name:

Brainstorm: The House on Mango Street

1. Make a brainstorm: Look at the cover, What do you think the book is about?

!

About her writing

vl

REFERENCES
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Annex I. Rubric for evaluating the diary creation, including writing skills and identity

construction.
Evaluation Excellent Good Acceptable Poor
criteria
The student The student presents | The student presents | The student
Content presents a diary a diary with adequate | a diary with basic presents a diary
with relevant, content, although and understandable with limited or
complete, and some ideas may be content, though incoherent
well-developed less developed or less | some ideas or details | content, showing
content. Thoughts, | coherently connected. | may be missing. difficulty in
feelings, and expressing
personal affairs. thoughts and
experiences.
Organization | The diary is well The diary is mostly The diary shows The diary lacks
organized, with a well organized, basic organization clear
clear structure that | though there may be | but may include organization,

follows a logical
sequence of events.

some interruptions in
the logical sequence
or lack of paragraph
separation.

abrupt jumps or
changes in the
sequence of events.

making it difficult
to follow the
sequence.

Lexicon and
vocabulary

The student uses
varied and precise
vocabulary,
including words
related to emotions
and personal
matters. A strong

The student uses
mostly adequate
vocabulary, though
there may be some
repetition or absence
of key words related
to emotions and

The student uses
basic and
understandable
vocabulary, though
repetition and lack
of variety may be
present.

The student
shows difficulty
using appropriate
vocabulary,
limiting the
expression of
emotions and

excellent command
of grammar rules
and impeccable
spelling, with
hardly any errors.

command of
grammar rules and
acceptable spelling,
with few minor
errors.

command of
grammar rules and
regular spelling,
with some
noticeable errors.

command of personal reflections. personal
language is reflections.
demonstrated.
Grammar and | The student The student The student The student has
Spelling demonstrates demonstrates good demonstrates basic difficulty

applying grammar
rules and presents
poor spelling,
with numerous
eITOrS.

Rubric adapted from: Fernandez (2023), “Rubrica para la escritura de un diario

personal.” Translated into English by the author.
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Annex J. Diaries made by the students.




